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THE FRESHMAN DILEPYA: A NEED FOR SOMETHING UNIAUE
LYNN Do LUCKOW

The average American college and university has tended to forget about 1ts most
mportent, visible, and salsble producte-its students. Much time and effort has gone
nto developing new major areas of study for new outlets of employment, but cowparam

ively less has been spent assisting the student in discovering which field{s} of
concentration best coordinates with his personslity, attltudes, expectations, and
goals. This discovery could well be facllitated by the Implementaticn ol & student
persornel service agency--a college agency broad saough in scope to keep abreast of
curricular, occupational, and general career information trends on the college level,
and yet small enough to pass this wealth of knowledge on to prospaetive college
freshman on a personal basis, in addition %o offering individual scademlc and per-
sonal counseling to the freshman cnce he is enrolied.
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Because many high school students receive inappropriste or out-
dated informaticn sboud what to expect at college, a source of
information is pecessary which presents many possible behaviors
at college as well as dlscussions of what colleges do, what they
are supposed to do, and what opbions students have. THo zingle
volume could ever depict all possible behaviors becausze of the
great variation in students' personalities and in the colleges
themselves . {Barclay, Crano, Thornton, & Warner, 1971

High school counselors cannol be expected to keep as well inTormed of these changes
as they would like. Even college counselors have difficulty digesting the curricuiar
changes and currsnt compuier research printeuts indicating the marketabllity of cer-
tain careers.

pational guidance in addition %o assistance to the exp oratory
or wndecided student is a problem of serious rature~~5001ally and psychologlcaily.
A ztudent not being able to realistieally pinpoint s wants and desires is,
according to his peer group, not demonstrating the ability to think clearly, to
serceive, or to have s positive self-concent,

uhjective side of the sociologleal picture that has bsen
rlbeq, centers shout the importance of the choles of an
occu; rion for a young person's percsption
he finds the place where he Tits in the world OF UO”K
r’OVM‘#*JL the kind of persen he is.

man often has not d;.

specific reguirements. Tas only way o becoms unattached from this obligation is
either self-dismissal, or a confrontation with the bureaucracy of red tape en-
countered when trapsferring to another ares within a university. In other words, it
becomes more obvicus %o a student of age 17, that he must choose his life’s occu-
pation in order to accommodate the university structure. How rcan he betier know the
alternativez before entering, and throughout the indscisive years of his college
career?

Many universitizs rely on a counseling center to ald the student problems
desoribed. However, remedy seems availsble only for those that are ambitious or
foriorn enough to seck assistance., In addition, most counseling centers are not
oriented o academic advisement, nor do they have time to kXeep abreast of curricular
chenges. They are often more Involved with emotionally related cases and the indi-
vidusl testing and analysis service~-and rightfully so. In fact, such information
provided by an efficient counseling center proves luvaluable to an scademlc and
career counzelor, Even though career guidance 1s a vitality in a good counseling
center, its reputation of Invelvement primerlily with emctional cases tends to negaie
the students' utilization of the center. A referral scurce outside the counseling
center must be activated, and created in a position valid encugh to assess and relate
to the student at she most timely jumcture in his college carser——as a freshman.

This source would deal with freshmen and Indecisive upperclassmen.

The more complex the structure of a university, ths more important it is to
have an agency which a freshman can copsider unigue tc him, This agency should be
a reliable source of information and guidance from the time a student develops an
interest in college wntil he actually mekes some substantial decisions as to his
field of concentration. In order to estsbiish welidity and & sowmd, productive base,
this agency should have the authority of a college within the university structure.
In other words, a college of entry for all students, a University College as it may
be called, should exist in every wiversity of any magnitude.

Such & division could make available information sbout different areas of study,
and full-time University College counselors in cooperation with a Dean could en-
courage the student to consider patterns of interest unigue to his individusl per-
sonality. The prospective freshman would thua be afforded an opportunity fo intro-
spect and discover his falents and limitations, in addition to giving him a broader
perspective of collegiate opportunities. A student might reslize that several flelds
may interest him, and no specific decislons are necessary until these interests ars
further explored. In states where smell, rural high schools exist, even the baszic
courses neesded to introduce a student to a highly technical, specific major concen-
tration are non-existant, The high school counseling staff, if avsllable, has
aifficnlty keeping abresst of new and varlous career choices. At this polint it
becomes the functicn of a University College io provide this Information to the high
school staff, and most importantly to the student.

A% the same time this information is being offered, a student should become
somewhat less snxious and frusirated with the demand for decision, or at least
realize that he will have another year of exploration in a college environment bhefore
he decides his future.

Among experts in the study of vocaticonal cholce the lmportance
of a self-concept in orienting the young person to the occupa-
tional world hes been given much attention. Super (1957 has
suggested that locating a place in the world of work rspresents
in part an attempt to implement cne's concept of self as well




ag & means of refining and exbending it. In Super's system the
self-concept can he thought of as a series of hypotheses about

+he self, which are systemstically teated and agjusted to the
reality of an occupabtlonal rele, Bordin {1943) proposed a similar
theory of occupatlional cholce In which beliefs sheut onesell are
matched with stereotypes of the charscteristiecs of warious occeu-
pations in the process of selecting a career. TFinslly, Roe (1956)
points to the Fret that occupations are Instrumental in the satis-
faotion of many physioclogical and psychologlical needs. They
derive much of their importance from the vast range of satis-
factions that are contrellsd by them. (Beardsley & O'Dowd, 1360}

A student who takes sdvantage of, and properly interprets his year or two of fluid
exploration in a University Coliege, shouwld be less frustrated with hie indecision
and "fictiticus'" lack of self-concept.

