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THE RETURNING ADULT AND STUDENT PERSONNEL
CATHERINE GREENE

It is a well-known and long-accepted fact that the cornerstone upon which
the higher education system in this country has been buil% is that of tradition:
American universities are what they . sre because of their past. In part, this
iz due Ho the very nature of the educational process -- the idea of building
a knowledge base from what has already beeh lesrned or discovered.. Today,
however, it tust be reazonsbly obvious to those sequainted with the realm of
higher educatien thal such reliance on tradition will no longer be adequabe
in terms of planning for what iz to come: the code word for future trends in
this area must be chabge.

On university cempuses today, there is a change occurring which is both
fundamental to the very nature of the institution and far-reaching in terms of
its implications for student personnel planning. Tt scems evident that colleges
and universities’ are losing what has been thought of as their "natursl” clien-
tele in ever incressing numbers: enrclliments everywhere are down and all
indications are that they will continue to drop. Whait is not as obvicus is
that the! students who are enroliing are of a new type as well. At the present
time, over 55 per cent of the undergradusbe student populstion is outside of
the traditional eighteen to twenty-one year-old, full-bime, four-year, college
coreer student. {(Boyer, 19Tk, p. ) Who is making up this new student body
of non-traditional students? A good deal of it is made up of students who
are enrciled on & part-time basis only; another share ie made up of students
who are tseking time off bebween semesters to work or travel; and another
portion, one that will be the main emphasis of this paper, is made up of
mature adults (the 35 and over group) who have decided, for one reason or
another, to continue their post-secondary education after an extended period
of time.

One of the causative forces behind this trend is that a good percentage
of the adult population is taking another look at where Ghey fit into the
scheme of things in society as a whole. In his article, "Bresking Up the Youth
Ghetbto," Ernest Boyer refers to life in our society as being sliced up for us
like so many pieces of salami, with the higgest "chunk" being doled out in the
form of full-time work activities. (1974, p. 5} As this model seems no
longer satisfactory to suit the needs of American adults, one of the most
preferred alternatives to it has been an indicated desire to continue or
complete their post-gecondary sducation. One study done by the Commission on
Non-Traditional Study concludes that "5 per cent of the adults sampled are
'would be learners,' or individuals who would like to study during the coming
year." (Jacobson, 1973, p. 7) In addition, there. are substantial numbers of
adults who are. choosing to realize their preference: according to statistics
released at the end of last year by the Bureau of Lebor Statistics, over
800,000 adults over the sze of 35 were enrolled in college. (Young, 1973, p. 6)

For those adults who have chosen to continue their education, there has

been en inevitable confrontation with a unique set of problems and circumstances
that arise in part from their personal siutation ard in part from the very
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structure of the system of higher educstign in this country. The prospect

of returning to school after an extended pericd of time poses a number of
potential personal crises thab must be gyerconme on dealt with on some level if
the individual is to sain the uimost benefit of the edicatlonal process. One
of the most crucial of these is eminent from the very time the declsion is
made. to return to school until the Individuals resime their previeus er im-—
proved position in society: the threat of an impending loss of status, both
economic and psychological, thab will Iinevitably accompeny a retirn to student
1ife. The primary lLess is thal of income which results 1¥ the "nevw" student
has been conbribubing substantislly to the family bank accownt in the past.

In addition, there are, beyond the loss of actual dollars, those "sometimes
intangible trappings of prosperity, the status. symbols, which often take on
the greatest perceived value for the @iddle-class American. Logs of these can
be demoralizing." (Glass and Harshberger, 1974, p. 216) Both of these factors
can place considerable siress. on the student in terms of the homelife situstion
and in terms of academic achievement.

On a broader level, the adult gtudent mey encownter difficulty in coping
with what 1is perceived to be a loss of status in the eyes of the rest of
society. Part of this difficulty may stem from the traditional view in our
culture that "work, the badge of adulthood, tends o be regarded as the only
fully legitimate activity of maturity." {0'Toole, 1874, p. 12} The adult
student must cope with the realization thatbt the norms of the society place
the activity of belng a full-time learner distinetly below that of being a
full-time producer. Thlk may have severe personal repercussions for fthe
individual: "the middle-aged adult returning to school from a productive work
situation may experience a feeling of being worthless in the syes of socieby.”
(Glass and Harshberger, 1974, p. 21L)

Cbviously, the solution to problems on this level will depend for the most
part on the individual, the circumstances, and the ability of those in the en=-
tire family %o cope with such external stresses. However, the student personnel
administrator can play a key role, from the university's standpoint, of pro-
viding siudent sgervices, in aiding adult students and their families to adjust
3o their new and unigue position. Those on the counseling end of student
personnel, for instance, might do well $o begin developing programs such as
adult self-worth groups, where students {and their families if possible) would
engage in consciousness-raising exercises aimed at heiping them decide where
they want to fit inteo this changing society, what sort of an impact they
wonld like to make on that soclety, snd what type of skills they need 1o
develop in order to make such an impact. This sort of thing would go beyond
providing a mere empathy group to the point of supplying some concrete tech-
nigues Tor the Individual to deal with problemg. Another student service
which can do a great deal to help overcome the strains this type of situation
vlaces on a student iz the financial aids office. Priorities need to be
realigned to include the adult gtudent: merely removing the restrictions on
part-time student applicants wouwld do a lot in this respect of alleviating the
financial burden.

