STUDENT PERSONNEL. WORK AND ACADEMIC ADVISING: SOME PHILOSOPHICAL CONCERNS
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... being sducated ... is 1like setting off on
an expedition into the Jjungle. Graduvally most of the
things you know disappsar. The old birds fly out of
the sky and new omes fly in which you've never seen
before. And everything surprises you. Trees you
expected to be just a few feet high grow right wp over
you. I think education is simply the process of being
taken by surprise, don't you see? (Shaffer, 1938, p.33).

Having once lived in a jungle, I feel particularly compstent in elaborating on
this inciteful passage guoted by Hardes and Mayhew {1970). The anslozy of comparing
college to a2 jungle is not inappropriate. There is no pejorative conmotation,
rather, there iz a comparison based on mystery, surprise and fulfillment. Colng
through & Jungle can be a wonderful experience. There iz so much to be learned
not only aboubt the jungle, but also about yourself as you move through it. The
deeper you penetrate the Jungle the more 1% thickens with a corresponding increase
in complexity. There are countless wonders and magnificent sights %o be seen and
understood. A jungle however, is also full of dangers. Tndeed the mysteriesz,
besuty and danger of a jungle oftentimes combine in such a way that one becomes
g0 enraptured or lost that one may lose touch not only with one's own identity,
but alsc with the veality of the world that surrounds the Jungle. In most insbances
a gulde is needed for the winitiated in traveling through it. This guide not only
helps in aveoiding the Jungle's many dengers and pitfalls in reaching the destinatiocn,
but if he is a good one, he also polnts out and explains ifts mysteries as one
goes along. GOenerally speaking, he Tacilitates the continuing sequences of sur-
prises along the way. OFf course there are the excepbional few who can get
through a Jungie on their own without being harmed and who also come to understand
it; most people however need a guide, It should alsc be noted that going through
a jungle can be an onercus journey, but there is usually a seanse of accomplishment
{even if it is only one of survival) when one reaches his destination. In most
cases the experience alszo rewards the fTraveler with a fuiler mnderstanding not
only of the Jungle but alsc himself., Traveling through a jungle changes the person
not only for having learned and experisnced new things, but also for developing
a feeling of competence in many ways to live in and cope with the world beyond.

The college experience is guite similar to the jungle experience., The
student enters college not really knowing what to expect. PFrom the very beginning
ne is awed by the surprises of increasing complexity. And if he iz not carefui,
not only will he miss muchk of what is happening to him and around him, but he
may alsc fall to one of +he dangers or pitfalls. Thus a guide is called for to
facilitate his travel through the world of academia. Thiz guide isg the academic
advisor, who not only sees that the student fulfills the requirements for graduation,
but 37 he is a good advisor, stimwlates and lends to a fuller education Tor the
student.
rned with zseademic advising az it to the student

re are ressons that a person needs a guide through a
that o student needs a guids through college, and this
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paper addresses this need for academic advisors. The relationship between

academic advising and teaching will also be examined. This will then be related
to the purposes and goals of the institution and the rele thet academic advising
plays in helping the institution reach its educsticonal mission. The significance
of this for the studeni persommel worker, I trust, will become obvicus. Before

we can touch on these guesiions, thoush, 1t will be necessary to present a
descripbive analysis of academic advising followed by a preseptation of predominant
philosophies which guide institutions in their educational endeavor.

DEFINITIONRS AND ANALYSIS

The yole of academic advising is viewed in the coptext of what the con-
temporary college is: a complex crganization of social structures and processes
called a college or university in which diverse students enfer to be developed in
such a way that they will come to possess qualities that are desired by those whe
support and those who operate the orgeniszation. There is some theory, implieit
and expliecit, which guides the activities of the college in the way students are
to be chenged (Sanford, 1962). This definition relates to the purpose of this
paper, Lo examine the relationship between the guiding theory of the college or
wmiversity and academic advising.

In the interest of definitional clarity the difference belwszen faculty
advising and counseling should be peinted out. The differentiation used by
Hardes and Mayhew {1970) is the most concise., TFaculty advising is defined as
that zctivity carried out by members of the iteaching faculiy in assisting students
with their educaticnal, vocational, and personal concerns at a defined level of
competence. Counseling on the other hand consists of the utilization of specifically
trained and experienced persons in the areas of educational, psychologieal or
clinieal counsellng procedires. The former emphasizes facilitation or assistance
while the latter primarily desls with therapsutic concerns. While this elucidation
should be kept in mind, it is possible to talk of academic advising in a general
nature without meking reference to this differentiation.

It is argued that on an analytical level academic advisirg can be viewed as
a tri-dimensional activity as put forth by Hardee and Mayhew {1970} without
emphasizing faculty advising as those authors do.