Coupled with the llaison activities in the high schools, a successful University
Coliege must provide individualized zeademic advising snd counseling Lo 1ts incoming
patrons. VWhether or not this iz done during the summer months and/or in conjunction
with an orlentation program, each university shouid provide this personslized services
before the bulk of upperclassmen appear on campus. Recognizing the diverse profiles
of incoming students and the nationwide acceptance and participation in CEEB's
(College Fntrance Examination Board) advanced placement program known as CLEP {College
Level Bxamination Program}, it becomes even more mandatory Tor lndividuslized program
planning. Complete counseling and registration of the new student should occur be-
fore the upperclassmen return to campus. This private counseling perlod would allow
each freshman an opportunity to visit extensively with an academic counselor about
individual geals and Interests, and would make the student feel more a part in the
decistion making of his destiny and futurs coursework. It would alsc give LThe coun-
selor a chance to deviate from recalling and referring only to test scores, and be
more indicative to the student shout the importance of the seif-conceph, atfitudes,
ete. As Willism Ambler of Haverford says, "Promise as a student and promise as a
pergon lavelwves much more than scores. Motivation, drvive, strength of character,
maturity. . .we find important.” (Fitzgerald, Jchnsom, & Worris, 1970}

Once the student i1z somewhat setbtled in a universiliy environment, a University
College should keep abreast of a student's pTOUrefﬂ. All undecided and sxploratory
“tuderto should e advized by the University Coliege counselors and given speclal

attention and voeational testing. This should hul the siudent determine s worth
and an awareness as he progresses Loward a caresr goal. Feedback to the high schools
concerning these and other students will alsec ensble the high schocls and the univer-
sity to better evaluate curricuilum, procsdures, and changss neceszary to lmprove the
transitionsl stage.

aTres the existence of the
nt who aLrﬂPdJ ﬂab aoals and plans in mind, This student, however, should be
specific chosen discipline, with the knowledge that he
o

c any given time. Faeculty advisers sre nob necessarily
innate ng techniques, which creates the need for a University
College and the commaesling center to cogbine talents and provide in-service training
programs for such aGVlS° "3, Such 2 program should consist primsrily of informational
ses deseribing and prom e avallsbility and lccatilon of cereer information.

shress should be ,¢1ced en & follow through of the explorstory theory of
no obligation” Tor at lzast a yesr, thus discourasing Fseuity from overly promoting

A
©own srea of academics.

Closer conteet with deficient students would also he & prime responsibility of

a University College through its advisement program. The crux is not belng placed

in any one area of a university, But because a freshman finds himself confronted with
a variety of choices and the necessity to eventually make a decision, it beccomes
exceedingly Important to him that he have able and sympathetic advisers available
to him-~in the faculty, in the University College, and in the counseling center. The
esponsibility for promoting such actiwvity, however, should be in the University
College, if for no other reason than ite position within the university hierarchy.

The primary gosl of e University College is to provides one central location
vhere freshman students know they can go for assistance or referral for any problem,
Many students bscome lost in the educational riff-raff and don't realize their malady
until gradustion.

A University College should provide a base for a student entering the university
as a freshman wntil he has chosen the degree college, esarned a satisfactory grade
point averege for admission fo the college of the major, and/or met whatever pre-
requisites the degree college wished to require before admission. A University
College could also consider the probab?lity of becoming degrze granting for students
involved In individualized Honor's Program work, and the two year associate degrees.

The suthor believes that today's college freshmen do not wish to be persuaded
into any career field until they have personally explored and assessed the situation.
They desire informational assistance, but they themsslives want to determine thelr
marketabllity as a product and make certain they can be scld %o an employer, They
want the cholces to be their own and not those of a given buresucracy. & University
College provides this fiexible Tramework in which today's ecollege student can initially
begin to discover, to generate, and to create situations that will help him find his
self-conbept,

Aceording to traditional definitions of s student personnel agency, a University
Coliege nm=y appesy too acadendc for consideration, but the realization exists that

Another purpose of student personnel work is to individualize
higher education, We recognize the presence and significence
of individual differences and hope to structure the education
of each individual accordingly. HMany educaticnal patterns are
required if the needs of most students are to be met and the
student personnel worker is concarned not only with heiping
each student dlscover what his needs are and make appropriate
choices bhut aliso with helping the college develop the alter-
natives and resources from which students carn make wise choices.
We are doing this when we diseuss with students their sbilities
end interests and atiltudes, snd help them select from the

many sveilable resources, We are doing this when we encourage

the development of new sducational programs. (Bsrdis, 1966}
A Tniversity Coilege would provide 2 scumnd, professional, resource center, strates-
ically located in the university hierarchy to promote the total development of the
student, and assist in the on-going process of curricular change and institutional

hu




REFERFHCE

Bsrclay, A. M., Crano, W. D., Thornton, C., & Werner, A., How to do 2 Unlversity.
John Wilsy & Sons, 1971,

4 Psychological and Social

D, C., & O'Dovwd, D
., (®d.] Hew York: John

Vs
terpret atlon of the
ey & Song, 1962,

Berdie, R. F., "Studect Persomnel Work: Definition and Redefinition.”
of College 5% April, 1966,

The Journel

Cross, P. K., "Hew Studsnts of the T0's." The Hesearch Reporter, 1971,

Fitzgerald, L. E., Johnson, W. F., & Norris, ¥W., College Student Personngl: Readings

and Bibkliographiss. Boston: Houghton Mifflin, 2970,

Jarrison, R. H., The Advephure of Learning in follege 59,

pd

ing in Colleges and Universitites," fmerican Collese

Hardee, M, D., 5i C
igtion--8tudent Personnel Serdies, 1970,

Personpel A

Rudolf, ¥., The American College and University--£ History. Hew York: Vintage Books,

