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Abstract

The National Association of Student Personnel Administrators (NASPA) defines first-generation college students as students “whose parents did not complete a 4-year college or university degree” (2020). According to the Center for First-Generation Student Success (2020), 56% of undergraduate students in the 2015-16 academic year had parents without college degrees. This population has drastically grown in the past few years, yet their road to success has not gotten any easier. First-generation college students are more likely to be Students of Color, come from low-income families, and rely upon grants, scholarships, and loans to afford college (Gibbons et al., 2016). The support for these students is critical in their transition to college, and must continue throughout their collegiate career to ensure they receive equitable resources and opportunities, especially since one of the most prominent issues this population faces is retention (Thompson & Parry 2018). In order to create a more supportive and equitable environment for first-generation students at Indiana University Bloomington (IUB), we believe that the creation of a First-Generation Center or Office would further enhance the scholarships and programming currently available for these students on campus. 
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Advocating for First-Generation Initiatives at Indiana University Bloomington

A student identifying as first-generation can take on many definitions. Some institutions define first-generation college students (FGCS) as someone whose parents never attended a single college class. In contrast, others define FGCS as someone whose parents did not receive a baccalaureate degree. Regardless of the definition, all FGCS navigate similar challenges and obstacles of retention, financial well-being, and limited cultural capital compared to continuing generation students. For this report, we define FGCS as students whose parents did not receive a four-year degree (NASPA, 2020a). Although there is ample research on the challenges of being an FGCS, there is little recognition of the successes and positive attributes that FGCS bring to a college campus. The story is no different at Indiana University Bloomington (IUB). Scholarship programs that support and benefit FGCS exist at IUB, however, the institution is missing a space that captures all FGCS and provides holistic support and resources for these students throughout their four years. This space is needed to provide critical support for FGCS. We propose that IUB creates an Office for First-Generation Students within five to ten years to address this need. A Director would lead this office for First-Generation Initiatives under the purview of the Office of the Vice President for Diversity, Equity, and Multicultural Affairs (OVPDEMA). This new position and office will not only provide holistic, easier-to-access resources and support for FGCS; it will also foster a culture of celebration, inclusion, and value of FGCS on IUB’s campus.

Literature Review

The population of FGCS has grown dramatically across the nation. In the last 20 years, the portion of FGCS on college campuses has risen from 34% to 56% (Pascarella et al., 2004; RTI International, 2019a). With the continued growth of this student population, many institutions have begun to create new positions and establish new spaces on campus dedicated to supporting FGCS, and for a good reason (Piper, 2018). Extensive research shows that FGCS face more significant challenges in accessing higher education, succeeding academically once they enroll, and ultimately completing their degree than their continuing generation peers (Cataldi et al., 2018).
	The demographics of FGCS can vary in regard to race, income level, and age, but students of Color are much more likely to identify as first-generation (Postsecondary National Policy Institute, 2021). While 25% of White and Asian American students identify as first- generation, that portion increases drastically to 41% and 61% for Black and Latinx students, respectively. FGCS are also more likely to come from a low-income background. This income level requires many FGCS to maintain a part-time job while in college. According to RTI International (2019b), 66% of FGCS work a part-time job for an average of 20 hours per week, compared to 61% and an average of 12 hours a week among continuing generation students. In addition to this, FGCS are taking out increasingly more loans to attend college than they were just 10 years ago (Postsecondary National Policy Institute, 2021). This financial strain puts additional pressure on FGCS. It requires students to dedicate substantial portions of their time to their part-time jobs rather than focus on their studies or extracurricular activities.
	FGCS also enter their undergraduate careers with unique forms of cultural capital. We define cultural capital as a familiarity with the dominant culture within a society based on a person’s social class (Bourdieu, 1986). This unique cultural capital translates into FGCS being potentially unfamiliar with the distinguishing language on a college campus, such as office hours, syllabi, and the bursar office. Regardless of how well-prepared an FGCS is academically, this knowledge gap can create significant barriers to a student’s success. Some institutions have created terminology handbooks or easy-to-access websites that explain these counterintuitive terms, but none of this is solving the root of the problem (Jarvis, 2019). Instead, it reinforces the idea that students must come to college with prior knowledge to be successful.
