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EDITORS’ COMMENTS

This issue of the Journal is respectfully submitted to the alumni of the Indiana
University master’s program in student personnel. The articles contained within
cover a range of student services and include original research by students
currently enrolled in the program. The articles are the product of both élass
requirements and independent efforts. Significant revisions were often necessary
and the cooperation of the authors in making these revisions was greatly
appreciated. We thank and salute their efforts.

We would be remiss if we did not take the time to extend our heartfelt thanks
o the faculty. Drs. Philip Chamberlain, Naney Evans, George Kuh and John
Schuh continue to uphold the tradition of quality student affairs preparation at
Indiana University, both collectively and individually. Special thanks go to Dr.
John Schuh who, despite an extremely busy semester, found the time to provide
guidance and advice to the editors.

We would like to take this opportunity to thank the various oifices across
campus which have provided support to the Journal. Specifically, the Offices of
Student Activities and Residence Life provided funds for the publication of the
Newsletter and operating eosts, and postage for the-Journal mailing. The Alumni
office and the IU Foundation have been very cooperative in providing names and
addresses of alumni, answering questions and handling the bookkeeping involved
in alumni contributions. .

We would also like to point out two special sections of this edition of the
Journal, On both the first and last pages you will find tear-out forms. The front
page is a mailing form for the most recent publications available from the
American College Personnel Association. This represents the Journal's first
efforts in the area of advertising. This revenue has provided us the opportunity to
publish more articles in the increased page space. The back page is an information
sheet which we request you fill out and return to us as soon as possible. This
information will be used in an effort to beiter coordinate the “network” of the TU
personnel program. Please take the time to fill this out.

Finally, comments about this edition and suggestions for future editions of the

Journal are welcome. We hope you will enjoy this issue of the Journal of the’

Indiana University Student Persennel Association.

Susan Buffington
Diane Ledger
David Stewart
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ENVIRONMENTALLY-INFLUENCED BEHAVIOR IN RESIDENCE HALLS

Barry Brumer

The influences of territoriality, crowding, and architectural desizn on students’
behavior in residence halls are examined, Several solutions are offered to counteract
the negative aspects of these factors.

Several factors have an eifect on students’ behavior and on the level of
students’ satisfaction: with their lives in residence halls, The relative importance
of the opportunity to study and sieep and the opportunity to form friendships and
other relationships will depend upon the student's reasons for wanting to livein a
residence hall. More to the point, the room in which a student lives might be
considered the most significant aspect of that student’s life in the residence hall,
because the boundaries of the room determine the student’s “home.” The amount
of control that the individual has over the environment of the room and of the
surrounding areas is a primary factor in attaining satisfaction with the residence
hall. In particular, as Walden, Nelson, and Smith {1581) related:

Satisfaction in a situation depends upon obtaining a balance between an
ideal level of desired interaction, the value of privacy, and the actual
amount of interaction with others, achieved privacy. When one has more
interaction with others than wanted, a feeling of crowding is
experienced. {p. 205}

The purpose of this paper is to present an overview of some environmental
factors which potentially influence the behavior and satisfaction of students in
residence halls. Specifically, aspeets of territoriality, erowding, and architectural
design will be addressed. Problems which are crested by these factors will be
discussed, and solutions to these problems will be suggested.

Territoriality

Almost all animal species are instinetively guided to establish and to proteet
their own territories, and homo sapiens are no exception. According to Schroeder
(1978), it is reasonable to assume that many typical problems in residence halls,
such as damages, excessive noise, and disruptive group activities, may be the
result of students’ inability to manipulate their physieal environment to make it
more responsive to territorial needs. Mercer and Benjamin {1980) contended that
territorial behavior is most fully developed in adult males, and that males tend to
establish larger private territories than do females. Mandel, Baren, and Fisher
{1980), however, asserted that “a dormitory room is more territorial in meaning
for females than for males” {p. 818}, Additionally, Mercer and Benjamin claimed
that the function of private terrifory can be seen as a more aggressive social
statement for females than for males. Assuming, however, that males are more
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i lishing territories, it is not surprising that more beha'vior
;T:‘;irsg ?rrll tﬁit:ZSideni halls are attributable to males due to their unfulfilled
itorial needs. o
tel';‘lll?:;ilst frequently suggested solution to alleviate unfulfilled ter.ntona]. needs
is to allow residents to have as great an amount of freedorfl as is possible o
personalize their environment. Brandt and Chapman (1981) claimed t.hat students
who were not able to personalize or decorate their rooms were more lilfely .to. drop
out of sehool before the end of the year than were students who had tl'flS privilege.
They observed the differences in student behavior Petween two remdenc.e hali:.s,
one in which the students were allowed to make & high degree of change in their
environment (High Change), and one in which the students were allowed to make
relatively few changes in their environment (Low Change}.'T}Te.y found that
sgiudents in the High Change residence hall sho‘wed 51g131fu§a.ntly more
involvement, emotional support, influence, and innovat{?n and significantly Ies.s
competition than those in the Low Change residenct_a hall” (p. 41). Fur?hermore, it
was revealed that 49% of the residents of the High Change hall signed up to
return to the hail the following year; only 14% elected to return to the Low
Chgzg:rzlai};ofessionals have made suggestions about personalizing .the residence
hall environment: (a} Spencer (1979} suggested the use of.barrlers, movable
furniture, and bunk beds to increase the individual’s opportunity to structure the
living environment; (b) Brandt and Chapman (1981) stated t‘hat s.tuder.lts Wh.o
were able to build lofts in their rooms generally had better relationships with their
roommaies than did students who could net build lofts; and (c.) Schroeder‘ {1978)
stressed that resident edueators should aetively encourage resuieflts to paint an.d
decorate their rooms as well as the hallways, stairwells, and public areas of t_helr
residence hall. He also found that damage and maintenance costs declined
significantly following the implementation of such a program, and that student
morale, group development, academic achievement, and retention were enhanced
ersonalization programs.
byh}: an in-depth stu?ly (8):‘1 paint projects, Werring, Winston, and McCaffrey {1981)
found that at some institutions, higher retention rates, lower damag“a.c‘osts, and
decreased ouilays of capital for renovation of residence ht}li . facilities were
attributable to the use of territorial strategies such as permitting students to
paint public areas. One institution in the study s:cwed a gr:eat dt'eal of money by
allowing students to complete the necessary paintmg Wor}{ in their own style .(the
Physical Plant’s estimate for the work was f_lvpj tlmes. more e;l{penswe.).
Additionally, residents who participated in the pa.mtmg‘r project pP:r::elveq their
environment more positively than did residents who dlfl not participate in the
project, even though they lived in the same unit. Interfestlngly, males whf) did m‘;t
participate were mueh more negative in their perceptions than were their female
counterparts. In conclusion, Werring et al. stated that:

.. .paint projects can be an effective means of influencing studc?nts’
environmental perceptions of relationships and social system mainte-
nance and change in residence halls. These benefits seem to acerue only
to those residents who take active parts in the projeet. {p. 7)
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It is of interest to note that Mandel et al. (1980) found women to be more
motivated than men to personalize their rooms. This may be explained by relating
how females, compared with males, cope with crowding, which will be discussed
below.

Hence, the instinctive urge to establish and defend territories is one factor
which influences the behavior of students in residence halls. Several studies have
indicated that permitting students to personalize their living environment will
{a} help to satisfy the students’ territorial needs, (b} increase student morale and
satisfaction with their living environment, and (¢} save the institution money in
terms of damage and maintenance costs. It is important to note that the greater
the amount of personalization allowed, the lesser the amount of damages to the
hall (Schroeder, 1978). Students may not be satisfied by merely placing posters on
the wall or by bunking their beds. According to Brandt and Chapman (1981), “It
appears that being able to make major, permanent structural changes in a room is
significantly more important to students than being able to do minor decorating
or to make minor temporary struetural changes with movable furniture” {p. 42).

As several of the studies indicated, personalization of the environment is an
effective, proactive solution to the potential problems caused by territorial
behavior. Institutions of higher education with residence hall programs should be
encouraged to reevaluate the level of personalization permitted in the residence
halls. A decision to liberalize the policies regarding the personalization permitted
may benefit the institution by increasing retention and by saving money as a
result of fewer damages and lower maintenance costs. Students would also
benefit by having their territorial needs met, gaining satisfaction with their living
environment and enjoying an increase in morale.

Crowding

A second factor which has a definite effect on student behavior in residence
halls is the level of crowding present within the halls. Due to high demand for
residence hall space, several institutions have resorted to placing some students
either temporarily or permanently in smaller than usual living spaces. The most
common of these situations occurs when three students are placed in a room
designed to accommodate two students. This section of the paper will focus on the
problems which may occur when residence halls are forced to create “triples”.

A distinetion must first be made between density and crowding. These two
terms have been used interchangeably, and hence, incorrectly, on several
occasions. Spencer (1979) defined density as “the physical state of spatial limita-
tion” {p. 12). He defined erowding as “the experiential state in which the restrictive
aspects of limited space are perceived by the individual exposed to them” (p. 12}
and contended that crowding is a subjective experience. While a triple room has a
higher density than a double room, the residentsin a triple room may not feel any
greater sense of being crowded than do the residents of a double room. As Reddy,
Baum, Fleming, and Aiello (1981) stated, “minor increases in residential soeial
density are not necessarily associated with greater crowding stress. Rather,
factors that contribute to loss of control over privacy and interaction in the
bedroom unit appear more crucial than increasing group size” (p. 535).