A second major problem that the mature adult student is likely %o encounter
when returning to college after en exbtended period of time, snd one that seems
t0 be inherent in the system ag it exists at the presént, is the realizabion

that the institutional atmogphere ig almogt entirely youth.oriented. "The
alder adult who previously obtainad g ceriain gecuriiy 'from operating within
hig oun age group must now enber g culture which. is highly youth oriented.
Tnitially at-leabt, he Tinds himself physically, soc¢ially, and paychologicelly
out of place."  [Glass and Harshbepger, 1974, p.-212] This cen haya very
serious implications for the individuel on 21l levels of the leaining experience;
including everything frem how hard one studies for a tesh, what sort of activ-
ities one feels comfortablé: participating in, te.one's percepilon of performence
in terms of academic achievement. . (flass snd Harshberger, 197h, B. 212) 'Phe
institutional structure fitself poses a problem for the adult student in this
regard.. Because. the mein emphasis is on daytime, week-day classes; the
September to June ageademic ¢éalandar; and the elassic. American. approach to the
student-teacher relationship, is difficult for the adult student to become a
part of the mainstream of campus life.

Cne final aspect of this problem is that an adult student who may wish
to regain a portion of previcusly lost status may find it. exteedingly difficult
to do so in such a youth oriented atmosphere. This relates particularly to
thoBe students who are attempbing to regein their stabus by means of parbici-
pation end involvement in campus activities. As CGlass and Harshberger state
in their srticle:

The problem for our middle-aged full-~time student
arises wheh he tries to rebuiid his status to fit
with his changed life pattern. The! student
community is youth coriented, with leaders emerging
through kinds of social relationships %o which he
feels he does not have access. The lavger
community within which the institution resides
often has a town-gown kind of. orientation and looks
upon the adult student as a temporary resident
lacking the nhecesgsary knowledge, commitment and
Sensitivity to provide effective leadership. {197k,
. 215

Qne possible solution to this which could be implemented right now on
college campuses is %o have a volunteer service organizatbion set up to
provide students with practical work experience relating to their fieid of
gtudy and to adapt these programs especially for the adult student. This
would require & specific emphasis on ubtilizing their past experiences and
on keeping them in touch with that "resl world" they left behind to become
a student. In addition, it would serve a varviety of needs for the mature
student: first, it would provide a means of becoming involved on the college
campus without invading the "territory" of the younger student; second, it
would allow the student to overcome the feeling that any previcus experience
is for naught when 1t comes to belng a student; third, it permits the student
to see the relevancy of academic endeavors while s$till in school; and finally,
it would help to re~establish personsl feelings of self-worth and achisvement
that might have been sacrificed along with the job Lo return to school. This is
only one example of how & program can be implemented to meet the needs aof
students; further development of such ideas. i limited only by the imagination
and interest of those involved In student personnel work.




There is anohher. aspect of this dilemms that must he confronted by the
student personnal workel om behalf of the adult atudant.. Alang with. the
resistance which may bel ercauntered. from the entrenched elife: in the case of
sttempls by the adulit student to participate iIn:or make use af . the varlous
gtudent services, goes! a good desl of stigme in the student’s. own mind-about
seeking them out. After all, by the time people reach the age of 35, they
shoiild be well .equipped to hahdle their ovm’ problems, so whi would they need
to go to. the counseling center?. Or anyone whé hag been managing a housshold
for 15 years ought to be able to. read @ g¢ollege cabalog, so why would any
academic advising be neaded? {Besildes, anyone who goes to all the Lrouble
to come back ho school when they don't have to, should know what they went
anyway!) Finally,. if peoble have heen invelved in the lebor scene as long,
as. many of these adult students have, they ghoild have a good idea of what
the job iwarket is demending so why tyy to adapt the placemen®t services ta
meet their needs?

Unfortunately, many adulis are not only treading waters that are just as
unfamiliar to them as they are to any younger student, but the special
problems discussed above may mean thab adults need the available student
services aven more critically than s young student. And it will be the
responsibility of those working in the area of student personnel tc adaph
their services and initiste new ones to meet The specisl needs of the mature
studen’t. There have been some prelinminary steps taken on & few campuses in
the form of married student coumcils and dilscussion-sensitivity groups gimed
at dealing with the added presgures facing married students but even these
are mainly geared towards the under 30 set. Student personnel workers must
go beyond these types of things to provide programs, activities, and avenues
for involvement specifically for students approaching middle-age.

There iz one segment of this newly emerging student population that
merits gpecial consideration in the discussion of future student persomnel
services. And that is the iabture woman student: over 35, bored, and wonder-
ing what to do with the remaining 30 or so years of her life. One of the most
common slternabives for these women has been the return to school. As they
return to school, they are confronted many times with problems vhich tend to
magnify the scope of the ddentity ecrisis well known ameng women of this age.

In her article, "The Needs of Women Returning to School," Judith Bermen
Brandenburg does an oubstanding Job of outlining the igsues involved in deal-
ing with mature women students and of pointing oub areas of development for
student personnel programs. Along with the identity problem, the woman
student is Faced with the sdditional complication of having to compete in an
aggressive situstion after years of iiving in a dependency situation. "The
student must be able to read critically, snelyze informetion, atiack questions,
and assert her own ideas. Problems of dependency and lack of confideuce may
undermine the entire educationsl process.” {197h, p. 11} The other major
personal conflict which usually arises for women returning to school is the
natural resistance on the part of her family and friends to the fact that the
activity she is involwed in is hoth threatening and disruptive to the normal
family routine. Conseguently, the woman may have to cope with gubstantial
feelings of guilt over the appropristeness of her decision.