	With these additional challenges FGCS are faced with, it is not surprising that they also face barriers to persistence and retention. Regarding retention, 27% of FGCS complete their baccalaureate degree in four years, compared to 42% of continuing generation students (DeAngelo et al., 2011). Perhaps more telling about FGCS persistence is the 33% of students who leave their institutions and never return. Within six years, FGCS are still behind with 50% of students completing their degree compared to 64% among their peers. Based on a longitudinal study, only 48% of FGCS stayed on track to receive a degree from their original institution, or similar rigor-level institution, compared to 67% of continuing generation students (Cataldi et al., 2017). Every institution confronts challenges to graduating FGCS at the same rate as continuing generation students. However, one of the most significant disparities between these two student populations is found at public universities. Unfortunately, IUB is not an exception to this problem.

First Generation Experience at Indiana University-Bloomington
Based on the 2018 enrollment overview at IUB, 11% of IUB’s incoming class identified as FGCS (Office of Enrollment Management, 2018). Many of these students, although not all, are part of the Groups Scholars Program and/or the 21st Century Scholars. The Groups Scholars Program was established to increase college attendance among first-generation and low-income students and provides additional support through a summer bridge program, academic advising, tutoring, and activities to promote academic success (Groups Scholars Program, 2021). Pre-designated recommenders must recommend students to be eligible for the program. The 21st Century Scholars program is similar but focuses more on low- and middle-income students and begins in seventh or eighth grade (21st Century Scholars Program, 2021). While both of these programs provide essential support for FGCS, neither offers consistent programming specific to this population. They are not programs dedicated exclusively to FGCS, nor do they capture every FGCS on IUB’s campus.
Before examining the FGCS experience at IUB, it was first essential to learn more about the FGCS experience at an institution that appeared to be excelling at supporting FGCS. This led to a discussion with Sarah Collins, a staff member at Indiana University-Purdue University Indianapolis’s (IUPUI) 21st Century Scholars program, hoping to learn more about the program. We connected with Sarah because of the close personal relationship a team member shared with her and felt she would give us an honest perspective on the FGCS experience at IUPUI. Based on IUPUI’s website, it appears they have robust, celebratory resources for FGCS, not just those in the 21st Century Scholars program. However, the conversation with Sarah revealed that IUPUI struggles with limited financial and personnel resources to dedicate the necessary support for FGCS (S. Collins, personal communication, February 22, 2021). Furthermore, she emphasized how FGCSs engage with 21st Century Scholars and IUPUI as a whole at varying levels, making it hard to reach and support those students who are more removed from campus life.
Discussions with a current Groups Scholars student and an alumnus of the program shed light on the campus environment for FGCS at IUB and the disparity in experiences. James Dobbin, a current junior in Groups Scholars who identifies as a Black, first-generation man, painted his experience with the program as a helpful and supportive community, but at times overwhelming (J. Dobbin, personal communication, March 4, 2021). James greatly benefitted from the summer bridge program, even though he said it was incredibly time-consuming and burdensome at points. The bridge program prepared him for the intensive collegiate academics and the culture on IUB’s campus. It also gave him an outlet to make friends and form his community on campus, with which he has remained close throughout his three years. However, James mentioned throughout the interview that he and his friends viewed the Groups Scholars program as only being a one-year commitment. He took advantage of the resources, advising, and support as a first-year student but felt the program “set him free” into the rest of the campus community after his first year. Despite the resources dedicated to supporting James, he felt like he was learning on his own at IUB and had a hard time identifying a time when he felt celebrated as an FGCS.
Cory Flynn, an alumnus of the Groups Scholars program, had a significantly different experience. Cory, a Black, first-generation man who was a recent graduate from IUB, was heavily involved in the Groups Scholars program throughout his four years, including being an ambassador and peer mentor (C. Flynn, personal communication, March 14, 2021). Cory admitted it would have been near impossible to navigate IUB without the help of the Groups Scholars program and that “nothing could recreate the emotional support the Groups program provided.” Cory’s undergraduate experience was clearly transformed for the better because of the Groups Scholars program, but he did highlight a practice within the program that deserves to be reviewed. The summer bridge program was essentially a conditional admission for students. No Groups Scholar received admission to IUB through the university; instead, they received admission to the Groups Scholars program. Before students are officially admitted to the institution, they must complete the Groups summer bridge program and pass the two classes that are part of the summer program. Without successful completion of this, students do not receive admission to IUB. Not only did this create additional pressure on students during a time of transition and acclimation to an entirely different environment, but it also made students feel undervalued. Cory and his friends felt as though they were not good enough for the institution, forcing them to prove they were worthy of an official admission.