Reddy et al. (1981) asserted that crowding in triple rooms is not a function of
increasing social density but rather is a function of the unique social dynamies
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associated with $hree-person groups. In essence, when three people are living in a
room, there is a tendency for two of them to pair up, leaving the third person fo
assurme the role of what is commeonly referred to as an “isolate”, In this study, it
was found that tripled isolates reported more crowding, more diffieulty in
controlling what happened in the room, more problems in achieving privacy, and
more dissatisfaction with the room than either students in double rooms or
non-isolates in triple rooms. Isolates also reported having less in common with
their roommates and having less input into decoration and arrangement of the
room than did non-isolates. Finaily, isolates complained more of physical ailments
such as stomach pains and headaches than did non-iselates. Reddy et al. suggested
that efforts at improving communication among rcommates and reducing the
Tikelihood of pair formation may be equally effective in alleviating many problems.

The resuits of the study by Spencer (1979) are in accordance with those of the
study eonducted by Reddy et al. (1981). Specifically, Spencer found that students
in triples expressed less satisfaction with their living space, privacy, and degree
of perceived control over room activity. These students also were less satisfied
with their roommates and spent less time in their rooms. This is partially in
eontrast with the results of the study conducted by Walden et al. (1981), who
found that tripled males spent the least amount of time in their rooms, followed by
doubled males and doubled females, Surprisingly, tripled females were reported
to be spending the greatest amount of time in their rooms.

Fewer of the problems noted above were found in a study done at Purdue
University, where twenty students from each residence hall floor are annually
placed in suites. Ten people are housed in four double rooms at each end of the
hallway, thus living as a group with two double and two triple rooms. Null (1981)
found that suite residents pereeived their environment as supportive. Null also
found that virtually ail students rated their fellow suite residents as close friends.
Additionally, the students, a small subgroup in a large residence hall, derived a
sense of security from the suite environment. Although several problems could
have arisen in interpersonal relationships, few materialized. Null noted, however,
that one or two uncooperative or inflexible people in the group could adversely
affect the total group living environment, Overall, Null concluded that the general
reaction to the residence hall suites has been positive in spite of high density
living conditions.

One question that has captured the interest of many researchers is the effect
that crowding has on academic performance. This is generally studied by
comparing the grade point average (GPA) of students in both low density and high
density tiving conditions. The results of several studies have indicated that over-
assignment does not have a detrimental effect on freshmen GPAs (Hefke & Cahill,
1981; Desler & North, 1978; Spencer, 1979; Hallenbeck & Balwick, 1978). The
results of the Desler and North study indicated that the GPAs of first-time
freshmen who were overassigned for the entire fall term were as good as, if not
slightly better than, students who were not overassigned. The result of a study by
Giassman, Burkhart, Grant, and Vallery (1978) contradict the results of the above
studies. In comparing students in both high and low density conditions, they
found that students living in the high density condition earned significantly lower
GPAs than did students living in the low density condition.
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How does one cope with the feeling of being crowded? According to Walden
et al. (1981), “A erowded person attempts to resolve diserepancies between
desired and achieved privacy by either expending new energy to achieve the level
of privacy desired or by shifting the desired level of privacy” (p. 208). In dealing
with high density situations, Walden et al. noted a great difference between male
and female responses. Specifically, males respond to high density conditions by
decreasing the value placed on privacy and physically withdrawing from the
situation, whereas females tend to increase the value placed on privacy and their
input to the situation. This may help to explain, in part, why females were found
to be more motivated to personalize their rooms, as noted previously. One
variable that relates to the need to cope with crowding is the amount of time to be
spent in the ecrowded condition. Spencer (1979) found that in short-term
situations, men tend to react more negatively than do women in erowded
conditions, while the opposite trend is true for long-term situations.

What are the short-term effects of living in a triple room? Karlin, Rosen, and
Epstein (1979) found that (a) tripled students tended to show greater improve-
ment when GPAs from first semester freshman year were compared with
sophomore and junior performance than did doubled students, (b) adjustment to
college had improved to a greater degree for tripled students than for doubled
students, and {¢) tripled students felt a greater desire to change roommates than
did doubled students. In conclusion, Karlin et al. noted that “. . -however negative
the immediate consequences of tripled living conditions, the effects do not persist
after students are no longer tripled” (p. 894).

Spencer (1979) made several suggestions for lessening the potential problems
associated with erowding and density. These suggestions included {a) using light,
bright paint on walls (citing studies which have shown that people view light-
colored rooms as being larger than dark-colored rooms), (b) allowing students
and staff to participate in selecting areas to be used for “triples”, (¢) allowing
students to personalize their residence hall environment, {d) training staff
members in the promotion of the community concept (i.e., promoting those factors
which develop a sense of belonging among the individuals in a residence unit),
{e) selecting more sensitive and proactive staff members to work with students in
alternate housing arrangements, and (f} structuring small group areas in the hall
with which students can readily identify.

West, Warner, and Schroeder (1979) suggested a concept, the group reom,
that ties together suggestions ¢, d, and f. This is a vacant room on the floor
where residents can gather to watch television or engage in conversation.
Students on the floor would be given free reign to decorate the reom as they like.
The results of this study were positive:

Those students who lived in units with such 2 group room developed
more concern for others, betier communication patterns, closer
relationships with floor mates, more concern for academics, and had a
higher retention rate than did those students living in units without a
group room. {p. 23}

In summary, crowding in residence halls had definite effects on residents who
were exposed to high density conditions. Not all of the effects were negative, nor
did the effects generally persist once the person no longer felt crowded. Since
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erowding is and will continue to be a reality in most residence hall systems, it may
be valuable for institutions of higher education to make changes in their residence
halls as suggested by Spencer (1979) and by Stoner and Thurman {1978). Such
changes may lessen the adverse effects of crowding and lead to a higher level of
student satisfaction.

Architectural Design and Social Environments

A final factor influencing students' behavior in residence halls is architectural
design. According to Moos (1978), “Architectural variables may influence the
social environment, and the social environment may in turn influence a student's
pereeption of architectural conditions” {p. 115).

Miller, Rossbach, and Munson (1981) claimed that living in long corridor-style
dormitories which expose residents to high social density has adverse
psychological eonsequences in comparison to suite and short eorridor dormitory
styles where smaller groups of residents share common facilities. In contrast,
they related that residents in a low density hall {a) experience less unwanted
interaction with strangers, (b} make more attempts to interact with others,
{e) spend more time in areas where interaction is more likely to occur, (d) show a
greater tendency to form cohesive residential groups, and {e) are more likely to
choose friends from their floor,

Miller et al. (1981) stated that residents in a low density situation may find it
difficult to engage in solitary activities and function independently of others. The
authors suggested that this problem can be countered through a series of group
sessions held soon after everyone moves into the residence hall unit.

These findings are partially supported by the results of a study performed by
Baum, Aiello, and Calesnick {1978). In that study, residents of the long-corridor
residence hall, in comparison with short-corridor residents, were found to be more
competitive, active, and in control of their lives during the early weeks of the
semester, By the middle of the semester, however, they had become more
withdrawn, were less involved, and exhibited symptoms of helplessness. In
addition, long-corridor residents reported more crowding, more frequent
unwanted Interaction, less satisfaction, and more problems than did short-
corridor residents. In a related study, Moos and Van Dort (1979) reported that
freshman students complained of more adverse physical symptoms when they
were living in groups whose characteristics were similar to those of long-corridor
residents (e.g., lack of unity, low participation, somewhat competitive, ete.).

Another variable reported by Stoner and Thurman (1978) is that high-rise
residence halls seem to adversely affect social interaction as a result of the
relatively greater density of that type of structure. In a study of friendship
formation. in relation to floor level, Holohan, Wilcox, Burnam, and Culler (1978)
found that (a) floor level had an inverse relationship to satisfaction with social
partieipation, (b} higher floors were lowest in satisfaction with social privacy,
{¢} the greater number of residence hall-based friendships were found on lower
floors, and {(d) with the level of crowding held constant, both social satisfaction and
friendship formation were lower on high floors. One interesting result of the
study conducted by Mandel et al. (1980) was that with increasing floor height,
fernales perceived their rooms as larger, while males perceived their rooms as
smaller.
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Case (1981) found that, “...dependent upon a student’s random room
assignment in the dorm, the persons whom they would most likely come to know
were highly predetermined by the architecture” (p. 36}. Additionally, Case
asserted that in spite of the passage of time, patterns of freshman social relations
influenced by architecture were found to persist through the senior year. Lastly,
Case claimed that, overall, roommate choices could be attributed to
architecturally-influenced social patterns at all levels more often than would be
true if the choice process was random. _

The results of the above studies indicate the need to diminish the negative
consequences of architectural design as much as possible. In the event that new
residence halls are planned, Stoner and Thurman (1978} felt that students should
be consulted for input at every step of the building program. Furthermore, they
asserted that flexibility in room design should be stressed and that corridor
arrangements should be avoided. Finally, Holahan et al. (1978} stressed the need
for designers, educators, and psychologists to pursue the challenge of developing
more innovative and psychologically sound design solutions to high rise housing
needs.

With the problem of deelining enrollments in higher education, it is doubtful
that many new residence halls will be built on many campuses. The focus should
instead be placed on maximizing the use of existing halls, particularly in
formulating strategies for retention in the residence halls.