E

1962,

Sanford, ., The American College: A Peychological snd Soeial Interpretation of
the Higher Learning. Hew York: Jonn Wilsy & Sons, 1967,

Veysey, L. R., The Emergence of the American University. Chicago: The University
of Chivago Press, 1965,

SUER INTERNSHIPS

More snd more students are finding it valuable to acquire as much practical
expericnes as possible wiile they are completing a Masters in College Student
Personnel. A year ago in the IUSPA Journal an opportunity wes glven for persons
to voluntesr their campuses as off-campus internship sites. This swmmer, thanks
to some of the Alumni, we had five off-campus sites. GStudents served as Assisftant
£o the President, on the Dean's 3taff, working with Summer Orientation, and in
working with total housing prograns.

If vou ean provide an hourly wage, can provide a room, {a residence hall
room is wsually free in the mmer!} and are willing to have an observer at stalf
ana can provide you with an Intern for fhe summer. You wili be

e indicating an interest in your campus, every

e an opportamity for intervlews, and you maks the
an snd should mean some excellent sta
5. Check vour budgeis and contact
Lo consider a Summer Intern or 1f you have

vaeferences

ORIENTATION--IT CAY HAVE AN TMPACT O STUTENTS
EDMOND F. ANZALONE
AD
CANDIS L. BRUNK

What would happen 1f college students moved inte the residence halls on Suniday
night and started classes Monday morning? Without any prior warning or preparation,
would they be preparsd for the culture shock of coliege life? Would a week of dances
and movies give them = realistic preview of college, or does an instituticon of higher
education have the responsibility to the dent Tor providing a better transition
betveen living at home and living on his own? It is the contention of these authors
that esch student does, in fact, nesd a period of transition, and it is the obli-
gation of the institution te provide such a transition perioed.

"Orientation” is the vehicle most Trequently utilized to provide this transition
for the student, but ab many institutions the programs lebeled "orlentation" do little
to orient the siudent to college, Bzeause orieptation is, in many cazes, the Tirst
contact the student has with higher education, 1t is importent that that contact is
indicative of college life. It would ssem, then, that orientstion is important
enough to warrant a solid cowmmitment from the inztitution., It is the intent of this
paper o discuss methods of meking orientation a frultful learning experience, repre-
sentative of college 1ife.

It seems necessary, at this point, o define orientation, as it is viewed Dy
the authors, Orientation 1s any affort made by the Institution to acclimate the
student to college living, other than the regiztrafion process. This definition has
several implications. First, orientation needs to scclimate the student to coliege
living throughout his entire four years. Becond, 1t needs to provide programs Tov
all students, not just for freshmen. Third, orientation needs to provide lnsight
inte all facets of college 1ife, not just the social aspects.

In the authors’ work with orientation at Indiana University, it was discovered
that there are some major problems facing orientation, and these problems need to be
recognized pefore orientation can be realized to 1ts fullest potentisl at Indiana
and probably st other institutions. (1) There seems to be a iack of definition of
orientation., That iz, administrators, fzeulty, and students have nolt taken
to decide exactly what they want to accomplish with crientation, For example,
Indiana University, one office views orientation as a registration process for
freshmen, while another views it ag & sgoclsl and studsnt development process. {(2) 1%
is not clear whether corientation skould be diracted by students or by staff. The
suthors' experience indicates that it has nobt been determined 1f orientation ghould
he left predominantly to the stuldents or if staff should take an active leadership
role,  {3) OCrientation presently is not centraliged within one office. Problems
exist at Indiznz because two majer campus agencies share orientation responsibilities.
Zuch a structure brings about problems of accountability, communication, snd coordi-~
vation. {(4) 2culty is a valuable resource which has not been uiilized
planning and implementation of orientstion. Little effort has been made
them on plamhin- committecs or as orientation speskers, {5) An sdeguate budget has
nok bgen persens who are responsible for orientstion, therefore,
i ng becomes difficult to irsbl,hue. {6) Too frequenulf,




orieptaticn is limited 4o one wesgk at the beginning of the school year, After that
week, the student suddenly is left on his own. (7) As with most programs, svalu-
ation ie essentisl for determining whether or not goals have been achieved and
whether change is indicated, As yet, no systematic evaluation of orientation has
heen utilized. (8) Oetbting people to accept change is difffecult. The most indo-
vetive, well-preparsd orlsntation program ls no geod at all if the persons Involved
in carrying it out are not convinced of its worth.

Seversl suggestions have been considered as solutions to these problems. While
these suggesticons have not been proven, 1t sszems that they do deserve consideration.
In defining orientation, four areas need to be addrsased; gootal--providing
entertainment; student development--focusing on the student as he learns sbout
himself and his peers and facilitation of that process; educational--designing pro-
grams to arouse the intellectual interest of the student; and aoademi c-~advising
students sbout curriculum, 17 of these arveas need to be dealt with during orlen-
tation, but it is st the dlscrebion of the Institutlon te determine the amount of
emphasis on each area, By operationally defining the goals in terms of type, number,
and frequency of programs needed In esach area, the institution will bhe sble to a2
if it has covered each area as was originaily interdad.