Another observation we gleaned within the Groups Scholars program came from the disconnect between its staff and students. Steven Erikson, a senior staff member in IUB’s Groups Scholars program, emphasized the program’s robust, comprehensive four-year plan that kept students engaged and on track to graduate (S. Erikson, personal communication, February 24, 2021). Based on James’ experience, it is evident that this plan does not reach all students for the duration of their time at IUB. Additionally, Steven recognized that the Groups Scholars program does not capture all FGCS on campus; however, he was confident that FGCS would still know about the Groups Scholars program through word of mouth and reach out to the office for support. When James and Cory were asked about this, neither of them knew of any students who would actively reach out to a scholarship office that they were not a part of.
James, Cory, and all FGCS deserve to be celebrated and offered holistic, proactive support, not passive resources that are available if students come looking. Creating a Director of First-Generation Initiatives and eventual Office of First-Generation Students will provide dedicated, intentional support for all FGCS at IUB. Additionally, these resources will give students counter spaces, which are settings that promote positive self-concepts of marginalized individuals, rather than deficit-oriented narratives, to reinforce they are valued at the university and deserve to be celebrated (Case & Hunter, 2012). This new practice will make IUB one step closer to providing equity for all students, not just equality.

Overview of Practice and Theoretical Underpinnings
Our promising practice consists of the creation of a new position titled the Director of First-Generation Initiatives on IUB’s campus. The Groups Scholars and 21st Century Scholars programs would fall under this Director to help streamline resources for FGCS and begin to break down silos at the institution. While this is just a start, our vision is that in five to ten years, this single Director will grow into a comprehensive First-Generation Office that would provide physical space and representation for this student population on campus. It would also be the home to many resources these students most frequently need, such as advising, bursar information, peer mentoring, student leadership opportunities, and career development.
The Director will advise the undergraduate and graduate first-generation advisory boards, as well as create and monitor the First-Generation at IUB webpage. The webpage will include curated content such as testimonials and advice from current FGCS, alumni, faculty, and staff. The First-Generation Office will plan and implement signature events such as the annual First-Generation Graduation ceremony, First-Generation Student Day on November 8th, and the First-Generation College Student Week. We plan to market this webpage to FGCS and advocates through a comprehensive digital marketing campaign through collaboration with Residential Programs and Services, the Office of First-Year Experience, the Office of the Vice President for Diversity, Equity, and Multicultural Affairs (OVPDEMA), the Office of Scholarships, the Office of Admissions, the Center of Excellence for Women in Technology, and both the Career Development Center and Engaged Learning branches through the Office of the Vice Provost for Undergraduate Education during the fall and spring semester each year.
One of the benefits of creating a Director and a First-Generation Office at IUB is that this practice creates student leadership opportunities for first-generation sophomores, juniors, and seniors geared towards helping first-generation first-years navigate the college experience. IUB currently provides mentoring programs such as the Faculty and Staff for Student Excellence Mentoring Program (FASE). FASE “pairs first-year students with upper-class peer mentors as a way to help students make a successful academic and social transition from their home environments to a college campus” (FASE Mentoring Services & Leadership Development, 2021). This program, however, is not a specialized resource for FGCS, which presents challenges with visibility and cultural validation at IUB. Offering peer mentoring opportunities specific to FGCS provides more specialized, culturally validating academic and career coaching spaces, leading to the long-term goal of the First-Generation Office to serve as the “home for support” for FGCS navigating higher education institutions.
This promising practice inherently helps create a culturally engaging campus, per Museus’ (2014) work. While Museus’ focused primarily on creating culturally engaging campuses for individuals with different racial identities, we argue that this model could be applied to FGCS as well. Namely, this practice focuses on Museus’ suggestions of improving cultural relevance and cultural responsiveness on IUB’s campus, as it appears that there is a significant lack of overall representation of the FGCS population on campus, despite the fact that other services may address their needs. Our goal with this practice would be to focus on developing IUB’s campus into a space that is culturally engaging with regard to FGCS. The primary indicators that we want to improve on IUB’s campus through this practice include proactive philosophies, collectivist cultural orientations, holistic support, cross-cultural engagement, and cultural validation.
