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P510 Psychology in Teaching
Reflective Teaching Paper

Brittany Becht



Introduction

As stated by Schunk (2016) in his book on learning theories,
"Effective top-down processing depends on extensive prior knowl-
edge” (p. 179). This is the type of processing needed to go beyond
decoding text in order to comprehend it. Because of this, prior
knowledge must be built prior to reading texts in which students have
very little knowledge about the topic. Making comparisons to this
prior knowledge also helps students monitor their learning progress
(Schunk, 2016). In low-income student populations, students often
have a lack of knowledge on non-fiction topics they read about. Be-
cause of this, the focus for my field experience project was to examine
how providing shared experiences to increase schema would affect
reading comprehension of nonfiction texts for low income students
with limited experiences.

| worked with four students over the course of two weeks
in language arts class. During this time, | conducted ten 20-minute
guided reading sessions with these students. During these sessions,
| worked with students on building background knowledge, making
connections, and asking questions while reading a nonfiction text. |
then assessed comprehension through summarizing and written re-
sponse to the text. All of these students were slightly below grade lev-
el in reading and receive free and reduced lunch through the school.

Strategies and Theories

During the planning and implementation of my guided reading
lessons, | took into account multiple learning theories and strategies.
As part of the Social Cognitive Theory, | set short-term goals for my
students for each lesson and encouraged them to set their own goals.
| did this by going over the day’s objective at the beginning of each
session and giving time for students to discuss whether they met each
objective at the end. These goals included listing interesting informa-
tion from the video as a way to build background knowledge, making
connections between the video and prior knowledge as a way to acti-
vate schema, generating questions that were likely to be answered in
the text based on the headings, marking and writing down connections
between the text and prior knowledge, recording answers to ques-
tioned posed before reading, posing new questions based on what
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was read each day, making an outline with the main point from each
section, writing a 5-7 sentence summary, identifying the central idea
of the text and evidence to support it, and using the central idea and
evidence with the RACE format to answer a written response question
over central idea.

Still taking into account the social cognitive theory, | encour-
aged students to set their own goals by having them come up with
questions before reading that they looked for during reading and add-
ed to throughout the implementation of the lessons. This way, students
had a part in setting their purpose for reading. At the beginning of my
2nd, 3rd, and 4th lessons, | used metacognitive modeling to make con-
nections and pose questions based on the headings in the book. This
was important because it helped students identify the “what, where,
when, and why" for the strategies they would be using during reading
(Schunk, 2016, p. 249). By setting multiple short-term goals for my
students, | was promoting their self-efficacy by making the material less
cumbersome and more manageable to students. | also promoted this
through encouraging students and pointing out what they were doing
well when reading with them individually. During this time, | also spoke
with each student about what they could do specifically to improve
on skills and strategies they were struggling with and provided “goal
progress feedback”, commenting on each student’s connections and
questioning (Schunk, 2016, p. 188). | also provided repetition by hav-
ing students summarize the content after reading (Schunk, 2016).

As part of the Information Processing Theory, | also took into
account the Cognitive Load Theory by breaking down my instruction to
short periods of modeling and instruction (5-10 minutes), followed by
guided practice for each lesson | taught (Schunk, 2016). This increased
retention of the information being taught, did not overwhelm students,
and took into account the “limited capacity” on working memory
(Schunk, 2016, p. 80). | also limited outside stimuluses during my les-
sons by having previously establishing routines and procedures where
students were only aloud to whisper in the guided reading group, and
students independently reading in the classroom were not allowed to
talk or get out of their seats. | also spoke at a whisper when conferenc-
ing with students in the group so as not to distract others. This way,
students were able to focus more of their conscious attention on read-



ing (Schunk, 2016). In accordance with this theory, | also made sure |
varied instruction by providing time for students to work individually,
one-on-one with me, with a partner, and with the small group.

Also in accordance with the Information Processing Theory,
| made learning meaningful for my students during these lessons by
picking a book over a topic the students were interested in and would
be engaged in (Pompeii). | knew students were interested in this topic
because of the curiosity they showed when we mentioned the city in
Social Studies class when learning about Rome. In order to help these
students from poverty encode information from the text, | focused
on building their prior knowledge and schema. | did this through
presenting a shared experience in the form of a time-lapse video of
the eruption of Mt. Vesuvius and the destruction of Pompeii before
introducing the text. After watching the video, students filled out the
first two sections of a KWL chart about what they knew about the city
of Pompeii. After filling out the KWL chart, students shared what they
knew and what they wanted to find out. This allowed students who did
not previously have schema on this topic to discuss what they observed
in the video and allowed other students to share additional information
they knew about the topic. | also helped build my student’s schema by
going over vocabulary from the book, referencing the video, providing
visuals for each word, and encouraging students to use these words in
discussion and when summarizing the text. Students also flagged and
shared connections they were able to make during reading each day. |
knew the more | could build their schema, the more likely they were to
be able to make connections to information that comes into working
memory in order to move it to long term memory (Schunk, 2016).

As suggested by Schunk in his chapter about Information Pro-
cessing Theory, | also used the COPE method with my student group.
This involved having students pay attention to conditions, operations,
products, evaluations, and standards as they read (2016). By having
students build their schema before reading, | changed the condition
they were reading in. | provided certain operations and products with
the KWL chart, connections list, summary, and written response. Stu-
dents also evaluated their connections, questions, and answers after
reading and set standards for themselves to improve the next day.
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According to Schunk, in reference to the Information Process-
ing Theory, “learning is enhanced by classifying and grouping bits of
information into organized chunks” (2016, p. 183). Because of this,
| had students use a KWL chart while reading to organize their prior
knowledge, questions, and what they learned from reading the text. |
also had students create an outline using the headings and main ideas
from the text before writing a summary in order to group the important
information. | encouraged elaborations by having students take notes
on their KWL chart while reading, asking questions based on the head-
ings, and encouraging students to visualize what the text was saying by
thinking about what they saw in the video (Schunk, 2016).

Taking into account the cognitive learning process of students,
the strategies | emphasize in guided reading groups depend on the
individual needs and levels of my students. Being from poverty, the
students | worked with for the project had a severe lack of background
knowledge on many non-fiction topics because of a lack of exposure.
Because of this, | chose to focus on making connections and ques-
tioning, but | provided a shared experience in order for students to
apply these strategies. | scaffolded students in their use of this strat-
egy by modeling, providing guidance when reading with students
one-on-one, and providing time for students to practice the strategies
independently. | also included summarizing in order to encourage
elaboration and assess comprehension because this is also a skill this
group struggles with. Since “children are more likely to think of exter-
nal things” when thinking about strategies, | had the group take notes
on the KWL chart and on the back when using the strategies to record
their thinking (Schunk, 2016, p. 249).

During my lessons, | also encouraged self-regulated learning
by having students make their own questions to look for each day, eval-
uate the answers, and determining if there were new questions they
wanted to look for the next day (Schunk, 2016). | had them select and
organize information with the KWL chart and outline before summa-
rizing. Another part of self-regulation | focused on was monitoring.
When reading with students individually, | had them go back and re-
read when what they read did not make sense to get them used to the
process of monitoring their own reading. This is something | do daily
in guided reading groups.



Influences on Data

The most influential aspects of my instruction to increase learn-
ing were the use of technology to create a shared experience and the
small group instruction. By using a time-lapse video of the eruption of
Pompeii, students had something to connect with when trying to visu-
alize the events discussed in the text while reading. Being from pov-
erty, many of these students had no background on Pompeii, ltaly, or
volcanoes. By providing this shared experience, students were able to
build background on the concept before reading and had something
to connect with while reading. This increased comprehension made
it easier for students to identify the main points of each section and
express the central idea of the text. It also made it easier for students
to summarize what they read. This was evident because, by the end of
the unit, three out of four of the students were able to summarize the
text and receive full credit on the summarizing rubric. In order to get
full credit, the summary had to be 5-7 sentences in length, contain all
of the main points from the text, and use all of the vocabulary words we
had discussed prior to reading the text. The one student who did not
receive full credit, did not include the main point from the last section
of the text. Because of this, he received 4/5 (80%) on the rubric, show-
ing that he still mastered the skill.

All four students were also able to identify the central idea of
the text on a written response question. Unfortunately, three out of
four students only received 6/8 (75%) on the RACE rubric (Restate,
Answer, Cite, Explain) for this question because they did not adequate-
ly explain how their evidence supported their answer. This shows me
students comprehended the text in order to determine the central
idea after the building background video, but they still need additional
instruction in responding to reading.

Implementing this unit in a small group and taking anecdotal
notes allowed me to individualize instruction to meet the needs of each
student in the group. By listening to each student read and asking
them questions over the course of the lessons, | was able to provide
additional modeling and guidance on different aspects of the instruc-
tion for different students. For example, when reading with Michael on
day 1, he was unable to connect the reading to the video we viewed.
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He was not stopping to really think about what he was reading and
how it related. Because of this, | went back to the previous page and
modeled stopping at the end of the page to think about what was read
and how it connected to my background knowledge (from the video).

| then had him re-read the page and he was able to make a connection
about the smoke rising like he had seen in the video. By the end of the
reading, he had listed two additional connections on the back of his
KWL chart on his own. Vanessa also had trouble making connections
between the text and the video, so | pointed out individual lines from
the text she read and explicitly asked her what it reminded her in the
video. | then had her read a paragraph and make connections, then

a page. After this, she was able to generate two connections on her
own.

When listening to Emma read, | noted that she was reading in
choppy, 3-4 word phrases and pointing to each word. When | dis-
cussed this with her, she expressed a concern over losing her place
while reading. Because of this, | gave her a cue card to hold her place
on the line she was on without having to look at each word separately.
When | came back to read with her on day two, | noted that she was
reading fluently, without unnatural pausing while using the card. She
also received full credit on her summary and written response question
over the central idea at the end of the unit, showing her strong com-
prehension of the text after reading it more fluently. On the first day of
reading, Ethan struggled to come up with questions to look for while
reading. When | worked individually with him, | provided scaffolding
by going through each heading before he read the section, having
Ethan read it, and asking him what he thinks he could find out in that
section based on the heading. After doing this, Ethan was able to
come up with four questions to look for while reading the next day.

The aspect of instruction that negatively affected student
results was not spending enough time reviewing and modeling using
the RACE rubric to respond to written response questions over the
text. Because we had already covered this conceptin class, | only did a
quick review of this type of written response with this group of students
before having them answer the question “What is the central idea of
the text Pompeii?" After reviewing the results of my assessment, | now
see that students needed more instruction on the concept, specifically



on how to explain how the evidence cited from the text supports the
answer given. This was evident because 3/4 students did not receive
points on this part of the rubric. They just restated their answer instead
of explaining the evidence in relation to the answer.

Reflections

Because of the success students experienced summarizing and
identifying the central idea after having the shared experience before
reading, | am going to start using some type of shared experience at
the beginning of each of my guided reading groups and whole class
texts. This will be especially beneficial because 75% (based on free
and reduced lunch statistics) of my students have limited background
knowledge due to growing up in poverty. When providing a shared
experience with my small group, all of the students were able to list at
least two connections while reading the text independently, and they
would have had nothing to connect to if it weren't for this experience.
| know this because, prior to the shared experiences, only one student
could tell me anything about Pompeii, and she could only tell me
something happened with a volcano. | want to build this background
knowledge for each of my students in order to increase their schema
and their ability to comprehend non-fiction text, indicated by being
able summarize it and find central ideas.

Since all of the students in the group mastered summarizing
the text, this is something | will have them continue to do to show
comprehension of texts they read independently. At this time, three
out of four of the students do not need any additional instruction on
how to summarize, so it can be used as an assessment tool to gauge
comprehension. Since Michael only missed one point and left out
a main point from his summary, | will have him submit his outline of
main points from a text to me before writing a summary to see if he is
able to list each main point. If not, | will put him in a guided reading
group that is focusing on main ideas and details in order to strengthen
this area. Since all students were also able to identify the central idea
of the text, this is also something | will have students practice when
reading independently without direct teacher guidance. Based on the
results from the written response questions, | will regroup my students
for the next sessions of guided reading groups. All of my groups were
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using the RACE rubric to answer a questions about their books, so | will
look at specific areas of weakness and focus on those areas of weak-
ness when responding to the next text. Because three out of four of
the students in this group mastered all parts of the RACE rubric except
for explaining the evidence, | will group them together again with one
to two more students who struggled with the same part of the rubric.

| will then focus my instruction with this group on modeling and
explaining the explanation part of the rubric before having students re-
spond to a question about their text. Since Emma did master using all
parts of the RACE rubric to respond to the text, | will regroup her with
other students on a similar reading level who also showed mastery and
begin working with them on a different type of written response after
reading the next text.

Challenges

One challenge | faced during implementation of these lessons
was the attendance of two of my students. Out of the ten days | taught
these lessons, Ethan was absent on three. Because of this, | had to try
to catch him up on a one-on-one basis while moving on with the other
students. This made it a challenge to make sure all of the students
were on the same page. | also had to adjust some of the partner ac-
tivities and make them small group activities with the three remaining
students. Michael also missed the day when students worked together
to make an outline of main points, so he had to do part of the outline
by himself. This may have contributed to him leaving out an important
point from his summary.

Another challenge | faced when implementing these lessons
was trying to connect the content to the real world in order to make it
meaningful. This was easier to do when reading the last sections of the
book because | had students discuss what people today can learn from
those in Pompeii and what scientists and leaders have done since then
to ensure that type of disaster does not devastate a population of peo-
ple in that way again. Looking back, | wish | would have found a way to
introduce the concept this way from the beginning so students could
have seen the relevance of it before reading.
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Changes

If | had a chance to teach these strategies again using the book
Pompeii, | would only have students write down the answers to ques-
tions on their KWL chart when reading instead of having them do that
and flag connections. | constantly had to remind students to do both
in my lessons, and they got a little overwhelmed. Two students forgot
to flag connections each time they were reading, and being reminded
distracted them from focusing on what they were reading. If | taught
the lessons again, | would have students fill out the KWL chart and dis-
cuss connections at the end of each reading. Then | could have them
do a second read, flagging places where they were able to make con-
nections to the video or other prior knowledge. In doing this, | would
be providing repeated exposure to the text and allowing students to
elaborate more on what they learned during the first reading. This
would only further increase comprehension.

