
INTRODUCTION 

The thirteen papers contained in this volume derive from a conference 
on "The Teaching of Linguistics" held at the State University of New York 
at Stony Brook on November 7 and 8, 1981. This conference was sponsored 
jointly by the Linguistics Program of SUNY - Stony Brook and the New York 
State Council on Linguistics (NYSCOL), and marked the tenth anniversary of 
the founding of NYSCOL at Stony Brook. A conference of the scope of this 
one, with speakers from the entire country, would have been impossible 
without the generous financial support of NYSCOL and the Stony Brook 
Foundation. It was not only the most ambitious of the NYSCOL meetings but 
also innovative in the sense that the entire meeting was devoted to the 
exploration of a single issue--one that is central to an essentially 
academic di sci pl ine such as linguistics. For two days, in the idyllic 
setting of Stony Brook, I inguist-teachers discussed various aspects of 
their profession in tones ranging from the messianic to the conspiratorial, 
from the elitist to the consumerist. \./hi le the papers that fol low give 
only a peek at what transpired at the meeting--there is no way to recapture 
the lively discussions, not to speak of the international gourmet banquet 
arranged by the students at Stony Brook--they do raise, we believe, issues 
of crucial importance to linguists as professional teachers. 

Although linguistics as a scholarly endeavor is respectably ancient, 
the concern for the way the discipline is taught seems to be fairly recent. 
To be sure, anecdotes about teaching have long provided the staple of 
luncheon conversations at professional conventions, but organized attempts 
to share information on teaching problems and principles, strategies and 
solutions, innovations and frustrations have been few. Indeed, the 
founding of this journal marked the first institutionalized effort in that 
direction. 

There is much to discuss, of course: nitty-gritty questions of how 
best to teach deep structure, cycl icity or the concept of the phoneme; 
curricular questions of how much linguistic theory is too much in a TESOL 
program; the linguist's incompetence--by reason of di sci pl inary 
training--in dealing with 'public interest' issues in language such as 
bilingual education, language competency, etc.; strategy questions of the 
proper balance between populist and hard core topics in introductory 
courses; questions internal to the di sci pl ine such as whether field methods 
should still be taught, what theory to teach, the relevance of quantitative 
methods, the status of linguistics as a science, and so on. These are only 
a few of the questions that come to mind once one starts taking an 'inward 
look' at what we do as teachers of linguistics. The papers in this volume 
dare to raise such questions, breaking down the global notion of 'teaching' 
into its component tasks, defining current practices and questioning their 
relevance and effectiveness, and suggesting--however tentatively--changes, 
often based on personal experience. As in all writing, there is a mixture 
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of daring and egotism in this enterprise which calls for a sympathetic 
though no less critical examination. What is gratifying, from our point of 
view as editors, is that there IS something concrete to examine, which is 
more than what one could have said only a few years ago. 

Mark Aronoff 
S.N. Sridhar 
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