These kinds. of concerns muat be taken into account by every kind of
sarvice the college iz offaring that studenkt. 'Speclfic areas that must begin
altering their presentation of services immedistely, according to Brandenburg,
relate to admissions and orientation procedurves, escademic advizing and study
akills developmenb, personal and vocationzl counseling, and placement practices.
{1974, p. 13) In sddition, the issues of Tinancial aid and child care services
are of particulasr importance both to the women student and the student
personnel administrabor who is dealing with the situstion. The main problem
in the area of Pinancial ailds is that students who are attending school parb=-
time, as are most adult women, are ineligible for the majority of the aid
programg, Brandenbuirg regards it as the responsibility of the student person-
nel worker to seek oub and eshablish new aid programs which would allow for
the special situation of these students. Likewise, in the avea of child-care
services, she feels it is up Ho the wniversity, especially those in student
geryices to take the lead in setting up such cehters on a shared work basis.
(2974, p. 15-17)

In reality, this just barely scratches the surface of the complications
and adjustments that will be facing the institutions of higher education in
the years to come as the student-body, the primary reciplent of the university's
functions, gradually alters in composition, becoming ever more diversified and
yet ever more in need of the spacial services which these schools have offered
through personnel workers in the past. While it 1s inevitable that the diffi-
culties in assessing and meeting these needs will inerease as the student
clientele shifts more and more to a non-traditional status, the challenge for
personnel administrators wust be met with inbegrity and imagination if the
gquality of the educational process ig to be maintained or developed %o its
highest potential.
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THE COMMUTER STUDENT IN THE PRIVATE URBAN COLLEGE
MARGIE MATHISON

Research has shown that nearly half of a1l American college stundents live
st home with their families and commute to college {Trivett, 197h). Yet
commuter students and their special needs are all too ofien ignored on
campuses. Separated from sach other by their places of residence, they lack
the cchesiveness as & group to give them influence on campus. They are
quite freguently left %o fend for themselves, while resident students enjoy
the benefits of programs designed to help students in their adjustment %o
college life.

Faced with decreasing enroliments, colleges are becoming aware of the
necessity of designing programs which will attract and retaln these commuter
students. This is particularly true of private insbtitutions who are finding
that their inereasing tuition, room and board costs are placing them out of
the reach of many.

There are those who, by their observations of students, are reallzing
that the difference in the quality of education received by resident and
commuber students is quite great. And, as Harrington {1072 p. shE) stated:

If differential impacts and benefifts accrue from higher
education for different groups, this data must be used
in institutional plenning to formulate more appropriate
educational cbjectives to meet the needs of diverse
poputations.

Commuter students in the private, urban college have characteristics,
needs and reasons for atbtending thab lnstitution which make them unique from
commuting students in general. Their financial investment is consideradbly
greater than thabt of students in a state-supported institution. Thus private
colleges must recognize that they have an obligation to utilize all of their
rescurces in providing these students with as rich an education as possible.

WHY STUDENTS CHOOSE A PRIVATE URBAN COLLEGE

Students in the private college choose thai college for the particular
philosophy which it represents, and thus tend to be very committed to its
objectives. Frequently they are attracted to a private institution not only
for its academic reputation (which may or may not be appropriste) but because
of iio size - and expect to receive more personal atbention and have greater
opportunities to develop clese relstionships. Many want an urban campus
because they have grown up in the city and want the eultural and social
opportunities a large city affords.

WHY STUDENTS CHOOSE TO COMMUTE

For most commuters, economics is given as a major reason for choosing to
live at home while attending college. Because they tend to come from Families
with incomes lower than those of resident students {Chickering, 1974), many
must rely on inecome from part-time Jobg which are often & carry-over from
high school. Alsc attractive is that, spared room and bosrd fees, costs are
apparently lower. Interestingly, a study of 1,103 different colleges by
Fenske and Scott in 1969 showed that the total student cost for commuters and
residents at all types of institutions differed by only $300. Kysar (1964)
suggested that commuters frequently raticnalize their delay of leaving home
by unwarranted reference to lower expenses,

The fear of breaking ties from home is often a major factor in the
studente’ decision to commute. Not ready to make this break, they are less
emotionally mature, in many cases, than their resident counterparts. Furbher
influence 4o remain at home often comes from parensal pressure.

In the private urban college, accessibility is another key factor.
Because of the kind of education the college offers and freguently because of
its religious affiliation, a student may not have access o anobher institubion
of its kind without moving s considerable distance from friends and family.
Many of these students may have attended private high schools vhere teacher
and peer pressure to attend a similar college is great.

THE COMMUTER STUDENT BACKGROUND

Chickering, in his comparison of commiber and resident studenté (197h,
p. U6) found the following overall differences between these two groups:

~commuters generally come from the city proper while those
from suburban areas live on campus;

-only 21% of commuters have family incomes over $I5,000
while 52% of residents' families are above this levels
~only 19% of commuters! parents have a bachelor's degree or
higher compared with 36% of resident students' parents.