In terms of a proactive philosophy with this office, Musesus (2014) defined this as the idea that faculty and staff can do more than support students in a reactive way, which has largely been considered a flaw of higher education leaders (Gardner, 2020). For this office, the primary goal is to create a space where information is disseminated quickly and available to FGCS prior to when issues may arise. While we cannot ensure that every FGCS will engage with our office, we know that this office will serve as a place where students who are not captured by other programs, such as 21st Century Scholars and Groups Scholars, will have support. In addition, we want this position to communicate the university’s commitment to these students, because many similar four-year institutions do not have a point of reference for first-generation initiatives. For example, “of surveyed institutions, only 50% have identified a “point-person” to lead first-generation initiatives” (Whitley et al., 2018, p. 9). The creation of a Director and a First-Generation Office will therefore allow for broader outreach for this diverse student population.
Through the interviews we conducted with Groups Scholars and 21st Century Scholars staff and students, a common theme that arose is that their programs do not capture every FGCS at IUB and IUPUI. Therefore, students have vastly different experiences, utilize resources differently, and have different levels of support. Incorporating this promising practice creates a culture of community and collective support both academically and socially at IUB. The collectivist orientations CECE indicator emphasizes mutual success and uplifting and empowering peers’ achievements (Museus, 2014). This transformative practice will contribute to this indicator because these strategies will celebrate the FGCS identity through signature programs and events, as well as highlight the unique skills and facets of capital that FGCS bring to the campus community. In addition, it will address the CECE indicator of holistic support, which can be defined as having at least one staff member on campus that can support students (Museus, 2014). By creating this network, the Director would engage with the students who would otherwise not have that support, and continue to build connections with students who may get support from other avenues.
We envision that as a part of this promising practice, the Director will become a liaison with cultural centers on IUB’s campus in order to once again break down those decentralized functional silos. This also looks like creating onboarding training sessions for faculty and staff to learn more in-depth about the FGCS experience and how to best provide support and guidance to this diverse student population. In this way, this position may build on the CECE indicator of cross-cultural engagement, as it would interact with the many intersectional identities that FGCS hold. Moreover, this network of professionals on campus can collaborate to disentangle the many layered issues that these students may encounter.
Lastly, one of the other areas that we hope to bolster within the CECE model through the creation of this office is cultural validation for FGCS. To validate students, IUB must be able to communicate that these students are valued and heard. This is not just hearing their voices, but also validating their experiences and identities as a group. Creating an office like this validates the idea that FGCS belong on IUB’s campus. Moreover, this office has the potential to grow into a space where students can further understand what it means to be a FGCS and discuss unique issues with administrators.
Utilizing Yosso’s 2005 Community Cultural Wealth Model as a framework, navigational, aspirational, resistant, social, linguistic, and familial capital are present in this promising practice (Patton et al., 2016, p.254). Yosso’s model provides supporting evidence for the creation of a Director and an Office specifically focused on first-generation students, faculty, and staff in order to create an asset-based, celebratory environment for this diverse student population. Yosso’s model positions FGCS as integral to the mission and success of IUB in fostering diverse communities and empowers these students to be confident in their contributions to the classroom and extracurricular experiences, although the institution is built for wealthy, privileged students. The Community Cultural Wealth Model also incorporates values of family and community into the student experience, highlighting a sense of belonging and appreciating the strengths and knowledge FGCS bring to the college campus.
The First Scholars Integrated Framework, an initiative created by NASPA and the Suder Foundation in 2017, also provides guidelines and benchmarks for creating first-generation programs and initiatives, emphasizing the asset-based philosophy (First Scholars, 2020). According to the First Scholars Insight Tool Guidebook, “asset-based recognizes and builds on a combination of the human, social, and physical capital that is a by-product of one’s lived experience. Acknowledging and building upon what people value most and the skills, knowledge, connections, and potential inherent in each unique individual” (First Scholars, 2020, p.4). Highlighting these components of FGCS’ experiences will better equip staff, faculty, and administrators at IUB to create, implement, and re-assess existing programs and support services in order to reduce barriers to success for this diverse student population through knowledge acquisition and first-hand stories from their perspectives.
Another integral piece of the First Scholars Integrated Framework is the notion of comprehensive communications, or the “reframing includes communication from pre-matriculation through post-completion for students, as well as broader internal and external stakeholders and the multitude of ways in which communication occurs” (First Scholars, 2020, p.3). Creating a Director and a First-Generation Office will aid in cultivating more centralized programming and marketing efforts to support all FGCS. This visibility that will be created through a registry of faculty, staff, and peer advocates for FGCS, as well as a more long-term goal of creating an Implementation Team will cultivate sustainable efforts across the institution, while giving first-generation initiatives a home.
