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SUER INTERNSHIPS

More snd more students are finding it valuable to acquire as much practical
expericnes as possible wiile they are completing a Masters in College Student
Personnel. A year ago in the IUSPA Journal an opportunity wes glven for persons
to voluntesr their campuses as off-campus internship sites. This swmmer, thanks
to some of the Alumni, we had five off-campus sites. GStudents served as Assisftant
£o the President, on the Dean's 3taff, working with Summer Orientation, and in
working with total housing prograns.

If vou ean provide an hourly wage, can provide a room, {a residence hall
room is wsually free in the mmer!} and are willing to have an observer at stalf
ana can provide you with an Intern for fhe summer. You wili be

e indicating an interest in your campus, every

e an opportamity for intervlews, and you maks the
an snd should mean some excellent sta
5. Check vour budgeis and contact
Lo consider a Summer Intern or 1f you have

vaeferences

ORIENTATION--IT CAY HAVE AN TMPACT O STUTENTS
EDMOND F. ANZALONE
AD
CANDIS L. BRUNK

What would happen 1f college students moved inte the residence halls on Suniday
night and started classes Monday morning? Without any prior warning or preparation,
would they be preparsd for the culture shock of coliege life? Would a week of dances
and movies give them = realistic preview of college, or does an instituticon of higher
education have the responsibility to the dent Tor providing a better transition
betveen living at home and living on his own? It is the contention of these authors
that esch student does, in fact, nesd a period of transition, and it is the obli-
gation of the institution te provide such a transition perioed.

"Orientation” is the vehicle most Trequently utilized to provide this transition
for the student, but ab many institutions the programs lebeled "orlentation" do little
to orient the siudent to college, Bzeause orieptation is, in many cazes, the Tirst
contact the student has with higher education, 1t is importent that that contact is
indicative of college life. It would ssem, then, that orientstion is important
enough to warrant a solid cowmmitment from the inztitution., It is the intent of this
paper o discuss methods of meking orientation a frultful learning experience, repre-
sentative of college 1ife.

It seems necessary, at this point, o define orientation, as it is viewed Dy
the authors, Orientation 1s any affort made by the Institution to acclimate the
student to college living, other than the regiztrafion process. This definition has
several implications. First, orientation needs to scclimate the student to coliege
living throughout his entire four years. Becond, 1t needs to provide programs Tov
all students, not just for freshmen. Third, orientation needs to provide lnsight
inte all facets of college 1ife, not just the social aspects.

In the authors’ work with orientation at Indiana University, it was discovered
that there are some major problems facing orientation, and these problems need to be
recognized pefore orientation can be realized to 1ts fullest potentisl at Indiana
and probably st other institutions. (1) There seems to be a iack of definition of
orientation., That iz, administrators, fzeulty, and students have nolt taken
to decide exactly what they want to accomplish with crientation, For example,
Indiana University, one office views orientation as a registration process for
freshmen, while another views it ag & sgoclsl and studsnt development process. {(2) 1%
is not clear whether corientation skould be diracted by students or by staff. The
suthors' experience indicates that it has nobt been determined 1f orientation ghould
he left predominantly to the stuldents or if staff should take an active leadership
role,  {3) OCrientation presently is not centraliged within one office. Problems
exist at Indiznz because two majer campus agencies share orientation responsibilities.
Zuch a structure brings about problems of accountability, communication, snd coordi-~
vation. {(4) 2culty is a valuable resource which has not been uiilized
planning and implementation of orientstion. Little effort has been made
them on plamhin- committecs or as orientation speskers, {5) An sdeguate budget has
nok bgen persens who are responsible for orientstion, therefore,
i ng becomes difficult to irsbl,hue. {6) Too frequenulf,




orieptaticn is limited 4o one wesgk at the beginning of the school year, After that
week, the student suddenly is left on his own. (7) As with most programs, svalu-
ation ie essentisl for determining whether or not goals have been achieved and
whether change is indicated, As yet, no systematic evaluation of orientation has
heen utilized. (8) Oetbting people to accept change is difffecult. The most indo-
vetive, well-preparsd orlsntation program ls no geod at all if the persons Involved
in carrying it out are not convinced of its worth.