Ancther important decision that needs to be made by the institution iz whether
orientation should be staff-directed or student-directed. There are advantages 1o
each. A student-directed orientation provides a valuable learnlng experience for
those students involwved and generally elicits more commitment from students. However,
if the students are to direct orientation, it 1s the institution’s responsibility te
motivate, train, and reward them. A problem of having a student-directed orientation
is that the student leaders graduabe, and there is 1litile carry-over of expertise and
planning, A& staff-divected orlentation providez this necessary carry-over. A gtaff-
directed orientastion alse lnsures a good program for new students who may need it
very much. Staff tend to have more suthority and more expertise for accomplishing
things. If steff iz to direct orientation, however, it is essentlal that they assess
student needs end seek student support for their programs. Problems arise when s5tu-
dents feel that they are not having a part of the programming operation. Regardless
of which group is given the responsibility for orientation, there should be one
administrative person accountsble for orientation plaaning and implementation,
Working with him should be 2 committee of students, staff, and faculty, the latter
being equaily impertant to the planning process becauss of the expertise they eould
offer in educational and acadewic programming. IF orientation is to be studsnt-
directed, then a student should chair the commitiee, Likewisge, if 1t is to be stall-
directed, then a staff person shouwld chalr the committee, In either case, the com-
mittee should be acecuntsble to the administrator in charge of orientation.

This orientaticn commlttee, by the nature of its composition, could greatly
faeilitate commmicetion throughout the cempus., Sipce administrators, situdents, and
faculty would be represented, they would be responsible for keeping their respective
groups informed and for obtaining input of ideas from those groups. It would alsc
ve iwmportant for this committee to meet consistently throughout the year so that

vrientation would be sn on=going process. Besides providing a concentrated program
initially, i% could be beneficial Tor orientation to offer sccasional sassions during
the school year, recognizing the continual change in the growth of the student, For
example, programs ot midterm on how to take tests or how tc prepare for tests might
aid the testeanzious student. Another example might be = progrem in the late spring
designed to make students aware of summer ewployment opportunities.

It is essentisl to allocate funds specificelly for orlentation. This money
could be used to research trends and achievements in orientation, to train orientation
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persommnel, and Lo provide centralized coordinated programming. Even on campuses
where orientation prograpming is decentralized, some centralized programming is
needad to meet the special interssits of stusents.

If orientation is operationally defined, svaluation would become more emsily
systematized. That is, it readily can be deterwmined 1f all the gosls were achieved.
Tn addition, student feedback would Be essentisl in assessing qualidy. Eveluabions
should be conduched during and after the initial orientation program and occasicnall
throughout ths school yesr. The information obiained from the evalustion should be
analyzed and used as a Justification for change; however, although the evaluation
may be the basis for change, it is still essential that the chief student personnel
administrator on the campus set the tone and provide the impetus for this chanzge.

Some specific programs with which the authors experienced varying degrees of
success should demonstrate the types of programs that may be created during orien-
tation. In order to meet the needs of all students, programs should be aimed at all
stages of development. For example, caresr planning might be of interest to seniors.
Interest group programming should cater to specific groups such as women, minority
groups, forelgn students, handicapped students and veterans. Programs, such as slide
presentations, should be planned to introduce students to the Institution and to
help instill pride in it. A summer malling should be used to acguaint students with
orientation and give them an idea of what to expect. Finally, a handbock from a
student's polnt of view could express some unigue thoughte of students. These pro-
grams suggest areas which other institutions should explore and =laborate upon.

Orientation can and should be a rewsrding experience for all students throughout
their college careers. However, it does require strong commitment, an opevness to
change, and careful planning. If administrators, faculty, and students take time fo
define orientation and provide some conscientious leadership, they can make orien-
tation & process that will have Impact on the student for many years.

CONVENTION BREAKFAST

Make plans to attend the I.U. Breakfast during A.C.P.A4., B.AW.DA.C. and
ALAB.P.A. in Chicago on Tussdey morning, April 16, 19TL4. A social hour is
in the planning for Monday afternoon.




STUDENT PERSONNEL. WORK AND ACADEMIC ADVISING: SOME PHILOSOPHICAL CONCERNS
FRANK P, ARDAIOLO

... being sducated ... is 1like setting off on
an expedition into the Jjungle. Graduvally most of the
things you know disappsar. The old birds fly out of
the sky and new omes fly in which you've never seen
before. And everything surprises you. Trees you
expected to be just a few feet high grow right wp over
you. I think education is simply the process of being
taken by surprise, don't you see? (Shaffer, 1938, p.33).

Having once lived in a jungle, I feel particularly compstent in elaborating on
this inciteful passage guoted by Hardes and Mayhew {1970). The anslozy of comparing
college to a2 jungle is not inappropriate. There is no pejorative conmotation,
rather, there iz a comparison based on mystery, surprise and fulfillment. Colng
through & Jungle can be a wonderful experience. There iz so much to be learned
not only aboubt the jungle, but also about yourself as you move through it. The
deeper you penetrate the Jungle the more 1% thickens with a corresponding increase
in complexity. There are countless wonders and magnificent sights %o be seen and
understood. A jungle however, is also full of dangers. Tndeed the mysteriesz,
besuty and danger of a jungle oftentimes combine in such a way that one becomes
g0 enraptured or lost that one may lose touch not only with one's own identity,
but alsc with the veality of the world that surrounds the Jungle. In most insbances
a gulde is needed for the winitiated in traveling through it. This guide not only
helps in aveoiding the Jungle's many dengers and pitfalls in reaching the destinatiocn,
but if he is a good one, he also polnts out and explains ifts mysteries as one
goes along. GOenerally speaking, he Tacilitates the continuing sequences of sur-
prises along the way. OFf course there are the excepbional few who can get
through a Jungie on their own without being harmed and who also come to understand
it; most people however need a guide, It should alsc be noted that going through
a jungle can be an onercus journey, but there is usually a seanse of accomplishment
{even if it is only one of survival) when one reaches his destination. In most
cases the experience alszo rewards the fTraveler with a fuiler mnderstanding not
only of the Jungle but alsc himself., Traveling through a jungle changes the person
not only for having learned and experisnced new things, but also for developing
a feeling of competence in many ways to live in and cope with the world beyond.