Conelusion

The purpose of this paper was to outline several environmentally-based factors
which influence student behavior and satisfaction within the residence halls.
Although presented as three separate issues, territoriality, crowding, and
architectural design are closely related. The design of a residence hall may have
an effect on how crowded it is perceived to be, and the level of perceived crowding
may aggravate or fulfill individuals’ attempts to meet their territorial needs. The
relationship between territoriality, crowding, and architectural design is
important to keep in mind; if one of these variables is being targeted for possible
change, the others must also be considered.

The results of the studies discussed herein have several implications in two
major areas: (a) by using these variables in such a way as to positively influence
student behavior, institutions should reduce damage and maintenance costs, and
(b} by increasing student satisfaction, retention rates should increase. As
enrollment figures in institutions of higher education continue to decline, the need
to increase retention rates in all areas of the institution will continue to
gTow,

Territoriality issues, crowding, and architectural design have been shown to
have effects on the behavior and level of satisfaction of students in residence halls.
It is necessary for institutions of higher education to realize the importance of
these factors and the relationship between them in order to aceentuate their
positive aspects and to minimize, if not completely eliminate, their negative
aspects. The rewards which may acerue fo institutions that recognize and
capitalize on the influence of these factors make it advantageous to study these
topies in greater depth.
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SEARCHES, DUE PROCESS, AND RESIDENCE HALLS:
AN OVERVIEW OF CONCEPTS AND CONCERNS

J. Guadalupe Valtierra

Fourth and fourteenth amendment requiremenis and their applicability to university
student affairs personnel are discussed, with aitention focused on residence life
personniel. Specific legal concepts are examined briefly, and procedures for
compliance with these requiremenis are addressed.

“Al the very least, we can all find consolation in the fact that if the world were
perfect there would be neither deans nor lawyers” (Parr and Buchanan, 1979,
p. 15}, If students in residence halls were perfectly well behaved there might be
no need for resident assistants, housing directors, or rules and regulations for
community living. However, problems do exist, and residents find themselves in
situations which violate university regulations and may result in disciplinary
action. As students become more sophisticated in seeking methods of redress for
grievances, student affairs professionals, "by increasing their legal understanding

. can hopefully avoid actions or the creation of situations that breed legal
challenges and complications. Becoming acquainted with the primary legal
information sources on higher education will serve as a helpful start” (Beeler,
1976, p. 142).

It is true that most courts abide by the principles of academic freedom and tend
not to involve themselves in the administrative and academic affairs of colleges,
thereby preserving their traditional autonomy (Ray, 1981). It is also true that
students who feel their rights as students, residents or citizens have been violated
are more apt and willing to seek the assistance of the courts {Beeler, 1976).
Therefore it would benefit student affairs staffs to be familiar with potential areas
of concern within the intermingled spheres of the legal system and student life at
educational institutions.

In this paper, elementary concepts of the United States Constitution's fourth
amendment search and seizure processes as they apply to public and private
institutions of higher learning shall be examined. Factors which must be kept in
mind when dealing with residents at public institutions and differences in
practices among publie and private sectors will be addressed, Finally, elements of
the fourteenth amendment and due process concerns with possible procedures
suggested by various authors for use and adapiation in institutions will be
examined, The purpose of this paper is to make student affairs professionals and
staffs more familiar with legal concepts and doetrines as appiied to postsecondary
educational institutions.
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Search and Seizure

In the past, when the right to search was questioned, most colleges and
universities based their actions on the concept of in loco parentis. This term
translates as “in the place of a parent; instead of a parent; charged, factitiously,
with a parent’s rights, duties, and responsibilities” {Black, 1979, p. 708). This
resulted in institutions doing as they pleased since they were charged with the
students’ care and well-being. However, in loco parentis has undergone dramatic
change,

The idea that college authorities wielded parental power over students
relied on educational circumstances that are no longer prevalent. ...
Today courts admit freely that it (in loco parentis) is ‘no longer tenable in
a university community’. {Ray, 1981, p. 166)

With the uprooting of this concept, it was feared that universities might not he
able to exercise any form of conirol over students., In faet, situations where
students are required to live in dormitories, considered by many to be a
paternalistic notion, have been found permissible as long as such policies have a
rational basis and are in the students’ best interests. Flygare (1976) stated that
“while some universities may wish to free students of dormitory regulation, there
is nothing in the United States Constitution to require all universities to do so”
{p. 473).

With in leco parentis usually not available as a basis for regulation of students’
residential life, many institutions, frequently ai the students’ initiative, have
modified their approaches to be more cognizant of ¢concerns raised in regards to
the fourth amendment, which protects people from unreasonable searches and
seizures. Residents have been able to rely on the fourth amendment due to an
expectation of privacy within their residence hall rooms. For example, one court
found that:

the dormitory room is a student’s home away from home and any student
may reasonably expect that once the door is closed to the outside, his or
her solitude and secrecy will not be disturbed by governmental intrusion
without at least written permission if not invitation. (Stevens, 1980,
p. 345}

This raised questions as to how far the privacy concerns of residents may be
carried. Currently, it may be said that:

the legal status of search and seizure on campus is constantly evolving.
Therefore, if at all possible, college officials should procure a warrant, if
time and circumstances permit, prior to any search of a student’s room
or personal belongings. But emergency situations do oceur on campus,
and in those instances appropriate officials may conduct necessary
searches. (Miller, Schuh and Sistrunk, 1979, p. 15)

How are administrators to determine whether a situation constitutes an
emergency? What standards are institational staff to use in making these
determinations?

The legal test of probable cause gives some guidance,
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Probable cause for search and seizure with or without search warrant
involves probabilities which are not technieal but factual and practical
considerations of every day life upon which reasonable and prudent men
act, and essence of probable cause is reascnable ground for belief
(sie}. ... (Black, 1979, p. 1081}

This raises the question of what constitutes reasonable grounds; a general rule
involves having more evidence for, than against, the existence of a situation (Black,
1979). Among colleges and universities, there have been attempts to reduce the
standards which must be met for a warrantless search to be conducted. These
efforts have been somewhat successful since courts have rarely discussed the
issue of student privacy conecerns. “The student's interest in privacy often has
been subordinated to the state’s interest in educating its citizens” (Stevens, 1980,
p. 351).

This issue touches upon the role of postsecondary educational institutions. If
their purpose is to teach, and the function of residence halls is to house students,
it follows that it is permissible for institutions to establish rules for living within
the residence halls, Miller et al. (1979) suggested that as long as residents are in
university housing, routine inspections of their rooms are permissible for
maintenance, health, and safety reasons. For any other reason, with the exception
of emergency situations, a warrant should be obtained before entry into a student’s
room. The institution’s reliance on blanket entry clauses in housing contracts may
constitule an attempied waiver of a constitutional right, and such rights may not
be waived by contracts,

Trosch, Williams and DeVore (1982} proposed a diagram (see Figure 1) to
determine what may be considered a reasonable search in situations without
warrants. The diagram contrasts the privacy expectation level of students with
the level of suspicion of officials, As the expectation of privacy increases, so too
must the level of suspicion.

EXPECTATION OF PRIVACY
vs.
LEVEL OF SUSPICION

High
Strip Search
EXPECTATIONS Pocket/Purse Search
OF PRIVACY College Room Search
Vehicle Search
Low Locker Search
Low High

{Reasonable Cause) {Probable Cause)

LEVEL OF SUSPICION

Figure 1
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Note. From “Public School Searches and the Fourteenth Amendment” by L. A,
Trosch, R. G. Williams, and F. W. DeVore III, 1982, Journal of Law and
Edueation, 11(1), p. 51. Copyright 1982 by Jefferson Law Book Company. Adapted
by permission. {"College Room Search” added.)

Given the use of this diagram it still may be questionable whether the action
taken in a given situation was proper, reasonable, or justified under constitutional
search and seizure protections,

Solace is available, however, if one keeps in mind that:

whatever the scope of the right of privacy in general, its enjoyment by
students in the school setting will be narrower. For notwithstanding the
recognition of a student’s constitutional rights, these rights must be
balanced against the specific governmental interests that are not
present in the society at large—the educational process and the
maintenance of order conducive to the educational goal. (Stevens, 1980,
p. 344)

It should be noted that the fourth amendment protects citizens from actions by
the federal government, while the fourteenth amendment protects citizens from
state actions, Since public institutions are creations of the state, these institutions
must abide by the guidelines which result from the concern for due process.
Before a discussion of due process is developed, the need for private colleges to
comply with due process, and their relationship with the government should be
mentioned. :

While there is a perspective that places private colleges outside the reaches of
the fourteenth amendment (see Grossner v. Columbia, 1968}, another viewpoint
holds that private colleges serve a significant public function. Therefore, “there is
little doubt that private eollepes and universities, no less than company towns,
parks and political parties, might be held accountable to fourteenth amendment
standards” {Thigpen, 1982, p. 207). Other factors which link private schools and
the government are student scholarships and aid, tax exemptions, direet state
regulation, state charter provisions, and use of the state’s name in the school title
(Thigpen, p. 199},

Technieally, private schools are immune from the restrictions and expectations
set forth by the fourteenth amendment, however government regulation
continues to increase,

Nevertheless, it seems desirable to have a public policy of protecting
basic norms of fair and equal treatment in non-public institutions of
higher learning. ... And in the face of marked, and perhaps justified,
reluctance on the part of courts to make fourteenth amendment norms
obligatory on non-public institutions, they may offer the most
appropriate means to assure that those “in private colleges and
universities will be accorded the same safeguards (sic) as their
counterparts in ‘public’ institutions.” {Thigpen, 1982, p. 201)

As private colleges receive more state assistance, and as the rele of government
becomes more evident, adherence to fourteenth amendment norms by private
colleges will most likely increase, :
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In an article dealing with contractual rights for students, Ray suggested that:

for disciplinary dismissals at private colleges, courts can respond most
appropriately and efficiently by implying a contract term requiring all
eolleges to use fair procedures in reaching such decisions. An implied
term guaranteeing fair and reasonable procedural protections would
accomplish for private college students what Dixen has accomplished for
public college students. {1982, p. 175)

Pue Process

The essence of due process is protection from arbitrary and unreasonable
actions; that is, if residence hall staff act to deprive a resident of some right then
the “parties whose rights are to be affected are entitled to be heard and, in order
that they may enjoy that right, they must be notified” (Black, 1979, p. 1083). Due
process has two aspects: the procedural, in which a person is guaranteed {fair
procedures and the substantive, in which a person’s property is protected from
unfair governmental interference or seizure (Black, p. 499).

