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VALUES AND STUDENT DEVELOPMENT

Carolyn Zahniser

Although some students may have defined their value systems before
coming to college, an ever-changing society demands a continual review and
commitment to them. Student personnel administrators may play an
important role in helping students meet this challenge,

In the aftermath of Vietnam and Watergate a general concern about
ethics and values in society seems to exist. As a result, additional pressure
has been placed on academia for increased moral awareness in today’s
student. This places a burden on the university to provide such awareness.
To be sure, scholarship is somewhat easier to define than moral
commitment. Yet, in view of the apparent ambiguity of ethics and morals in
our society, it is important for students to develop a set of values with which
they can face the future. Therefore, it is the thesis of this paper that values
education has a place in the student development process of higher
education and attention should be given to inculcating certain values which
are appropriate for functioning in our society.

The Need for Values

Chickering (1974) has stated, ““values point the way and self respect rises
or falls as we follow or stray from that path. Values are the standard by
which behavior is evaluated”’ (p. 123). If a person does not develop a clear
set of values it is difficult for them to develop a self directive and effective
behavior (Dalton, 1977). Therefore, the most significant contribution a
college can make is to increase the awareness of students as to the role of
values in their lives (Chickering, 1974; Scott, 1978).

At present the world seems to be surrounded by insurmountable
problems: hunger, poverty, population control, and dishonesty in
government in addition to other specific issues such as rising crime,
abortion, euthenasia, and alcoholism. In light of these societal pressures it
would seem that “knowledge is not cnough these days to cope with the
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future, mere facts are inadequate in our complicated culture’” (Payne, 1977,
p. 61). Students should be taught to think systematically about the
consequences of their actions and learn techniques for examining complex
moral situations. This is not a new thought, however, for as far back as
1909 Dewey recognized that moral education was not limited to the
classroom, but occurs throughout life and is the function of the whole
school environment (Dewey, 1909). Values formation is a lifetime process
and, therefore, the university has a responsibility to examine what values it
may be imparting or encouraging in its students (Scott, 1978). Therefore,
higher education has some responsibility for the type of person it graduates
{Payne, 1977).

While the vatues of students are largely set before they come to college,
this does not negate the influence the college experience can have on the
development of certain of those values (Chickering, 1974; Scott, 1978).
Scott (1978) stated that although the students do enter the university with
their attitudes and values formed out of their family and other experiences,
“in the extended identity crisis of adolescence, attitudes and values are
often reworked and reshaped by the university experience’” (p. 233).
Chickering (1974) suggests that “‘the content of values and patterns of their
interrelationship may not change dramatically during college. But there
may be other changes of greater significance. The bases on which values
rest, the ways in which they are held and the force with which they operate
in daily life, may be of more importance—with limits—than the particular
values held” (p. 126).

One of the cornerstones of the student development model (ACPA, 1975)
is the growth of the “whole individual”’. To develop the individual in every
respect, student development personnel should turn their attention to the
development of student values (Dalton, 1977). ““One of the chief
development tasks among the college students (is) developing the capacity
to move from unexamined commitments to an individual personal commit-
ment and then to a set of values in a relative world®’ (Dalton, 1977, p. 38}.

Critical Questions

Two difficult questions arise with this issue of values. The first is, what
values can the university teach? Selecting values is complicated by the desire
to avoid indoctrination of secular values while emphasizing the importance
of core value principles (Dalton, 1977). There are, however, certain values
that are based on universal needs and rational conclusions. These include
reverence of life, respect for the law, human dignity, and truth and honesty.
While these values are basic to any social order, so there are values that are
integral to an educational environment as well. Some of the values that
should be encouraged by the university are: intellectual curiosity, lifelong
learning, self awareness and acceptance, emotional maturation, positive
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and realistic self concept, compassion, the right of all people to exist
respect for differences and a commitment to the eternal quest for a bette;
environment and human interaction (Thomas, 1977).

Tl?e second question is, in our roles as student development
admtr?istrators how do we teach values? Thomas (1977) suggests several
ways in which student services can teach and encourage values, including:
pers:onalization of the educational experience, structuring the learning
environment, role modeling, and organizing resources and information
around values questions. By designing the educational experience on a
person to person level, the interpersonal values systems are forced into
taction. ‘‘Student affairs people have endless opportunities to generate such
interaction and thus facilitate learning (through their contact with
students)’” (Thomas, 1977, p. 146). The concept of structuring the learning
environment for a desired outcome has been an educational practice for a
long time. In relating values, this type of manipulation may take the form
of student government, group projects, workshops, volunteer student
groups, and student union programs that address current topics which
stimulate intellectual curiosity.

By practicing our own values systems as the models we teach values more
profoundly than through any other means. ““Development in students was
positively influenced by educators who themselves had an open style in
which their thinking, grasping, doubts, and personal commitments were
visible to students™ (Dalton, 1977, p. 38). The various student services
agencies can explore value issues just as rigorously as is done in the
classroom by organizing resources and information. Self awareness
seminars, presentation of values clarifications programs, and a lecture
series dealing with current issues are programs which student services can
pra]:wide to increase students’ awareness concerning the importance of
values.

Conclusion

Students confront an important developmental task when developing
standards with which to appraise themselves and their world. Learning to
apply those standards consistently in decisions and conduct throughout
their lives presents a tremendous challenge. ““In four years of college the
young adult cannot complete the process. But he can begin it, and by
beginning stand better positioned to continue this fundamental human
task’’ (Chickering, 1974, p. 142). In our profession as student development
ad{ninistrators we have an obligation to aid students in this task. “If we
adjust our performance accordingly, we will be teaching values even better
than all those years when we’ve really been doing it without being
purposeful’” (Thomas, 1977, p. 147). Values and student development
should go hand in hand in educating students who are prepared to five in a
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world of moral and ethical ambivalence with confidence and a sense of
responsibility.
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DRINKING IN COLLEGE AND ALCOHOL
EDUCATION PROGRAMS: A REVIEW OF THE LITERATURE

Jim Schroth

An examination of alcohol use and abuse patterns of college students is
presented. The author proposes the implementation of alcohol education
programs on campuses and suggesis that the student development
administrator may play a key role in educating students about and
preventing the development of alcohol-related problems.

The situation on college and university campuses regarding the use of
alcohol needs even greater attention and understanding than it is currently
receiving. A number of studies have reported on the incidence of alcohol
consumption on campus indicating anywhere from 71-96% of students
using alcohol at least once a year, with close to 50% drinking at least once a
week (Kraft, 1977). The effects of such usage can be assessed in many ways,
taking into account personal, social, and environmental consequences.
Higher education has been remiss in dealing with this concern (Oliaro,
1977). Yet, higher education has a unique and great opportunity to use this
phenomenon to contribute to the total development of its college students,

North (1977) describes the root of this opportunity in this manner:

The majority of college students, while legally classified as adults,
are entering the developmental stages of early aduithood and are
further establishing independence, autonomy, vaiues and self-
discipline as part of the process. Experimenting with alcohol is one
of the behaviors commonly associated with this age group. Some
abuses often observed are excessive consumption, use of alcohol
as a means of socialization, strong peer pressure on others to
drink, loud boisterous behavior, occasional disruptions and
‘damage, and, on some occasions, harrassment, intimidation, and
physical conflict with other people. (p. 5)
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