The college experience is guite similar to the jungle experience., The
student enters college not really knowing what to expect. PFrom the very beginning
ne is awed by the surprises of increasing complexity. And if he iz not carefui,
not only will he miss muchk of what is happening to him and around him, but he
may alsc fall to one of +he dangers or pitfalls. Thus a guide is called for to
facilitate his travel through the world of academia. Thiz guide isg the academic
advisor, who not only sees that the student fulfills the requirements for graduation,
but 37 he is a good advisor, stimwlates and lends to a fuller education Tor the
student.
rned with zseademic advising az it to the student

re are ressons that a person needs a guide through a
that o student needs a guids through college, and this
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paper addresses this need for academic advisors. The relationship between

academic advising and teaching will also be examined. This will then be related
to the purposes and goals of the institution and the rele thet academic advising
plays in helping the institution reach its educsticonal mission. The significance
of this for the studeni persommel worker, I trust, will become obvicus. Before

we can touch on these guesiions, thoush, 1t will be necessary to present a
descripbive analysis of academic advising followed by a preseptation of predominant
philosophies which guide institutions in their educational endeavor.

DEFINITIONRS AND ANALYSIS

The yole of academic advising is viewed in the coptext of what the con-
temporary college is: a complex crganization of social structures and processes
called a college or university in which diverse students enfer to be developed in
such a way that they will come to possess qualities that are desired by those whe
support and those who operate the orgeniszation. There is some theory, implieit
and expliecit, which guides the activities of the college in the way students are
to be chenged (Sanford, 1962). This definition relates to the purpose of this
paper, Lo examine the relationship between the guiding theory of the college or
wmiversity and academic advising.

In the interest of definitional clarity the difference belwszen faculty
advising and counseling should be peinted out. The differentiation used by
Hardes and Mayhew {1970) is the most concise., TFaculty advising is defined as
that zctivity carried out by members of the iteaching faculiy in assisting students
with their educaticnal, vocational, and personal concerns at a defined level of
competence. Counseling on the other hand consists of the utilization of specifically
trained and experienced persons in the areas of educational, psychologieal or
clinieal counsellng procedires. The former emphasizes facilitation or assistance
while the latter primarily desls with therapsutic concerns. While this elucidation
should be kept in mind, it is possible to talk of academic advising in a general
nature without meking reference to this differentiation.

It is argued that on an analytical level academic advisirg can be viewed as
a tri-dimensional activity as put forth by Hardee and Mayhew {1970} without
emphasizing faculty advising as those authors do.

1) The first dimension: Discovering the purposes of the institution in its
teaching~learning mission. An understanding of the goals of general and
professional education can be achieved within These purposes. Reguisites for the
advisors' wderstanding of these inciude knowledge of departments and their inter-
relationships, knowledge of inter-disciplinary endeavor, Information about
introductory, intermediste, and advanced courszes, and productive inguiry. Basically
whet must be understood is how the content of the individual courses and the method
for their teaching come to produce the desired end.

2) The second dimension: Understanding the purposes of the student, that
his goals are a blend of interests, needs, abilities, family expectations, and
cultural influence,

3) The third dimension: JFostering the growth of the student by a review of

possibilitiss for facilitating the student's learning and the promotion of these
in cooperstion with him,
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These three dimensions are necessary if academic advising is to facilitate
the students' growth in wisdom, in the sppreciation for, exercise of, and integration
of knowledge.

PHILOSOPHICAL CONSIDERATION

As stated in our definition of a college, there is always some theory of
education, jmplicit or explicit, which guldes the activities of the institution
in the way students are to be changed. To fully understand the college and the
sctivities which go on in it, such as academic advising, these theories must be
elucidated. These philosophles can be classified on a continumm ranging from
rationalism at the conservative snd through neso-humanism %o Iinstrumentalism at
the liberal end (Hardee, 1959). Figure I is included as a descriptive aid in
understanding the relative position of each philosophy.

Conservative ¢ 3 Liberal
Rationalism Neo~humanism Instrumentalism
Phenomenoclogy
(Pragmatic)
J
Besentialism € ——H) Existentialism

Developmental view

Figure I, Relationships of philozophies.

The rationalist program seeks to develop its intellectual wvwirtues through a
set of first principles including the good, the bveautiful and the true, A4
preseribed curriculum is thus designated dealing with that referred to as metaphysics,
The prototype of rationalism 1s the Gres®: Books curriculwm.

The nep-humenist program is based on a unity found in the culiural heritage
of western ecivilization. With = dual recognition of the imporiance of mind and
body, the curriculum is divided into the natural sciences, social =ciences, and
humanities. While primary orientatlion is towards subject-matter content, some
Interest in personsl development exizts.

The unity of the third program, instrumentalism, is centered upcen the
individual siudent. This philosophy of individualism is concerned with the full
development of the individual in %the development of soclety. The curricula, in
attempting to provide for individual differences, consisis of broad electivas,
experimental in nature, which have a relstivist orientation, pragmatic in aspects
of operation. An institution which is instrumentalist in nature provides nob only
subject-matter content but also perscnal, social, and vecationsal guidance for its

In short, the overriding consideration 1s that ever thing should render
thne fullest posaible benafit to students.