Public institutions, as previously mentioned, are already bound to the
provisions of the fourteenth amendment. The concept of substantive due process
deals with the constitutional guarantee that no person shall be arbitrarily
deprived of their life, liberty or property (Black, p. 1281). The remainder of this
paper shall deal with the procedural aspects of due process and their application
to residents at public institutions in matters of diseipline.

A major court case in this area, Dixen v, Alabama (1961), held that students at
publie, tax-supported schools were to be given notice, as well as some opportunity
for a hearing, before they could be expelled for misconduct. Furthermore, it has
been interpreted that students had the right to know who their accusers were and
what evidence supported the charges {Golden, 1982), It should be noted that
Dixon deals with a dismissal from an institution for misconduet, but the
implications for applicability to residence halls are many; residents do get
suspended or expelled for miseonduct, as well as other regulation violations.

An article by E. J. Golden {1982} reported the findings of a study which
attempted to determine which procedures and protections were afforded students
at public colleges and universities when those students faced disciplinary or
academic dismissal. The purpose of the study was to compile the various methods
and practices utilized to give notice when a student faced dismissal for either
misconduct or academic deficiency. Golden sought answers to five specific
concerns: {a) whether the notice was oral or -written; (b) whether the notice
contained a description of the charges; {c¢) whether the notice specified the
regulation or academic requirement that was allegedly violated or not fulfilled;
(d} whether the notice stated the time, date and place of the hearing; and
(e) whether the notice assured a specific time in which to prepare a defense to the
charges.

In summarizing his study, Golden (1982) noted that the response rate indicated
2 high level of interest in the question of student dismissal procedures, He further
noted that disciplinary procedure puidelines were published more by institutions
(98.5%]) than were procedures for academic dismissal (51.6%). These findings
seem to support the concerns for academic freedom issues which the courts have
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been espousing, and reflect the concerns for procedural due process when a
potential deprivation of a resident’s rights is involved, In terms of the opportunity
to appeal, “due process of law does not require the right of appeal or review if
fairness has been accorded in the original proceedings” (Golden, p. 356).

Richard MacFeeley (1975) offered a model for use in establishing procedural
due proeess for high school expulsion situations. The basic coneerns of notice,
charge identification and indication, presentation of one’s own side, and
notification of decision are outlined and may be adapted for use by colleges and
universities as their needs are assessed and determined.

Conclusion

This paper has explored concerns related to search and seizure procedures as
well as procedural safeguards mandated by the concept of due process. Efforts
have been made to relate the information provided to situations involving
residence halls. However, Ray (1981) suggested that:

as smaller liberal arts colleges have expanded or diversified or expired,
university campuses with large student bodies and elaborate
bureaucratic structures have developed.... Just as the doetrine of
in loce parentis has been rendered obsolete by a changing educational
establishment, so too may the existence of the judicial ideal of a fully
integrated academic community become a matter of fact rather than a
matter of law. As the functions of scholars and administrators have
changed, the interests of students have changed as well, The student’s
right to his edueation, threatened or terminated by an institutional
decision, includes more than an intellectual or moral experience; it may
well be, as proponents of the student status-property right theory
maintain, an economic interest of large proportions. (p. 179)

While there are many potential avenues and reasons for residents to initiate
causes of action and law suits against university or residence hall personnel,
“intelligently applied fairness, solid ethical standards and sound, progressive
educational philosophies will remain more appropriate foundations for residence
halls administration than concern for future ligitation” (Miller et al., 1979, p. 20).
Residence hall personnel should not have to live with the fear that any given act
or endeavor on their part might result in a violation of a resident’s rights. “The
law is here to stay in student affairs, and ... the wise student personnel
administrator is better off knowing its parameters and learning, as well as he or
she can, its teachings” (Kadzielski, 1979, p. 42}. While it is not necessary that
every student affairs professional be expert in related legal aspects, they should,
at least, be familiar with basic legal doctrines and develop some awareness of how
their positions might be impacted.
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ACCOMMODATING HANDICAPPED STUDENTS
ON COLLEGE CAMPUSES

Greta Henglein

Due to the increasing numbers of handicapped students attending college, student
affairs professionals must be aware of the special needs and concerns of these
students. Student qffairs professionals must also help faculty, staff and students to
develop realistic perceptions of the handicapped. The increased quality of
Interaction can creale a positive environment for all students to live and learn.

Eleven years ago, the Rehabilitation Act of 1973 made it illegal for institutions
benefiting from federal funding to deny admission te qualified handicapped
students {Redden, 1979). As a result of this and similar legislation, institutions
have been forced to reorganize their present facilities to meet the needs of a
growing population of handicapped students.. This paper will highlight several
areas responsive to fairly inexpensive and relatively easy alterations which may
greatly improve the lives of handicapped students.

When asked what type of campus environment would suit them best,
handicapped students state that they desire the same access to facilities and
experiences as any other student, preferring not to be singled out because they
are handicapped (DeGraff, 1979). Student services programs should mainstream
handicapped students into existing campus services for several reasons {(Sprandel,
1980). Mainstreaming eliminates the cost of establishing a separate set of facilities
and staff just for handicapped students. It benefits both the disabled and
non-disabled populations by giving them more opportunities to interact with one
another, Too often when serviees are segregated, neither population adjusts to
living with the other, and attitudinal barriers remain intact {Fix & Rohrbacher,
1977). Integration of services can aid in reducing barriers and create a sense of
mutual awareness. Lastly, mainstreaming encourages all student services
personnel to have some knowledge of the needs of the handicapped. However, a
handicapped student services office staffed with professionals who specialize in
the needs of the disabled can be beneficial. This office can assist other services
and departments in accommeodating handicapped students.

To facilitate student success and institutional compliance with regulations, a
position called “Coordinator for the Handicapped” should be established. One
person per campus should be responsible for services to the disabled sinee this
offers the advantage of high visibility to the community and a referral source for
students, faculty, and staff (Dailey & Jeffress, 1981). The Coordinator should
know the number and types of students’ disabilities, take responsibility for
developing and providing information about campus services to handicapped
persons, produce an accessibility map of the campus for use by disabled students,
and plan for program accessibility (Sprandel, 1980).
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Even with the establishment of a ceniral office for the disabled, all student
services personnel must be sensitive to the needs of handieapped students. A
discussion of how personnel in admissions, housing, academic advising and career
planning can become sensitive to the needs of handicapped students will follow.
How student personnel practitioners can change negative student attitudes
toward the handicapped will also be discussed. These areas are being highlighted
because they typically have the greatest effect on handicapped students.

Admissions

A postsecondary institution may place no restrictions on the number or
percentage of handicapped students who may be admitted, may make no
pre-admission inquiries regarding the existence of handicaps, must make
all recruitment activities available to handicapped persons, and may use
no test or admissions eriteria that would have an adverse effect on the
admittanee of handicapped persons. (Sprandel, 1980, p. 25}

This ensures fairness to handicapped individuals seeking admittance. However,
this also prevents universities from knowing the number of handicapped students
they accept, and the nature of their handicaps (MeLoughlin, 1982), Thus, it is
desirable to encourage self-disclosure of specific information. An option might be
including a separate form with the application for admission, to be returned to the
office handling the needs of handicapped students. In this way students would be
assured that this information would not be used in determining admission.

The most recent edition of Barron’s Guide to American Colleges and
Universities includes information on the handicapped facilities of each institution
listed. The percentage of the campus accessible to the handicapped and the
support services available are included in the desecription. College catalogs are
also beginning to include information on services and activities designed to meet
the needs of handicapped students. This information is useful to disabled
individuals trying to decide where they should apply for admission. When suitable
accommodations do not exist on a campus, handicapped students should be
encouraged to contact the institution to see if appropriate changes are financially
and structurally feasible.