In private schools the commuter students have slightly higher socioceconomic
backgrounds than those attending stebe—supported institubions but still lower
than their resident counterparts. In private Catholic colleges Chickering
found this same gap in socioeconomic levels betwesn commubers and residents
yet found less of a gap in attitudes and values resulting from this background
than at other privste institutions.

High school achievement and participation in extracurricular activities,
while slightly lower for commuter students in the private urban college than
for residents, are higher than that for commuter siudents at all instiftutions.
Both resident students and commtter students in the private college were
found to have similar career goals and aspirations( dhickering, 1974} but
commuters are more vocationally oriented while residents are more concerned
with their development in non-intelleetusl concerns, For thin reason,



resident studenks encounber the greatest emount of personal growth during the
first two years of college, while the last two years of college are sign-
ificant for commuters, provided that they remain in college.

THE COMMUTER STUDENT DILEMMA

"The ecommuting student must dally face the dilemma of choosing between
home and school. The more he is committed to home... the more difficult the
struggle becomes." {Schuchman, 196G, p. 107)

Commuber students lead a double life, They have entered intc o new
enviromment which chellenges their ideas, beliefs, and values, yet are tied
tc an environment which perpetustes thelr status quo. They spend only a
minimsl amount of +time on campus, and have less time for the development of
new relationships with peers socially or through extracurricular activities.
Without the svpport from such relationships, the conflict commubers feel
between their two worlds is magnified.

The range of significant encounters with new conditions,

experiences and new persons is most restricted for

high school graduates whe continue to-live at home after

entering college. Many of %Their high school friendships

continue as do many other activities and responsibilities
they heve been carrying. (Chickering, 19Tk, p. 42)

Parents conbinue to treat their son or daughter the same way they did
in high school. Frequently, commuter studsnts are expected to maintain all
of their responsibilities at home as they had in the past as well as the new
responsibilities of being a colliege student, Parents freguently do not
understand the student's use of time and need for gquiet and privacy. While
wanting to be indevendent, commuter students find themselves in a positicon
where independence is discouraged and where accountability for thelr actions
and use of time are still demanded. TFor commuter situdents,

no landmark signals a new existence over the horizon,
no rite~of-passage marks a new status, no increased
geopraphicsl, temporal or psychological distance
creates a space for gignificant redefinition of
realtionships. The prophet remains in his own country.
{Chickering, 1974, p. 39}

Due to limited time on campus commuter students have 1ittle contact with
the faculty and 1i%ile experience in dealing with adulte on an egual lewvel,
As a result their perspective falls on more comfortable models nearer home,
heightening the conflict of values they feel between the college and their
home environment.

Asserting independence, finding a separate ldentity, and forming close
interpersonal relationships with peers are three of fthe most @ifficull
developmental tasks for the commuter student., Graff and Cooley (1966} in a
study of students at a private urban college found that as a result of their
conflicts in these sreas commuter students had poorer mental heslth, were

heset by lack of self-confidence, feelings of failure and Insecurity and
excessive worry over small disturbances. Furthermore, as a result of their
emphasis on the voecational orientabtion of thelr education, the commuter
shudents were less satisfied with their chosen curricula, saw less meaning in
their coursework and took less responsibility in meeting academic requirements
than resident students. They spend less time in outside reading for their
coursework, participate less in class discussion and are more frequently on
scademic probation. Overall they are less satisfied with their academic
experience and are more likely to drop out of college.

Obviously, the college experience is quite &ifferent for the commuter
student snd the resident student, and by its very nature will remain so.
However, within a private college many programs can de Initiated to help
commuter students deal with the conflicts they face and better integrate them
into the total college experience. Because of its size and emphasis on
individual attention the private urban college has great potential in human
resources to accomplish thig.

PROGRAMS

As Kazle and Hardwick (1973) pointed out, colleges are presently
employing educated guesswork in the progrems and services they are offering
for commuter students. Little research has been done on individual campuses
to evaluabte how well their programs are actually wmeeting their commuter
students' needs. ¥Without such information it is difficult to revamp programs
or be assured thaet they are having an impact. The following ideas ars merely
suggestione of what might and what in some instances have been found effactive
in aiding the growth of the commuter student, Bach campus must evaluate its
owvn particular student body and the effects of the programs initiated on
their students' development,

ON-CAMPUS LIVING EXPERIENCES

Since many of the commuters' problems arise out of the fact that
commuter students feel isolated from each other and from the resident students,
on-campus living experiences can help commuter students feel more a part of
the campus community and help them begin relationships with students they
might not otherwise meet. Several colleges have successfully adapted this
idea as part of their orientation program. A1l freshmen live on campus any-
where frowm two days to a week prior to the arrival of the upperclassmen.
Analysis of such progrems has found that commuter students participsting in
this experience have greabter interaction and closer relsticnships with
regident students than those who did not.

YWhen space is availsble it is possible to continue such short-term
living experiences intermittently throughout the year. These have been
found most successful when coordinated with an educational seminar. Aside
from the educational benefits, this gives commuters inereased motivation 4o
gpend & block of time on campus and valid Justification for parsnts and
employers.,
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FURTHER USES OF ORIENTATION PROGRAMS

Grientation can alsc be used to prepare commubter studsnts for the
conflicts they might encounter and how they can be handled. Making them
aware of problems in resident living end emphasizing how commuting cen best
be used to their advantage can help give them a positive feeling about their
choice to commute. Tt is important at this time that students find out
what special facilities and activities exist for them, and to whom they can
turn when difficulties arise. An orientation progrem for parents can help
make them more sensitive to their son or daughter's nesd for independence,
need for privacy and guiet, and incresse their understanding of the changes
their child will be experiencing.