If implementing the lesson this way, | would follow this second
reading with a discussion about the connections students were able to
make, broken down by section. | would also have students discuss in
pairs what each individual section focused on. This would make out-
lining quicker and easier for students. Only after this discussion would
| have students work together to create an outline of the text. During
my lesson implementation, | had students go back and look over each
section with a partner when creating their outline after reading, but dis-
cussion before-hand would have given students a better idea of what
to look for.

Peer Review

In order to design my project, | took into account the com-
ments and ideas of others on the discussion board for the class. After
reading responses from others for the discussion on the Social Cog-
nitive Theory, | read about and chose to include the COPE strategy as
part of my lessons and make sure | set individual goals for my students,
as others had suggested (Schunk, 2016). When discussing Informa-
tion Processing Theory, a student in the class name Abigail Gardner
suggested teaching vocabulary by defining the word, connecting it
to prior knowledge, relating it to the text, using it in a sentence, and
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turning and talking to a neighbor and using it in a sentence. | already
do most of this process when going over vocabulary with my students,
but | implemented the idea of having students turn and talk about the
words with a partner and come up with a sentence during my lessons
for the project. By doing this, | was able to see which words students
needed additional information to understand. For example, | had to
go back and show students on the video what a “tremor” was because
they were not able to use it in a sentence.

To group my students for this project, | also utilized the help of
the literacy coach in my building. She helped me give guided reading
assessments to my students in order to determine reading levels and
specific areas of growth for each student. Based on this information,
we grouped students based on ability and strategy need. This is how |
came up with the small group | chose to work with for the implementa-
tion of this project and knew that they lacked background knowledge
and struggled with summarizing. The literacy coach has also provided
a model for me of how to conference with students one-on-one during
their reading to guide strategy use. | modeled my conferencing during
these lessons after what | have seen her do effectively with students.

Future Action Plan

Based on the connections students listed, summaries, and
identification of central ideas, it was evident that the shared experience
of a video increased comprehension of this nonfiction text for these
students in poverty. Because of this, | will share my results and sug-
gestion of using shared experiences before reading nonfiction with
my PLC at our next ELA department meeting on Tuesday. | will provide
the video and text for teachers who would like to try this approach with
this book. | will also share the results of this with my literacy coach and
discuss ways this idea can be implemented across grade levels and in
reading intervention classes.

To confront issues of diversity in my classroom, | will continue
to use shared experience to build background for all of my students
to help “level the playing field” and give each student schema to be
able to share and make connections to what we read in class, regard-
less of their previous experience or background. Because of the
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importance of schema in making inferences and being able to compre-
hend text, this is an especially important concept in literacy. By provid-
ing a shared experience, no matter what neighborhood or economic
situation a student comes from, they all have common points to discuss
when building background on a topic and having discussion. This
makes learning more equitable and accessible for all of my students.

| will also continue to use fiction and nonfiction texts that highlight
people from different races and backgrounds as positive members

of society in order to include positive role models that students can
relate to. By doing this, | am also making the text more relevant and
meaningful, which is effective according to the Information Processing
Theory (Schunk, 2016). | will continue to preview texts to unsure | do
not unintentionally expose students to a biased representation of any
group of people as well.

Conclusion

As a result of this project, it has become evident to me that
| can increase comprehension of non-fiction texts for my students in
poverty by providing shared experiences before they read in the form
of videos, read-alouds, or pictures. The added technology of a video
only enhances the use of this practice. Because of this, | will continue
this practice in my classroom when reading in whole group and small
guided reading groups in order to increase my students’ schemas. |
will also continue to share this suggestion with my PLC and literacy
coach in order to increase the comprehension of non-fiction texts for
students from poverty throughout the school. This way we can made
learning more accessible for these students with limited experiences
and background knowledge as a result of poverty.

References:
Schunk, D. H. (2015). Learning theories: An educational perspective (7th
ed.). NJ: Pearson.
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Abstract

Lung cancer is statistically the main cause of cancer-related

death worldwide, with a 16.6% patient survival rate at five years
post-diagnosis, regardless of the initial disease stage at diagnosis

(Li & Li, 2016, p. 2387; Ferrell, et al., 2015, p. 758). Over 15% of
advanced stage cancer patients pursue aggressive chemotherapy,
without beneficial results, even in the 30 days leading up to their

death (McLennon et al., 2013, p. 427). This futile pursuit of aggressive
medical care is attributable to a lack of communication from medical
professionals with the patients and families about the cancer prognosis
(McLennon et al., 2013, p. 428). When patients and family members
lack this vital information, they cling to false hope of an unrealistic life
expectancy and are more than twice as likely to continue life extending
and life supportive treatments (McLennon et al., 2013, p. 428). Research
has established the efficacy of providing care for lung cancer patients
with a collaborative approach including early palliative involvement
along with standard oncologic treatment measures (King et al., 2016,
p. 1028). The following discussion analyzes the complexities of this
failure to care for patients and examines methods for nurses and the
healthcare system to reconcile the inadequacies found in the care of
the lung cancer patient population.

Comfort Care and Comfort Theory:
Promoting Palliative Care for Lung Cancer Patients

Lung cancer is statistically the leading cause of cancer-related
deaths worldwide (Li & Li, 2016, p. 2387). This is true of non-small-cell
lung cancer in the United States as well, with a 16.6% patient survival
rate at five years post-diagnosis, regardless of the stage of disease at
initial diagnosis (Ferrell, et al., 2015, p. 758). While these numbers have
been reliably documented in research, they do not reflect the reality
of patient and family expectations concerning the disease process or
outcome. Pursuing the best outcomes for patients and families first
requires delving into the contributing factors.
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Practice Dilemma
Barriers to Comfort Care

Lack of understanding. The decisions patients make are
influenced by their understanding of their disease and prognosis.
McLennon et al. (2013) write that the number of patients who receive
chemotherapy during the last month of life grew from 9% to more
than 16% of patients (p. 427). Chemotherapy provided at that stage of
disease is not only futile, but has the potential to harm patients (Mc-
Lennon et al., 2013, p. 427). When patients and families are adequately
informed about the prognosis and receive palliative care along with
standard oncologic care, the patients experience a better quality of life,
improved ability to participate in healthcare decisions, and have the
capability to move on or transcend their diagnosis (McLennon, 2013, p.
428).

Communication challenges. Communication concerning a
terminal prognosis or end of life issue with a lung cancer patient and
their family is never comfortable; but is crucial. According to McLennon
etal. (2013)

Patients who did not understand their prognosis overestimated
their life expectancy (compared with physician estimates) and were
2.6 times more likely to choose life-extending treatments (Weeks et
al., 1998). Mack et al. (2012) found that 90% of patients with advanced
cancer received EOL discussions, but half took place within a month of
death and occurred with physicians other than oncologists” (p. 428).
Unfortunately, this type of communication is too little, too late. In order
for lung cancer patients to receive the benefit of being involved in
palliative care, they should receive it from the day they receive their
diagnosis.

Patient outcomes. The research performed by Temel et al.
(2010) supports the practice of early palliative care initiation (within the
first 8 weeks of a metastatic non-small-cell lung cancer diagnosis) (p.
733). When palliative care and oncological care are provided in unison,
patients receive the benefits of: improved quality of life, less depres-
sion, and longer survival; despite not receiving aggressive EOL care or
chemotherapy in the last month of life (p. 733).
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Nursing obstacles. Nurses experience what McLennon et al.
(2015) describe as being “stuck in the middle” (p. 430). When a patient
has not received an adequate explanation of their disease prognosis
from their care provider, nurses are faced with the challenge of how to
communicate with their patients in a realistic and honest way. Nursing
staff are also often the ones to hear patients with a metastatic terminal
cancer diagnosis and family express their expectations about plans for
the future when they are better, or how long they think they have to
live. Even when physicians hold family conferences concerning patient
prognosis, nurses are left to translate what was said into
comprehensible terminology for the patients and their families (McLen-
non et al., 2013, p. 428). Both practice and policy changes are needed
to address the harm that is occurring to the patient population with
lung cancer.

Comfort Theory
Definitions

Within Comfort Theory (CT) there are several key terms that are
important to define prior to discussing what the theory entails.
Comfort is defined as the intentional outcome of nursing care and is a
"holistic experience of being strengthened through having comfort
needs addressed” (Smith & Parker, 2015, p. 382 & 384). Health-care
needs are needs that arise specifically related to challenging health
circumstances and that are not dealt with using the patient's typical
support system (Smith & Parker, 2015, p. 384). Any variables that are
difficult to modify (age, past experiences, support system, prognosis,
finances, education, and culture) are considered intervening variables
(Smith & Parker, 2015, p. 384). Whatever goal patients seek as the
outcome of their care and what they do to accomplish that goal is
described as health-seeking behavior (HSB) (Smith & Parker, 2015, p.
384). Finally, institutional integrity is related as organizations that are
able to have qualities such as wholeness, uprightness, ethicalness, and
sincerity (Smith & Parker, 2015, p. 384). CT supports this integrity by
the implementation of best practices and best policies (Smith & Parker,
2015, p. 384).
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Explanation

Overview of Comfort Theory. Katherine Kolcaba developed
her middle range theory of nursing to re-center nursing on its focus of
caring (Smith & Parker, 2015, p. 382). She argued that comfort ought to
be the outcome of caring (Smith & Parker, 2015, p. 382). Further,
according to Kolcaba, comfort is brought about by being
"strengthened greatly” (Smith & Parker, 2015, p. 382). Kolcaba writes
that the comforting process requires “the intention to comfort, to be
present, and to deliver comforting interventions based on the patient'’s
and loved ones’ unmet comfort needs” (Smith & Parker, 2015, p. 385).

Types of comfort. Nurses provide comfort by relieving the
needs of their patients. Ease is the type of comfort that involves the
mental state of the patient being content, while the comfort of
transcendence is experienced when the patients and families “rise
above” the challenges of their lives (Smith & Parker, 2015, p. 382).
Comfort is experienced within four contexts: physical,
pscyhospiritual, environmental, and sociocultural (Smith & Parker, 2015,
p. 383). Utilizing the comfort grid comprised of the types of comfort
and the contexts in which comfort is experienced allows the nurse to
perceive comfort needs, plan comfort interventions, and measure
responses to those interventions (Smith & Parker, 2015, p. 382).

Comfort Theory propositions. CT is made up of three
independent or interdependent elements:

oEffective comfort interventions increase the comfort of the
patients and families.

*\When individuals are comforted, they are also strengthened
for upcoming responsibilities or HSBs.

*This engagement in HSBs allows for growth of institutional
integrity (Smith & Parker, 2015, p 383).

Ultimately, comfort care turns into quality care which provides for
enhancing the financial structure of the hospital (Smith & Parker, 2015,
p. 383).
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Comfort Care Application

Nursing interventions. Comfort is achieved through the care
provided by nurses. Nurses enhance comfort in three basic ways:
implementing technical interventions, “coaching,” (or the
communication and collaborative aspects of nursing care), and by
providing “comfort food for the soul” (or care that approaches the pa-
tient and family needs holistically, often using therapeutic presence or
"being with”) (Smith & Parker, 2015, p. 385). Basic nursing competency
is met by the technical interventions, while coaching and soul comfort
care mature with the experience and confidence of the nurse (Smith &
Parker, 2015, p. 385).

Theory Application in Hospitals

Improving the patient experience through CT application is achieved
by:

1.Therapeutic use of self (as the nurse).

2.Assessing comfort needs of patients and families and using
this information to guide interactions.

3.Intentionally focusing on providing comfort in a culturally
sensitive manner.

4.Consistently reassessing comfort levels and recording this
data

(Smith & Parker, 2015, p. 388).

According to CT, this approach will allow comfort to be achieved for
the recipients of the care.

Comfort Theory in Practice
In order to determine the validity and applicability of CT to the

care of lung cancer patients, it is valuable to review previous situations
where CT has been effectively utilized. While there are numerous
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instances of CT applications present in research, the following
examples were selected as they address the multidimensionality of the
theory and demonstrate how it may be applied in different settings and
for different populations.

Hepatocellular Carcinoma - a Case Study

As part of a research project published in the Singapore Nurs-
ing Journal, a nursing student in Singapore applied Kolcaba's Comfort
Theory to her care plan for her patient (NG, 2017, p. 16). The patient
studied was diagnosed with late stage hepatocellular carcinoma (HCC)
and was hospitalized due to respiratory distress from ascites, a com-
plication of this disease process (NG, 2017, p. 17). Based on his symp-
toms of respiratory distress, abdominal pain, and generally weakened
physical state, the nursing student presented a plan that addressed
his comfort needs using Kolcaba's taxonomic structure grid. Using this
grid, the nursing student was able to thoroughly address each of the
patient’s needs, even his environmental needs at home to allow for
his continued mobility and his sociocultural needs which required him
to be able to support his family (NG, 2017, p. 19). This in-depth break
down of Kolcaba's CT provides an easy guide for how all nurses may
incorporate the method of pursuing comfort for their patients into their
daily care.

A Patient Population Study - Caregivers’' and Patients’ Comfort at
EOL

Novak, Kolcaba, Steiner, and Dowd (2001) researched the ef-
fectiveness of specific assessment tools in determining the comfort of
patients and families in end-of-life circumstances (p. 170). The objective
of the research was to provide an evidence-based means of measuring
the holistic comfort of patients and families (Novak et al., 2001, p. 170).
Two assessment tools are compared in the research; General Comfort
Questionnaire (GCQ) and Comfort Lines. Data from the research indi-
cated that the longer the questionnaire, the more specific and accurate
results it gave, however, in a population of patients at EOL, time is
valuable, and so the loss of specificity may be worthwhile in instances
where the patient is only able to complete a shorter assessment (Novak
etal, 2001, p. 178). This research sets a precedent of evaluating com-
fort interventions for their effectiveness in providing relief and ease for
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patients and in enabling transcendence.
Institutional Integration of CT

A non-profit New England hospital followed the route of im-
plementing Comfort Theory on an institutional level (Kolcaba, Tilton, &
Drouin, 2006, p. 538). During the execution process, hospital leaders
honed in on the aspects of CT that promote staff comfort and care.
This allowed for improved staff retention and satisfaction scores, which
lead to improved patient care and advanced the financial stability of
the hospital (Kolcaba et al., 2006, p. 542). The focus on patient comfort
and adequate assessment of comfort needs and satisfaction produced
better patient satisfaction scores and interdisciplinary communication
(Kolcaba et al., 2006, p. 542). When comfort is optimized, patient and
family engagement in health-seeking behaviors flourishes; which leads
to increased compliance and minimizes length of stay and associated
costs (Kolcaba et al., 2006, p. 539). This successful implementation
of CT on a hospital-wide level indicates that CT has applications that
are both specific to patients and generic to include staff and even the
financial integrity of an institution.

