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Abstract 
 

Instruction is known to facilitate pragmatic development, but rarely appears in foreign or second 

language curricula (Taguchi & Roever, 2017). This lesson introduces students to the appropriate 

politeness strategies needed to make a request via e-mail in Spanish, taking into account both the 

pragmalinguistics and sociopragmatics of writing e-mails. The lesson has five components: an 

introduction which familiarizes students with the topic, an awareness-raising component which 

directs learners’ attention to request strategies, explicit instruction of request strategies, an 

opportunity for production, and a self and peer reflection. Possible extensions and additional 

suggestions for assessment and reflection are also discussed. 

 

Keywords: L2/FL Spanish, L2 pragmatics, speech acts, requests, FL instruction 
 

 

Level(s): Second-Year Spanish (ACTFL: Intermediate low/mid; CEFR: A2-B1) 

 

Suggested time: 50 minutes 

 

Materials: PowerPoint, e-mail writing activity sheet, student self-reflection and peer review 

form 

 

Target grammatical structures: Conditional, commands, indirect object pronouns, present 
indicative, present subjunctive 

 

Goal: To recognize and practice the production of appropriate politeness strategies for writing e-
mail requests in Spanish. 
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1 Introduction 

 

E-mail communication has become a widely accepted form of interaction in academic contexts, 

often replacing traditional face-to-face interaction between instructor and student (Alcón-Soler, 

2013). As the use of computer mediated communication (CMC) grows, helping language 

learners determine how to navigate these contexts in their second language is of utmost 

importance. Writing e-mails to authority figures is a demanding task that involves a balance of 

appropriate language use and politeness strategies (Economidou-Kogetsidis, 2011; Félix-

Brasdefer, 2012), and thus might prove to be a challenging task for second language learners. 

 
The lesson detailed in this paper was informed by the literature on L1 and L2 Spanish e-

mail communication. It was designed to raise Spanish students’ awareness of appropriate request 

strategies used when writing e-mails to their instructors, as well as to give explicit strategy 

instruction and the opportunity for production. The activities included in the lesson focus on both 

pragmalinguistic (i.e., knowledge of appropriate forms and what they mean) and sociopragmatic 

knowledge (i.e., awareness of when said forms are appropriate within a given context). The 

following sections describe the learning context, the curriculum, tasks and materials, how 

pragmatic knowledge is assessed within the lesson, learners’ opportunities for reflection, and 

possible extensions for the lesson. 

 

2 Context 

 

This lesson was designed for college-aged second-year Spanish learners at Indiana University 

(IU). It could easily be adapted to a high school setting. Learner proficiency at this level is 

typically Intermediate Low or Intermediate Mid (ACTFL) or A2/B1 (CEFR). The learners for 

whom these materials were developed are students of Spanish as a foreign language in a formal 

classroom context. While this activity was designed for a traditional face-to-face classroom 
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setting, it is easily adaptable to an online context. The Spanish curriculum for learners at IU 

adopts a communicative approach within a linear syllabus, and its main focus is grammar and 

vocabulary. The textbook (LeLoup et al., 2018) contains adapted readings from Latin American 

and Spanish literature and short readings which target a range of cultural topics related to each 

chapter. The textbook also contains a one-page pragmatics lesson in each chapter, usually 

comprised of an explicit presentation of communicative strategies, a listening activity in which 

students hear a dialogue containing the pragmatic target and answer comprehension questions, 

and a production activity in which students write a dialogue or perform a role play. While these 

activities are readily available in the textbook, they are not included in the IU curriculum. 