After investigating peer institutions across the country, we recognized the importance of and salience of the FGCS identity and the need for more specialized support services for this population of students. Examining University of Iowa’s First-Generation Forward Plan provided great insight into the types of programs and initiatives that other Big Ten institutions are implementing. For example, “Establish a centralized network of support and messaging for first-generation students” and “Better identification methods for first-generation students in institutional academic systems (1stGen@Iowa)” are components of the University of Iowa’s First-Generation Forward Plan (Current Initiatives and Programs, 2021, para.5). Both centralized messaging and sustainable academic support systems are emphasized in this plan, encouraging proactive cooperation and collaboration between faculty, staff, and administrators. Similar action steps could be successful at IUB taking into consideration how FGCS go about conducting undergraduate research and discovering opportunities to connect with fellow FGCS at the institution to celebrate that component of their identity. Leveraging capacity-building efforts of faculty and staff at IUB is critical to the success of our promising practice. “Because many faculty and staff personally identify as first-generation, there is support for institutional commitments and a desire to be more actively involved” (Whitley et al., 2018, p.74).
First-generation college students hold diverse social identities such as racial and ethnic backgrounds. As FGCS are not a monolith, intersectionality is key to examining the unique perspectives and pathways this population encompasses. Intersectionality, borne out of Black feminist theory by legal scholar Kimberlé Crenshaw, refers to the ways in which systems of power intersect and overlap in a multidimensional manner (Crenshaw, 1989). As mentioned earlier, counterspaces play an integral role in supporting FGCS and especially first-generation students of color. Many first-generation students of color are forced to code-switch in balancing conflicting identities and navigating “being one person on campus and another with family” (Lyons, 2019, p.101). Recognizing the intersectionality of FGCS’ identities allows student affairs professionals to better serve, advise, and care for the unique needs, challenges, and ways in which this diverse student population enhances campus culture and academic spaces.
Overall, our promising practice seeks to move from the institutional mindset of “college ready” to a more “study ready” approach on behalf of the institution in order to focus on reducing barriers to success for FGCS (Whitley et al., 2018). “The level of enthusiasm and mobilization around first-generation initiatives in this study, however, indicates that these are not niche initiatives, but rather opportunities for broader institutional change that promote student success and benefit first-generation students and beyond” (Whitley et al., 2018, p.74). In that same vein, facilitating buy-in from institutional administrators is key to mobilizing for authentic, sustainable, institutional change. We plan to foster this buy-in by presenting the following evidence regarding how to best support this diverse student population through research in the field and interviews conducted with student affairs practitioners at both IUB and IUPUI.

Methods

To assess the specific needs of IUB’s FGCS population, we conducted informational interviews with students and staff members at IUB and a representative from IUPUI. These interviewees were identified because of their affiliation with Groups Scholars and 21st Century Scholars, two pre-existing programs that serve similar purposes to our promising practice. During these interviews, we assessed these programs' offerings to identify any particular needs not being met within the student population. Doing so helped us identify ways to transform the campus experience for FGCS. Past and current student participants were asked about the most impactful components of their program participation. In contrast, staff members were asked where they see the most successes and challenges among their students. Each interviewee was also asked for their input and opinion on creating and establishing our promising practice of a first-generation initiatives position and eventual office.
The interview conducted with a current student within the Groups Scholars Program helped identify areas they felt they needed more support in and areas that would be important to incorporate into our practice (J. Dobbin, personal communication, March 4, 2021). This student identified as an FGCS and spoke about the difficulty in creating a balanced schedule during the early stages of college. They felt that the program advisors played the most significant role in their experience but did not personally engage with the advisors enough to feel their learning was supported. We understand the importance of relationships between students and staff within our practice. We plan to create intentional opportunities for students within our practice to engage with staff members and to tailor their experiences to fit their individual needs. By providing a Director of First-Generation Initiatives and later a First-Generation Office, we will be able to validate the unique experience of the first-generation student population. There are many other spaces on campus that support the majority of students. However, there is not currently a program that intends to serve the population of FGCS and their college experience. Validating students and working through their particular set of challenges and strengths will help to instill more confidence and determination in students that will support their college persistence and completion (Museus, 2014).