Comfort Theory for Lung Cancer Patients

The patient population dealing with the repercussions of lung
cancer undeniably have unmet comfort needs. Walling et al. (2016)
summarizes their comfort needs: "Patients with life-limiting illness often
have unmet needs for symptom management and communication” (p.
511). This makes these patients and their families ideal recipients of
comfort care delivered through the lens of CT. Smith and Parker (2015)
describe comforting a patient as “the intention to comfort, to be pres-
ent, and to deliver comforting interventions based on the patient’s and
loved ones’ unmet comfort needs” (p. 386). Each role of nursing, tech-
nical, coaching, and “providing comfort food for the soul,” is required
in order to meet the comfort needs of lung cancer patients and their
families Smith & Parker, 2015, p. 385).

Implementation - Best Practices

Nursing. As the members of the healthcare team who spend
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the most time interacting with patients and their families, nurses are in
a place to intentionally pursue application of the elements of CT into
their daily practice. CT, with the definitions it provides for various types
of nursing care and the structure it gives for the assessment of comfort
interventions, supports a mindset that is ideal in caring for patients with
lung cancer. All good nursing care comes out of a thorough assess-
ment. On Kolcaba's website, thecomfortline.com, she provides multi-
ple free assessments that have been developed to measure specific
comfort parameters. Some that are particularly pertinent for comfort
care for lung cancer patients are: the End of Life Planning and Com-
fort Questionnaires, Hospice Comfort Questionnaire, General Comfort
Questionnaire, Nurses Comfort Questionnaire, and the Comfort Behav-
iors checklist (Kolcaba, Stoner, & Durr, 2010). These assessment tools
indicate comfort needs and offer a structure for the nurse to document
the pre and post intervention data. Each of the following sub-sections
addresses an aspect of care that nurses may modify in order to care for
patients’ comfort.

Self-awareness. The starting point of any healthy interpersonal
interactions begins with self-awareness. Self-awareness can be defined
as "Insight into how one’s life experiences and emotional make-up
affect one's interactions with patients, families, and other professionals”
(Moore & Reynolds, 2013, p. e8). It is essential that nurses be sensitive
to what they believe personally and how that tends to influences their
actions and reactions in order to be able to temper those responses to
provide excellent comfort care. This level of awareness allows nurses
to be intentional in the way they approach the comfort needs of their
patients. Intentionality is a trademark of care provided in CT (Smith &
Parker, 2015, p. 386).

Physical comfort needs. King et al. (2016) write that lung cancer
leads to a "high symptom burden and poor quality of life” (p. 1027).
The nausea, vomiting, lack of appetite, weakened immune system, frag-
ile skin, and general illness that are the common side effects of che-
motherapy alone are enough to warrant comfort care for this patient
population. Thorough physical assessment and attentiveness to patient
requests are essential to providing adequate physical comfort for this
population. Treating the physical comfort requirements of patients
fulfills the relief and ease aspects of comfort and requires technical
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proficiency and the incorporation of expert, holistic level of nursing
care.

Communicating (sociocultural comfort). McLennon et al. (2013)
maintain that “The need to communicate about prognosis with patients
who have advanced cancer in an understandable, accurate, and timely
way cannot be underestimated” (p. 428). Receiving accurate and timely
information directly influences the amount of aggressive treatment that
is pursued at the end of life and allows patients to feel more in control
and able to move on (McLennon et al., 2013, p. 428). Although deliver-
ing a diagnosis or estimated survival time is not within nursing'’s scope
of practice; assessing the patient’s and family’s understanding of the
diagnosis, organizing provider and family goals of care discussions,
and interpreting and reaffirming the information the patient and family
already received is not only acceptable, but a nursing responsibility.
According to Boyle et al. (2017), “Deficiencies in communication have
been identified as the most prevalent barrier to end-of-life care in the
critical care setting (Boyle et al., 2017, p. 3). Effective interdisciplinary,
nurse-patient, and nurse-family communication is the foundation of
quality end-of-life care (Moore & Reynolds, 2013, p. e1). Consistent and
clear communication provides patients and families with relief from
questions regarding the unknown, is a means of building hope, and
addresses the patients’ comfort on a sociocultural level.

Supporting hope (psychospiritual comfort). Lung cancer is not
always a life-limiting diagnosis; however, it often may be a terminal di-
agnosis. Boyle et al. (2017) confirm that communicating and providing
supportive (and palliative) care is essential to comforting patients and
families when death is the outcome (p. 8). They describe “the quality of
the dying experience” as the only outcome that is measurable in these
situations (Boyle et al., 2017, p. 8). Substantial research indicates that
an ICU is “the least preferred site of death and is often correlated with
family reports of poor end-of-life care” (Boyle et al., 2017, p. 8). This
makes incorporating interdisciplinary palliative care into patient care
key to addressing their holistic comfort needs. Moore and Reynolds
(2013) explain that hope is a complex concept and does not need to
be based out of disease survival (p. 4e). Dying well, reaching a state
of comfort, being strengthened to face the future and making plans
for what is to come allow patients to have a measure of hope. These
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outcomes are described by Kolcaba as health-seeking behaviors (HSB)
and are determinants of whether or not patients’ comfort needs are
met. Temel et al. (2010) explain that poor quality of life scores and
more symptoms of depression are correlated with shorter survival
periods (p. 739). Appropriate comfort interventions for the soul help
improve both the quality of life and depressive symptoms and result in
longer survival rates (Temel et al., 2010, p. 739).

Advocating. Patient advocacy is an essential part of nursing
practice. In situations where patients are near EOL, nurses are able
to help their patients by approaching the patients and families about
advance care planning (ACP). ACP discussions allow patients to make
decisions concerning their goals for life and treatment and for EOL
care and death (Moore & Reynolds, 2013, p. €9). Expert communication
skills (coaching) are the cornerstone of effective advocacy. Addition-
ally, nurses may advocate for these patients by communicating with
the physician about involving an interdisciplinary palliative care team.
According to Ferrell et al. (2017), “There is now robust evidence from
multiple large clinical trials that early palliative care improves QOL,
reduces depression, and improves satisfaction with care” (p. 103). With
this knowledge, nurses can confidently advocate with the primary phy-
sician for the integration of palliative.

Implementation - Best Policies

Staff training. Participating in palliative or end-of-life conver-
sations is challenging and easily overwhelming to experienced nurses,
and even more so to recent graduates who feel as if they do not know
what should be said (McLennon et al., 2013, p. 428). As nurses often
find themselves left to explain what the physician relate to the patients
and their families, it is critical that nurses are provided with adequate
training for how to approach these types of scenarios (McLennon et
al., 2013, p. 428). One study assessed critical care nurse self-efficacy
in prognosis-related discussions after the nurses participated in an
end-of-life communication skills training program (Krimshtein et al.,
2011, p. 1329). Krimshtein et al. (2011) found that this training boosted
the confidence of nurses in interdisciplinary discussions and in taking
initiative to facilitate family conferences (1329). The training resulted
in better role awareness, decreased anxiety related to interdisciplinary
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meetings, nurses voicing concerns about patients, equipped nurses to
question continuing treatment that could conflict with a patient’s goals
of care (Krimshtein et al., 2011, p. 1329).

Post-training self-assessment scores increased from an average
of 41% to almost 74% (Krimshtein et al., 2011, p. 1327). Each partic-
ipant stated that they would recommend this type of training to any
coworker (Krimshtein et al., 2011, p. 1327). Boyle et al. (2017) related in
another study that this type of training augments nurses’ “confidence to
perform palliative care communication tasks, such as assessing fami-
lies’ understanding of prognosis and goals of care, addressing families’
emotional needs, and contributing to family meetings” (p. 4). Effective
performance of these nursing tasks requires coaching nursing interven-
tions (advocating, actively listening to what is being said, and appropri-
ate care referrals) and can bring about relief, ease, and transcendence
for the patients and families within the sociocultural and psychospiritu-
al contexts (Smith & Parker, 2015, p. 385).

Training should include education for nurses on how to relate
the importance of involving a palliative care team consult to a physi-
cian, teaching on self-care techniques, skills to assess family compre-
hension of patient wishes and their grasp of the information presented
in a family conference, and ways to determine information needs con-
cerning the patient’s diagnosis (Boyle et al., 2017, p. 4). Four palliative
communication techniques were included in at study on nurse training
by Boyle et al. (2017). These methods were convening (making certain
communication is happening between all involved parties), checking
(to assess for comprehension), caring (using therapeutic communi-
cation techniques), and continuing (reassessing understanding and
initiating follow up conversations and clarification as needed) (Boyle et
al., 2017, p. 4). Role play, psychodrama, role modeling, and simulation
should be integrated into the training to enhance the effectiveness
(Boyle et al., 2017, p. 4).

Whole-system integration (environmental comfort). Systematic
application of CT for the lung cancer patient population would incor-
porate the best standards for promoting improved quality of life and
other comfort measures. Based on the results of a RCT by Temel et al.
(2010) and several other retrospective studies, the American Society

Graduate Research Journal, Volume 8 25



of Clinical Oncology issued a clinical practice guideline to commend

a combined approach of early palliative care and standard oncologi-
cal care for non-small cell lung cancer patients (Walling et al., 2016, p.
508; p. 733). In Temel et al's (2010) study of early palliative involvement
compared with standard oncologic care, the patients who received
early palliative care had higher quality of life scores, less depressive
symptoms, less aggressive end-of-life care, and a longer survival time
(11.6 months compared to 8.9 months) (p. 733). Kolcaba's CT dictates
that institutional policies should follow the best evidence, and current
research on patients with non-small-cell lung cancer maintains that ear-
ly palliative involvement is the best policy to improve health outcomes
for this patient population (Walling et al., 2016, p. 508).

Interdisciplinary palliative care consults. Obtaining specific
interdisciplinary palliative team consults can accomplish aspects of
psychospiritual, physical, environmental, and sociocultural comfort that
are often overlooked by oncological care (Ferrell et al., 2017, p. 105).
The results of Temel et al’s (2010) study led an Expert Panel to advo-
cate for early palliative care involvement for the non-small-cell lung
cancer patient population; or within 8 weeks of the cancer diagnosis (p.
104). Temel et al. (2010) found that the positive influence of early pal-
liative involvement on patient outcomes was equivalent to treatment
with first-line chemotherapy options (p. 741). In addition to the central
goals of improving patient comfort at all levels and in each context,
palliative involvement as a standard would reduce the financial costs
of late, aggressive treatment of end-stage cancer (Temel et al., 2010, p.
740).

Intervention Evaluation

When evaluating the outcomes of interventions based in CT,
there is a built in measure to assess whether the goals of care have
been met.

Increased comfort. Kolcaba predicted that when comfort inter-
ventions are effective, the comfort of patients and families will immedi-
ately be enhanced (Smith & Parker, 2015, p. 383). Incorporating com-
fort assessments that guide nurses’ interventions and documenting the
results allows the comfort outcomes to be measured.
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Improved health-seeking behaviors. Appropriate comfort
interventions strengthen the patients and families for what is to come
(Smith & Parker, 2015, p. 383). Temel et al. (2010) describe how palli-
ative care measures fulfill this comfort need for lung cancer patients
(p- 741). Palliative measures result in “improved mood, more frequent
documentation of resuscitation preferences, and less aggressive end-
of-life care” (Temel et al., 2010, p. 741). These health-seeking behaviors
reflect that patients feel more capable of having a say in their care and
outcomes.

Meeting comfort needs meets institutional needs. Strengthen-
ing and comforting patients (and staff) has positive outcomes for the
healthcare system. Given the reduction in late, aggressive treatment
pursued by patients with palliative involvement and better symptom
management, the financial burden on patients, families, hospitals, and
society may be minimized (Temel et al., 2010, p. 740). According to T.
Smith et al. (2012) “Earlier involvement of palliative care also leads to
more appropriate referral to and use of hospice, and reduced use of
futile intensive care” (p. 880). Effective comfort care, as Kolcaba the-
orized, has positive results that extend to the bottom financial line of
institutions (Smith & Parker, 2015, p. 383).

Conclusion

Nurses may not be able to force institutions to adopt CT prac-
tices, or obtain a palliative care consult for each patient that could ben-
efit from one, but nurses do have the ability to apply CT assessment
and intervention techniques to their bedside practice. Taking these
actions to meet comfort needs will then strengthen those patients to
deal with the complexities and challenges of their diagnosis. When
possible, obtaining interdisciplinary cooperation between oncology
and palliative care will further the goals of CT. In situations where a
patient is left in the dark on their prognosis a nurse may engage in a
coaching opportunity and advocate for family conferences, palliative
care consults, or participate in translating the medical information cha-
os into something that the patients and family are able to comprehend
(Boyle et al., 2017, p. 2). Boyle et al. (2017) summarize the coaching
role of nurses as what enables them to extend their influence for the
good of the patient, even during uncertainty and difficulty (p. 2).
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Sexuality and Relationship
Education for Autism Spectrum
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According to the World Health Organization, “Sexual health is
fundamental to the physical and emotional health and well-being of
individuals, couples, and families... However, the ability of individuals
to achieve sexual health and wellbeing depends on them having
access to comprehensive information about sexuality.” (The World
Health Organization, 2015, p. 4). Individuals with ASD have a funda-
mental right to a healthy sex life as a basic human right. (Sullivan & Ca-
terino, 2008, p. 382). However, the very traits needed to have healthy
sexual and romantic relationships are the ones that are impaired in
people with ASD (Boutot & Smith, 2017; Byers, Nichols, Voyer, & Reilly,
2013).