Seversl suggestions have been considered as solutions to these problems. While
these suggesticons have not been proven, 1t sszems that they do deserve consideration.
In defining orientation, four areas need to be addrsased; gootal--providing
entertainment; student development--focusing on the student as he learns sbout
himself and his peers and facilitation of that process; educational--designing pro-
grams to arouse the intellectual interest of the student; and aoademi c-~advising
students sbout curriculum, 17 of these arveas need to be dealt with during orlen-
tation, but it is st the dlscrebion of the Institutlon te determine the amount of
emphasis on each area, By operationally defining the goals in terms of type, number,
and frequency of programs needed In esach area, the institution will bhe sble to a2
if it has covered each area as was originaily interdad.

Ancther important decision that needs to be made by the institution iz whether
orientation should be staff-directed or student-directed. There are advantages 1o
each. A student-directed orientation provides a valuable learnlng experience for
those students involwved and generally elicits more commitment from students. However,
if the students are to direct orientation, it 1s the institution’s responsibility te
motivate, train, and reward them. A problem of having a student-directed orientation
is that the student leaders graduabe, and there is 1litile carry-over of expertise and
planning, A& staff-divected orlentation providez this necessary carry-over. A gtaff-
directed orientastion alse lnsures a good program for new students who may need it
very much. Staff tend to have more suthority and more expertise for accomplishing
things. If steff iz to direct orientation, however, it is essentlal that they assess
student needs end seek student support for their programs. Problems arise when s5tu-
dents feel that they are not having a part of the programming operation. Regardless
of which group is given the responsibility for orientation, there should be one
administrative person accountsble for orientation plaaning and implementation,
Working with him should be 2 committee of students, staff, and faculty, the latter
being equaily impertant to the planning process becauss of the expertise they eould
offer in educational and acadewic programming. IF orientation is to be studsnt-
directed, then a student should chair the commitiee, Likewisge, if 1t is to be stall-
directed, then a staff person shouwld chalr the committee, In either case, the com-
mittee should be acecuntsble to the administrator in charge of orientation.

This orientaticn commlttee, by the nature of its composition, could greatly
faeilitate commmicetion throughout the cempus., Sipce administrators, situdents, and
faculty would be represented, they would be responsible for keeping their respective
groups informed and for obtaining input of ideas from those groups. It would alsc
ve iwmportant for this committee to meet consistently throughout the year so that

vrientation would be sn on=going process. Besides providing a concentrated program
initially, i% could be beneficial Tor orientation to offer sccasional sassions during
the school year, recognizing the continual change in the growth of the student, For
example, programs ot midterm on how to take tests or how tc prepare for tests might
aid the testeanzious student. Another example might be = progrem in the late spring
designed to make students aware of summer ewployment opportunities.

It is essentisl to allocate funds specificelly for orlentation. This money
could be used to research trends and achievements in orientation, to train orientation
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persommnel, and Lo provide centralized coordinated programming. Even on campuses
where orientation prograpming is decentralized, some centralized programming is
needad to meet the special interssits of stusents.

If orientation is operationally defined, svaluation would become more emsily
systematized. That is, it readily can be deterwmined 1f all the gosls were achieved.
Tn addition, student feedback would Be essentisl in assessing qualidy. Eveluabions
should be conduched during and after the initial orientation program and occasicnall
throughout ths school yesr. The information obiained from the evalustion should be
analyzed and used as a Justification for change; however, although the evaluation
may be the basis for change, it is still essential that the chief student personnel
administrator on the campus set the tone and provide the impetus for this chanzge.

Some specific programs with which the authors experienced varying degrees of
success should demonstrate the types of programs that may be created during orien-
tation. In order to meet the needs of all students, programs should be aimed at all
stages of development. For example, caresr planning might be of interest to seniors.
Interest group programming should cater to specific groups such as women, minority
groups, forelgn students, handicapped students and veterans. Programs, such as slide
presentations, should be planned to introduce students to the Institution and to
help instill pride in it. A summer malling should be used to acguaint students with
orientation and give them an idea of what to expect. Finally, a handbock from a
student's polnt of view could express some unigue thoughte of students. These pro-
grams suggest areas which other institutions should explore and =laborate upon.

Orientation can and should be a rewsrding experience for all students throughout
their college careers. However, it does require strong commitment, an opevness to
change, and careful planning. If administrators, faculty, and students take time fo
define orientation and provide some conscientious leadership, they can make orien-
tation & process that will have Impact on the student for many years.

CONVENTION BREAKFAST

Make plans to attend the I.U. Breakfast during A.C.P.A4., B.AW.DA.C. and
ALAB.P.A. in Chicago on Tussdey morning, April 16, 19TL4. A social hour is
in the planning for Monday afternoon.