The Groups Scholars alumnus we spoke with highlighted a large amount of support and empowerment they experienced due to their involvement with the program (C. Flynn, personal communication, March 14, 2021). Like the other student, they identified relationships with advisors as the most impactful components of their time in the program. However, they took advantage of these opportunities much more than the other student we spoke to. They were highly involved in leadership opportunities within the program and developed close relationships with many of the mentors available to them. A salient point in these relationships was building connections with staff members who had similar identities. In creating our promising practice, we will prioritize the value of having a team of diverse individuals with different backgrounds, identities, and experiences. Doing so will open more opportunities for FGCS to feel a sense of belonging and make connections with a staff member they can identify with. A part of validating their experience as an FGCS will also be validating other aspects of their identity that influence their college journey, such as race, class, religion, sex, and sexual orientation, to name a few.
In meeting with a current staff member from the Groups Scholars Program, we evaluated the current offerings of their program. We brainstormed together what offerings would be relevant in establishing our promising practice. A critical point in our conversation that also rang true in our other interviews was the need to allow students to feel supported as they persisted (S. Erikson, personal communication, February 24, 2021). Supporting students goes beyond supporting their academic progress in the classroom, and this support should extend from matriculation to graduation (S. Erikson, personal communication, February 24, 2021). Our promising practice should catch students and work to provide resources to them even before their first day of classes. Many functions such as enrolling in the university, paying bursar bills or setting up payment plans, applying for external scholarships, and creating their first semester schedules are new processes that might need extra guidance. Having a First-Generation Office to supplement those activities and give guidance where needed will be crucial to start these students on a positive path in their first interactions with the university. While the Groups Scholars Program participants are primarily first-generation identifying, the Program does not support the broader population of FGCS at IUB. Concern was raised in this interview about this gap in support due to the limitations in the services that already exist on campus (S. Erikson, personal communication, February 24, 2021). FGCS not affiliated with support or scholarship programs such as Groups Scholars and 21st Century Scholars hear about these programs, and many of them try to reach out for support. Ultimately, these programs exist to serve a particular group of students on campus. They cannot support additional FGCS in the same capacity as a Director of First-Generation Initiatives and Office. Our promising practice aims to provide community and services for all FGCS to fill this gap.
Our team's interview with 21st Century Scholars was held with a representative from the 21st Century Scholars Program at IUPUI located in Indianapolis, Indiana. While this program and population of students differs from the program at IUB’s campus, we felt meeting with this office would give us helpful insight into what another campus is providing. The foundation of the 21st Century Scholars Program is consistent throughout different institutions. It is a state- wide program established to support students from low-income families in their pursuit of a college education (21st Century Scholars Program, 2021). Because the 21st Century Scholars Program is not explicitly geared toward FGCS, there is a possibility that a gap of FGCS exist whom are not being offered the same level of support as others. Hearing about the program functioning at IUPUI helped our research and aided our creation of the promising practice we are proposing to establish at IUB.
A salient theme we gathered from all four of our interviews was recognizing the need to support the larger FGCS population at IUB. Although support programs already exist to support certain factions within the larger population, there is a wide gap between those students and other students not being supported. The creation of a Director of First-Generation Initiatives and Office addresses the inherent need to increase connections between these students and the institution. Our promising practice also aims to provide intentional support for the intersectionality of students’ identities that impact their unique experiences. The Groups Scholars Program was established to support underrepresented and first-generation students (Groups Scholars Program, 2021). In contrast, the 21st Century Scholars Program was developed to support students from low-income backgrounds (Learn More Indiana, 2019). Our program intends to recognize many student identities and program how those identities intersect with their experience as an FGCS. These identities will include but are not limited to race, sex, socioeconomic status, sexual orientation, gender identity, and religion. Beginning with the relationship our program will provide to students, we hope to establish a pipeline to connect students with resources within the campus and Bloomington community that will best serve their needs.
Our office will provide a space that gives students a sense of community and a place of belonging. We will make our services and resources available to all FGCS to avoid exclusion. We will work with the Office of Admissions to quickly identify FGCS as soon as students arrive on campus. These outcomes, and more, will be addressed through providing early support of students from matriculation to graduation, providing opportunities for leadership and mentorship development, and supplementing pre-existing programs and activities to support the FGCS experience further. Committing to these values breaks down the barriers that a large population of FGCS experience at IUB. Our practice transforms their campus experience to encompass the entire FGCS community and gear programming toward their specific needs as FGCS. This will help strengthen IUB’s efforts in ensuring the entire population of FGCS is being supported and meeting their individual needs.