Individuals with ASD can face many issues trying to navigate
social norms when dating. Strunz et al. studied why adults with ASD
are not in relationships noting that 74% of the participants selected
"l don't know how to meet a potential partner, “ and 65% reported, “I
dont know how a romantic relationship works or how to behave in a
romantic relationship” (2017, p. 120). The lack of formal instruction
can lead to inappropriate behaviors which can include actions that are
obsessive and intrusive, causing misunderstandings with the person
they are interested in, and self-esteem issues when social and
behavioral mistakes are made (Stokes, Kaur, & Newton, 2007). For
example, Stokes et al., found that people with ASD are less discriminate
in their selection of a potential romantic relationship, have a higher
than expected level of inappropriate behaviors, do not take rejection
as a firm no, and often will continue to contact their intended until
the behavior rises to the level of stalking (2007). In reviewing journal
articles, most recommend that sexual and relationship education needs
improvement starting in early childhood, and continuing throughout
adult life if adults with ASD are going to have healthy sexual and
romantic relationships.

Sex and relationship education is a complicated and
controversial subject in neurotypical populations; the autism
community is no exception. Parents, educators, administrators and
communities often disagree on content and who should teach this
subject (Ballan, 2011). Often parents do not understand the
importance of providing comprehensive sex and romantic relationship
education to children with ASD (Ballan, 2011). Parents, in particular,
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cannot imagine their children in relationships—especially children who
are lower-functioning (Byers et al., 2013; Gilmour, Melike Schalomon, &
Smith, 2012). However, studies show that people with Autism Spectrum
Disorders (ASD) are interested in and desire a romantic relationship
regardless of mental acuity (Strunz, Schermuck, Ballerstein, Ahlers,
Dziobek, Roepke, 2017).

Within the ASD community, parents report they want to teach
the subject but are not sure what to teach and at what age (Ballan,
2011). To be fair, parental concerns are legitimate: one parent
reported that her son has perseveration and repetitive behaviors and
she was worried if she taught him about his penis, he would become
fixated and tell everyone about his penis (Ballan, 2011, p. 689). Even so,
ignoring the subject is not an option. Her child is going to learn about
his penis and early intervention and using behavioral strategies might
prevent even more embarrassing and potentially abusive moments in
the future. Itis imperative that parents understand, regardless of the
level of mental functioning, all children reach puberty. And studies
show that puberty is not tied to mental ability, so while a child might
be behind developmentally in walking or talking, sexual feelings and
desire are not delayed by mental disabilities or ASD (Cai & Richdale,
2015). Furthermore, because it can take longer for behavioral
strategies to modify behavior early implementation may head off
complicated hygiene and body issues later. Communication between
educators and parents is essential, so strategies that lead to
appropriate health, sexual and relationship activities are part of early
socialization as appropriate.

SIECUS has a “common core” type of curriculum for
educators with age and content recommendations for teachers and
parents (Sexuality Information and Education Council of the United
States, 2004; Boutot & Smith, 2017). However, this material has not
been reviewed for ASD nor has there been an approved method for
teaching this content to children with ASD (Boutot & Smith, 2017).
Regardless, educators and parents can still have conversations using
the SIECUS curriculum as a guideline for what to teach (if not when) as
a part of ongoing IEPs. And while parents might want to be the primary
source of their child’s sex education, research shows that adults who
received sex and relationship education from parents, siblings, and
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peers, have lower “romantic functioning” and relationship skills than
those with formal education (Curtiss, 2016, p. 1980).

Controversial subjects present educators with some tough
choices. However, content is where controversy might be an issue with
ASD. Studies show that women with ASD report four times higher than
average for lesbian, bisexual and transgender tendencies (Strunz et al.,
2017, p. 122). Males show a 3% higher than average level of homo-
sexuality and 8% higher level of bisexuality (Strunz et al., 2017, p. 122).
Topics that parents and teachers may not be willing to discuss or teach,
including lesbian, gay, bisexual and transgender subjects, fantasies,
masturbation, are all sexually relevant to the ASD population. The
SIECUS curriculum covers all these topics. In other words, if schools,
educators, and parents use the SIECUS guidelines in the creation of
a comprehensive sex and relationship program topics that might be
uncomfortable will be addressed in some form. Formal sex and rela-
tionship education should not be optional; it's paramount to long-term
life skills, happiness as an adult, and the ability to function safely in our
society.

TCommon Core are the specific educational standards that students are expected to learn. These
national standards have been adopted by many state education systems as part of state require-
ments. The intent of common core is to ensure that all students receive the same education, skills and
information.
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On December 7, 1941 the Japanese armada launched a dev-
astating attack on the U. S. Military installation at Pearl Harbor, Hawaii.
President Franklin Roosevelt, who appeared to have been looking for
a way into the war, indeed had found a way to unofficially participate
in the war through the “Lend-Lease Program” seized on the oppor-
tunity presented by the Japanese to facilitate America’s official entry
into the Second World War. On the day following the attack Roosevelt
addressed the nation concerning the attack, and choosing his words
carefully the president presented the situation to the American public,
substituting the word “Infamy” for the more benign phrase “World His-
tory” thereby setting up a mythic narrative of extraordinary treachery
versus peaceful innocence, the classic good vs. evil scenario.

The President’s narrative created a situation of such unholy
treachery that the staunchly isolationist United States would be
compelled to fight on behalf of the entire free world, to fight the "good
fight". Shortly after the Pearl Harbor attack Hollywood joined the fight
with all its resources and influence being utilized to convey the situa-
tion America faced to the masses through their medium of storytelling.
Although, Hollywood had turned out historical films in the past after
1941 Hollywood set a course designed to sway public opinion.

As Peter C. Rollins points out, "Hollywood has often attempt-
ed to influence history by turning out films consciously designed to
change public attitudes toward matters of social and political impor-
tance.” (Rollins, 1983, p. 1). This intervention from Hollywood became a
strong tool for the government to obtain the blessing of the people to
fight the “last good war” and continues to affect our collective memory
of World War Il to this day. The Hollywood propaganda film has in-
formed our national collective memory concerning the events of World
War Il through the use of the three-act structure in the form of Holly-
wood storytelling.

Three-act structure is a device in which a story is structured into
three separate parts, essentially creating a beginning, middle, and end
within one overarching narrative. In this way the writer can introduce
the protagonist within act one, place the protagonist into a situation
with act two, and allow him to resolve the situation with act three. This
use of the three-act structure informed the public view of the war effort
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during the war years, 1941-1945, and continued to influence public
thought concerning the war after 1945 and well into our present
period, indeed creating a shared public memory of the United States
role in the war. As Chambers and Culbert point out, “As the generation
that experienced the war diminishes in number, the public memory of
it is increasingly shaped by those who create or manipulate the images
of that conflict.” (Chambers Il & Culbert, 1996, p. vii).

In intervening years between the end of World War 1 and the
Pearl Harbor attack the United States had taken on a policy of Isolation-
ism. Officially, the United States would avoid any international relation-
ships which would entangle the country in any type of alliance which
might obligate the U. S. to intervene on behalf of an allied country
in the event of national altercation. In spite of this isolationist policy
President Roosevelt unofficially began a program of assisting other
countries of which U. S. assistance would “Promote the Defense of the
United States”, such as the “Lend-Lease Act” in which the U. S. would
lend, without charge, weapons and ammunition, food, oil, ships and
aircraft, with the understanding that these items would be returned
after the war.

The December 7 attack on Pearl Harbor gave Roosevelt the
opening he had been looking for to join in the war effort. However,
Roosevelt needed to convince the American public as well as the
American fighting men that war was necessary. Roosevelt needed a
powerful argument if Americans were going to again become involved
in a global war. He needed to convince America that it was up against
an enemy unlike any other; that America was fighting for its very exis-
tence. Roosevelt's original speech was written: "Yesterday, December
7 1941, a date which will live in world history...” Roosevelt, however,
crossed out “world history” and substituted “infamy”. (Rosenberg,
2003). This change of wording was key to Roosevelt's plan. Substitut-
ing “infamy" for “world history” allowed Roosevelt to begin to build
a narrative which would paint the Japanese as an enemy of mythic
proportions. This narrative set up not just a reason for the necessity
of war but a conflict of “good vs. evil”. America would be fighting for
"good"” against “evil”. As Rosenberg stated, the president “summoned
the nation... to fight a “treacherous people” (Rosenberg, 2003, p. 12).
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It is of the utmost importance that Roosevelt shape a narrative
in which the Pearl Harbor attack is the beginning of what would be-
come America’s involvement in the war. In this narrative Americans are
not, at the outset, engaged in any aspect of the war, but simply exist
peacefully amongst the other nations of the world, America is innocent.
Without warning or cause the “treacherous Japanese” launch a “sneak
attack” against Americans on American soil. It only adds to the treach-
ery of the Japanese that American and Japanese officials were involved
in ongoing peace negotiations while the Japanese are planning their
attack.

In order to convince the American people as well as the Troops,
Roosevelt needed more than just facts. He needed to give a compel-
ling story of the triumph of good against a force of evil; a story with
a beginning, middle, and ending. The mythic archetype of the hero's
journey.

In his groundbreaking book The Hero with a Thousand Fac-
es, Joseph Campbell examines the classic frameworks of stories and
myths that are rooted in the centuries (Campbell, 2008). He demon-
strates how we find our shared cultural identity and grow to greater
understanding of ourselves, individually and collectively, through the
sharing of classic archetypal stories around purpose and the nature
of a journey. From the conquering hero to the return of the prodigal,
archetypes can even be found in the oral story tradition of Socrates.

This approach to storytelling, which Campbell contends is
deeply imbedded in our consciousness, has characterized much of
our popular written and performed fiction (Campbell, 2008). With
archetypal storytelling pervasive through everything from The Bible to
Shakespeare, it was a short leap to archetypal storytelling via film. Sto-
ries with a three-act structure: beginning, middle, and conclusion which
represent the primary formula for filmmakers still today.

In a recent interview Professor of screen writing, Richard
Krevolin contends that every popular movie in our culture can translate
into diagrammed three-act structure (Krevolin, 2017). Krevolin is allud-
ing to the ability of the three-act structure to pull viewers into the story
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through its universal and timeless appeal.

While some scholars, such as Douglas Gallenz, view Frank
Capra’'s Why We Fight series as true documentary style (Gallez, 1955,
p. 125), Peter Rollins points out that Capra himself indicated he was in-
spired by both his own story-driven film style and the quasi-documen-
tary style of the Nazi's. (Rollins, Frank Capra’s Why We Fight Film Series
and Our American Dream, 1996) Philip Dunne, in his article The Docu-
mentary and Hollywood, terms Capra’s genre as “factual film” beyond
the realm of documentary-style. “The technique of the factual film in
this country has been dictated largely by the needs of war.” (Dunne,
1946, p. 167) Thus, Capra'’s style was in a sense cross-genre and rooted
in the archetypal approach common to directors and screenwriters
even today.

General George C. Marshall, like Roosevelt, understood the
need for a narrative of good vs evil in order to rally the American
people to Roosevelt's cause. This is why Marshall passed over the top
documentarians of the day in favor of popular Hollywood film director
Frank Capra. As a writer and Academy Award winning director, Capra
understood the power of storytelling as well as how to construct a
compelling narrative, as lan S. Scott points out, “Capra... understood
the power of cinematic construction” (Scott, 2008, p. 246). Scott is re-
marking on Capra'’s ability to “reposition American attitudes” (246) with
his cinematic storytelling.

Capra would change the ability of the documentary to impact
the public by bringing his fictional film techniques to the medium of
propaganda film. Under the direction of Marshall, Capra would pro-
duce a series of seven propaganda films titled Why We Fight which
would serve to inform America’s fighting men of the necessity of join-
ing the global conflict which had come to America as an attack on an
American naval base at Pearl Harbor.

Capra developed some of his techniques to evoke a sense of
cohesive nationalistic pride by viewing Leni Riefenstahl’s film about
Hitler, Triumph of the Will (Riefenstahl, 1935). Capra determined he
could manipulate audio and images to prove there were purely Amer-
ican reasons for engaging in the European conflict. He could create
a sense of cinematic melodrama to inspire a greater sense of will in
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those wavering. (Rollins, Frank Capra's Why We Fight Film Series and
Our American Dream, 1996). Subsequently, three of these films would
be released to the general public for feature film viewing.

The first film, Prelude to War (Capra, 1942), appealed to
emotionalism and patriotism positioning America in the archetype of
Joseph Campbell’s returning hero. This scenario positioned America as
reluctant hero summoned once again to rise up in bravery and commit
to conquest. Historically, since the end of World War |, America had
gradually moved into a pattern of retrenchment and a diminished thirst
for conflict. Post World War | peacetime had focused America on differ-
ent priorities of internal rebuilding and recovery, as well as destroying
or diminishing weapons of war, embracing an ever-increasing sense of
Isolationism and neutrality. Capra set out to dismantle Isolationism as a
myth and promote collective security.

With Prelude to War Capra drew, clearly, the lines between
"good and bad". Painting America as an almost divine entity ordained
by God fighting nations bent on enslaving the world. Through narra-
tion provided by Hollywood actor Walter Huston and powerful images
culled from various sources we are led to understand why war is neces-
sary. We are first shown a quote by then Vice-President Henry Wallace,
“This is a fight between a free world and a slave world.” (Capra, Prelude
to War, 1942) Along with this quote we are then shown a visual image
of two globes side by side; one a normal planet earth, free world; the
other a black globe, slave world, the use of black as the color of the
slave world provides a strong symbol of “bad”, as in classic Hollywood
westerns, the bad guy wears a black hat.

Following this image Huston asked the viewer "How did our
world become free?” (Capra, Prelude to War, 1942) Huston provides us
with the answer “Through a long and unceasing struggle by men of vi-
sion”. (Capra, Prelude to War, 1942) With this statement Huston invokes
the names of Moses, Muhammed, Confucius, and Christ. When Moses
is named we see a graphic of the stone tablet containing the Ten Com-
mandments, in close-up we read “Thou shalt not covet that which is thy
neighbors” clearly pointing out the axis powers invading and taking
over regions of other nations. Huston tells us that all these great men
believed that “in the sight of God all men are created equal”. Indeed,
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America's own Declaration of Independence reinforces this concept.
We are given the message that America is fighting a “holy” war against
a force dedicated to evil and enslavement, we are fighting for God.