 

The objective of the lesson presented in this paper is to expose learners to the appropriate 

politeness strategies for writing e-mail requests in Spanish, as well as to give them the 

opportunity for production of said strategies. Requests are directive speech acts that influence the 

actions of another person and can be categorized into four main types: requests for action (e.g., 

‘Could you write me a recommendation letter?’), validation (e.g., ‘This homework is due on 

Thursday, right?’), feedback (e.g., ‘Could you tell me how I can improve this?’), and information 

(e.g., ‘How long should the essay be?’). While requests for information and validation are 

categorized as low imposition, requests for action and feedback are considered high imposition 

requests (Félix-Brasdefer, 2012). There is a great deal of variation in the Spanish-speaking world 

regarding how requests are produced, both in terms of the semantic formulas speakers use while 

making requests and the speaker’s geographic region (Félix-Brasdefer, 2019). Further, cross-

cultural variation exists between Spanish and English-speaking cultures, which serves as 

justification for the incorporation of requests into the foreign language curriculum. Márquez-

Reiter (2000) compared requests in L1 British English and L1 Uruguayan Spanish and found that 
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English-speakers used more indirect requests (‘I wonder if I could borrow your computer?’) and 

speaker-oriented strategies (‘Can I have a glass of water?’), while Spanish-speakers used more 

direct requests (Dame una barra de pan ‘Give me a loaf of bread’) and hearer-oriented strategies 

(¿Me das un café? ‘Will you give me a coffee?’). The regional and cross-cultural differences that 

exist in making requests make them a worthwhile pragmatic target for learners, who may not be 

exposed to the sociopragmatics (i.e., cultural appropriateness) and pragmalinguistics (i.e., 

grammatical forms used) of requests otherwise. 

 
Research on e-mail requests shows that learners most commonly use direct request 

strategies (i.e., commands, need statements, direct questions) and few lexical downgraders (e.g., 

‘please’, ‘thank you’), greetings, or closings when communicating their needs with their 

instructors via e-mail (e.g., Barón & Ortega, 2018; Biesenbach-Lucas, 2007; Economidou-

Kogetsidis, 2011; Félix-Brasdefer, 2012; Lee, 2004), although instruction may lead learners to 

use more mitigation (Alcón-Soler, 2015). Native speakers use more politeness strategies overall 

when communicating via e-mail (e.g., Alcón-Soler, 2013; Biesenbach-Lucas, 2007). Regarding 

politeness, the directness of the request and the internal modification used have been found to 

affect the instructor’s perception of the e-mail, sometimes influencing the perception of the 

student’s personality and their willingness to work with the student (e.g., Bolkan & Holmgren, 

2012; Economidou-Kogetsidis, 2011, 2016; Hendriks, 2010; Shim, 2013). The instruction of 

requests will prepare learners for future interactions with Spanish-speakers and ensure that they 

are not only more capable of making requests in a pragmatically appropriate way, but also aware 

of how their requests may be perceived by the interlocutor. 

 

This lesson can be incorporated into LeLoup et al. (2018) Chapter 8: La vida professional 

‘Professional life’. In this chapter, students are introduced to the conditional tense, which is often 
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used in Spanish requests. At this point in the curriculum, they would have also had instruction on 

object pronouns and the subjunctive mood, so they would have been exposed to the grammar 

necessary to produce appropriate requests in Spanish. As the cultural topics presented in this 

chapter concern workplace communication in the Spanish-speaking world as well as greetings 

and closings in letters, a lesson on how to write requests in e-mails complements what is already 

provided in this chapter of the textbook. 

 

3 Curriculum, Tasks, and Materials 

 

This section outlines the lesson created for e-mail requests. This lesson takes approximately 50 

minutes to complete, and all materials can be found in the corresponding appendices. The current 

pedagogical activity consists of five phases: introduction, awareness-raising, explicit instruction 

of request strategies, opportunity for production, and self and peer reflection. 

 
3.1 Activity 1: Introduction 

 

The teacher begins the class by posing a series of questions (see PowerPoint, Appendix A) 

regarding the students’ e-mail usage in general (3 minutes). The students discuss in pairs or small 

groups, and the teacher reviews the questions as a class afterward (2 minutes), underlining the 

importance of sending effective e-mails by highlighting some examples the students provide. 

Below are the questions the students are asked to discuss in Activity 1: 

 

• How often do you send e-mails to your instructors? When you e-mail your Spanish 

instructor, which language do you use? Why? 

 
• What are the main reasons you communicate with your instructors via e-mail? 