A philosox position wnich appears to draw from both the neo-hwmanlst and

the instrumentslist approaches is phenomenology. This position originated in

an effort to deal with the inabilities of scientism. Its emphasis is on the
subjective world of experience as the ultimate ground of reality. In essence,
gack individual must be viewed in his totality as he exists within his unique
world., TIndividusl worth, freedom, and humane concerns are streszsed. This lands
itself to a pragmatic view which holds that truth is modified as discoveries are
made and is relstive to the time, place, and purpose of inguiry (Penney, 1972).

The Foregoing philosophical positions are all part of a fundamental Issue:
eszentinlism versus existeptiallesm., Essentislists are concerned with what is
permanent, rational, certain, which zo on beyond time and place. A4 shandard
exists by which all is judged. This may be a divine being, nature, or humanity,
but it is never the solitary being of individual man. The sxligtentialists,
however, center their attention on man gua man. They view the witallity in
vhilosophy or sducation as efforts to give rational form to a vision which must
be intensely perscnsl. tmliike the essentislists who view the ends as cruclal, the
exigtentialists emphasize means (Panmey, 1972},

With vegerd to pedagozy, the esgentialists contend that there 1s a specific
body of knowledze to be taught and learned. Since human nature is viewad as
essentially the same in every epoch, tradition, history, and experience become
worthy teachers. As a conseguence, they emphasize the disciplines and protect the
departmentalization in college orgenizations., Sublect-matter and standards are
prevequisites which are maintained and pursued in sel sequences. Egsentislist
pedagogy thus stresses the accumulative side.

The existentialists, on the other hand, siress the affective side. That
which is to be learned is coupled with how the learner takss the learning. What
is heard, rather than what is told, takes on the most significance. The eand for
students to which knowledge is a means is the Tinding of identity and the capacity
for good judgment {Penney, 1972). It will be shown later how this fits ihe
devalopment view,

ADVISING AND TEACHING

central activities of a college sre tesching and learn]

2 2. These two
e z These Twg
activities carried on by the teachsr and the student ares the reasons that colleges
fa! L

exist. While some may view that teaching is nothing more than t
of facts; I believe it is more, in the words of Hathan Fusey:

,..the feacher's tzsk is not to implant facts but to place
the subject to be learned in front of the learner end through
sympathy, emotion, imagination, and patience, to aweken in
the learner the restless drive for answers and insights vhich
enlarge The personal life and glve it meaning {Hardee, 1661,
p. 11h}.

This role of tesching is without & doubt in harmony with cur previcusly cited
dafi ion of facul advising, the activity earried on by teaching fzculty in

agsisting students with thelr educational, vocational, and personal concerns. IT

[
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one accephts that collese is centrally concerned with the growth of each student

towards wisdom and intellecihusl maturity, academic advising is simpiy an extension

of tezching. Academic advising is thus viewed in support of ‘this mein effort for

it i3 & conseclous concern for the academic snd educational guestions that most
students have about the importance of their studies, the proper direction of

uhelf sducztional development, snd the vractical value of thelir educstional

objective {Robinson, 1958).

Soms may question why this is importsnt. Indeed some may feel it is a Ziven
that teaching and advising are in harmony. The answer ie impersonalization. This
has cows Lo be o main charscteristic of higher education in America. In Tact
this has been a characteristic for years in the history of higher education,
ezpecially since the German model of research has been predominant in the growth
of large state wmiversities. In 1910, the greatest weskness of Anerican higher
aducation was referred to in Williamson (1961) as the loss of the personal relation-
ship between student and institution.

Impersonalization can be overcome by the integrating effort of academic
advising. The hypothesis here iz that 1f integration takes place, then impersonali-
zation will decline. Throush academic advising as the integraiting factor between
gutdance, instruction, and administration, these maln aspectis of a college will
become focused jointly on the aims of sducation., This is because the goals of
the institution could be better reached when the objectives of administrators,
faculty members, and personnel workers merge into singleness of purpose {Brunson,
195¢). I% has been assumed here that a goal of any institution would be to
minimige impersonalization.

ADVISING AWD THE INSTITUTION

The point of this discussion is that academic advising is an essential part
of the activity of colleges and universities. It iz a central aspesct of the
educational process that involves the teacher and the learner.

in wnderlying assumption of the paper has been that if a college or undversity
is to have an effective adviscry program then it must have a clear guiding
philosophy. In ofher words, the philoscophy that guldes fthe institution In its
sducational functicn must be properiy undersiood so that an advisory program can
exist which will be consistent with and reflective of that philosophy in tThe
attainment of the institution's educaticnal goals. Thus preliminary questions
of what responsibilities itowards its students the institution is and is not
willing to assume must be aszked and answered. Without a clear formulation of
philosophy, the advising program (not to mention the whole of the institution}
will determine policy through expedience. Without a basic philosophy, the climate
for an effective and intelligent advisory program cannot exist. Only when an
insti*ution is fully cognizant and genulnsly comnitied te the underlying principles
of its exiastence can an advisory program and the institution as & whole fumetion
properly e fulfill its educational mission.

PRESCRIFTIVE VERSUS DEVELOPMENTAL ADVISING

This author firmly believes that there are developmental taske which most
students face upon entering c¢ollsge and that these tasks must receive the utmost
attention of the college teacher. The Committee on the Student in Higher Education

1h

(1968} cuslined the Following thrse develovmental taskz: 1) sach student neasds to
aequire a positive and reslistic conception of his own abilities in the world at
large, 2) each student needs o reach the point of being able to see the struciures
and interrelations of knovledge so that he mey begin the process of formiag
Judgments on his own, and 3) each student nesds 4o see the relevancs ol higher
Jearning to the qualit -

v of his own 1ife and to see that 1ife in relation to the new
kinds of Judgments ke now makes.