Past heroes are named, from Washington and Jefferson to
Lincoln. Capra gives us images of crying babies, children and families
in distress, and frightening scenes of war, all interspersed with qua-
si-religious music such as “Battle Hymn of the Republic” and “Onward,
Christian Soldiers,” popular military marches, and even “O Come, All
Ye Faithful” out of the Christmas genre. He employed poetic, even
dramatic, narration that concluded with surging choral music and the
words, “It's us, or them. The chips are down. Two worlds stand against
each other: one must die, one must live. 170 years of freedom decrees
our answer.” (Capra, Prelude to War, 1942).

In three-act structure: Act One: Our heritage of fighting for
freedom; our exceptionalism. Act Two: Forces of evil and oppression
are mobilizing and growing. Our unwillingness to meet force with force
is hurting others and ourselves. We, too, are under attack. Act Three:
Call to action---the journey begins. We must embrace the role of the
returning hero to preserve our way of life and that of others. Itis up to
us.

The Nazi's Strike (Capra, 1943) is the second film in Capra’s
series. This film increased the stakes on the naming of those vilified,
such as Hitler and Mussolini, to include the vilification of the masses,
describing the German people as having a “passion for conquest.”
(Rollins, Frank Capra’s Why We Fight Film Series and Our American
Dream, 1996, p. 85) The film focuses on Nazi Germany's many broken
promises and the exploitation of concessions many of their foes made
to appease them. It ends at the invasion of Poland and with a spirited
message by Winston Churchill predicting that---despite immense ad-
versity---there will be a victory for democracy.

In terms of three-act structure, the archetype at work here is
one of embarking on the journey, answering the call, “hope springs
eternal.” In Act One, we are met with the discouraging premise that,
not only is Hitler and his leadership evil, an entire society has now fall-
en subject to this same evil. In Act ll, the stakes are raised as deception
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after deception is unmasked with the antagonists, culminating in the
invasion of Poland. This somber tone resolves in Act lll with Churchill’s
motivational message. “Out of the depths of sorrow and of sacrifice will
be born again the glory of mankind.” (Rollins, Frank Capra’s Why We
Fight Film Series and Our American Dream, 1996, p. 85) Once again,
the journey begins.

Divide and Conquer (Capra, 1943), the third in Capra’s se-
ries, builds upon the narrative of Hitler as a “gangster,” drawing visual
imagery with the famous America gangster John Dillinger. Dillinger
is actually shown on an autopsy table as a part of this film. The film
picks up after the invasion of Poland and goes on to describe Hitler's
conquest of the mostly smaller western European countries, beginning
with Denmark and Norway.

Through newsreel depictions of five conquests of countries,
often focusing on their smaller towns or communities, the film shows
how the targeting of villages and the creation of both enslaved persons
and refugees complicated the war effort. He targeted smaller places
and terrorized residents. Refugees often crowded the roads and thus
limited the movements of the Allied forces.

In archetypal structure, this story is the elusive criminal’s story.
In Act One, we are repulsed and frightened by images of massive de-
struction. In Act Two, the tension escalates as the destruction becomes
more individual and personal---smaller communities, very relatable
small-town situations. In Act Three, there is a sense that the criminal
got away but will someday “get his.” The revenge as justice narrative.

The Battle of Britain, Capra’s fourth film (Capra, 1943) focuses
on air attacks---the bombing of Britain and the brave pilots who return
fire. Emotionally, the film takes us from the months of air battle to the
culmination of the reign of terror on Christmas Eve. There are horrific
fires and over 40,000 people are killed. Yet, the film ends on a positive
note. No German troops invade Britain and the myth of German invin-
cibility is penetrated.

In terms of archetypal myth, this is another hero overcoming
enormous odds story ending on a note of hope, nourishing the pos-
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sibility that the journey may lead to victory with perseverance. In the
three-act structure in this film, Capra again evokes a range of compel-
ling emotions. In Act |, the film begins with dramatic terror from the
skies and brave efforts to quell it. In Actl, the sadness of unparalleled
destruction in Britain and the largest attack interrupting the traditional
gently beautiful imagery associated with Christmas Eve. Actlll brings
the audience back around from despair to a glimmer of hope and
pride that German troops were not able to achieve an invasion by
troops on British land.

The Battle of Russia (Capra, 1943) the fifth film in the series,
uses extensive reenactment footage about the 1941 Battle of Russia
to support an ambitious 80-minute production that celebrates Russian
music, culture, and ordinary Russian people, while positioning the
Germanic tradition as characterized by acts of aggression and invasion.
Communism isn't mentioned in the film, which was released within
Russia as one of three ally-oriented films in Capra’s series. The Camp-
bellesque archetype here is one of unlikely bullies and unexpected ev-
eryday victims and heroes, shattering a myth of Russians as aggressors
and presenting a revised world view of historic Germanic aggression.

In Act |, the film shatters a common shared cultural view by
positioning the Russians as victims. In Act I, the Russians are further
humanized to the beat of a Tchaikovsky soundtrack. In Act lll, the story
resolves itself by depicting the bravery of the Russian people as they
seek to protect their lands. Through careful manipulation of images
and pacing of the narrative, Capra disassembles a cultural assumption
of Russians as aggressors and turns it on his head to end with a conclu-
sion of Russians as offenders and Germans as aggressors. The arche-
type is also a cautionary tale---a “things aren't always as they seem”
story.

The Battle of China (Capra, 1944) is the last of three ally-fo-
cused films in Capra’s series. Like the film before it repositioning
common cultural assumptions about Russia, Capra attempts to draw
out empathy for China and the demonization of the Japanese in this
production. In Act |, Capra focuses on the 1911 democratic movement
in that country and positions the Chinese as peaceful world citizens
without a record of conquest. The Communist revolution, however, is
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never mentioned.

In Act Il, the Japanese are demonized with images of invasion
and barbarism, acts of stealing materials and enslaving Chinese work-
ers. In Act lll, through manipulated imagery and sound, Capra again
completes a turned around cultural narrative of the Chinese being
allies who deserve our empathy while the Japanese are to be vilified.
Though the film was primarily for the benefit of the Chinese, it also fed
into the common American demonization of the Japanese.

War Comes to America (Capra, 1945) was the last film in
Capra's series and was designed to celebrate America’s move away
from isolationism to responsibly encountering the world through the
war. The film celebrates the concepts of America as a land of diversity,
equality, and freedom. As the exceptional world leader that thrived
through these values and was thus assured victory. This film truly
typified Campbell’'s myth of the returning hero embarking on the brave
journey. In Act |, the chips were down and adversity was upon us. In
Act ll, conflict ensued and a new rise to American heroism was called
forth. In Act lll, values of journey, strength, and victory were celebrated.

While three-act style propaganda-type films were critical to
building American approval for America’s participation in the war, Hol-
lywood's use of three-act structure was also critical in helping to shape
and form a common cultural narrative concerning World War Il in the
years following the end of the war. Archetypal storytelling continued to
help us unpack what happened during the war. Popular films have and
continue to define and redefine wartime occurrences even today.

Tora! Tora! Tora! (Fleischer, 1970), a 1970 WWII movie about
the blunders and unfortunate incidents leading up to the attack on
Pearl Harbor, was groundbreaking in a couple of ways. It was filmed in
a hybridized style of documentary and narrative feature, with
Japanese cinematographers filming the scenes in Japan and American
Director Richard Fleischer shooting the American scenes. There were
both American and Japanese versions of the film released, with subtle
but important nuances offered for each audience. For example, the
Japanese version, which is 3:50 longer than the American version, has
an additional scene which takes place in the emperor’s palace.
Admiral Yamamoto has to report to the emperor and a minister advises
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the admiral to give the usual answers, referring to a Japanese ritual
around entering into war. These types of subtle changes, designed
to speak to the differing cultures, still held the narrative story together
while morphing it in subtle culturally-enhanced ways.

Through use of three-act structure and Hollywood storytelling
technique the World War Il related film genre, from Capra to today's
popular filmmakers, not only impacts collective memory but can rein-
vent a more compelling, entertaining, and thus enduring vision of what
happened.

The popular 2009 Oscar-winning World War Il related film In-
glorious Basterds (Tarantino, 2009) ventures very far from the reality of
what occurred in history (Levy, 2010). Director Quentin Tarantino pres-
ents a revisionist three-act cinematic world where Hitler died in a movie
theater fire in Paris instead of in Berlin with his own suicide. Where
Jewish-American freedom fighters carved swastikas on the foreheads
of those they released. Itis a revisionist world where a prominent ser-
geant bashed in Nazi skulls with a baseball bat. With time and distance
from the historical events of World War |l it doesn't take a leap of imag-
ination to realize that these fictional incidents couched in a film depict-
ing a real event could cause the casual viewer and infrequent reader to
confuse reality versus fantasy.

In 1946, the acclaimed and highly-popular drama The Best
Years of Our Lives (Wyler, 1946) won a Best Picture Oscar and added
to the post-war narrative with a realistic, emotional, three-act look at
the human consequences of war for the Americans who fought in it
and returned home to their loved ones. The film focuses on three war
stories of the emotionally and physically wounded trying to readjust
from war. The classic archetype is the wounded hero attempting to rise
like a phoenix from the ashes. The film sold over $55 million in tickets,
an enormous sum at that time, and its subject matter quickly became a
part of our collective cultural story of World War 1.

While few who served in World War Il likely would describe it
as "romantic,” a host of post-war three-act films introduced the ele-
ment of romance into our collective memory of the war. The 1953 film
From Here to Eternity (Zinneman, 1953) deals with the stories of three
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characters and the women in their lives in Hawaii during the months
leading up to the attack on Pearl Harbor. The archetype is one of love
struggling to overcome adversity. In 2001, the epic historical romance
Pearl Harbor (Bay, 2001) revisited personal dramas before, during,
and after the attack. The predominate archetype is of lost innocence.
These and other World War Il films with a deeply emotional, romantic
focus also employ three-act storytelling and strong archetypes that
have shaped and formed a historic story into a fictional treatment
which, to their post-war audiences who weren't genuine historians,
often seemed to define the war. From Here to Eternity and Pearl Harbor
also represent a newer type of Hollywood film, a type that Peter Rollins
and John O’Connor call “faction”. (Rollins & O" Connor, 2008, p. 312)
In this type of film textbook history plays in the background while the
fictional lives of the characters play out in the foreground.

The use of Hollywood storytelling based upon three-act
structure has served not only to motivate fighting men and women
and boost the morale of wartime audiences, but continues to inform
our national collective memory concerning the events of World War
. In 2017, six major WWII-themed movies are slated for release, with
Dunkirk (Nolan, 2017) as the highest-profile film, led by prestigious
actor Tom Hardy. The film will explore the battle of Dunkirk, where
hundreds of thousands of British and Allied troops are surrounded by
enemy forces with their backs to the sea as the enemy closes in. The
archetype of unlikely heroes overcoming enormous odds will re-tell
that historic wartime conflict with a mixture of facts and dramatic fiction
melded into three-act structure designed to elicit a roller coaster of
audience emotions.

So, why are we as a culture still telling and re-telling the stories
of WWII in such a significant way here in 2017, when numerous other
wars have occurred since the 1940’s with dramatic storylines all their
own? Granted, WWII was our last “world war” and was unparalleled in
scope. Yet, the answer may be to look to the parallel development of
communication technology. During WWII, we looked to newspaper
and radio reporters, then standard military documentaries, and then
the groundbreaking Capra films that were a bridge between war reality
and popular film. Popular film around the war continued to blossom as
a genre until it took on a life of its own, using three-act storytelling to
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blur the lines between reality and fiction. WWII became at once heroic,
exciting, or even romantic.

All of this brings us back to contemporary warfare and how it
may be reflected in our culture. Earlier this month, the whole world
watched in real time, via the 24-hour cable and internet news cycle,
with great repetition, American warheads being fired into Syria in an
act of aggression. The visuals were full motion, half motion, and high
definition with stereo sound. We saw the weapons leave their launch-
ing platforms, land with explosions, and witnessed the destruction and
carnage in their aftermath. Not only did we see the more official visuals
from our military, we saw numerous instant views from civilian smart
phones in other parts of the world. Our current technology has now
enabled the average person to instantly record and distribute views
of major historical events as they happen. This transparency around
wartime conflicts has removed much of the responsibility or oppor-
tunity for creative interpretation by both our military leaders and our
film making community. Thus, WWII may be the last war that was, as
continues to be, so craftily shaped by the multimedia film artisans who
brought it to life through their own creative use of three-act
storytelling.
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Abstract

In the simplest sense, environmental sustainability concerns the
distribution of resources: who has access to what, and how much? Like-
wise, proponents of public housing recognize that access to a basic
need such as shelter is a societal matter of resource distribution. Partic-
ularly within the context of urban development, facets of housing and
environmental sustainability intersect in significant and promising ways.
This project considers lessons from social studies, political science, and
economics to better understand the mutual benefits of green technolo-
gy for housing and sustainability efforts.

Keywords: Green construction, Affordable housing, Urbanization,
Tenant empowerment

Green housing: Social, economic and political relationships between
environmental sustainability and public housing

Generally, there exists consensus that environmental sustain-
able practices—recycling, solar panels, carpooling—are good. Most
agree that innovation which decrease rates of pollution, non-renewable
resource depletion, and renewable resource consumption is positive
development. Yet this consensus commonly stalls as a mere platitude
to “go green.” Predictably, contention begins to simmer once the
question of fair distribution is raised, boiling over at the intersections
of social justice and owners' rights. Who in society should benefit from
the positive effects of sustainable technology, and who should bear the
burden of environmental degradation?

The themes of environmental justice—fair treatment and op-
portunity for involvement—encourage mindful consideration for the
impacts on even the most marginalized demographics. Public housing
can be viewed as a microcosm of the issues surrounding the develop-
ment, implementation, and enforcement of environmental laws, regu-
lations, and policies. As this research demonstrates, green affordable
housing addresses social and environmental problems.

Urban development encompasses cities’ efforts to provide ba-
sic services, infrastructure, and affordable housing, namely in response
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to population changes. Through an economic lens, access to resources
is the means for acquiring power in capitalist systems. Such resources
can be considered in terms of money (e.g. jobs), time (services), and
space (safe places, public and private). Importantly, access is permitted
or denied based on intersectional factors which privilege some demo-
graphics while disenfranchising others. It follows that responsible appli-
cations of green technology may serve to mitigate social and economic
forces which negative impact marginalized communities, while also
addressing broader environmental concerns.