Housing

“Handicapped students are entitled to comparable, convenient, and accessible
housing, at the same cost as other students enjoy” (Sprandel, 1980, p. 28).
Housing personnel should be aware of each disabled student’s specific needs, in an
effort to prevent problems of accessibility. Handicapped students should be
housed in the same building as non-handicapped residents. They should not be
segregated in separate facilities because to do so only fosters the notion that they
are “different”. Resident assistants should be trained to be aware of the needs of
each handiczpped student in the unit. This, combined with the efforts of housing
personnel to make the residence halls physically accessible, can help handicapped
students feel at home. :

Other types of residence programs are possible. The University of California at
Berkeley has a program in an undergraduate residence hall complex where 24
hour orderly assistance is available. During the students’ first year in the
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program, they are oriented to the campus services and facilities by other disabled
students. After the first year, these handicapped students must leave the
program and move off-campus (Lifchez & Trier, 1979), Thus, this program carries
the coneept of mainstreaming beyond the university and into the community,
readying these students for a future on their own. Although this particular
program is diffienlt to replicate due to the expense involved, its goals can be
accomplished in any housing system. Universities should encourage students to
become independent and plan for life in a world outside the institution.

Career Planning

“Soeiety has not historically expected handicapped people to enter the work
foree” {Olson, 1981, p. 48). Thus, career planning personnel may find it difficult to
eoumsel handicapped students. The key is to work with students as individuals to
determine their capabilities and interests. Many handicapped college students
have no previous work experience. Career counselors should make every effort to
locate work-study or field experience positions for these students {Olson, 1981).
The Coordinator for the Handicapped, through knowledge of specific problems
and contacts with outside agencies, can play an important role in helping students
to set realistic goals and preparing them for entry into the job market.

Academic Advising

The Coordinator for the Handieapped plays a key role in assisting students with
their adjustment to college-level coursework. The Coordinator should work with
faculty members to inerease awareness of the effects of students’ handicaps on
their ability to complete given assignments. There should also be at least one
faculty member on each campus who is familiar with the Rehabilitation Act of
1973 and the services provided on campus (Sprandel, 1980). This person can assist
the Coordinator in working directly with faculty members Lo increase their
knowledge of the handieapped.

“No two people have exactly the same set of things they ean and cannot do.
Each has capabilities and degrees of independence” {Jastram, 1979, p, 13). It is
quite appropriate for a professor to ask whether a student can accomplish the
tasks required for course completion. Necessary modifications can then be
decided upon by the faculty member and student. Establishing personal contact
between professors and handicapped students is one way to ensure that
completion of coursework is possible for all.

Student Attitudes

“Disabled people often discuss the fact that the disability is not so much a
funetional limitation as it is the negative attitude of others” (Fix & Rohrbacher,
1977, p. 176). The Coordinator for the Handicapped must serve as an educator for
faculty, staff, and students. Handicapped students desire effective relations with
their non-handicapped peers. This is not always easily accomplished. Some
students may have totally erroneous perceptions of the handicapped, causing
them to avoid disabled students in their classes or residence halls. These students
need the help of faculty and residence hall staffs, as well as the anderstanding of
disabled students if they are going to conquer their “fear” of handicapped people.
Student services personnel can help them overcome this fear by formulating
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programs for students to increase their awareness and dispel myths about the
handicapped. This can lead to a mutual understanding and inereased interaction
between handieapped and non-handicapped students.

Handicapped students themselves can also help to increase awareness in other
students. For example, a group of handicapped students at Miami-Dade
Community College in Florida developed a workshop for students. During the
workshop, students were “disabled” through the use of blindfolds, earplugs, and
wheelehairs, and then carried out everyday activities {Fix & Rohrbacher, 1977).
This forced participants to confront their feelings about handicaps and become
more aware of the needs and concerns of handicapped students.

The administration of college services for the handicapped is a new and growing
area. All student services personnel on campus should continue to share their
knowledge of the handicapped with faculty, staff, and students. By doing so, they
play an important role in providing an opportunity for both handicapped and
non-handicapped students to get the most from their college experience.
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PROVIDING OPPORTUNITIES FOR DEVELOPING COMPETENCE:
A LOOK AT THE INDIANA UNIVERSITY WELLNESS PROGRAM

John R, Saddlemire

The Wellness Program at Indiana University is discussed and the relationship
between wellness and competence development is examined.

In Education and Identity, Arthur Chickering offered a framework for student
growth and development, and described areas within the college environment
which affeet the student (Widiek, Parker & Knefelkamp, 1978). Chickering (1981)
proposed that competence, managing emotions, and autonomy are the first three
veetors of development for college students. The competence vector eonsists of
three components: intellectual competence, physical and manual competence, and
social competence {Chickering, 1981). This paper will describe how the wellness
program instituted at Indiana University (IU) provides opportunities for students
to develop the three componenis of the competence vector suggested above.

The Wellness Program

Wellness, more than just the absence of disease, helps pecple become aware of
and maximize their capabilities in all aspects of life (Flynn, 1980). The theory of
wellness, or wholistic health, holds that the human being is a fully coherent and
integrated life support system with built-in mechanisms of balance and control
{Pelletier, 1974). In this sense, the mind is regerded not just as a biologieal
switchboard but a center for total management. It is further recognized that the
mind must not be bypassed or underestimated in any effort to deal with
breakdowns, whether from stress or pathological organisms (Pelletier, 1974),

Wellness theory incorporates six areas of concern: spiritual, intellectual,
emotional, occupational, physical, and social. The Il Wellness Program addresses
the emotional, social, and physical areas, For other areas, a referral service is
provided, Wholistic wellness stresses that students develop a balance between all
six areas. If one of the areas is extensively deficient in development, the other
areas will suffer. While working on one, the program stresses the importance of
the others.

Physical Competence

The physical aspect of the wellness program at IU proved easiest to implement
and maintain, Current health status and specific dimensions in which significant
improvement is poasible must be determined for an individual to begin a personal
wellness program. For the student interested in a wellness program, the first step
is to complete a lifestyle assessment questionnaire, The questionnaire consists of
a wellness inventory, as well as questions dealing with topies of personal growth
and emotional needs. Once this is completed and evalnated, the student is ready
for a fitness test,
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The fitness test provides a detailed analysis of the student’s physical health, as
well as a plan, or prescription, for improvement. The test checks vital signs such
as blood pressure and pulse, and tests the student’s musculo-skeletal and
cardio-pulmonary systems. Upon analysis of the results, a prescribed fitness
program is developed for each individual. This program includes a target heart
rate, suggested exercises, and a time range within which the student will begin to
see and feel improvement. Fitness testing is offered in a lounge or public area
during the first few weeks of the fall semester. A recommendation has been made
to teach dance exercise and fitness elasses in the residence halls. This visibility
and convenience helps to draw students into the rest of the components of the
weliness program.

Fitness testing addresses the student’s physical competence. The continual
physical improvement that the wellness program facilitates allows students to
develop confidence in their bodies and capahilities.

Secial Competence

In order to help students develop stronger social competence, the wellness
program offers classes on sexuality and self-image. These classes are designed to
inerease student self-confidence in social settings. One aspect of college life is that
many freshman students begin to explore their sexuality and sexual desires.
Therefore, the wellness program has develeped a class on sexually transmitted
diseases. In the class, these diseases are defined as any infection or disease
transmitted as a result of close sexual contact. Visual aids explain the screening
procedures and examination techniques, This helps to digpel students’ fears about
being examined for a sexually transmitted disease. Diseases which are discussed
include: genital warts, gonorrhea, syphilis, crabs, scabies, and vaginitis. Special
consideration is given to herpes in an attempt to correct misinformation and
confusion about these diseases. Individual responsibility for self-examination and
treatment is stressed. This class, as well as all others, is open to both sexes.

Contraceptive education classes offer an opportunity to become more aware of
the most current methods of birth control. Bach method is explained and
demonstrated with the use of models. Sample materials are also available for
review. The various methods are discussed with regard to effectiveness, benefits,
medical risks, cost, potential side effects, and methods of action. This class is for
students who wish to select and use a method of birth control or for those who
desire more information regarding the various methods eurrently available.

The weliness program also addresses social competence through a class dealing
with body image. Students develop an appreciation for their physical make-up by
realizing how they feel about their bodies, as well as by looking at slides that
provide various examples of different body shapes and sizes. The importance of
helping students develop higher levels of confidence in their own bodies has
become evident. Wechsler, Rohman and Soloman (1981) found that the main
problems facing freshmen were academic stress, weight control, anxiety, difficulty
concentrating, and general depression. In this self-evaluation, students who rated
themselves in fair or poor health also rated themselves as having more of these
primary problems. Marsella {(1981) coneluded that students with poor images of
their bodies were more apt to become depressed. It is important to note that both
studies used a self-evaluation process. A wellness program helps people improve
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their self-concept, so it is not important how individuals are perceived, but how
individuals perceive themselves.

Emotional Competence

In addition to helping students develop greater physical and social competence,
the TU Wellness Program addresses emotional competence. The program offers
classes on emotionally charged issues that directly affeet students. One such class
is on rape awareness. This class defines and discusses stranger and acgquaintance
rape, and the physical, emotional, and sociological implications of rape. Current
information is provided and efforts are made to dispel common myths about rape
vietims and rapists. Techniques for self protection are also taught. The class
emphasizes ways to cope with rape, personally, as well as when a friend or
floormate has been the victim.

Stress and stress management is yet another topic that is covered by the IU
weilness program. Personal inventories are issued to the participants to measure
currernt life stress levels. The program outlines common methods of coping with
stress incurred in college life. Students learn to understand and control stress,
helping them to become more emotionally competent.