Ag has heen previously =sts an imﬁTici+ and expl
geademic advising program of sn instituiicon ia related to
of +hat institutlon., It appears that the traditional rels
hetween the academic advisor and the student on mozt campus

essentlialist one in nature. Since there are essentlsl sequences to be m
relationship between academic advisor and student has been of a prescrid
nature. The relationship i3 based on auvthority resting in the riso
the student to do certain things to overcome certain problems.

As has been stated, each student entering 001L9¢9 1in developmental
tasks. racing these is what education is all aboub. is :xistentialist
position which views the mumbers of lectwres given, the procedures and arrangements
employed, the amount of material coveresd, the statemeni of rules and procedure
are significant only to the extent that they help students find an identity an
develop a capscity for good judgment.

3
a

To help face these developmental tasks, a developmental relatlonship of zoademio
advising as teaching should be followed., This developmental relationship 1s
according to Crockston (1972) based upon "the belief that the relationship itself
= one which the seadenic advisor and the student differentialiy engage in 2
aries of developmental tasks the successful completion of which results in
varying degrees of learning by both parties (p. 13)."

[0 S

An essentialist philosophy, as has been noted, underlies the ﬂrDSFIip ive
relationship in academic advising while an existentisiist philozovhy under
developmental velationship. To aid in the comparison of these Two relatio
Table I has been included. This table compares the central components of
relationship between the acadwmic advisor and the situdent that differentia
vreseriptive and developmental approaches Lo advising.

the
DS,

E)
1

d'd".ﬁ["-dr

CONCLUSION

fos]
2

Tt has been shown that ascademic advisi
overzll philosophy of the college and univers
tral activities on cawmpus, TEaching and leo

niricately involved witl

Indeed it is linked w

The compatibility of student personnel work with an existe vhilosophy
academic advising iz, T believe, gulte obvious., & underly .ssaﬂutloﬂ is
collzge student personnel administration inelud any 1n
applyving knowledge and skills derived from the beh
further the education of students, The lmpiication derived from this
roles are competible, iz that a student o “Gonnel workar should beo
involved with existential academic advis n this way = viftal
constructed which could help bridge tke FAD tween teaching, learni
pargonnel work on todsy's college cam




TABLE T

Contrasting Dimensions of Prescriptive and Developmertal Approachss

to Advising

In terms of

ot

Pres ive

o]
e,
g

Developmental

Abilities

Motivation

Rewnrds

Maturity

Contrel

Reasponaibitity

Relationship

Focus on limitations

Students are lazy,
nesd prodding

Gredes, credit, Income

Immature, lrrsspon-
2ibie, must be closely
supervized and
carefully checked

Advisor takes
initiative on ful-
filling requirementsz;
rest up to student

By advisor

By advisor to advise
By student fo aci

Primarily in student
By advisor to student
Bazsed on siatus,

strategies, games,
low brust

Focus on potentialities

Ftudents ars gcotive,
striving

Achievenant, maste
acceptance, cbatua,
recognition, fulfillment

Orowing, maturing,
responaible, capable of
self-diraction

Either or both may take
nitiative

}-’- i

Negotiated

Begotiated

Shared
Collaborative
Bezad on nature of task,

competenciss, situation,
high trust

Source: Burns B,
Advising

Crookston, "A Developmental View of Academlc

Ag Teaching,"” ». 1h.
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Tn our opening snalogy collese was viewed as a Jjungle. This paper contends
that = student needs an academic advisor as he moves through college just as one
needs a guide to travel through the Jungle. This guide could be of an eagsentialist
philosophy viewing advising as a prescriptive Tunction in avolding the dangers
and pitfalls of college. On the other hand, this advisor could be of an exiztentialist
philosophy attempting to help the student move through college by estabhlishing &
developmental task relationship. BSimilarly a gudde could just get one through the
jungle safely or & guide could mot only do this, but nonﬂfqlly also help the traveler
in coming Lo understand the surprises along the way and to be a more fully rewarded

person once his journey through the jungle is finished.
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OR_IMDIAMA UNTVERSITY 1977-73 GRADUATES
PLACH?WOE%%ETS’FU%B‘H FERSONNEL. ADMINISTRATION

The student personnel job market wae not as tight this year sz it appeared to
be last spring. Jobs were available; in fact, many candidates had cholces to
make in accepting a position. OF the %2 graduates with a major in CSPA, 40 were
enmployed I1n positions in institutions of higher education. Four more accepted
positions in industrial or govermmenial asgencles. Of the remainder of the
graduates, four chose specific locabions to be with their spouses, two rejected
job offers, and one Joined a family business. Thers were no reports from some of
these persons; only three definitely reported non-placement.

Conventions aided most in job-finding this veasr leading to 15 graduates'
obtaining positions. Other placements were made Lhrough personal contacts with
schools (9), the department office and Faculty {7), former scquaintances in student
personnel positions {7), professional bulletine (3}, and the Residence Tife staffl

(3).

A majority of positions (£2) incliuded scme residence hall responsibilities
and provided remuneration in room and/or board as well as salary. DMean adjusted
income for puch positicns was $10,628.31, compared with mean incomes of $11,003.50
for government positions and $10,112.9h for positions without hall responsibilities,
The mean income for a1l positions was $10,459.06, which ia in line with former
yeara! incomes, $10,645.00 for 1972 and $10,0kk.00 for 1971.