Green Construction.

The owner of that lot next door/Has a right to do with it as he
pleases...
Next door, the home of Cyberarts, you see,
And now that the block is re-zoned
Our dream can become a reality/You'll see boys...
You'll see -- the beauty of a studio
That lets us do our work and get paid.
With condos on the top
Whose rent keeps open our shop...
-Benny, RENT

After more than a decade since its inception, Chicago’s Green
Exchange remains emblematic of contemporary green construction.
In a New York Times profile published ahead of the Green Exchange’s
2008 opening, the building was recognized as both the first of its type
in the Midwest and part of a broader trend of environmental friendli-
ness in Chicago. “The novel commercial real estate project is part of
the expansion in environmentally oriented investments and policies
that are reshaping Chicago’s economy: office buildings with green
roofs, a city-built incubator for green businesses, fleets of ultraclean
buses and municipal electric vehicles” (Schneider, 2007, p. 6). Accord-
ing to the owner and builder, Baum Development, the Green Exchange
boasts rainwater storage for irrigating the green roof, energy-effi-
cient elevators and heating and cooling systems, non-toxic construc-
tion materials, parking spaces with electric recharge outlets, and a
9,000-square-foot garden courtyard (p. 6). Such investments produce
healthier environments for its tenants and the surrounding
communities.
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But these building details are only one aspect of “going
green” at the Green Exchange; the commercial building serves as a
market place for eco-friendly stores and services. At the insistence of
community leaders “that the building be used to develop new busi-
ness and not condominiums, to replace some of the jobs that were
lost, the Baums embraced the idea of a hybrid building—part market,
part business incubator and part professional office complex—with
an eco-friendly twist” (p. 6). Importantly, the development project
embraces architectural design elements which foster interaction and
cooperation among tenants. Open layouts and residential components
“encourage an almost dormlike informality enabling tenants to learn
from one another” (p.6). As one tenant explained, "Everything you can
think of in green business is in one place: health, food, building supply,
transportation, paper, paint, furniture, clothing, investment...It's going
to be like a big family” (p. 6). It is meaningful that the impact of green
construction goes beyond walls, floors, and paint—cultures can be cul-
tivated around green buildings, positively impacting the attitudes and
behaviors of those who reside within them.

In the duality of Green Exchange, its eco-consciousness at-
tends to not only the environment in a traditional sense, but also the
ecosystems of its tenants. A holistic view of the social and psycholog-
ical implications of green buildings places value on community be-
longing and well-being. In a 2016 report on a project similar to Green
Exchange in Waterloo, Ontario', collaborative efforts from public and
private partnerships acknowledged the importance of its “citizens” and
their continued participation for the building’s commercial success. The
project leader, Sustainable Waterloo Region (SWR) “not only envisions
a building that will achieve ambitious performance targets, but also a
behavioural model that supports a sense of belonging through au-
thentic interactions between people of different backgrounds, skill sets
and experience. Along the way, SWR will consider how pride of place,
values alignment, individual action and measurable results contribute
to an overall sense of belonging” (Halley, 2017, p. 51). A consensus has
emerged regarding the people-factor in green buildings: community
psychology matters. Tenants are encouraged to have a voice, and their
participation propels the continued success of the development. In this
sense, green places involve not just the physical makeup of a space,
but also the social behaviors of those who inhabit the space.
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At the same time Baum Development was accepting early
tenant commitments and securing zoning permits, the Urban Land
Institute (ULI) gathered prominent experts in real estate, land use,
public policy, property management, and green construction to pursue
the question, “What can be done to make environmentally sustainable
affordable housing the standard practice of the day?” Fundamentally,
ULl recognized that "beyond reducing residents’ energy bills, green
development also offers healthier living environments and more effi-
cient, durable buildings with a lighter environmental impact and lower
costs of operation” (Myerson, 2008, p.6). The 2007 ULI/Charles H. Shaw
Forum on Urban Community Issues produced recommendations for
environmentally sustainable affordable housing, and several points
echo themes from the Green Exchange and Waterloo developments.
Along the lines of “what's good for the goose is good for the gander,”
holistic approaches suitable for green commercial enterprises may
translate well to the needs of public housing efforts. What's more, the
ULI recommendations serve as helpful guidelines for better under-
standing green applications in urban development.

Conversations surrounding corporate social responsibility
(CSR), or a company's responsibility for its effects on environmental and
social well-being, often point to mixed-income, public-private devel-
opment projects for accommodating a need for profitable and ethical
investments. There too have been steady shifts “towards social, govern-
ment and corporate ethics which value environmental sustainability”
(Palmer, Instone, Mee, Williams, Vaughan, 2015). Green housing signals
an industry which attends to these increasingly important values.

Public Housing.
That attitude toward the homeless is just what Maureen is protesting
tonight.
-Mark
You can't quietly wipe out an entire tent city then watch ‘It's a Wonderful

Life’on TV!
-Roger
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In Jonathan Larson’s canonical Broadway musical RENT, the
cast represents some of New York’s most vulnerable, like low-income
artists and teachers, sex trade workers, and people living with HIV and
AIDS. Confronting gentrification and the displacement of low-income
residents, the play examines the fear and uncertainty that often plagues
urban citizens from marginalized demographics. RENT spotlights
economic tensions in urban planning between public assistance and
the interests of the city's private developers; it also conjures from the
audience immense empathy for the individual struggles.

Recognizing the humanity of public housing tenants is essential
for quality housing programs. Although seemingly simple, this state-
ment is neither a given nor to be taken for granted. In the late 1960s,
the efforts of activists who struggled for economic stability and resident
empowerment led to reform by the Department of Housing and Urban
Development (HUD).

In 1967, HUD staff members focused on addressing two urgent
problems—deteriorating housing and residents’

burgeoning discontent. Soon thereafter, HUD established the
modernization program, which sought to upgrade the
physical condition of public housing. The program also aimed
to improve tenant relations by requiring tenant involvement in
developing local modernization plans, altering

management policies, and expanding services. In a 1968 HUD
circular titled “Social Goals for Public Housing,” the federal
government suggested that municipal housing authorities ”
undertake a mutual commitment to cooperative action and
trust with tenant organizations.” (Williams, 2015, p. 216).

The latter changes were in direct response to toxic tenant-man-
agement power dynamics which undermined tenants’ abilities to ad-
vocate for their needs. Like the contemporary incarnations in Chicago
and Waterloo, tenant empowerment should be encouraged to improve
satisfaction and engagement. ULl recommended including all mem-
bers in the development team in the planning progress from the start,
noting that “all members need to be able to work together toward a
common vision that meets the desired green criteria for the project while
maintaining the cost-efficiency considerations for affordable housing” (p. 11). It
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follows that involving tenants in a transparent planning process concur-
rently gives them agency and better informs the project.

The needs of public housing tenants have been described
as “urban quality requests” for social inclusion, access to places and
services, sustainability, and certainty (Umbro, 2016, p. 252). The Euro-
pean Liaison Committee for Co-operative and Social Housing defines
social housing as “the offer of adequate accommodations and people
services, with a clear social aim, in favor of people that cannot satisfy
their housing needs on the free market” (p. 252). Therefore public
housing becomes a means for satisfying an ethical responsibility to
not only provide housing itself but also attend to the well-being of
poor or disadvantaged citizens. In this way, the green social residential
construction industry lends itself to government and corporate social
responsibility; public-private partnerships in green affordable housing
developments can be viewed as dual ethical investments in both envi-
ronmental sustainability and the social good.

Louisville-based real estate investment company LouVestor is
an example of a firm seeking to capitalize on this market. As explained
in its mission statement, “We believe in empowering the underserved
with scalable, cost-effective, and partner supported housing...Our
objective is to create a better product while working closely with
community partners to fully support the holistic success of our resi-
dents” (“LouVestor,” 2016). This model for green social housing aims to
incorporate multiple community partners, including the tenants, from a
project’s inception, and it helps for avoiding policies that contradict the
lifestyle needs of those who use its spaces. Such conflicts frequently
occur, as when public housing residents in South Pittsburgh, Tennes-
see, were forced to remove flower and vegetable gardens when a new
property management elected to enforce an existing policy (Putman,
2016). It is significant to note that there was “no such policy at the
Chattanooga Housing Authority, according to CHA officials” (Putman);
conflictis commonly generated at the landlord-tenant level. Facilities
envisioned and designed to promote, not curtail, green lifestyles for its
residents answers an important urban quality request.

Finally, ULl promoted the rehabilitation of existing buildings
in preference to demolition. In Chicago, this entailed transforming a
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landmark brick and concrete factory into the Green Exchange. Or in
Asheville, North Carolina, the housing authority and private investors
converted the 1920s Battery Park Hotel into affordable apartments for
seniors. In most cases, it is more expensive to demolish and rebuild
than update and refinish existing structures'. By keeping the buildings,
developers also retain the historical significance and local culture em-
bodied in the place and architecture.

Projects that choose renovation over demolition work to
enhance neighborhood pride of place. When revitalization efforts
avoid razing extensive sections of depressed areas, resident support
networks are preserved. Local revitalization efforts that do not displace
residents counteract an impression of poor people as a social ill that
needs to be spread out. Consider that “the language of ‘fair share’ or
‘regional equity’ that is often heard sounds remarkably similar to how
people involved in environmental justice movements talk about things
like waste transfer stations of incinerators” (Vale, 2015, p. 146). Low-in-
come citizens seeking housing in urban developments are not dehu-
manized trash or pollution, and they are not a problem for which “a
benevolent gentry needs to colonize their home space in order to help
the poor '‘bootstrap’ themselves into a better socioeconomic position”
(p. 146). Instead, green social housing projects aim for social cohesion,
economic sustainability and reduced environmental impact (Umbro,
2016, p. 253) without compromising the agency of its tenants.

Discussion and Future Research.

As ULI (2008) observed, “pairing green building with afford-
able housing is a natural fit" (p. 6). Most obviously, energy-efficient
buildings offer lower operational costs for property owners and renters.
The quality improvements inherent in green upgrades are also partic-
ularly important for low-income renters, as one Australian study on the
sustainability ethics for the rental housing sector recently found.

In our study, we noted that while national environmental
building standards for new housing had improved over

the past two decades, for example, through the introduction
of mandatory building codes, the homes in which we
conducted our interviews with tenants were often energy
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inefficient, had poor natural day-lighting, no insulation,

no rain-water storage, offered limited access to pedestrian
and bike paths transport, and included fixed appliances
(such as hot water services) which were energy- or
water-inefficient. (Palmer, et al., 2015, 926)

Low-income rental housing is often more vulnerable to environmental
hazards such as mold or flooding. Substandard housing quality dispro-
portionally affects poor and minority households which have higher
risks for environmental diseases and injury"(Jacobs, 2011). In the con-
text of social housing, green upgrades offer the qualities heralded by
projects like the Green Exchange to disadvantaged populations who
are otherwise commonly deprived of such resources.

There are important socioeconomic implications here. In his
work studying the urban experience, David Harvey (1985) emphasized
how space becomes a source of power in capitalist systems. Beyond a
safe domestic space, citizens require access to community, goods and
services, and employment—these urban resources exist within a compli-
cate network. "Money, time, and space all exist as concrete abstractions
framing daily life...Prices, the movements of the clock, rights to clearly
marked spaces, form the frameworks within which we operate and to
whose signals and significations we perforce respond as powers exter-
nal to our individual consciousness and will” (p. 24). What David Harvey
has described is the way in which social norms are both grounded in
and perpetuate tiers of class, gender, race, and so on. When green
projects approach social housing as an urban practice, housing facil-
ities become part of the greater sustainable planning for the city and
promote social inclusion.

Tenant participation and empowerment are vital to the success
of green construction and public housing projects. More research is
needed for tenant perspectives in order to better understand effective
practices which support aforementioned needs. Building on ideas like
those of Castellano, Ribera, and Ciurana, (2016) who recognize the
need for new environmental assessment methods aimed at home-
buyers and tenants (p. 117), new studies should specifically examine
low-income and public housing tenants. In particular, ethnographic
research and feminist methodologies are recommended for garnering
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insight into the culture and practices of study participants from first
person points of view.
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Footnotes

“The building, with about 115 square feet on three floors, is ex-
pected to generate more energy than it uses, treat wastewater onsite,
harvest rainwater and naturally purify its indoor air. When it opens in
2018, the Waterloo, Ontario, building will not only house multiple ten-
ants with aligned values, but it will also include an innovation hub, with
an incubator supporting green economy and clean-teach concepts for
startups, corporate partners and academia” (Halley, 2017, p. 51). After
more than a decade since Green Exchange, the similarities between
the two projects indicate consistent trends in green construction, as
well as the perceived advantages to like-minded tenants committed to
the values of green innovation.

"Forum participants called for recognition of the false economy
of demolition, because it can take 20 to 30 years of energy savings to
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offset the energy used in tearing down an old building and construct-
ing a new building” (Myerson, 2008, p. 15). Stressing the cost and
material waste of demolition, ULl urged developers to resist the temp-
tation to start fresh with new construction which can readily incorporate
the latest technologies (despite common challenges such a structural
issues)!

"Populations that are ill served by physical infrastructure and
inadequate housing have a host of unmet needs and environmental
diseases and injuries, making their full participation in a productive
society problematic” (Jacobs, 2011, p. 115). Scientific data revealed the
disparities in housing and associated health outcomes; said outcomes
are not limited to physical environmental disease and injury, but extend
to include "human communication, interaction, movement, psychoso-
cial welllbeing—indeed, people’s very individual and collective identi-
ties.”
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The Opioid Dialogue

Katrina Pate
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The dialogue that is happening in and around the opioid
crisis has been evolving for many years voicing the perspectives of
individuals and agencies that find themselves in a quagmire of repeat
offenders, ineffective policy and a pitiful lack of data collection that
would provide traction for treatment strategies. It seems we only know
how many pills are being produced by pharmaceutical companies
and how many deaths result from overdose. This data exists because
of the financial dogma that exists in the pharmaceutical industry; they
want to know what the profit margins are. Likewise, there have been
standardized processes developed by the health department to report
significant findings such as death. There have been no profit-driven
incentives created to produce data collection for treatment progress or
success for addicts. Nor have there been standardized processes put
in place for significant findings by the health department concerning
treatment for addiction.