1) The first dimension: Discovering the purposes of the institution in its
teaching~learning mission. An understanding of the goals of general and
professional education can be achieved within These purposes. Reguisites for the
advisors' wderstanding of these inciude knowledge of departments and their inter-
relationships, knowledge of inter-disciplinary endeavor, Information about
introductory, intermediste, and advanced courszes, and productive inguiry. Basically
whet must be understood is how the content of the individual courses and the method
for their teaching come to produce the desired end.

2) The second dimension: Understanding the purposes of the student, that
his goals are a blend of interests, needs, abilities, family expectations, and
cultural influence,

3) The third dimension: JFostering the growth of the student by a review of

possibilitiss for facilitating the student's learning and the promotion of these
in cooperstion with him,
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These three dimensions are necessary if academic advising is to facilitate
the students' growth in wisdom, in the sppreciation for, exercise of, and integration
of knowledge.

PHILOSOPHICAL CONSIDERATION

As stated in our definition of a college, there is always some theory of
education, jmplicit or explicit, which guldes the activities of the institution
in the way students are to be changed. To fully understand the college and the
sctivities which go on in it, such as academic advising, these theories must be
elucidated. These philosophles can be classified on a continumm ranging from
rationalism at the conservative snd through neso-humanism %o Iinstrumentalism at
the liberal end (Hardee, 1959). Figure I is included as a descriptive aid in
understanding the relative position of each philosophy.

Conservative ¢ 3 Liberal
Rationalism Neo~humanism Instrumentalism
Phenomenoclogy
(Pragmatic)
J
Besentialism € ——H) Existentialism

Developmental view

Figure I, Relationships of philozophies.

The rationalist program seeks to develop its intellectual wvwirtues through a
set of first principles including the good, the bveautiful and the true, A4
preseribed curriculum is thus designated dealing with that referred to as metaphysics,
The prototype of rationalism 1s the Gres®: Books curriculwm.

The nep-humenist program is based on a unity found in the culiural heritage
of western ecivilization. With = dual recognition of the imporiance of mind and
body, the curriculum is divided into the natural sciences, social =ciences, and
humanities. While primary orientatlion is towards subject-matter content, some
Interest in personsl development exizts.

The unity of the third program, instrumentalism, is centered upcen the
individual siudent. This philosophy of individualism is concerned with the full
development of the individual in %the development of soclety. The curricula, in
attempting to provide for individual differences, consisis of broad electivas,
experimental in nature, which have a relstivist orientation, pragmatic in aspects
of operation. An institution which is instrumentalist in nature provides nob only
subject-matter content but also perscnal, social, and vecationsal guidance for its

In short, the overriding consideration 1s that ever thing should render
thne fullest posaible benafit to students.

A philosox position wnich appears to draw from both the neo-hwmanlst and

the instrumentslist approaches is phenomenology. This position originated in

an effort to deal with the inabilities of scientism. Its emphasis is on the
subjective world of experience as the ultimate ground of reality. In essence,
gack individual must be viewed in his totality as he exists within his unique
world., TIndividusl worth, freedom, and humane concerns are streszsed. This lands
itself to a pragmatic view which holds that truth is modified as discoveries are
made and is relstive to the time, place, and purpose of inguiry (Penney, 1972).

The Foregoing philosophical positions are all part of a fundamental Issue:
eszentinlism versus existeptiallesm., Essentislists are concerned with what is
permanent, rational, certain, which zo on beyond time and place. A4 shandard
exists by which all is judged. This may be a divine being, nature, or humanity,
but it is never the solitary being of individual man. The sxligtentialists,
however, center their attention on man gua man. They view the witallity in
vhilosophy or sducation as efforts to give rational form to a vision which must
be intensely perscnsl. tmliike the essentislists who view the ends as cruclal, the
exigtentialists emphasize means (Panmey, 1972},

With vegerd to pedagozy, the esgentialists contend that there 1s a specific
body of knowledze to be taught and learned. Since human nature is viewad as
essentially the same in every epoch, tradition, history, and experience become
worthy teachers. As a conseguence, they emphasize the disciplines and protect the
departmentalization in college orgenizations., Sublect-matter and standards are
prevequisites which are maintained and pursued in sel sequences. Egsentislist
pedagogy thus stresses the accumulative side.

The existentialists, on the other hand, siress the affective side. That
which is to be learned is coupled with how the learner takss the learning. What
is heard, rather than what is told, takes on the most significance. The eand for
students to which knowledge is a means is the Tinding of identity and the capacity
for good judgment {Penney, 1972). It will be shown later how this fits ihe
devalopment view,

ADVISING AND TEACHING

central activities of a college sre tesching and learn]

2 2. These two
e z These Twg
activities carried on by the teachsr and the student ares the reasons that colleges
fa! L

exist. While some may view that teaching is nothing more than t
of facts; I believe it is more, in the words of Hathan Fusey:

,..the feacher's tzsk is not to implant facts but to place
the subject to be learned in front of the learner end through
sympathy, emotion, imagination, and patience, to aweken in
the learner the restless drive for answers and insights vhich
enlarge The personal life and glve it meaning {Hardee, 1661,
p. 11h}.