Conclusion

In recent vears, student affairs journals have been inundated with articles
stating the importance of implementing developmental theory. However, it is not
uncommon for student affairs administrators to question the relevance of
implementing developmental theories (Strange, 1983). As Kuh (1981) noted, it is
questionable “whether developmental theory-based interventions have substan-
tially altered the orientation and activities of the student affairs profession”
(p. 30},

The college campus is an ideal place for wellness programming for various
reasons. These include that (a) students are living through a major stress period,
(b) many disturbed students fail to respond to traditional modes of programming,
() higher education seeks to prepare students for life, (d) health problems have
been related to lower grade-point averages, (e) wellness programs can bhe more
easily developed on eampuses than in other settings, and {f} students tend to be
more open than the general public to the weliness approach (Van Ness, 1981).
Through the implementation of a wellness program, the issues of competence can
be addressed in an intelligent and comprehensive manner. Wholistic health and
student development theory agree that students should be treated as whole
persons, that students have a primary responsibility for their health care, and
that students should opiimize health and development {Van Ness, 1981),

The lives of students in residence halls can be enriched through a
comprehensive wellness program because many are experiencing similar
problems in regard to developing competencies. The policy held by many
institutions requiring freshmen to live within university housing supports the
idea of competency based programming in the residence halls. The residence hall
setting can benefit from both educational and environmental programs fostering
higher overall wellness for the student body.

The Indiana University Wellness Program attempts to incorporate the tenets
of student development theory into an intervention strategy, and through
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challenges and supports, provide students the opportunity to evolve to higher
levels of competency.
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HOMOGENEQUS GROUPING AND ROOMMATE MATCHING:
A REVIEW OF THE LITERATURE

Susan P, Buffington

Recent literature discussing the implementation of homogeneous grouping and
roommate matching programs in residence halls is reviewed. No concensus is found
in regards to the developmental impact of specified housing programs on residents.

Assignment of students to rooms in the residence halls is still viewed primarily
as a clerical job despite the large amount of recent literature indicating its
developmental impact and the increased use of computer assistance in the process
{Garb, 1978). Housing officials need to consider the use of specific assignment
programs for the manipulation of residential environments. Both satisfaction (and
thus retention) and the educational development of residents can be promoted
through specific assignment programs.

Historieally, the residence hall has been a convenient place for students to eat
and sleep, with little attempt made to provide edueation or promote development
within its walls, Residents were randomly assigned, with the possible exception of
freshmen, who were sometimes assigned to all-freshmen floors or halls. Because
of the application of developmental theory to residence halls, residence educators
are recognizing the need to promote academic learning and personal
development. A growing emphasis on environmental redesign has led some
housing officials to experiment in the area of homogeneous grouping (Williams,
Reilley, & Zgliczynski, 1980). However, no concensus has evolved as to the
validity of these programs in promoting measurable development in residents. It
is also the case that little has been done in the area of systematically matching
roommates as an intervention for development and satisfaction of residents. This
paper reviews reeent literature regarding programs of homogeneous groupings
and roommate matching as an intervention for development of residents.

Housing arrangements al a residential college have a significant influence on
the development of students because of the amount of time spent in the hall.
Room assignments can be one of the most important developmental tools the
residence educators have at their disposal. Chickering (1979), in describing
conditions for development, argued that:

Residence hall arrangements either foster or inhibit development of
competence, purpose, integrity, and freeing of interpersonal relation-
ships, depending upon the diversity of backgrounds and attitudes among
the residents, the opportunities for significant interchange, the
existence of shared intellectual interests, and the degree to which the
unit becomes a meaningful culture for its members. (p, 162}
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In addition to student development, residence educators are increasingly
concerned with student satisfaction and retention in the l?aﬂs. Tegl years ago a
limited survey of residence systems indicated the need to fill large ms%tltutions to
90.2% of capacity and medium-sized institutions to 2}5.6% of capamt).( to'mem;
current bond indebtedness (Williams, 1973). The contm}ied need to mamta.lr_i fl.;]
capacity in the residence halls has resulted in many residence educators actl.ve.y
pursuing a variety of programs designed to encourage the'studenf:s to remain in
the halls rather than move off-campus. Aside from financial cons‘ldera.'tions, t.he
reason residents move away from the halls is most often llack o'f satisfaction—with
facilities, ability to study, programming, or relationsh_ll?s w11':h roommates and
other floor members {Schroeder, 1976). The use of spt?clﬂc assignment programs
could inerease the residents’ satisfaction with the environment and relationships

with others, thus aiding in retention. .
Brown (1967), commenting on the residence hall environment, stated:

A situation which throws people together in a university but provides
little shared intellectual experience will quite naturally lead the st:udents
to seek ways of interacting that are not necessax"ily congruent .w1th the
purpose of the university. Therefore, the university s?ould consul.er new
ways of grouping students in the currieulum, in thfa residential
arrangements, and in scheduling so that large numbers will hawla some
common shared intellectual life which will serve as a foundation for
intellectual and social interaction. (p. 101}

Residence educators have begun to tailor developmental environments to
students through homegeneous housing. Several of these programs have been
evaluated and reported in recent literature, indicating a .genex'-al pos_ltlve effef:t‘ on
students in terms of academic achievement and satlsfact'lon with the‘hvmg
environment. These programs include grouping by major and cu.rnculum
similarity, academic ability, common personality traits, an.d class §tand1ng.

The most common method of homogeneous grouping assigns students
aecording to major and curriculum similarity. Two reports fm?m (;olorad'o St;'ite
University demonstrate the benefits of homogeneous grouping in eonjunction
with modification of facilities within the hall. Madson, Kuder, Hartanov, and
MecKelfresh (1976), in discussing the residence umit for forestry. sFudentcs,
indicated that those students in the special living unit were more satisfied with
their residence, reeeived more tutorial help from elassmates, ant'i felt a greater
degree of commitment to the college than forestry studer‘lts who lived elsewhere.
MeKelfresh (1980) evaluated a special unit for engineering students, and found
the residents were more satisfied with the academic assistance from cla.ssma?ces
and opportunities for extracurricular activities than were those engineering

living in other halls.
Stl'll'(;e: t;rc:gra‘,g;rns at Colorade State University were designed t_o encourage
students in the same field to learn from one another, and mak_e eff(?ctlve use_of the
special facilities, programs, and equipment which were pr?VIded in the. residence
hall. The evaluators concluded that these goals are being accomplished, a.n‘d
satisfaction and regard for the college is increasing among these students. This
has resulted in greater retention in these residence halls.
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Another study of an academie homogeneous grouping is that of prepharmacy
students at Auburn University (Schroeder, 1980). It was found that the special
unit facilitated more supportive interaction on the floors and resulted in the
residents having a better self-concept and feeling less isolated. The special unit
also had a higher reiention rate than the other halls housing prepharmacy
students. The residents reported having more friends on their floors than did the
students in traditional halls, which the author suggested ereated an “insulated
subsystem”. This raised the question of whether homogenecus groupings stifle
individuality and growth, but the results indicated that growth did occur in the
areas of interaction with others and self-concept. Schroeder concluded that
homogeneous academic groupings might be best suited for such rigorous
disciplines as engineering, pharmacy, and architecture.

A second method of homogeneous grouping is that used by many honors
programs in which students are grouped according to academic ability,
DeCoster's early study (1966} found that high ability students performed better
when placed together in a residence hall, Stewart {1980) evaluated the residence
honors unit at the University of Maryland and found that it attempted to promote
a community atmosphere by having students participate in administration, social
and academic programming, and community service. However, the honors
students’ grade-point averages {(GPAs) were not significantly higher than those
housed in traditional halls. Stewart concluded that because results of past studies
are not consistent, housing officials should not rely on previous research to Justify
the establishment of new programs, but should continue to evaluate programs
already in existence.

An honors program at Southern Iflinois University also made use of special
housing for their students. The purpose of the hall was to create and maintain a
studious environment, to foster intellectual contact among the residents, and to
increase serious academic effort. Dunecan and Stoner {1976} found that place of
residence did not have a significant effect on the GPAs of the honors students.
The residents, however, felt that the special housing had a pesitive influence on
their academic achievement because of an atmosphere conducive to study and the
motivation provided by close proximity of other high achievers.

Schroeder, Warner, and Malone (1980} took the homogeneous grouping concept
one step further by developing a methed of grouping by eommon personality
traits. They suggested that this grouping would provide the same increased
satisfaction in the residence environment and positive effect on peer relations
that the academic and ability groupings had provided. Schroeder, et al. used the
Myers-Briggs Type Indicator to categorize the dominant mental processes of
residents: sensing, intuition, thinking, or feeling. A distinet social environment
and sense of community was developed on each of the four floors invelved. The
thinkers, however, did not have as much interaction with other floor members as
did the other types, which suggested they might be better suited to a
heterogeneous housing situation.

Anether option in homogeneous housing groupings is that of class standing,
usually reserved only for freshmen. It is probable that a new student is most
susceptible to peer influence in the residence hall (Moos, DeYoung, & Van Dort,
1978). Through learning to live and interact with other students and to deal with
administrative restrictions, the freshman’s soeial and personal development is
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greatly affected. Freshman halls have been viewed as a positive means to ease the
transition from high school to college, with special programs and staff prepared to
meet the unique needs of new students.

Cade (1979) conducted a study to determine whether grouping freshmen in a
freshman hall as opposed to assigning them randomly in upperclass halls had any
effect on the development of Chickering’s vectors of autonomy and managing
emotions. The homogeneous freshmen were further grouped on floors according
to academic major, and all freshmen were matched with roommates aceording to
their preference for study hours, smoking, and visitation hours. The results of the
study neither supported nor refuted the concept of freshman housing. All
freshmen moved positively along the Autonomy and Impulse Expression scales of
the Omnibus Personality Inventory. However, there appeared to be more
significant change among the freshmen in the upperciass halls on the Impulse
Expression Scale, which might indicate the positive effect of the upperclassmen
on freshmen.