Addiction is not a new phenomenon, but the dialogue has
become more urgent and straightforward in recent years as our culture
experiences a staggering loss of life and treasure at its hands. In fact,
the strangle hold addiction commands over the national economy
manifests itself in the legal system, the healthcare system and the social
structure of family and friends. There has been lost labor, lost produc-
tion and the drain on family and human service organizations. The cost
of life is more urgent and is leading the impetus to find a solution. Fifty
thousand deaths in 2015 due to overdose. This does not reflect the
complete impact addiction has on the human condition which also
leads to the loss of life. These factors include complications with other
diseases, the entanglement in high-risk decision making, violence,
homelessness, etc. that contributes to premature aging, comorbidity,
and mortality.

This paper will focus on three areas of dialogue about opioid
addiction whose relation to each other indicates a societal infiltration
that could choke a horse. Beginning at the ground level, the dialogue
between the addict and the addiction will be explored through an
examination of the book used in Narcotics Anonymous recovery meet-
ings and then place that dialogue into the context of the desperate life
choices that are negotiated daily for the person who carries that book
around.
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Next. The perspectives of law enforcement and healthcare will
be viewed through two-panel discussions facilitated by the Indiana
University Southeast program called The Common Experience, which
highlights community topics as educational opportunities for the stu-
dent body. The program has chosen the Opioid Crisis as the topic this
semester which was pivotal in my selection of this topic.

And finally, a look into the dialogue that happens in the collat-
eral population of addiction; the people who love the addicts but must
choose between the anguish of living with the torture of addiction or
separating from the addict for their safety and survival. Itis an impos-
sible choice that is painful and disorienting no matter which one is
chosen. Often there is not a choice made, and the caregiver wanders
aimlessly between the two unable to make sense of neither the de-
tails or the big picture. The toll that is taken in the life of a person that
is tethered to addiction in this way is uncounted. The money, energy,
peace, ambition and time are lost and never spoken about, except at
the support group that gathers in every city, Nar-anon.

Method

The information collected for this paper was accomplished by
piecing together a series of dialogues that | was experiencing while
searching for solutions to my relation to addiction as the mother of an
addict. | became aware of the Narcotics Anonymous book while at-
tending a Narcotics Anonymous meeting with my daughter earlier this
year. | picked it up again a couple of weeks ago while trying to identify
the dialogue the addict experiences during the cycle of rehabilitation
after detox. So many times, the dialogue about the opioid and addic-
tion controversy goes on and on as if the addict is not a primary voice,
or valid voice to listen to. To the contrary, it is essential for successful
dialogue to listen to every perspective, including that of the addict, and
understand the perspective in context to trending cultural biases of
the larger conversation. Freire asserts in “Pedagogy of the Oppressed’
that for successful dialogue, that the myth of the ignorance of the other
people cannot be believed. (Friere, 2005, p. 134)

Then secondly, | attended the Common Experience panel dis-
cussions where | took notes from the discussion between the speakers
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and the audience. The speakers initiated the discussions by stating
their positions and knowledge of the opioid situation in relation to their
professional responsibilities. Following this introduction was a question
and answer session that a

Finally, | have been attending Nar-anon meetings in Louisville’s
east end, one of only two that happen in the region. There are none
in southern Indiana. The Nar-Anon program was started in California
in the late sixties and have continued to grow steadily over the years.
The meetings follow a national standardized structure which includes
a twelve-step program, national pamphlets and requires leaders to be
specifically trained to follow the established rules. Typically, the peo-
ple who attend the meetings are living with the addict and have not
separated themselves from the addict. The members are focused on
trying to give support to and educate the caregivers who attend on the
behavioral cycles that happen between the addict and the caregiver.
There is no push towards separating the caregiver from the addict, but
there is understanding and empathy for the caregiver if that is the plan
of action that is chosen.

Dialogue with self

The Narcotic Anonymous book contains stories of success and
failures written by addicts to explain different journeys that have experi-
enced. No two are the same, but after a while, it becomes clear that the
events and milestones are archetypal. There are stories about losing
everything and getting it back, only to put it all on the line again until it
is gone. There are confessions of lying to hide from what was too pain-
ful to admit was happening; lying to the self because you are killing
yourself and you know it. Sometimes the book gets put down because
the addict does not want to believe the rest of it is going to happen to
them. This is the anti-dialogue the addict has to the self. (Anonymous,
2008)

There is another dialogue that the book sets up. The addiction
speaks in the first person to the addict, giving it the characterization of
an independent player, separate from the addict. The personification of
the addiction accomplishes many things, most importantly it separates
the addiction from the addict. The significance here is self-identity. The
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addict discovers that the character flaw is not intrinsic to the addict but
the addiction. It is the addict’s association with the addiction that needs
to be corrected. The idea that the addiction can be separated from

the addict is visualized for the first time with the personification of the
addiction. This is a valuable lesson for all players to understand about
the addiction, including law enforcement, healthcare professionals,
family, friends, etc. The exercise of bargaining with addiction is done by
everyone;” if we can just get through the holidays,” or “please let this
phone call not be the hospital or the police station.” For the addict, it is
up close and personal.

The voice of the addiction is clever and domineering, “I will be
there for you when your family won't” and, “They don’t know me the
way you do.” Addiction swindles the addict out of their money, family,
ambition, and self-worth by the time it is done. (Anonymous, 2008) The
dynamic of the dialogue in the N A book is that the voice of the addic-
tion encourages the shutdown of dialogue. The addiction dismisses
the validity of any other perspective and demands a sic kind of loyalty
to close-mindedness.

The consensus about overcoming addiction is that the success
rate is one out of ten. This doesn't necessarily mean that only one out
of ten people succeed, but rather that one out of ten attempts succeed.
This means that it takes ten tries to succeed, which also means itis a
process. If overcoming addiction can be looked at as a process rather
than a crap shoot, it can be organized and analyzed scientifically by
collecting and documenting progress and failure.

Dialogue with community
Law Enforcement

The Common Experience program at Indiana University
Southeast sponsored two-panel discussions focused on the Opioid
Crisis where one panel existed of three local prosecutors from Floyd,
Clark and Harrison counties in southern Indiana. All three prosecutors
made twenty to thirty-minute speeches outlining their perspectives on
the opioid crisis and their responsibilities as prosecutors for contain-
ing the crisis. Although their strategies differed, the professionalism,
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knowledge, and commitment to the issue exhibited was consistent and
impressive.

The Floyd County prosecutor, Keith Henderson, went first.
Mr. Henderson has been elected multiple times to his position and also
serves as the Indiana representative on the National District Attorney
Association, representing his peers and contributing to dialogue at
a national level. Keeping apprised of opioid crisis trends around the
country is informing Mr. Henderson’s dialogue. He chooses to listen to
and actively seek out information in a larger context which is a height-
ened level of dialogue.

The second speaker on the panel was Jeremy T. Mull, the
Clark County prosecutor. Mr. Mull has a military background serving
in Afghanistan and has also served on the Board of Directors of the
Southern Indiana Drug Task Force. The urgent concern about the opi-
oid crisis for this prosecutor is the HIV outburst that is happening to the
county sitting on the northern border of Clark County. Mull has adopt-
ed a controversial needle exchange that gives away multiple needles
to anyone who brings in at least one. The public health issue trumps
the drug addiction issue at least for the time being. The controversy
surrounds the fact that in the county to the west of Clark, Floyd County,
it is a felony to possess one needle. It seems counter-intuitive or maybe
like a mixed message that the two counties differ in such a way. | did
not notice any conflict or accusation between the men at this event
though. They probably have enough common language to appreciate
each other’s position.

Mr. Mull has another controversial approach to the crisis; he
has allowed a reality T.V. show to video the inside workings of the Clark
County jail to offset any over run the opioid crisis is costing his county.
This sensationalism/ commercialism is a little outside of the box but
shows the resourceful commitment to tackling the problem.

The last prosecutor to speak was Otto Schalk, the Harrison
County prosecutor. Mr. Schalk’s perspective towards problem-solving
is that it will require a creative solution; “a dynamic solution starting
with education as early as fourth grade.” Education is the most cru-
cial part of the puzzle, and that is the main reason why Mr. Schalk has
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had a documentary produced that is full of valuable information and
statistics about the opioid crisis. The most striking take away from the
documentary is the pathos. The documentary is clearly meant to shake
up the emotions of fear and disgust to grab the viewers' attention long
enough to receive the logos. The film, however, is not appropriate for
younger audiences by Mr. Schalk’s own admission. This run counter to
his assertion that education is key and should start in fourth grade.

Mr. Schalk is passionate and progressive about his strategies
concerning the opioid crisis. The dialogue he creates with this doc-
umentary is all about the addict. He presents the addicts in realistic
respectable terms. He provides an unbiased stage for these people to
tell their story in a way that exhibits everyone's’ concern for education
and prevention.

Healthcare Professionals

The second Common Experience panel discussion included
Christina Cooper, Joy McCrea, and Lea Joules, three ER nurses from
Clark Memorial Hospital in Clark County Indiana, Julie Mattingly, a
nursing instructor at IUS, and Maribeth Wolf, the director at Our Place,
an outpatient drug abuse clinic in Jeffersonville IN. The women on
this panel are committed professional that also care very much about
the state of addiction in our local community, but there was an expres-
sion of frustration with feeling as though their hands were tied when it
comes to making any real difference in the situation. They noted that
when addicts come into the ER they cannot be reported to the law en-
forcement because of privacy laws, but they are reported to the health
department. This does not get the addict the help they need to deal
with the issues they are facing. A potential argument to that statement
was posed by Maribeth Wolf, the director of the outpatient rehabilita-
tion center, Our Place. “There is only help for those who are ready for it;
you cannot save someone who does not want to be saved.” Everyone
on the panel agreed with that statement; even the audience seemed to
understand that. Wolf continued, “There needs to be funding allotted
for detox beds and policy changes that allow hospitals, rehab facilities,
and law enforcement to work together.” These women believe they
know the solutions to these problems, but gathering the political will
for change is out of their hands. They know that the ER rooms are being
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used to resuscitate for the short term, but there is no long-term strategy
in place. There is not even a strategy for communication between the
agencies involved.

This is a complete breakdown of communication; there is no
dialogue here, there is no detox at the hospitals, no resuscitation at the
rehabilitation facility, and no concern for either at correctional facilities.
They are all three playing ‘hot potato’ with peoples’ lives.

Dialogue between caregivers

The Nar-Anon meetings | attend are in a small room in a Lou-
isville church. The people grapple with details and the larger picture
too as they become more confused by the repetitive and predictable
behavior of the addict. The people closest to ground zero, sometimes
referred to as the survivors, enablers, or the first responders.This group
of people is the loved ones, friends and family members in the desper-
ate situation of watching the bomb of addiction blow up gradually in
stages as if in slow motion right before their eyes. They are the care-
takers of the events that unfold in the living rooms, court houses and
emergency rooms across the country.

When the addict gets dropped off at their front door at two in
the morning almost dead, the caretaker rushes the addict to the hospi-
tal without even getting out of pajamas. Greeted by the ER nurse who
has witnessed the same scenario twice already that night, “Lady, you
can't stay here, your gonna have to let her go” is the only instruction to
take home only to find out the addict escaped from the hospital and
will be missing for months, beaten up and raped when she is found.

The collective consciousness of the caretakers harbors the
valuable data that is not entered a database but spilled out along
with snot and tears in front of strangers that wait to catch the collapse
because they knew it was coming. In fact, they are there by design.
They organized the meeting, sent out flyers, put out the folding chairs
and brought tissues and cookies. They are there because someone
was there for them. Dialogue is the tool that connects pain with peace.
It is the action that can be taken when there is nothing else that can
be done. They are there to teach the new members what it means to
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enable an addict, and what healthy boundary lines are, and to remind
themselves of the same. The meetings are attended by the people who
have not separated from the addict, yet. Or, they have been separated
at some point but have welcomed the addict back into their life.

Once a caretaker has separated from the addict, it is too painful
to be reminded that you let go while others were stronger than you
and less selfish. The dialogue changes. The believing game changes;
it stops. They say that the addict must lose everything, hit rock bot-
tom before they can enter into a successful rehabilitation. They must
want rehabilitation. | find it impossible to rationalize this idea with the
concepts we have learned this semester about dialogue. The closest
explanation | can find is in Gadamer's “The Incapacity for Conversation”
when he writes, “The extreme is always instructive for the intermediate
cases,” he continues to explain that psychoanalytical conversation heals
the incapacity for conversation. (Gadamer, 1972, p. 357) This leads me
to think that addiction is an incapacity for conversation.

In Closing

The dialogue of addiction is spoken on every level of society,
therefore, every voice is indispensable, and all beliefs must be sus-
pended for all voices to be heard. Believing the myth of the ignorance
of the addict is a barrier to successful dialogue surrounding the opioid
epidemic. It takes ignorance to believe in ignorance, and to provide a
breeding ground for the taboo surrounding addiction and the addict,
as well as keeping the argument over who is to blame for addiction in
play. Ignorance is the barrier dialogue.

The overall strategy that must be taken into consideration here
is that it requires love, humility, faith, hope and critical thinking, as Fri-
ere suggests, to enter into the kind of dialogue that will save lives and
heal families. The law enforcement people that | witnessed in the panel
discussions were truly the best-natured people one could hope for to
be in those positions. The same is true of the healthcare profession-
als. Most believe the solution will involve a multidisciplinary approach
that is respectful and capable of new ideas. This is reinforced by the
readings | referenced from this semester. However, this epidemic is
too severe for there not to be forward thinking dialogue, meaningful
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dialogue. It reminds me of how Dr. King wonders in his Letter from a
Birmingham Jail, how long is too long to wait for freedom. (King, 1963)
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The destruction of Hiroshima by an atomic bomb is committed
to memory all over the world. As the first city ever to be attacked with
such a weapon, followed three days later by a similar attack on Naga-
saki, Hiroshima's place in history will forever be tied to the events of Au-
gust 6, 1945. To some countries, the use of atomic weaponry was seen
as a necessary evil in order to bring about the end of World War Il; oth-
ers see their usage as an unpunished crime against humanity. Within
this debate, however, very little attention is paid to those who survived
one (or both) of the bombings, and have lived with the aftermath ever
since: the hibakusha.