 

• How would you describe the style of the writing you use in your e-mails to your 

instructors? How would (or should) a typical e-mail to an instructor look? 
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This activity allows learners to reflect on their own e-mail communication and gives them the 

opportunity to reflect on what they do in their L1, which is a common component of the 

awareness-raising approach to teaching pragmatics (Ishihara & Cohen, 2010). 

 
3.2 Activity 2: Awareness-raising stage 

 

In this activity, the teacher shows examples of three Spanish e-mail requests (see PowerPoint, 

Appendix A) edited for clarity and written by undergraduate Spanish students to their instructors. 

These e-mails differ with respect to degree of imposition of the request, level of directness of the 

head act, and presence or absence of mitigation. The students analyze each e-mail and discuss 

the following questions in small groups (10 minutes). 

 

• What do these e-mails have in common? What is their focus or goal? 

 

• Do you feel that they are effective and appropriate? Why or why not? What specifically 

makes them appropriate (or not)? 
 

o If not, how would you change the e-mails to make them more appropriate? 
 

 

After group discussion, the teacher reviews these questions with the class and emphasizes the 

importance of making appropriate requests via e-mail in a second language, leading to the focus 

of the lesson (5 minutes). 

 

This activity follows the awareness-raising approach to teaching pragmatics, which is 

grounded in the noticing hypothesis (Schmidt, 1990). In this activity, learners are provided with 

input with the hope that it will be noticed through conscious attention to the pragmatic 

information. When the pragmatic input is noticed, it has the potential to become intake and form 

part of the learner’s pragmatic knowledge (Ishihara & Cohen, 2010). 

 
3.3 Activity 3: Explicit instruction of e-mail requests 

 

The teacher introduces strategies for making appropriate e-mail requests in Spanish based on the 

manipulation of both the level of directness of the request and the use of mitigation in the e-mail. 
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The lesson focuses on the four types of requests cited in the previous literature (information, 

validation, feedback, and action), thus taking into account both high (action and feedback) and 

low imposition (information and validation) requests, following Félix-Brasdefer (2012). It 

presents examples from a corpus of natural e-mail data from native and non-native speakers, 

researcher-created examples, and metapragmatic explanations of request-making strategies (10 

minutes). 

 

The different levels of directness of requests presented in this activity come from the 

Cross-Cultural Speech Act Realization Project (CCSARP) coding system proposed by Blum-

Kulka and Olshtain (1984). The mitigation strategies presented in this activity come from Blum-

Kulka, House, and Kasper (1989). All PowerPoint slides for this activity can be found in 

Appendix A. This example shows the slide taken from the metapragmatic instruction portion of 

the lesson and explains the four types of requests in Spanish: 

 
Figure 1 

 

Example of explicit metapragmatic instruction slides  
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Explicit instruction has proven to be effective for second and foreign language 

pragmatics (Rose & Kasper, 2001). This activity follows previous work (e.g., Hasler-Barker, 

2016) in instructional pragmatics in its explicit presentation of possible request strategies which 

learners could employ based on contextual factors (e.g., the level of imposition of the request, 

the interlocutor). 

 
3.4. Activity 4: Written discourse completion task (DCT) with focus on e-mail writing 

 

In this component of the lesson, students complete a written DCT in which they are asked to 

write four short e-mails. Students write one e-mail per request type (10 minutes). They receive a 

worksheet with four different prompts and an outline of an email to fill in for each prompt. The 

greeting and closing are provided for the student since they are not a part of the present lesson 

and the focus of this activity should be on the request itself. While the majority of this lesson is 

in Spanish, the prompts themselves are presented in English to ensure students’ understanding as 

this activity will be completed individually and some of the vocabulary in Spanish might be 

beyond their understanding at the intermediate level. The scenarios are presented below (full 

worksheet in Appendix B): 

 

Request for validation: You have a homework assignment due next week and you are not sure 

about the page length requirement, which is not listed in the syllabus. You think it should be 5 

pages, but you want to check in with your instructor to be sure, so you decide to write him/her an 

e-mail. You write: 

 

Request for information: There are a few events for Hispanic Heritage Month coming up soon. 