This role of tesching is without & doubt in harmony with cur previcusly cited
dafi ion of facul advising, the activity earried on by teaching fzculty in

agsisting students with thelr educational, vocational, and personal concerns. IT
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one accephts that collese is centrally concerned with the growth of each student

towards wisdom and intellecihusl maturity, academic advising is simpiy an extension

of tezching. Academic advising is thus viewed in support of ‘this mein effort for

it i3 & conseclous concern for the academic snd educational guestions that most
students have about the importance of their studies, the proper direction of

uhelf sducztional development, snd the vractical value of thelir educstional

objective {Robinson, 1958).

Soms may question why this is importsnt. Indeed some may feel it is a Ziven
that teaching and advising are in harmony. The answer ie impersonalization. This
has cows Lo be o main charscteristic of higher education in America. In Tact
this has been a characteristic for years in the history of higher education,
ezpecially since the German model of research has been predominant in the growth
of large state wmiversities. In 1910, the greatest weskness of Anerican higher
aducation was referred to in Williamson (1961) as the loss of the personal relation-
ship between student and institution.

Impersonalization can be overcome by the integrating effort of academic
advising. The hypothesis here iz that 1f integration takes place, then impersonali-
zation will decline. Throush academic advising as the integraiting factor between
gutdance, instruction, and administration, these maln aspectis of a college will
become focused jointly on the aims of sducation., This is because the goals of
the institution could be better reached when the objectives of administrators,
faculty members, and personnel workers merge into singleness of purpose {Brunson,
195¢). I% has been assumed here that a goal of any institution would be to
minimige impersonalization.

ADVISING AWD THE INSTITUTION

The point of this discussion is that academic advising is an essential part
of the activity of colleges and universities. It iz a central aspesct of the
educational process that involves the teacher and the learner.

in wnderlying assumption of the paper has been that if a college or undversity
is to have an effective adviscry program then it must have a clear guiding
philosophy. In ofher words, the philoscophy that guldes fthe institution In its
sducational functicn must be properiy undersiood so that an advisory program can
exist which will be consistent with and reflective of that philosophy in tThe
attainment of the institution's educaticnal goals. Thus preliminary questions
of what responsibilities itowards its students the institution is and is not
willing to assume must be aszked and answered. Without a clear formulation of
philosophy, the advising program (not to mention the whole of the institution}
will determine policy through expedience. Without a basic philosophy, the climate
for an effective and intelligent advisory program cannot exist. Only when an
insti*ution is fully cognizant and genulnsly comnitied te the underlying principles
of its exiastence can an advisory program and the institution as & whole fumetion
properly e fulfill its educational mission.

PRESCRIFTIVE VERSUS DEVELOPMENTAL ADVISING

This author firmly believes that there are developmental taske which most
students face upon entering c¢ollsge and that these tasks must receive the utmost
attention of the college teacher. The Committee on the Student in Higher Education

1h

(1968} cuslined the Following thrse develovmental taskz: 1) sach student neasds to
aequire a positive and reslistic conception of his own abilities in the world at
large, 2) each student needs o reach the point of being able to see the struciures
and interrelations of knovledge so that he mey begin the process of formiag
Judgments on his own, and 3) each student nesds 4o see the relevancs ol higher
Jearning to the qualit -

v of his own 1ife and to see that 1ife in relation to the new
kinds of Judgments ke now makes.

Ag has heen previously =sts an imﬁTici+ and expl
geademic advising program of sn instituiicon ia related to
of +hat institutlon., It appears that the traditional rels
hetween the academic advisor and the student on mozt campus

essentlialist one in nature. Since there are essentlsl sequences to be m
relationship between academic advisor and student has been of a prescrid
nature. The relationship i3 based on auvthority resting in the riso
the student to do certain things to overcome certain problems.

As has been stated, each student entering 001L9¢9 1in developmental
tasks. racing these is what education is all aboub. is :xistentialist
position which views the mumbers of lectwres given, the procedures and arrangements
employed, the amount of material coveresd, the statemeni of rules and procedure
are significant only to the extent that they help students find an identity an
develop a capscity for good judgment.
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To help face these developmental tasks, a developmental relatlonship of zoademio
advising as teaching should be followed., This developmental relationship 1s
according to Crockston (1972) based upon "the belief that the relationship itself
= one which the seadenic advisor and the student differentialiy engage in 2
aries of developmental tasks the successful completion of which results in
varying degrees of learning by both parties (p. 13)."