ACADEMIC ADVISING

Faculty adviscors should be trained in the special needs and vocational
interests of commuter students. Because the private, urban college usually
has a student-faculty ratio of 15:1, there are greater opportunities for
more frequent interagetion between students and advisors than at many other,
larger institutions. This faculty member may be the first individual with
vhom & commuber student is able to develop e close adult-adult relationship
and can serve as a source of support when difficulties arise, either
perscnally or academically.

COUNSELIRG

Counselors, too, mugt be aware of the special needs of commuter students
and be prepared to cope with them. Garni (1974) proposes a "proachive”
counseling approach utilizing humen development courszes and voluntary
adjustment groups consisting of students, parenits, and faculty to help
students recognize where conflicts are coming from and how to deal with them.
One counselor on the staff should be available for drop-in appointments since
commuter students spend so 1little time on campus.

FACILITIES AND ACTIVITIES

Space should be set aside for commubter students to have a place to relax
and to interact with other students. Student Unions are freguently a good
locetion for such Tacilities and are also active in providing services such
as helping students arrange car pools, The formation of a commubter council
can be instrumental in designing social activities geared for commuter
students and bringing to the attention of student personnel staff the
particular programs they desire.

Several colleges have successfully used a newslstter for commuter
students to keep them informed on what is going on on-campus and to make
being part of on-campus activities as attractive as possible. Scheduling
events such as meetings and convocations during the day instead of at night
will meke commuter participation more feassible. One small midwestern private
urban college set aside one hour of one weekday during which no classes can
be scheduled and other extracurricular events can be held.

11

PLACEMENT SERVICES

As previously noted, because of the commuter students' voecationsl
orientation, they often find little relevance between coursework and job
preparation. This lack of relevance may be lessened by actively using
placement services to seek out and match students with part-time Jobs
commensurate with their interests.

SUMMARY

There are a wide variety of services which can be utilized by the
private urban college to make the educabtional experience as personally
well-rounded for the commuter as for the reslident student. It means using
college resources in unique. apd innovative ways and may involve additional
financial oubtput, but the returns in terms of perscnal and educational value
for the commuter make this effort invaluable.
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TOHARDS A COHERENT THEORY OF STUDENT PERSONMEL
PAUL ZISLA

Despite the paper shortage there is an abundence of literature in college
student personnel sdministration. Sadly the bulk of the research litersture
suffers from serious. flaws of conceptualization and orientation. Research in
the field lacks a clear thecretical framework thereby limiting the fruitfulness
of inguiry. Informastion about the student and the college environment may be
useful to practitioners but such knowledge fails tc advance our understanding
of the actual activity of student personnel administration. Conversely pro-
ductive research tendency would have & well articulated theorebtical perspective
to provide a shared matrix of meaning. Tt would take as its topic the ways
in which student personnel workers create particular social structures and
thereby contribute to the total college environment. An appropriate theoretical
orientation is available as will be shown in this paper. )

The total student development or student personnel point of view rests
on the most basic formulation of socisl psychology and adolescent development.
In short, people change and mature during their college years and this process
is influenced by, or gensitive o, the soeial conbext. ({(Brown, 1972, Penny,
1972) The validity of this position is almost unchallengesble. But then what
does it illuminate in the eollege environment or in the ares of student
personnel praxis? No doubt the person working on a Job can use this notion as
a basic orientation; however it hardly helps researchers formulate theories,
agsess the relevance of hypothesls and data, or resolve epistemic questions.

By encouraging borrowling ecross fields the absences of a well developed
seientific paradigm or theory leads to a nalve niew of the embeddedness of
paradigm, theory and methodclogy. (¥uhn, 1972) Clearly Findings of auy
scientific endeavor must be interpreted in terms of some paradigm which provides
the fimdamental assumptions necessary to carry on science, Paradigms provide
concepts, criterion of relevancy of topics, suggest appropriate thecoretical
commitments, and can even provide a context for the determination of which facts
are relevant to the question at hand, In a similar way theory and methodology
are linked by certain basic tenants of secientific inquiry. As theory estab-
lishes a domain of inguiry and a range of important gquestions, methodologies
generate data which describes a certain sort of reality. Different forms of
data are relevant to different forms of theoretic and substantive questions,

A psychologist would have a great deal of trouble using data generated by the
use of a cyclotron just as a nuclear physicist would be hard-pressed to test
hypotheses with data from rat running experiments. By virtue of rampant
borrowing from several disciplines and the absence of a clear theory the
research in situdent persconnel produces diffuse Tindings and precludes the
development of a consistent and cohersnt fact-theoretic knowledge.

A danger of the total student development-student personnel point of view
is that it encoursges studies of the student and the interaction of the student
and the college setting. Such studies may be well done but they do little to
build a fact-theoretic knowledge of student personnel work. Several prominent
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studies Illustrate this problem. In Beyond the Open Door Pat Cross described
the "new student™. (Cross, 1971) She also sketched out some orientations
for dealing with these sbudents. Her cuantitative approach glossed most of
the secial process she was referring 4o and she could only conjecture as to
how the student personnel worker actually deals with these students. In
Astin's The College Fnviromment student attitudes were related to broad
differentiations of college settings. He did not use a process orientation
and nad little %o say about the doing of persomnel work. (Astin, 1968)
Chickering concentrated on the development of bthe college student in his
Education and Tdentity. His is a primerily psychological study and overlocks
real setlings and interactions between student and persomnel administrator.
{Chickering, 1960) Whils these works are not a statistically valid sample of
the research in the field they are held up as exemplars in terms of quality
and concern. It appears that these works decument the failure to carefully
formulate studies which contribube to our knowledge of how student personnel
work ig actually done and how that work ereates ab least one aspect of the
college environment. Additionally it neglects the careful study of the impact
of perscnnel workers upon students.