You want to know more about a movie screening next weekend. You decide to write your 

instructor an e-mail. You write: 
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Request for action: You have an assignment due in two days, but you do not think you will be 

able to complete it on time. You decide to ask your instructor for an extension, so you write 

him/her an e-mail: 

 

Request for feedback: You received a grade that was lower than you had expected on a recent 

assignment for your Spanish class. You aren’t unhappy with the grade, but you would like to 

know how you could improve in the future. You decide to write to your instructor about it. You 

write: 

 

Production is considered an important part of pragmatics instruction as it gives learners 

the opportunity to put their newly learned skills to use. Production also serves as a form of 

assessment, which is helpful should instructors wish to determine how learners handle the 

pragmatic information presented to them during class (Cohen, 2019). This activity provides an 

initial assessment for learners’ pragmatic development, but further assessments that could be 

used beyond this lesson are discussed in Section 4. 

 
3.5 Activity 5: Reflection 

 

In this portion of the lesson (10 minutes), students are given the chance to self-reflect on their 

pragmatic performance. They also exchange their handouts from Activity 4 with a partner and 

give each other feedback in the form of a peer review, using the same evaluation system they use 

in the self-reflection. The full reflection form can be found in Appendix C. 

 

For each of the e-mails written in Activity 4, the student self-evaluates the overall 

appropriateness of the request on a scale of 1 (inappropriate) to 4 (very appropriate). On the 

same scale, the student rates the level of formality, directness, and politeness, as well as the 

strategies used in the request. They also answer two open-ended questions about the e-mails 

overall. This is repeated with the partner’s e-mails in the peer review activity. The questions used 
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in the self-reflection and peer review were adapted from Ishihara and Cohen (2010). Below are 

the two open-ended questions that students consider for themselves and for their peers’ e-mails: 

 

• Which pragmatic strategies from today’s lesson are used in the e-mails? 

 

• Could these e-mails be improved in any way? 
 

 

The instructor concludes the lesson by reviewing these questions. Students are encouraged to 

share examples of what they consider to be appropriate e-mails and explain why they are 

appropriate for the given situation (2-3 minutes). Reflection can be used to facilitate pragmatic 

development (McConachy, 2018) and will be further discussed in Section 5. 

 

4 Assessment 

 

The assessment of pragmatic knowledge is often used to determine what learners gain from a 

pedagogical intervention and is typically employed both for research purposes and by educators 

in classroom instruction (Cohen, 2019). Tests for speech acts such as requests include oral and 

written discourse completion tasks, pragmatic judgment tasks, role plays, and the analysis of 

natural learner interaction (Taguchi & Roever, 2017). For this activity, assessment took the form 

of a written DCT and is detailed in Section 3.4. This form of assessment was chosen for the 

current lesson as a written DCT is similar to writing an actual e-mail and thus allows for a 

realistic way to measure how learners would produce requests in this setting. 

 
A possible extension for the assessment of e-mail requests beyond this activity might include a 

more naturalistic extended discourse task in which learners write an actual e-mail request, asking 

for specific information about a tourist attraction in a Spanish-speaking country. The instructor 

could provide students with a flyer about the tourist attraction, and the assessment would consist 

of writing an e-mail to the company (played by the instructor or volunteer colleagues) with 2-3 
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questions about the attraction. This type of assignment would allow for a more realistic writing 

practice compared to the written DCT students completed as a component of this lesson. 

 

5 Reflection as a means for learning 

 

Reflection on pragmatic learning and comparison with L1 experiences has been cited as a helpful 

tool for teaching and learning pragmatics and intercultural competence (McConachy, 2018). The 

opportunity for learners to reflect on the strategies they use in a given interaction or how those 

strategies may change based on the interlocutor may lead to the development of metapragmatic 

awareness (McConachy & Spencer-Oatey, 2020). Typically, the reflection process prompts 

learners to think about their pragmatic production and comprehension, and is completed through 

a variety of activities including self-assessment, peer review, or debriefing (Ishihara & Cohen, 

2010). 