In a review of the literature, Schethas {1977) concluded that the existing data
does not support the concept of freshman housing sufficiently to continue using it
until further research is conducted. If college freshmen are segregated by class in
the halls and are given limited opportunities to interact with non-freshmen, they
will have a limited perspective from which to define their roles as students and
individuals. Instead, they will exhibit behavior which they believe is expected.
Pounder (1973) found that although rapport was high among residents of a
woman's all-freshman hall, there also tended to be great pressure to conform to
expected standards. Social contacts with the opposite sex were restricled by a
sense of conformity, while in the mixed hall the freshmen had greater opportunity
to develop relationships outside the hall, and thus a more relaxed atmosphere
prevailed.

A more specialized and perhaps more controversial method of special
assignment to residence housing is matching roommaies. The close contact
students have with their roommates and the ensuing satisfaction with that
relationship can significantly affect the student’s social and academic
development, and the total impact of the college experience on the individual
(Lozier, 1970). Thus, speeifically matching roommates in other areas besides
ability or academic interest is seen by some educators as very important. The
variables to be discussed in conjunction with matching roommates are academie
interests, demographic variables, value similarity, and personality traits.

In considering the method of assigning roommates, the residence educator
needs to decide whether the purpose of the assignment is to provide a learning
experience for the residents, or to insure the formation of friendship and mutual
satisfaction with the living environment. Depending upon the purpose chosen,
emphasis will be piaced on different variables. Garb (1978) suggested that these
two purposes for matching are not mutually exclusive, but that students’
satisfaction should be recognized as the key element in roommate matching,

Several demographic variables used to match roommates have been evaluated
in the literature. In a study done in 1970, Gehring found no significant difference
in compatibility between randomly assigned students and those matched on the
basis of educational level of the father, enrollment size of the high school, regular
church attendance, student's smoking habits, or predicted GPA. Gehring
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concluded that these wvariables were important in developing rcommate
compatibility, but were not sufficient in themselves as a basis for a specific
program. Lozier (1970) conducted a study to determine if matching roommates by
educational goals and extracurricular plans would decrease the number of
roommate changes during the year. He found no significant differences in number
of changes between the random and matthed roommates, and concluded that
matching roommates on more than one variable might have an impact on the
number of changes.

Scheidt and Smith (1976) concluded from their research that roommates whose
birth order is compatible will have less confliet in their relationship. However
Schuh and Williams {1977) found that birth order seemed to have no effect on
roommate compatibility. Hallisey, Harren, and Caple {1980} used nine variables:
hall, roommate status, sex, race, class, state-of-residence, academic division, fall
GPA, and hometown size to attempt to predict rcommate changes. It was
coneluded that these variables were not sufficient to predict who would remain as
roommates.

In a study conducted in 1970, Pierce suggested that similarity of needs
influenced roommate satisfaction. However, research on the significance of value
similarity in roommate satisfaction has been contradictory. Pierce and Schwartz
{1974) found that amount of satisfaction reported was significantly related to
Spring but not Fall semester value similarity. This suggested that instead of
satisfaction being attributable to initial value similarity, roommates may become
more similar in value orientation as they live together, thus increasing
satisfaction. Perkins (1974) found that value similerity did not seem to be a part of
satisfaction with living groups.

Jones, MeCaa, and Martecchini (1980) assigned roommates according to
similarity of study and sleep habits and a particular personality trait—
Machiavellianism, a cynical view of man’s motives and character. It was found
that differences between rcommates may be less likely to become serious
problems if their personal orientations are compatible. Ainsworth and Maynard
{1976) conducted a study on the personality characteristics of male freshmen.
They suggested that personality similarity may have a detrimental effect on
average-ability roommates. The combination of a high-ability student and an
average- or low-ability student with a similar personality may be beneficial to the
lower-ability student and not harmful to the student with higher ability. When
personalities are dissimilar, a high-ability student will underachieve when
rooming with an average- or low-ability student. This seems to demonstrate that
personality has an impact on the academic achievements of roommates,

Wetzel, Schwartz, and Vasu (1979) tested three hypotheses in the attempt to
discover if there was an ideal roommate relationship. The authors suggested that
roommates will be compatible if they (a) possess similar amounts of the same
personality traits, (b) perceive each other as having socially desireable traits, and
(¢} see each other as fulfilling each other’s ideals. The resuits showed a significant
positive relation between these variables and roommate satisfaction, although a
potential break-up could not be predicted. The method of roommate matching
suggested by this study is for freshmen to rate themselves and their ideals, and
then match each roommate’s self-concept to the other's ideals. The author
coneluded that this would be an impractical method because roommates do not
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perceive each other in the same way they perceive their own needs. Potential for
compatibility might exist and the individuals would not perceive it.

In conclusion, as can be seen from the previous studies, no concensus has been
reached as to the advisability of consistently using either homogeneous grouping
or roommate matching in residence halls. Several programs have been tested on
various groups of residents, with differing results. Thus far, the GPA of the
residents has not improved significantly in any of the programs, although some
positive impacts in other areas have been documented. Student response in the
acadernic groupings has been positive, with the residents experiencing a greater
sense of community and an atmosphere more conducive to academic pursuits.

Residents matched on the basis of personality, habits, and values lended to
have less conflict, and closer personal relationships developed. Satisfaction with
the total living environment increased, and the residents tended to remain in the
halls. Student satisfaction with roommates and location in the hall decreased the
number who asked to be moved each semester.

Ultimately, the practicality of beth homogeneous groupings and roommate
matching has to be considered. Each residence system needs to decide the worth to
the college of implemeniing a specialized assignment program. The cost of
establishing a special residence area or using computers to match roommate
variables may be prohibitive. Most residents, as they become familiar with the
hall and develop friendships, will eventually move into a positive environment
without outside help. A few do have some serious relationship or adjustment
problems, and a specific assignment program may be able to help them. Further
research is necessary and more experimental programs need to be established to
discover whether the possibility of developmental benefits to the residents is
worth the expense of the program.
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COUNSELING RE-ENTRY WOMEN:
A STUDY OF THE PERCEPTIONS OF HELPING PROFESSIONALS

Stephen Roth and Jeanna Clodfelter Anglin

Heiping professionals in various settings provide a view of re-entry women as
persons with special needs and concerns. Related counseling approaches and
programs.are examined. Recommendations for future program design are offered.

A continuing trend in American society is the increasing partieipation of women
in the work force. In 1981, women made up 43% of the total work force,
demonstrating a steady growth from 38.2% in 1971 {U.S. Department of Labor,
1982). Women 25 to 44 years old accounted for most of this growth. Some of these
women are re-entering the work force after an extended absence. In a federally
funded study for the Women’s Re-entry Project, Weinstein (1980) reported that
re-entry women have the following demographic characteristies; (a} they fall
predominantly between the ages of 28 and 50; (b} they are single, married,
divorced, or widowed, with or without ehildren; (c) they vary in ethnicity and
class; (d) they vary in educational attainments; and (e) they have varying
amounts of work experience.

Many women re-enter the work foree to supplement their spouses’ income or to
support their family due to divorce, death or unemployment of a spouse. Others
re-enter for personal reasons such as to obtain greater personal satisfaction and
fulfillment through a career, Aecording to Sheehy (1976}, some women preferred
1o begin a new career rather than return to the types of jobs they held before
marriage since these jobs were usually lacking in opportunities for personal
development.

For the purpose of this study, re-entry women are defined as those individuals
re-entering the work force or preparing to re-enter by pursuing an education or
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training program. This study examines the current needs and concerns of
re-entry women focusing on the services that helping professmn&ls such as
student affairs practitioners and counselors, can provide.

Method

The primary method for collecting information was the personal interview. It
provided the most peritinent and current information for meeting the study's
ohjectives.

The population for the interviews consisted of fourteen loeal, regional, and
national helping professionals currently working with re-entry women and
considered knowledgeable about re-entry women by other professionals. The
population was developed through a process of selection and referral. Selection of
professionals was based on the published reputation of their pregrams and

additional professionals were referred by these individuals. The population

represented private counseling firms, public agencies, and universities.

Interviews were conducted in person or by telephone. The interview questions
followed a basic outline; (a) the professional's position and experience with
re-entry women; {b) the professional’s assessment of current needs and eoncerns
of re-eniry women; and (¢} the services being provided by the professionals.
Referrals to additional professionals were gathered during these interviews. In
addition to answering questions, the professionals were encouraged to provide
any other relevant information.

Results

Extensive information resulted from these interviews, Findings which were
common to a majority of the professionals were 1dent1fled as major findings and
are listed below:

1. Re-entry women experience low self-esteem and self-confidence. Re-entry
women are confused about who they are, what they are, and what they are doing
with their Hves.

2. Many of the problems of re-entry women originate with themselves as
opposed to family members, friends, and children. For example, they are
conditioned to be reserved achievers and postpone their development.

3. Re-entry women feel guilty about neglecting their children while preparing
for and performing in the work force.

4. Re-entry women feel anxiety over having been away from work and school.
Related to this, women are anxious about leaving their children unattended.