The glossing of paradigm, theory and methods can be amelicrated by
developing a theoretic orientation which is distinctive to, or particularly
well suited to, the study of everyday student personnel work. Such inguiry
would have as i%s topic the activity of student personnel workers as they
create and sustain the college environment., As a movement within sociology,
ethnomethodology could provide the necessary thecretic and analytic framework
85 well as concentrating research upon the proper object. The use of an
ethnomethodological perspective would sssist efforts to give siudent personnel
8 coherent fact-theoretic corpus of knowledge,

While ethnomethodological studies take several forms, the central
theoretic position directs inguiry towards the creative activity which pro-
duces and sustains social structures. By emphasizing the meaning of social
action o the actor and the ways in which members of s setting use their
knowledge of the setting to move within that setting ethnomethodologists pay
particular attention to common-sense rationality, rule interpretation and
usage and the acquisition of language. {Gerfinkel, 1967, Weber, 1947, Mehan,
1972} Additionally ethnomethodologists view behavior as rule following and
not ag rule governed which is the more standard sociological perspective.
Conseguantly the situated interpretation of behavioral constraints, models
and expectencies and the actual response to such things take on profound
significance., (Wilson, 1970) Therefore ethnomethodological studies of the
coliege enviromment and of sbtudent personnel work would comsider what practi-
tioners do, how they come to understand the setting, how they use that
knowledge to operate within the setting, how and what they commmnicate with
each other and how all of this activity produces g particular socisl structure.

Like all soclal sciences ethnomethodology has to confront the problem of
secking universals in the face of pervasive variation. Hsrold Garfinkel
handles this problem by using two accepted sociological notions and then
adding two more fundemental notions which tend o characterize ethnomethodo-
logical theory. Garfinkel characterizes social siructures as to their
reproduceability, cohort independence, avsilability to member's rationality,
and the fact that these three elements are all the accomplishments of member's
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practices. As argued by Durkheim in The Rules of Sociological Method socisl
shructures are not interlocked with partieular individuals or any single and
particular interaction. {Durkheim, 1938} To have social reality social
structure mist be repeatable, that is, it must exist through time and from
one interaction or setting to the next. Though Durkheim tended to reify
cocial structure, the whole notion would collepse without the guality of
invariance which is derived from cohort independence and reproduceability.
Georg Simmel pointed oub that there is something greater than the sum of
individual social acts and recuiring conceptualization which frees it from
being totally setting specific. This allows analysls across groups and
through time. (Simmel, 1950) The features of reproduceability and cohort
independence can be 1llustrated by 1ocking abt a class such as we find
associated with instrucior, syllabus, students, and the interaction of these
eloments. We conceptualize a class as having an existence vhich carries over
from one session io the next, is characherized in part by the nature of the
interaction, but can still be defined as having the essential features, be-—
ilonging to the category class.

Noting that we are speaking of the concepbualization of an interactional
setting as a 'class' we can see the importance of conceptualization process
to the cless participants. Garfinkel cglled this 'availability' and asserted
that the basic elements of reproduceability and achort independence are
known or knowsble by members. As he tokes behavior to be rule-following it
ig important that members be given the sbility to know those rules which
are used in constituting the social order. Members judgementally use their
rules in producing acceptable behavior. This behavior literslly defines the
aoeizl sbructure. We cen say that it produces the socigl structure, Garfinkel
ecalled thig the quality of accomplishment. Reproduceability, cchort indepen-
dence, and the availability of these to member's common-sense rationality
are all the accomplishment of member's activity. For inestance, students know
what the social strucbure 'class' is. They know which behaviors produce
something we term a clasg and which pehaviors will disrupt that form and
produce something other than a class. This does not exclude trouble making
as » constituent of any cless as such behavior is frequently typicsl of school
clesses. In short, people know the rules of the game in terms of gtated and
tacit rules, constraining rules and performative rules. Naturally there are
things sbout a setting that people dc not know but they are aware of the
essenbials of a setting, e.g. the behavioral patterns which produce the
structure. {Shumsky, 1974} Without this knowledge the setting or structure
would collapse &s there would be no competent members to create and sustain
it as anything more than people existing in the same space and time. Within
settings members are constantly making these Trules’ available to each other.
They tutor esch other as to what it means behaviorally to be a member (e.g.
to play the game properly). Thus ethnomethodological studies emphasize
member's practices for making sociasl structures accountable to other mewmbers.
Consegquently linguistic behavior and the development of a situated corpus of
knowledge is given a cenmtral part. If we were o use ethnomethodology to study
gtudent personnel work we would lock ab Astin, Chickering, Crosg, and so on
For the analyst such materiamls would be of interest
student :
197%)

as resources for members.
to the extent they are used by workers as they do whatever it is that
personnel adminisirators do. {Zimmerman snd Pollner, 1970, Poliner,
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] It 1s_tantamount that we keep in mind that reproduceability, cohort
independence and availability as feabures of soeial structures a;E through
and through the accomplishment of mewber's activity. The creative activit
of ?eople produces the siructures which people make known to each other gh
SO?l&l order ig man made and maintained. What we do, what we think of éur ©
doings, and what we communicate to othe’s via talk and action are essentiagl
elements of any setting. It is fallacious to locate social structure i
n?b?lous region apart from the real achts of people. It is the praxis o? oo
living people which ecrestes the structure, makes the structure know;
knoweble, and maintains or changes the structure. .