 

This lesson contains a reflection component, described in Section 3.5, modeled after self-

assessment tools provided in Ishihara and Cohen (2010). During the reflection phase, students 

have the opportunity for both self-assessment and a peer review of other students’ work. They 

first read through each of the 4 e-mails and complete a general evaluation of how appropriate the 

e-mail is (1-4; inappropriate-very appropriate), followed by two components (see Appendix C) 

which students also rate on the same 1-4 appropriateness scale. They first rate their own work, 

then exchange work with a partner and assess their partner’s work as well. This peer review 

component allows learners to receive feedback on their production and compare it with their self-

assessment, which provides them with an example of how their language may be perceived 

differently by an interlocutor. 
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6 Conclusion and extensions 

 

This lesson, created for the instruction of Spanish e-mail requests, aims to raise learners’ 

awareness of the pragmatic strategies used in e-mail requests while also providing them with the 

opportunity for production. This lesson can be adapted for a variety of levels and for additional 

languages and cultures. Teachers may also wish to use an actual e-mail exchange with an 

instructor for the production portion of the activity rather than a handwritten task. This would 

allow for students to get feedback based on the way they make their request(s) (i.e., if it is not 

pragmatically appropriate for the situation, they may receive a negative response from the 

instructor interlocutor). Depending on the time and technological constraints of the class, the 

teacher can determine whether or not they can make these adjustments. 

 

Additionally, the teacher can determine which pragmalinguistic strategies will be level-

appropriate for their students and adjust the lesson accordingly. This lesson is easily adaptable 

for additional teaching contexts, such as study abroad programs. This could be incorporated into 

a pre-departure orientation, or even once students are in-country. Lastly, this lesson could be 

adapted to an online teaching context using breakout rooms in Zoom for small group discussion 

and Google docs for peer review and self-evaluation. The instruction of e-mail requests will not 

only aid in students’ pragmatic development with regard to request-making, but also in their 

professionalism. As e-mail communication and messaging on platforms such as Canvas and 

Blackboard are increasingly popular in academic contexts, it is crucial that students understand 

how to appropriately word requests to their instructors in these settings, so their messages are 

positively received. 
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Appendix A: PowerPoint lesson  
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Appendix B: Written DCT 

 

Nombre: 

S250 Hoja de actividades: Actividad 1 

 

Instrucciones: Vas a escribir 4 correos cortos para aplicar lo que vimos hoy en clase. Lee cada 

situación y llena el cuerpo del correo con lo que escribirías tú si fuera una situación actual. 

 

Correo 1: You have a homework assignment due next week and you are not sure about the 

page length requirement, which is not listed in the syllabus. You think it should be 5 pages, but 

you want to check in with your instructor to be sure, so you decide to write him/her an e-mail. 
You write: 

 

Hola profesora, 

 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 
 

Un saludo, 
 

_____________ 
 

 

Correo 2: There are a few events for Hispanic Heritage Month (el Mes de la Herencia Hispana) 
coming up soon. You want to know more about a movie screening next weekend. You decide to 
write your instructor an e-mail. You write: 

 

Hola profesora, 

 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 
 

Un saludo, 
 

_____________ 
 
 

 

18 



 
Correo 3: You have an assignment due in two days, but you do not think you will be able to 

complete it on time. You decide to ask your instructor for an extension, so you write him/her an 
e-mail. You write: 

 

Hola profesora, 

 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 
 

Un saludo, 
 

_____________ 
 

 

Correo 4: You received a grade that was lower than you had expected on a recent assignment 
for your Spanish class. You aren’t unhappy with the grade, but you would like to know how you 
could improve in the future. You decide to write to your instructor about it. You write: 

 

Hola profesora, 

 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 
 

Un saludo, 
 

_____________ 
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Appendix C: Reflection form 
 

Nombre: 

S250 Hoja de actividades: Actividad 2 

 

Instrucciones: Ahora vas a revisar la Actividad 1. Vas a evaluar cada correo que escribiste, 
pensando en lo que conversamos en clase hoy. Contesta las preguntas para cada correo (5 mins). 

 

Después, evalúa los correos de tu compañero/a usando la segunda parte del formulario (5 mins). 