Limitations

In formulating our promising practice’s short and long-term implementation goals, we have identified four primary areas of limitation. These limitations are funding, avoiding duplicating efforts that already exist for students, obtaining buy-in from campus partners, and creating adequate visibility to the FGCS population. Collectively, these limitations provide us with a guide to strategically program towards an effective practice that serves the IUB FGCS.
We have not yet identified where funding for our promising practice will come from. Funding, especially start-up costs, remains a significant consideration currently limiting our practice’s development and implementation. The start-up costs, especially for phase two in establishing a physical First-Generation Office, require the most funds to be successful. Phase two requires consideration of funds for constructing a new building or the renovation of an existing building to create a physical space for the office. This phase would also require a budget for any additional full-time and support staff and hourly student workers recruited to work with the office alongside the Director of First-Generation Initiatives. Both phases require funding for position salaries, travel expenses, marketing material, outreach initiatives, campus events and programming, other student programming, and more. There would need to be a source that supports the start-up of the practice and the longevity of the services it provides to meet the funding needs of this practice. We have identified the Office of the Vice President for Diversity, Equity, and Multicultural Affairs as a starting point to try and acquire funding from.
Another essential aspect to consider is the limitation set by the pre-existing programs at IUB that serve similar purposes. The Groups Scholars and 21st Century Scholars programs are established to support a particular student population on campus, many of whom also fall under the designation of first-generation. We want to be intentional about differentiating the purpose and offerings of our promising practice compared to what these other programs’ efforts already cater to. We set out to do this to serve the entire FGCS population at IUB. While a large population of the students being served by the other programs identify as first-generation, many first-generation students do not connect with them. Additionally, our practice will focus heavily on connecting students with practical resources in order to aid this student population in their college persistence and completion.
	As previously mentioned, a couple of pre-existing programs may seem similar in purpose and practice compared to our proposed first-generation director and office. For this reason, obtaining buy-in from campus partners might serve as a limitation early on that will need to be addressed. Because Groups Scholars and 21st Century Scholars are programs that will be viewed as closest to what our proposed practice offers, it will be crucial to obtain their buy-in and support. The Office of the Vice President for Diversity, Equity, and Multicultural Affairs will also be a vital stakeholder to get on board. We propose that this office house our director position and potentially our future office. In general terms, it will also be essential to establish buy-in with offices and departments across the larger campus. Developing and maintaining relationships with campus partners and the greater IUB community will be crucial to ensure the success of the director and the future office. Having good rapport with campus and showing them the unique aspects of our offerings will encourage them to refer students to us for resources and support.
	Lastly, another considerable limitation will be visibility to the student population. Especially in the early years of our practice, when only a Director of First-Generation Initiatives is implemented, it will not be easy to gain visibility from students without having a physical office presence. This is why providing good advertising to students and educating students, faculty, and staff on the director’s purpose and offered support will be crucial to the success of their position. The director shall create a strategic outreach plan to ensure that FGCSs know about the position, recognize the benefits being offered, and know-how to utilize those services. Several campus partners will need to be incorporated into this strategic plan to ensure the director makes effective touchpoints with students. One of the biggest campus partners that the director should collaborate with is the Office of First-Year Experience Programs (FYE), more specifically their New Student Orientation (NSO) team. This team is one of the first offices to interact with students and prepare them for life at IUB. They help educate students and direct them to relevant services across campus. Partnering with NSO would ensure that incoming students are made aware of the director and later office to support FGCS.

Results and Recommendations

The creation of NASPA’s Center for First-Generation Student Success in 2017 sparked a much-needed nationwide effort among higher education institutions to assess how colleges and universities are addressing this unique student population. NASPA’s Center crafted the following strategic priorities:
· “Build engaged communities across higher education that foster, recognize, and celebrate excellence in serving first-generation student success,
· Develop and promote scholarly research and data-informed practice as the primary clearinghouse for post-secondary education to advance first-generation student persistence and completion,
· Create innovative programs, drive evidence-based solutions, and provide professional development opportunities designed to drive systemic, scalable impact in improving first-generation student success, and
· Be a catalyst and thought leader for advancing critical first-generation student success conversations through national convenings, advocacy, and policy influence” (NASPA, 2018, para.1-5).