- gzsiiﬁnz@ethodological study of s?udent persennel’ work would attempt a
o ption of how w?rkers do thelr work and then a description of how
e work produ?es & particular social structure or getting. This would
;g: udzlan examlnatlon.of member's knowledge as it is used within the sebting.
theiinwoiitiwouid consider the ways in vhich practitioners come to grasp what
v knowieg,. o; ind wha$.they communlcate_with each other, and how they use
b understged? h? fettlng to move within the setting and thereby imbed
their und lan ings into the setting. (Garfinkel, 1967) For instancs, the
iy ev? oPment—student perscnnel point of view could be exawmined as to

] extegt it is used to make sense of the work and to do the work. Ag a
explanation of the work this perspective is inadequate as it could.onl i}
gloss over what people are actually doing. Yet ag part of the member'y
corpus of knowledge the student personnel point of view could become ai

integral feature of the s ' i
et etting as long as people rely on it to guide their

cieo Inla Study which anticipated many ethnomethodological orientations

: urel and Kltguse locked at the educatiocnal futures and planz of higﬁ
?Zigzl s;udents.ln terms of the routine activity of high school counselors.
attenggig §2§l§225$zz,eiigfgmeszey fou;? that the key varieble in plansg for

° in college preparatory programs, Counsel
vorked closely with these students to make sure that college applicati n s
ziagzdi;.deiz w§s.found that counselors relied heavily on geasﬁﬁes cflzgiiZETG
o WOrkrﬂ;g;nihzioiihzzsziiig ;ncouragelinto college preparabtory classes
obstensible finding that social classrzﬁgia;zs e%:naPillcatlons. ey €
education is partislly attributsble to the Wayspin sh'oi Py
such attributes. What matters is not social class e b ena
build that abtribube into soeial structure. Swrel ol o o th? e g
affects plans but just as important is ﬁhe‘fact thztsiﬁig—izﬁggglc'baCkngund
; 2 ation 1
22ui5232$:1§h?a§ by co?nselors. It is the routine interpretive worknofS poed
Soseors ¥ ic explalns.part of the finding that those of higher soccio-
onomle t}s}s az'e‘more lszely to aﬂ_:end college. Counselors build scciszl
coma aeo tzi5001:} variable description of those going to college. We
o - 8 entire process by calling it ancther example of sterectyping
such a move would retard our understanding of social order.

During observation in an eleme
s ntary school Shumsky and Mehan studied
giigiiznt di;lSanS. (Shumgky and Mehan, 197h) A committee decided which
Siude 5 wo' d enter a special reading class for slow learners. A transcript
e committee meeting was analyzed to see how the decision was accomplished,
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A1l placements were done within 22 lines of conversation. During that con-
versabion the teschers and school principal relied on teachers previous
knowledge of the students as. they filied the special class. The common-sense
rationality presumed that the teanhers already knew whith students qualified
for the class. Formel criterion were never specified and the students were
only named, not described beyond a simple statement that that student had
reading problems or was a slow learner. We need not criticize this method of
piacement but should only note ‘that in that setting the teacher was considered
as having the necessary expertise to already lmow the student, the eriterion
of the class, and the ability to properly place students.

We could conduct the same sort of study in a context where student
pergonnel administrators make decisions aboub the educaticnal careers of
students. We could loock at decisions regarding fTinanclal aids, discipline,
evaluation or whatever. As with the elementary school committee we could see
if declsions were made in terms of formal guidelines or personal knowledge of
the person{s) in question. A committee working on financial sids might use
formal guidelines theréby using a aitusted rule which said in effect; the
social struchure of this setting is produced in terms of formal models of
decision making and by the use of articulated guidelines. of nature X, ¥. Z.
Such & committee would surely be producing a different setting than one that
placed more emphasis on previous personal knowledge as was done in the
elementary school. Consequenily we would note that these contragting committees
are in effect producing different edweational environments with different
consequences to students and workers alike,

We capnot begin to talk about the student and the college envirconment
without s careful and thorough inguiry into how educstional settings are
created and sustained by members, including student personnel administrators.
The intent of this discussion hag been to articulate a theoretical framework
for carrying out such a study. While many approaches are possible, an
ethnomethodological mode of study would have two distinet payoffs. By using
s coherent theoretic perspective, studies into student persommel would produce
s corpus of knowledge with greater unity and consistency of focus and theoret-
ical grownding. This would help alleviate the diffusiveness so prevelant in
the current literature. Secondly, a descripbtion of how student personnel
workers are creating a particular sori of college environment could open up
new pessibilities for change.

Wnile information about the student end the stndent in the environment
may interest us and point to problems, it has 1little to offer in terms of
relating behavior to outecomes. It is at this level that student personnel
needs development. We cennot generate recipes for making the good enviromment
but we can surely increase our knowledge about how that environment comes to
be. Tnnovation becomes posgible as we recognize how our mundene, routine and
everydsy activiby helps create the social order of educational settings.