 

Evaluación 1: Mis correos 

 

Lee tu Correo 1 y selecciona la mejor respuesta con un círculo: 

 

1. Este correo es __________ para enviar a un instructor. 

 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

2. El nivel de formalidad y cortesía es: ____________ 
 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

3. Las estrategias para peticiones usadas en este correo son: ____________ 
 

4 – muy apropiadas 

3 – un poco apropiadas  
2 – menos apropiadas 

1 – inapropiadas 

 

Lee tu Correo 2 y contesta estas preguntas: 

 

1. Este correo es __________ para enviar a un instructor. 

 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

2. El nivel de formalidad y cortesía es: ____________ 
 

4 – muy apropiado 
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3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

3. Las estrategias para peticiones usadas en este correo son: ____________ 
 

4 – muy apropiadas 

3 – un poco apropiadas 

2 – menos apropiadas 

1 – inapropiadas 
 

 

Lee tu Correo 3 y contesta estas preguntas: 

 

1. Este correo es __________ para enviar a un instructor. 

 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

2. El nivel de formalidad y cortesía es: ____________ 
 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

3. Las estrategias para peticiones usadas en este correo son: ____________ 
 

4 – muy apropiadas  
3 – un poco apropiadas 

2 – menos apropiadas 

1 – inapropiadas 
 

 

Lee tu Correo 4 y contesta estas preguntas: 

 

1. Este correo es __________ para enviar a un instructor. 

 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
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2. El nivel de formalidad y cortesía es: ____________ 
 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

3. Las estrategias para peticiones usadas en este correo son: ____________ 
 

4 – muy apropiadas 

3 – un poco apropiadas  
2 – menos apropiadas 

1 – inapropiadas 
 
 

Preguntas generales para los 4 correos: 

 

1. ¿Cuáles estrategias de la clase de hoy usaste en los correos? 
 
 
 
 

2. ¿Se puede mejorar estos correos de alguna manera? 
 
 
 
 

Evaluación 2: Los correos de mi compañero 

 

Lee el Correo 1 y selecciona la mejor respuesta con un círculo: 

 

1. Este correo es __________ para enviar a un instructor. 

 

4 – muy apropiado  
3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

2. El nivel de formalidad y cortesía es: ____________ 
 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

3. Las estrategias para peticiones usadas en este correo son: ____________ 
 

4 – muy apropiadas 

3 – un poco apropiadas 
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2 – menos apropiadas 

1 – inapropiadas 

 

Lee el Correo 2 y contesta estas preguntas: 

 

1. Este correo es __________ para enviar a un instructor. 

 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado  
1 – inapropiado 

 
 

2. El nivel de formalidad y cortesía es: ____________ 
 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

3. Las estrategias para peticiones usadas en este correo son: ____________ 
 

4 – muy apropiadas 

3 – un poco apropiadas 

2 – menos apropiadas 

1 – inapropiadas 
 

 

Lee el Correo 3 y contesta estas preguntas: 

 

1. Este correo es __________ para enviar a un instructor. 

 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

2. El nivel de formalidad y cortesía es: ____________ 
 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

3. Las estrategias para peticiones usadas en este correo son: ____________ 
 

4 – muy apropiadas 
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3 – un poco apropiadas 

2 – menos apropiadas 

1 – inapropiadas 
 

 

Lee el Correo 4 y contesta estas preguntas: 

 

1. Este correo es __________ para enviar a un instructor. 

 

4 – muy apropiado  
3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

2. El nivel de formalidad y cortesía es: ____________ 
 

4 – muy apropiado 

3 – un poco apropiado 

2 – menos apropiado 

1 – inapropiado 
 
 

3. Las estrategias para peticiones usadas en este correo son: ____________ 
 

4 – muy apropiadas 

3 – un poco apropiadas 

2 – menos apropiadas 

1 – inapropiadas 
 
 

Preguntas generales para los 4 correos: 

 

1. ¿Cuáles estrategias de la clase de hoy usó tu compañero en los correos? 
 
 
 
 

2. ¿Se puede mejorar estos correos de alguna manera? 
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