5. Financial insecurity is a contributing factor in creating anxiety among
women,

6. A major need of re-entry women is to nurture and be nurtured, Group
eounseling was suggested as an approach for women to nurture each other, while

individual counseling was suggested as an approach {0 explore ways to respond to

their needs and nurture themselves.

7. All of the professionals viewed their counseling approaches and programs as
an effective means of assisting women who want to pursue an education and
re-enter the work force.

Four components similar among all of the programs were: (a) a self-discovery
component including interests identification, value clarification, and skills
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translation; (b) a career exploration component teaching decision-making
techniques and goal management; (¢} a support group component providing a
positive setting for the development of communication, empathy, and trust; and
(d} a job search skills component including role-play activities, information
research, interviews, and resume writing.

The methods of providing serviee found to be similar by this study were
{a} regular use of other agencies and professional networks for referrals;
{b} utilization of a variety of educational structures such as courses, special
workshops, luncheon discussions, non-credit courses, and individualized
instruetion; {¢) use of information resources including data bases, libraries,
professional publications, and popular media; (d) use of on-the-job training or
internships; and (e) use of an eclectic style of counseling, combining active
listening and empathy with instruction and confrontation skills.

Discussion

A majority of the professionals surveyed reported similar needs and concerns
for ve-entry woren consistent with the findings of previous studies (Herthington
& Hudson, 1981; Keith, 1981; Weinstein, 1980}, When comparing approaches and
programs, diversity was evident due to the individual design and characteristics
of each program. However, a number of the programs utilized components similar
to those promoted in the literature (Brooks, 1976; McGraw, 1982; Weinstein,
1980). Most of the professionals contacted utilized an eclectic approach to
counseling, indicating a preference to develop styles oriented toward their clients,
Such styles often invelve the use of a combination of counseling and career
development theories, Further, the use of eclectic approaches appears to confirm
a current trend toward eclecticism in counseling and psychotherapy (Ward, 1983).
Commeon perceptions of needs and individually designed programs with similar
components tend to support the eclectic styles of the professionals providing
assistance to re-entry women.

Recommendations and Conclusions

During the interviews, the professionals provided evaluations of their
programs and counseling approaches. This information was synthesized and
organized into a series of recommendations provided below. The recommenda-
tions are ineluded to assist helping professionals in their work with re-entry
women.

Personal considerations, Helping professionals should adjust their attitudes to
avercome stereotypes concerning women’s roles. They should try to understand
each client’s unique situation. In addition, they should aet as role models and avoid
parental attitudes in relations with their clients. Helping professionals should
investigate sources of information useful to the client, paying particular attention
to available sources of financial aid for education and job training.

Pre-career and career counseling. Helping professionals should identify “crisis”
clients, who may display abnormal behavior and indicate the potential for
harming themselves or others. In some cases, especially sudden separations from
spouses or close relatives, clients may have to be referred to an appropriate
agency for psychiatric attention. Upon beginning career counseling, the helping
professional should conduct exercises which allow the clients to assess their
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interests and skills, and to learn techniques for gathering occupational
information, narrowing their career choices, and targeting potential jobs. Helping
professionals should teach job search skills such as cover lefter and resume
writing, and interview techniques. They should also monitor the clients’ job
attainments and provide advice and encouragement when necessary.

Post-career counseling. Helping professionals should continually evaluate the
career counseling process provided for the client and help the client realize that
constant reassessment of changing needs may be necessary. Further, helping
professionals should teach skills essential in retaining the acquired job. Some of
these skills may include negotiating salary or wage inereases, developing support
networks, conducting self-evaluation and job-enrichment activities, managing
personal finances, and responding to harassment and other problems.

Individual counseling. Helping professionals should engage in individual
counseling to provide personal support and ensure confidentiality in special
concerns. Through individual counseling, helping professionals ean help clients
identify specific psychological concerns which may not surface in a group
counseling or support group setting. Such problems may present hidden barriers
to the client’s full participation in various career planning and placement
activities. :

Workshops and other programs. Helping professionals should plan and
implement special topic workshops that are scheduled at varied intervals or as the
client’s needs dictate. Helping professionals should promoete programs, such as
brown bag luncheons, which offer peer support while increasing awareness of
issues facing re-entry women.

Community relations. Helping professionals should become actively involved in
generating publicity to increase community awareness of the support available
for re-entry women. They should also be active in promoting referral networks
among agencies, and in assisting support systems throughout the community,
such as child care, continuing education programs, and financial planning
workshops, Helping professionals should encourage clients to continue
involvement with support groups as they become involved in the work force.
Professional networks with ties to community agencies are another means
whereby newly employed re-entry women can utilize and support community
agencies.

Support groups. Helping professionals should actively promote support groups
for the purpose of sharing problems and insights, and encouraging, nurturing and
caring for one another. These support groups also decrease feelings of isolation
while allowing re-entry women to practice problem-solving techniques, develop
self-awareness of interests, values, and abilities, establish goals and objectives,
and promote career orientation through the gathering and exchange of
information.

Summary

Re-entry women are participating more in the work force, Their emergence on
college campuses shows their desire to better prepare themselves through
educational and training programs. This study provides a brief summary of the
ways helping professionals in various settings are responding to the needs and
concerns of re-entry women. By understanding the re-entry woman’s needs and
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eoncerns as well as related intervention programs and counseling approaches,
helping professionals may become more responsive in designing appropriate
programs and services,
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NEWS FROM 236

A philosophy that was popular at the turn of the century had as a premise that
“every day in every way we are geiting better and better.” We are somewhat
prejudiced of course, but we believe this adequately describes the Program in
Higher Education and Student Affairs at Indiana University. The quality of our
students and their program achievements, both on and off campus, continues to
be most impressive; the scholarly activity of the faculty reported in the
literature and af professional conferences continues to receive national
recognition; and the success of our alumni in their professional positions and in
the offices many hold in professional associations continues to bring distinetion
both to themselves and Indiana University. These characteristics, in turn, when
bound together by our demonstrated mutual commitment to each other’s growth
and development provide the Indiana program its essence that continues to get
better and better,

In keeping with this “state of the program” assessment let me report that many
of us will be present at upcoming professional meetings: NASPA in Louisville,
Mareh 18-21; ACU-Lin St. Louis, Mareh 25-28; and ACPA in Baltimore, April 8-11.
We will once again be hosting receptions at ACPA and NASPA for the gathering
of alumni and friends. Be sure to look us up if you plan to attend one or more of
these conventions. Also be sure to check convention programs for times and
locations. We dont wani to miss seeing you.

The annual CSPA Summer Institute will offer four workshops this year. The
workshops each year are designed to respond to current institutional needs and
have proven to be quite popular in the past. May 14-16 John Bean will offer a
workshop on student attrition and student retention strategies. As part of the
same bill I will again offer a workshop on assessing institutional distinctiveness.
Both these programs were highly successful last year. June 27-29 Nancy Evans
will offer a workshop on Women in Edueation, a {opic for which she has acquired
considerable recognition through her research and writing. Lastly, the long
running annual Interfraternity Institute will again be held in July. It wili be
coordinated this year by Dick McKaig, Assistant Dean of Students, Please call or
write should you wish further information ahout any of these important
programs,

Many people have devoted considerable time and energy to provide you with
this edition of the Journal. I would like to thank them for their dedication and the
quality of their work. They have {ruly proven that in every way we are getting
better and better.

Philip C. Chamberlain
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FUND FOR EXCELLENCE

This year the School of Education celebrates its Diamond Jubilee, launching a
major fund-raising campaign called the Fund for Excellence in Education. The
school has allocated support for the publication of the TUSPA Journal through this
Fund. Therefore the IUSPA will no longer be directly soliciting its alumni and
friends for contributions to meet publication costs. We will, however, continue to
contact alumni periodically through other mailings. The editors, although
disappointed at the loss of some personal contact with the alumni, are excited
about the additional time antd energy able to be devoted to the process of actually
editing submitted articles. We trust that this year’s Journal reflects that
additional time.

Due to the change in accounts this year, the Journal editors are unable fo thank
the current contributors by name at the time of publication. We will be generating
a list of contributions for the entire 1984 year {plus Fall of 1983) sometime in the
Fall semester, and will thank alt of you personally at that time. In the meaniime,
we do wish to express our ihanks o those of you who have continued your
support of the Journal by contributing both to it and to the new Fund for
Excellence. Please continue to be a part of the ongoing tradition of excellence in
Indiana University's Student Affairs program by your suppert of the Fund, We
still cannot de it without you.

Editors

ALUMNI ADDRESS FORM

Several years ago, Betty Greenleaf began an alumni file of graduates
from the IU College Student Personnel master’s program. This
questionnaire represents an effort to reinstate “the file.” Used partly to
track the careers of graduates, the file’s main use will be to provide
current students and new graduates with the names and addresses of
other members of the IU network.

Please fill out the questionnaire as accurately as you can, including any
turther information which you feel may be beneficial. We are especially
interested in information about these alums who have not been receiving
their copy of the Journal—in other words, those with whom we have lost
contact.

Thank you for your cooperation.

Name

Date of graduation from IU

PhD. Oyes [Ono Major

Institution

Current Position

Brief Job Description

Current Employer

Size of Institution: 1 1-1,000 [ 10,0660 - 20,600
{1 1,000 - 5,000 00 20,000+
{1 5,000 - 10,000

Type of Institution: (0 Public O Private

Positions held since M.S.:

Po.sition Dates
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