While some things are beyond our control we have to keep in mind that meny
things are within our conbrol. Heightened self-awareness never changes
anything but it is a necessary first step.
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M.3. combined program Counseling snd Guidsnce and
College Student Pergonnel; Interpship: I.U. Residence
Halls:; Praciicum: Residence Life, Dean of Students
Office; Direcior of Youth Services

B.A, History, Mount Union College, Masters of

Divinity Church Historical Studies, Duke University,
Practicum: University Division; Minister
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WILSON, BERBIE:

WISE, KENNETH:

B.S. Elementary Education, Indisna University;
Internship: Conference. Bureaun

B.A. Education, Roosevelt University; Internship:
Cooperative Education; High School Teacher, Aduli
Educstion; Saleswork

MID-YEAR PLACEMENT

Thoge completing their degrees in December are employed as follows:

Jennifer Brown - Coordinator of New Student Orientation and Adviser
to Interrnational Students, University of Maine, Orono, Maine

Connie Horton - The University Diviaion, Indiana University
Paul Robins - The Halls of Residence Office, Indiana University

Mike Robinson, Director of Resldence Hall, MacAlister College, St. Paul,
Minnesots

Paula Rooney, The University Division, Indiana University

Mark Shanley, Director of Activities, Youmgstown State University,
Youngstown, Ohia

CHANGES OF ALUMNE

Alan 3. Chesen, '73, has accepted a position as Resident Director,
University of Dayton

Mary Ann Collier, Adsistant Dean of Students, Franklin College has been
named director of the Eli Iilly Campus Center at Franklin

Steve Krevinsky, '73, has left Drexel University to accept a position as
Director of Liberal Aris Placement and Cooperstive Work Study Programs,
Miliersville State College, Millersville, Pennsylvania

Edward Matijkae, '72, has taken a job with Allstate and his address is
1616 Wniterock Avenue, Waukesha, Wisconsin 53186

Word received from two Alumae indicate they have begun their own con-
sulting service: Miss Margaret Seibert, '72, with two other persons has
formed Unlimited Productions, Inc., 331 Center Street North, Vienna,
Virginia 22180, "to encourage greater interpersonsl communications to
thwart racism and sexism and to offer culiural, non-racist, non-sexist
programs.”" Peg Antony, '72, with snobher person has formed Lifestyle
Associates in Milwaukee. Peg alsc was s part of a group receiving a
$55,000 federal grant for a project on rape.

)



Paul Suteliffe, '71, has been named Director of Financial Aids at
Wheaton College

Miss Carcl 0O!'Commor, t7h, became Mra. Thowas Helson Jr. {'7L) December
28+th

Dr. John Turper, M.S. '68, EDD '72, has taken the position as Associate
Dean of Graduate Studies, Massachusetts Institute of Technology

CONVENTION NOTES

American College Persormnel Association

I.U. Social Hour will be Friday, March T, 6:30-8:00 in the Regency York Room
of the Regenecy Hiatt Hotel. IT WILL BE GEEAT TO SEE ALL

Indiana University had four representatives on the ACPA ballett: James Duncen
for President, Rubin McDaniels and Randy Farmer for Executive Board and William
Martinson for Senate.

Many I.U. representatives will be involved with programs. Among them will be
from campus, Betty Greenleaf, Robert Shaffer, Philip Chamberlain, Richard Pugh,
Donald Coan, David DeCostey, Joyce Taylor, Tom Hemnessy, Gary Erskine, Terry
Soley, Julia Ann Fleming, Candy Haggins, Rob Cieslicki. Among Alumns known

to be on the program are Fred Brodzinski, Greg Jones, Harry Steinway, Eric
Reidel, Phyllis Montgomery, Dominic Sicilia. Two key noters are I.U. grads;
Rubin MceDanlels and Don Creamer. Among current officers and chairmen of
Commigsions of ACPA are: David Deloster, William Martinson, James Duncan,
Phyllis Mable, Sandy MacClean, Louils Stamatakos, William Bryan and William
Chestnut.

Az g past president special recognition will be given Betty Ureenleaf at the
50th Anniversary Banguet which will open convention.

National Association of Women Deans, Adminlstralors and Counselors

Indiana University Alumns and former staff are well represented in NAWDAC
leadership roles; on the Program Commitiee is Marylou McEwen and JohAnne Trow,
Regional Coordinators - all tie back te I.U.! Brenda Gordon (Eastern},

Jusna Burton (Southeastern), Janice Abel {Midwest}, Jacgueline Douglas
{Southwestern}, Kaven Giasier (Western) and JoAnne Trow {Far Western).
Committee Chalrmen, Marilou Qwinski, Placement and Resolnutions, Helen Whiteside
{ former staff member) Betty fGreenleaf, Financial Development Committes.

MARK YOUR CALENDARS FOR FRIDAY EVENING DINNER. RBecky Dyury assisted by Phyliis
Montgomery are making big plans for us all 5:30-7:30, April bth,

. Haticonal Assocciation of Student Personnel Administrators

Our Indiana Alum, Alice Manicure is serving as this yesr's program chalirman.
Her®b Smith has charge of a chartered flight to San Francisco and Robert
Shaffer and Tom Schreck will be on hand to greet all good Alumns.
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