PERSCNNEL SERVICES AND THE MARRIED STUDENT
by Daniel M. Newland
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THE OMBUDSMAN: WHO IS HE?
by Charlie Nelms

Moniroe K. Rowland, quoted in the April 1970 issue of the NASPA
Journal, views the ombudsman on the college campus as "the complaint
toaker who cuts red tape and hopefully gets results, or at least
finds answers for unhappy citizens., His tools are prestige, publicity,
persuasion and criticism in addition to his investigative powers.
However., . ., the <very fact that the ombudsman is hired, because of
problems in the system and toc change the system, he is a threat."
Rowland presents a relatively accurate picture of the ombudsman.

There are, however, several other factors inveolved.

The ombudsman is sometimes expected tc be {oo many things to
toc many people. He is incorrectly conceived by most people.
Students see him as the administration's "spy" or "agent"; nollege
officials who disagree with his appolntment often view him as being
student oriented or a "yes men" for the students; college alumni
view him as one more person on the already toc large college staff,
In times of campus disruptions all these percepiions are common
among the members of the college community.

The ombudsman in my personal view is an individual working for
the benefit of the total university community even if it means
taking a "student stand" st one point and the "administration's
stand" at another. He is a facilitator helping students to gain the
most from the university snd its offerings. He aids the university
by becoming aware of the students concerns and opinions in order
that the services of the university can be constantly improved and
updated to meet the needs and desires of an ever-changing hetero-
gencus student population.

Communication and open-mindness are by far two of the most
valuable tools for success. The ombudsman is very much like a
salesman—~-his products are his ideas. If he cannot sell his ideas
to people who are willing to develop and implement them then he
fails. Since the ombudesman does not possess any "real power" and
since he does not have charge of a staff whereby he can implement
his own ideas, he must rely heavily upon those responsible for his
appointment for -support. Since rapport is important to his work a
constant respect for his collesgues and the students must be main-
tained at all times even though ideclogies may differ.

The ombudsman has 1o be a person who meets the approval of all
segments of the college community - students, faculty and administra-
tion~-because much of his effectiveness depends on how cothers see
him. After serving as an ombudsman for a year and a half T have
come to the conclusion that "valid communication” with students and
with colleagues is the most effective tocl for bringing sbout the
desired change., The ombudsman must be versatile, he must be able to
speak, interpret and understand the students'! and sdministrators’
langusge. The ombudsman cannot afford to stay glued to his desk
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and wait for students to seek him out. He must show an interest in
studente by both his present and previous acticns. Unless he shows
some copecern for their interests, students are likely to sterectype
the ombudsman as just asnother person in the system.

His job is to help put back the personal touch into higher edu~
cation. Hig actions can and will Indicate to students whether the
undversity is interested in them or not, IT the ombudsnman believes
in the "generation gap" he is doomed to fallure from the outset.

He muet be able to recognize the difference hetween "what is" and
"what should be”, have the ability to make consiructive criticisms
and make use of persausion to bring about desired change.

The criteria for selection of the ombudsman vary from one insti-
tution to the other; some universities appolnt tenured faculty
members; other campuses choose ministers connected with the schocl
while still other colleges appoint young, recent alumni as the
campus cmbudsman. I was fortunste enough to be = mewber of the )
latber group. After serving as student body president in my senior
year, I was chosen ombudsmen at 21 years of age.

Lecording to the administration T was chosen because of the
rapport I had established with students, faculty and administrators
and not because of my long time affiliation with the colliege. The
ombudsman's age can aid or hinder the sensitive tasks of the coffice.
Some people felt that I did not possess the experience nor the
knowledge required for such a post. Yeb students saw me as one of
them, someone they could relate to, not just another part of the
campus establishment. No matifer who is chosen, instituticns who
have appointed ombudsmen must be committed in more than words.

Based on my limited experience, I believed thet the idea of an
onbudeman will work if given ample time and suppori by these who
are a part of the collegiate scene. One problem, however, is likely
to persist; the ombudsman is expected to be boo many things, to too
many pecple.
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TWO VIEWS OF THE OPEN ADMISSIONS CONTROVERSY
by Joel M. Marlin

Does everyone who wants to go to college have the right to go,
regardless of his academic record or the guality of his previous
education? There are many snsvers, pro and con, to this question,
which contribute to the current open admissions controversy. Numer-
ous articles, which have been written on the tople, have tended %o
focus on viewpoints that are either for or against, while rela-
tively few have examined the topic from all sides. In this study,
the author has compiled information to present the two primary
views concerning the open admissions controversy.

At the heart of the argument put forth by the opponents of an
open admissions system, is the feeling that not everyone is suited
for higher educsiion, and that it is wrong to lower standards and
thus, the quality of an institution, in order to make college ab-
tendance universal.l One of the most outspoken critics of open
admissions 1s Viee President Spirc T. Agnew. Mr. Agnew has stnted
that it is a cruel waste of God-given talents to require a student
of genuine ability to sit for hours in a classroom with those
neither able nor prepared, and to permit him to be intellectually
stalled at the level of the slowest students.? He goes on to suggest
that rather than lowering the standards of higher education, the
level of the unguelified student's preparation and achievement must
be raised so that he can successfully hold his own in active, healthy
competition with other students., This can be done by providing that
more compensatory education, extra summer study, and specisl prep
gchools are readily avallable to the ungualified student as prepara-—
tion for entering inte coliege.3 This would also be fair to the
unqualified student in that it would keep him from being permanently
scarred as a result of irying and falling, due to inadequate prep-
aration, Mr. Agrnew asserts.

Some others have feared that open admissions would drive away the
better student ﬁho would lack a challenge in having to ccmpete with
the unprepsred. The sble student might also choose to leave
because the accommodations of those who are ungualified would
produce massive enrollments and even more depersonalization than
we already have on our campuses. It is also feared by the copponents
that further cluttering of ocur universities would bring on inef-
ficisncy and unrest. A4s Mr. Agnew puts it, "Even now, with 8 miliion
students on the campuses of this country, there are tens of thousands
there who did not come for the learning experience and who are rest-
less, purposeless, bored and rebellicus. College, at one time con-
sidered a privilege, is today considered a right and is valued less
because of that. Concentrations of discriented students create an
immense potential for disorder.™d Bome educators have pointed
toward the Italian system of open admission and warned that the same
pattern could result in this country. In Italy, the number of people
holding diplomas has increased immensely in the past few years to
the point where these are considered bargain basement diplomas and
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