Listed below are the 1972-T3 graduates and their present positions:

HAME FPOSITION AWD INSTITUTICN

Head Coordinator
Residence Life
Tndiana University
Ploomington, Indiana

Barnett, Deborsh Ann

Assistant for Student Development
Florida Tech.

Oriando, Florida

Brownling, Pamela

Director of Student Activities
Southwest Community Collsge
Chicage, Illinois

Burrows, Dan

Panhellenic Adviser
Towa State University
Lmes, Towa

Colantonin, Corimne

Area Coordinator
University of Miami
Coral Gables, Florida

Dean, Diane

Counselor

Indlapa |

Dean, Judith

ilitation Services
Indianapoliis, Indiana




Fisk, Sally

Flansgan, M

1ohs

Givens, Douglas

Givens, Susan

Godley, Linda

Gordon, Hancy

Green, Biaine

CGrain, Ciar

Henry, Mich

e

pus}

Hess, Jonathan

Hinman, Zrian

Holmes, Joh

It

Tuttie

Pratt

Management Assistant
Atomic Energy Commlssion

Director of Student Employment
014 Dominican University
Horfelk, Virginia

Assistant to Vice President
for Development

Kenyon College

Gambier, Ohio

Dean of the Besidential College
Kenyon Coilege
Gambier, Ohio

Student Development Speciaiist
University of Texas

Austin, Texas

System Factors Anslyst

U.3. fongress

Washington, D.C.

Hesldence Hall Director
University of Kansas
Lawrence, Kansas

Couwngelor to New Bitudents
MacMurray College
Jacksonville, Illincis

Assistant Dean of Women
Ripon Collegs
Ripon, Wisconsin

Counselor to New Students
Mackurray College
Jacksonville, I1lincis

Agsociate Dean of Students
Dir, Student Activities
Westomont College

Santa Berbaras, Callifornia

Resident Cowneelor
University of Cincinnati
Cincinnati, Uhio

Director of Residence Life
Dhic Wesleyan

Delawars, Ohio

Counselor with Specisl Servi
Tennessee State Univerasity

Kashville, Tennszssee

i
D
m

Jenking, Alvin

Jenasen, Les

Jones, Greg

Jones, Lesley

Eiellberg, Connile

Kravinsky, Steven

Mamarchev, Helen

Pernal, Olaundia

Reanlcek, Judith Hursman

Coordinator for Residence Life
Indisna University
Bloomington, Indiana

Training Specialist
Monzanto fo.
At. Peters, Missouri

Rezident Diresctor
Georgetown University
Washington, D.C.
Coordipator of Resl
Chic Wesleyan Unive
Dalaware, Dhilo
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Head Resident end Counselor i
Counseling Center

Seattlie Pacific College

Seattle, Washingion

Coordinator of Cooperative Education
Draxel University
Fhitadelphia, Pennsylvanis

Counselor
Olivet College
Fivet, Michigan

Assistant to Dean of Student Life
(“ampus Judicial Programs,
Trabernities and Residence Hali)

Ohio Wesleyan Unilversity

iaware, Chio

S

sident Director

University of Kansas
rence, Kansas

Resldent Director
The University of Hebraska
Lincolin, lebraska

Jounselor
Iniversiiy
iorth Car

(s}
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SUEY at Cortland
Cortiland, Mew York
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Ronaingen, Diane

Schuster, Richard

S5ilverberg, Eillen

Sims, Johmmie Morrow

Stackhouse, Toin

Svriwga, Richard

Thomas, Roberd

Weeks, Winnifred

Williams, Cherryetta

Wolfzon, Charles

Wunder, Wickolas

Tietz, (Bucky) Wm.

fzeistant Director of Acgdemic
and Personal Advising Center

University of Pennsylvanis

Philadelphia, Pennsylvanis

Coordinator of Student Activities

and Aszistant to Dean of Student Affairs
Newherry College
Hewberry, South Carolins

Area Coordinator
University of Mismi
Coral Gables, Florids

Developer of Reaidence Hall Programs
Alabama State University
Montgomery, Alabama

Assista Aren Ugordinator
University of Georgia
Athens, Gecrzia

Agaocliate Dir. of W. Campus
Boston University
Boston, Maszszechusetits

Asgsistant Dean of Students
for Residence Halls

Westmar College

LelMore, Lowa

Residence Coumselor
Waite Forest University
Winston-Salem, North Carolina

Supervisor, Multi-Media Resources Center
Indlana University
Bloomington, Indiana

Program Advisor
University of Mizsouri
Coluwbia, Miszscurd

Adviser for Praternity Affairs
Univerzity of Tennessee
Krnoxville, Tennessee

Assistant Dean of Students
Carleton College
Northfield, Minnesota

CHANGES REPORTRED OF FORMER GEADUATES

Arrowsmith, Kathy (Crawford)

Helms, Charles

Kelly, Carol [(Bischoff)

Loewen, Tleanor
{Returned From Africa)

Phillips, Barbara

Seuwdly, Mikes

Trager, Adrian

to Bowling Green College
Bowling Green, Chio

To Admissions Dirsctor
Eariham Col
Richmond, Indiana

to State University of W.Y.
Binghampton, H0.Y.

to Assistant Dean of Students
Bluffton College
Biuffton, Chio

to Agsistant Dean of Students
Indiana State University
Terre Haute, Indianz

to Wastern Tliincis University
Macorb, I11ii

e
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to Assistant Director of Housing
SUEY at Buffalo
Buffalo, Hew York
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