[0 S

An essentialist philosophy, as has been noted, underlies the ﬂrDSFIip ive
relationship in academic advising while an existentisiist philozovhy under
developmental velationship. To aid in the comparison of these Two relatio
Table I has been included. This table compares the central components of
relationship between the acadwmic advisor and the situdent that differentia
vreseriptive and developmental approaches Lo advising.
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CONCLUSION
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Tt has been shown that ascademic advisi
overzll philosophy of the college and univers
tral activities on cawmpus, TEaching and leo

niricately involved witl

Indeed it is linked w

The compatibility of student personnel work with an existe vhilosophy
academic advising iz, T believe, gulte obvious., & underly .ssaﬂutloﬂ is
collzge student personnel administration inelud any 1n
applyving knowledge and skills derived from the beh
further the education of students, The lmpiication derived from this
roles are competible, iz that a student o “Gonnel workar should beo
involved with existential academic advis n this way = viftal
constructed which could help bridge tke FAD tween teaching, learni
pargonnel work on todsy's college cam




TABLE T

Contrasting Dimensions of Prescriptive and Developmertal Approachss

to Advising

In terms of

ot

Pres ive

o]
e,
g

Developmental

Abilities

Motivation

Rewnrds

Maturity

Contrel

Reasponaibitity

Relationship

Focus on limitations

Students are lazy,
nesd prodding

Gredes, credit, Income

Immature, lrrsspon-
2ibie, must be closely
supervized and
carefully checked

Advisor takes
initiative on ful-
filling requirementsz;
rest up to student

By advisor

By advisor to advise
By student fo aci

Primarily in student
By advisor to student
Bazsed on siatus,

strategies, games,
low brust

Focus on potentialities

Ftudents ars gcotive,
striving

Achievenant, maste
acceptance, cbatua,
recognition, fulfillment

Orowing, maturing,
responaible, capable of
self-diraction

Either or both may take
nitiative

}-’- i

Negotiated

Begotiated

Shared
Collaborative
Bezad on nature of task,

competenciss, situation,
high trust

Source: Burns B,
Advising

Crookston, "A Developmental View of Academlc

Ag Teaching,"” ». 1h.
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Tn our opening snalogy collese was viewed as a Jjungle. This paper contends
that = student needs an academic advisor as he moves through college just as one
needs a guide to travel through the Jungle. This guide could be of an eagsentialist
philosophy viewing advising as a prescriptive Tunction in avolding the dangers
and pitfalls of college. On the other hand, this advisor could be of an exiztentialist
philosophy attempting to help the student move through college by estabhlishing &
developmental task relationship. BSimilarly a gudde could just get one through the
jungle safely or & guide could mot only do this, but nonﬂfqlly also help the traveler
in coming Lo understand the surprises along the way and to be a more fully rewarded

person once his journey through the jungle is finished.
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OR_IMDIAMA UNTVERSITY 1977-73 GRADUATES
PLACH?WOE%%ETS’FU%B‘H FERSONNEL. ADMINISTRATION

The student personnel job market wae not as tight this year sz it appeared to
be last spring. Jobs were available; in fact, many candidates had cholces to
make in accepting a position. OF the %2 graduates with a major in CSPA, 40 were
enmployed I1n positions in institutions of higher education. Four more accepted
positions in industrial or govermmenial asgencles. Of the remainder of the
graduates, four chose specific locabions to be with their spouses, two rejected
job offers, and one Joined a family business. Thers were no reports from some of
these persons; only three definitely reported non-placement.

Conventions aided most in job-finding this veasr leading to 15 graduates'
obtaining positions. Other placements were made Lhrough personal contacts with
schools (9), the department office and Faculty {7), former scquaintances in student
personnel positions {7), professional bulletine (3}, and the Residence Tife staffl

(3).

A majority of positions (£2) incliuded scme residence hall responsibilities
and provided remuneration in room and/or board as well as salary. DMean adjusted
income for puch positicns was $10,628.31, compared with mean incomes of $11,003.50
for government positions and $10,112.9h for positions without hall responsibilities,
The mean income for a1l positions was $10,459.06, which ia in line with former
yeara! incomes, $10,645.00 for 1972 and $10,0kk.00 for 1971.

Listed below are the 1972-T3 graduates and their present positions:

HAME FPOSITION AWD INSTITUTICN

Head Coordinator
Residence Life
Tndiana University
Ploomington, Indiana

Barnett, Deborsh Ann

Assistant for Student Development
Florida Tech.

Oriando, Florida

Brownling, Pamela

Director of Student Activities
Southwest Community Collsge
Chicage, Illinois

Burrows, Dan

Panhellenic Adviser
Towa State University
Lmes, Towa

Colantonin, Corimne

Area Coordinator
University of Miami
Coral Gables, Florida

Dean, Diane

Counselor

Indlapa |

Dean, Judith

ilitation Services
Indianapoliis, Indiana