Creating a culture change on campus can be tiring, prolonged work, and the institution must not lose momentum. While every institution has unique nuances to how they operate, these four strategic priorities offer a guiding framework for how IUB can remain focused on providing greater access and equity for FGCS. To ensure the learning and growth continues, we recommend following these priorities and meeting the requirements to become a NASPA First- Gen Forward institution, which is the nation’s first recognition program acknowledging an institution’s commitment to FGCS success (NASPA, 2020b). Earning this recognition signals to students that IUB prioritizes FGCS and is dedicated to supporting them. In addition, it also gives IUB a wealth of resources, such as professional development opportunities, access to reported data on FGCS, and an exchange of effective strategies among peer institutions (NASPA, 2020b). Utilizing these tools will help ensure IUB stays on track to provide comprehensive resources for FGCS, push the institution not to be satisfied with the status quo, and not fall victim to these priorities becoming espoused values.
Assessing the effectiveness of the Director of First-Generation Initiatives is another critical recommendation that is vital to this promising practice’s success. We suggest conducting an annual needs and satisfaction assessment among the students who visit and use the Director’s resources. Using these two assessments in tandem will allow us to see if students’ needs are being met, and if not, what is missing from the services provided, and if this new position is truly helping students in making their experience less inaccessible and more educational (Gansemer-Topf & Kennedy-Phillips, 2017). Upon completing these assessments, the Director will work with staff members from OVPDEMA and the Groups Scholars program to review the students’ answers and resolve any issues or gaps in knowledge the students experienced. The answers from these assessments will also be essential to defend the need for a comprehensive Office for First-Generation Students. Hearing from students first-hand and their experiences in taking advantage of this new position will hopefully demonstrate to leadership that this position is truly just a start to becoming inclusive and accessible to FGCS.
When looking at potential campus partners, the FYE office at IUB will be a crucial partnership to the success of the new Director and Office of First-Generation Students. During NSO, FYE highlights a variety of student services on campus. We recommend this partnership with FYE to establish a good working relationship and ensure the Office of First-Generation Students can be mentioned as a critical student service on campus. With all first-year students required to attend NSO, this is a simple yet effective strategy to make all incoming students aware of this resource on campus. FYE also invites various campus departments to speak during NSO. As this new office becomes more established and robust, we hope the staff would be invited to speak during NSO to bring life to these resources and meet with students before they begin their IUB journey.
Lastly, we recommend creating an FGCS web page to be housed within the OVPDEMA website, highlighting these students' resources and support. This component is integral to the success of our promising practice, as it not only provides easy-to-access answers to common questions for prospective and current students but it will give FGCS a digital home and representation within the broader IUB community. The website will include a glossary of higher education terms, a list of first-generation faculty and staff to connect with, specific programming for first-generation graduate students, and videos highlighting stories of first-generation students, faculty, staff, and alumni. As the Office becomes more established and grows in resources and campus partners, the website will be updated to reflect this growth and continued learning.

Conclusion

FGCS are trailblazers of accessing higher education in every sense of the word. They enter higher education institutions with unique forms of capital compared to continuing generation college students, are less likely to graduate in four years, are more likely to work a part-time job while in school, and are faced with challenges such as college affordability due to hidden costs, academic preparation, and balancing taking care of family members back at home. This is the continued narrative of FGCS, but it does not have to be this way. These students deserve celebration, support, and representation. The creation of a Director of First-Generation Initiatives, leading to an Office of First-Generation Students, not only provides comprehensive, robust support for FGCS that is lacking at IUB, but it positions these students from an asset-based perspective. This new Director and Office of First-Generation Students and the partnerships with IUB’s cultural centers promote several of Museus's (2014) CECE indicators, including proactive philosophies, collectivist cultural orientations, holistic support, cross-cultural engagement, and cultural validation. While there are limitations, such as funding, the potential to duplicate existing programming, and gaining visibility among current FGCS, the evidence is clear that FGCS are not supported holistically at IUB, nor are all FGCS captured through the 21st Century or Groups Scholars programs. Our promising practice will strive to create an accessible, inclusive, and celebratory culture around FGCS to ensure their success on campus and beyond and move IUB one step closer to being an equitable and welcoming environment to students from all backgrounds and identities.
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