The term hibakusha, literally meaning "“bomb-affected persons”,
carries much more weight than a simple description. Public opinion
on those affected by the bombs can range from sympathy and com-
passion, to fear and resentment. Likewise, the feelings and opinions
of individual hibakusha can range from vocal and pacifist, to reclusive
and resentful. While most interactions between non-affected citizens
and hibakusha consist of mutual respect, the dichotomous opinions
surrounding this unique group of people are rarely explored in full. It
is my belief that the ways that hibakusha have remembered the events
of August 6, and the ways that the citizens of Japan have viewed the
hibakusha, have been greatly influenced by four major factors: the
United States Occupation of Japan following the conclusion of World
War I, social and societal pressures within Japan, the establishment
of peace movements and organizations, and the various memorials
and ceremonies that have been dedicated in honor of the War's end.
Throughout this paper, | intend to explore not only how these factors
have influenced the experience of the hibakusha, but also how these
factors have all contributed to Japan's enduring message of peace.

U.S. Occupation

Shortly after Japan’s surrender on August 15, 1945, the United
States military began a nearly seven-year Occupation of the country.
One of the most immediate affects felt by Japanese citizens was a con-
scious effort to censor any attempts to spread information about the
aftermath of the bombings of Hiroshima and Nagasaki. As the objec-
tively victorious country following the conclusion of the War, the United
States’ adamant censorship is, from a political standpoint, understand-
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able. However, Radhabinod Pal, an Indian Justice during the Tokyo Tri-
als which began in 1946, was very outspoken in his belief that the Allies
should be held accountable for their actions in the War. In describing
some of the arguments he presented against the U.S., acclaimed histo-
rian John Dower, in his essay compilation Ways of Forgetting, Ways of
Remembering, says, "Pal suggested that the closest counterpart to Nazi
atrocities in the war in Asia may well have been the American use of the
atomic bombs. Pal did acknowledge heinous behavior by the Japa-
nese. His point was that they were not alone in this” (2012, p. 117). With
their actions during the war being compared to those of the Nazis, it

is clear why the Occupation felt the need to oversee what information

was being spread following the end of the War.

American censorship not only suppressed criticism, but grief
as well. Dower describes the extreme degrees to which survivors were
censored, explaining, “With but rare exceptions, survivors of the bombs
could not grieve publicly, could not share their experiences through
the written word, could not be offered counsel and support. Psycholog-
ical traumas... could not be addressed in open media forums” (2012, p.
147). This “allowed” remembrance clashed with some authors’ desires
to inform the general public about their experiences. In an article for
Inter-Asia Cultural Studies, author Yuko Shibata describes some of the
difficulties that Japanese authors specifically faced:

Hara [Tamiki] submitted his piece with the original title of

The Atomic Bomb (Genshi bakudan), as early as the end of
1945 to the major literary journal, Modern Literature (Kindai
Bungaku). But it was only in June 1947 that his work

finally appeared in the more obscure journal, Mita Literature
(Mita Bungaku), whose circulation was limited to two to three
thousand copies within a smaller literary circle. The title of
Hara's piece was also changed from the palpable reference of
the ‘atomic bomb’ to the ambiguous ‘summer flowers'.

The publication of City of Corpses was further delayed. In
November 1948, three thousand copies were printed, but with
substantial deletions of the text. (2012, p. 123)

As indicated by these experiences, those who wished to describe the
aftermath of the atomic bombings while under U.S. Occupation were
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faced with heavy censorship, delays, and, if they were lucky, very limit-
ed circulation of their writings.

In another example, one survivor, Dr. Michihiko Hachiya, kept
a daily journal of his experiences in Hiroshima between August 6 and
September 30, 1945. Simply titled Hiroshima Diary, these writings were
not published until 1955 - three years after the Occupation had ended.
| do not believe this timing to be a coincidence. As translated into En-
glish by Dr. Warner Wells, Hachiya gives the reader a firsthand account
of the horror, confusion, and perseverance that occurred throughout
the city. In describing his view of the city from the hospital where he
was recovering from his injuries, he paints a surreal picture:

For acres and acres the city was like a desert except for
scattered piles of brick and roof tile. | had to revise my
meaning of the word destruction or choose some other word
to describe what | saw. Devastation may be a better word, but
really, | know of no word or words to describe the view from
my twisted iron bed in the fire-gutted ward of the
Communications Hospital. (p. 38)

Such descriptions would fall under the exact imagery that the Occupa-
tion was attempting to suppress.

With remembrance and mourning so thoroughly regulated by
U.S. oversight, one of the only ways to publicly remember the dead
became the bombs’ connection to the end of the war. Describing this
connection, Ran Zwigenberg, a historian at Pennsylvania State Univer-
sity and author of Hiroshima: The Origins of Global Memory Culture,
states, “If one wished to talk of the dead, it had to be in the terms that
were permissible. With censorship, the only safe way to mourn was by
connecting Hiroshima’s destruction to peace. Accordingly, the victims,
almost immediately, were made victims for peace (rather than victims
of war)” (2014, p. 30). Referring to the dead as having died for “peace”
was a mutually beneficial phrasing for the Japanese and the U.S. The
Japanese were still limited in what they could say regarding the de-
struction caused by the bombs, but they now had at least one way to
openly talk about the events that transpired and the lives that were
lost. The Occupation, on the other hand, was allowing language that
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connected the end of the War with the beginning of Peace. Rather than
continue inviting comparisons to the Nazis, as Justice Pal had done, the
use of the atomic bombs was connected to ending the most violent
conflict the world had ever seen.

Fittingly, the Japanese government officially declared Hiroshima a City
of Peace in 1949. While establishing a City of Peace could be seen

as a politically savvy way to remember the war while complying with
the desires of the Occupation, positive effects were seen relatively
quickly. As many hibakusha wished to never see the horrors of atomic
weapons repeated, evidenced by their eventual establishing of an-
ti-nuclear organizations, sharing their experience in relation to peace
was a natural extension. Zwigenberg speaks to the powerful effect of
survivors' stories, saying, “The support of the hibakusha and the use of
their testimonies in the service of peace galvanized the movement; it
endowed the peace message with power and infused it with emotions
that are still evident today” (p. 66). As the first people to live through
atomic destruction on a city-wide scale, their perspective was not only
unique, but welcome in the nation’s desire for peace.

This connection between the bombs, the hibakusha, and peace
had an unintended consequence. While the individual experiences of
survivors varied greatly, both within each affected city and between
them, the almost-instantaneous connected between destruction and
peace has left many to presume that the hibakusha speak as one,
singular voice. While the most vocal of hibakusha may be in support of
nuclear disarmament and world peace, this is by no means an indica-
tion that they are unified in all matters. In fact, many have chosen not to
speak out about their experiences at all. As we will see, various social
and societal pressures throughout Japan have had a tremendous im-
pact on the lives of hibakusha, and have added to the varied nature of
their experiences.

Social and Societal Pressure
Throughout Hiroshima Diary, mentioned above, Hachiya is
able to paint a very vivid picture. He describes in great detail not only

the ruined city around him, but the symptoms of the patients in the
hospital as well. One such example is his description of the contrast of
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experience between those closer to the bomb's detonation (hypocen-
ter) and those who were farther away. He himself experienced tempo-
rary deafness due to his closer proximity to the explosion, while those
further from the hypocenter used the term pikadon - “flash-boom” - to
explain what they had seen and heard (p. 43). Sometimes shortened to
pika, the term is still synonymous with the atomic bomb. While Hachi-
ya's knowledge of Hiroshima and medicine aided his ability to describe
what he saw, many hibakusha struggled to find the right words to con-
vey their experience.

This struggle to describe a traumatic experience is fairly
common among hibakusha. In exploring memories of Hiroshima and
hibakusha throughout her book, Hiroshima Traces, cultural anthropol-
ogist Lisa Yoneyama describes this struggle well when she says, “They
often describe their feelings with the word munashisa, or a sense of
hollowness and pointlessness. At every utterance, storytellers are
confronted with their language’s inability to reconstruct the past as
they believe they really experienced it” (1999, p. 90). Along those same
lines, Gregory Mason, in Peace Review: A Journal of Social Justice, de-
scribes the difficulty that hibakusha faced in finding the right words to
describe their experience: “The more unfamiliar the sight, the harder it
is to reach for a convincing metaphor. The writer simply has to try to do
what can be done to move the reader to a new place of understand-
ing” (p. 412).

Yoneyama not only discusses the difficulty for many to find the
right words to describe their experiences, she also details how many
survivors felt that their fellow hibakusha should remain silent, “believing
that the mass media’s sensationalized treatment of the survivors' stories
trivializes even the experience of nuclear devastation by turning them
into commodities” (p. 87). This view could be seen as a societal pres-
sure, built on Japanese culture and the country's history as a predomi-
nantly Buddhist nation. This notion is echoed later in Hiroshima Traces
when Yoneyama discusses the Memorial Mound found within the Hiro-
shima Peace Memorial Park (a central memorial that will be discussed
in further detail in a later section). She offers the reader a somber
insight into what the Mound represents for citizens of Hiroshima:

One is struck not so much by death in and of itself but by the
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totality of destruction that deprived the dead of anyone who
might offer proper tributes and remembrances. The Memorial
Mound fosters the urgent sense that memorial services for

the victims must be held, while the belatedness of such

acts only reinforces the feeling that no form of memorialization
could ever suffice. (p. 138)

It is clear through her descriptions that a respect and reverence for the
dead are of high importance for the citizens of Hiroshima, and Japan
at large. Through this lens, one is more capable of understanding the
fear of some hibakusha that the media attention surrounding survivors
of the bombs could risk trivializing the experience, and insulting the

dead.

This clash between vocalizing one’s experience and keeping
it to oneself is important in establishing the unique voice of individual
hibakusha, serving as a reminder that the thousands who were affected
by the bombs are by no means a singular entity.

Remaining silent may have been a choice by some to avoid
trivializing or sensationalizing his or her experience, but others chose
to do so to avoid facing discrimination. Dower describes the hibakusha
as “[un]welcome compatriots in the new Japan. Psychologically if not
physically, they were deformed reminders of a miserable past. Given
the unknown generic consequences of irradiation, they were shunned
as marriage prospects. The great majority of Japanese... were happy
to put them out of mind” (2012, p. 148). Many citizens even feared that
the effects of the bomb were contagious, and would thus avoid those
who openly identified as hibakusha, one of many pervasive ideas of
discrimination that still lead some to remain silent about their status as
survivors (Yoneyama, p. 88). Survival thus became an internal struggle
for many, who faced pain whether they shared their story or not.

Yuki Miyamoto, associate professor of religious studies at
DePaul University, researched many aspects of hibakusha life and
culture that she felt had been underrepresented. Within her book,
Beyond the Mushroom Cloud, she explores the aspect of femininity in
relation to the atomic bombs. Adding to Dower’s remarks regarding
the diminished chances of marriage for hibakusha, Miyamoto speaks
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to media portrayal of hibakusha women, saying a female character’s
refusal to pursue love “not only gestures toward the relations between
her radiation exposure while a fetus and her incapacity to reproduce,
but also points to cultural norms and virtues, in which bearing a child
constitutes the happiness of women and of the family; a barren wom-
an should not expect such happiness” (2011, p. 146). Such social and
societal norms surely pressured hibakusha to refrain from seeking a
husband or wife, lest they cause their spouse unhappiness due to their
infertility.

Despite such pressures, many hibakusha did choose to speak
openly about their experiences, to mixed results. Yoneyama describes
skeptics who “believe that those who “really know the bomb” would
not be able to talk about it so openly”, in contrast to “those who... have
seen the breaking of silence as an extremely courageous act” (p. 89).
She later details how the desire to speak openly and be recognized
could often result in what she refers to as a “dual process” (p. 93) - be-
ing officially recognized on the one hand, but on different terms than
originally intended. The main example given by Yoneyama pertains
to the “two atom bomb laws”, passed in 1957 and 1968 respectively,
that finally afforded government provisions to hibakusha while simul-
taneously requiring strenuously detailed evidence of the individual's
presence in Hiroshima within a specific timeframe after the bombing,
a process which she coyly refers to as one that “legally authorizes the
individuals’ atomic bomb experiences” (p. 93).

Evidence-based recognition in accordance with the atom
bomb laws was not the only way in which the experience of the hiba-
kusha was overtaken by the government. For survivors sharing their
stories, it was common for the speaker to mention their relative dis-
tance to the bomb’s hypocenter. Yoneyama speaks of a special map
of Hiroshima, upon which were superimposed concentric circles to
indicate one’s relative distance from the site of the bomb’s detonation.
This map, Yoneyama believes, "has also subsumed survivors’ diverse
experiences and subjectivities under the universal and anonymous
identity of hibakusha” (p. 114). What she means is that condensing the
memories and experiences of a diverse group of people into a widely
used symbol, such as the map of relative distance from the bomb's
detonation, minimizes the unique experience that each survivor has to
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tell. Similar to the government's “official recognition” of an individual as
a hibakusha, speaking of one's experience in relation to distance from
the hypocenter had the unfortunate effect of potentially delegitimizing
one's experience in the eyes of the public.

Compared to other ways in which hibakusha chose to share
their stories, advocacy for peace became a relatively safe outlet.
Zwigenberg states that while many hibakusha did indeed choose to
remain silent, “For others... their survival started to become a source
of pride. Survivors became martyrs for a cause. The peace movement
supplied survivors with a meaningful outlet and a means to articulate
their rage and frustration” (p. 71). Yoneyama draws a similar conclusion
when she matter-of-factly states, “Those who survived now protest in
proxy for the dead” (p. 140). Miyamoto even goes so far as to refer to
peace as hibakusha "ethics”, saying, “the hibakusha ethics advocates
"“not retaliation, but reconciliation.” This ethics, based upon the hibaku-
shas’ determination to prevent further suffering from nuclear destruc-
tion, envisions a nuclear-free world realized by building a community
that includes the hibakushas’ experiences” (p. 15). All three authors are
conveying that, regardless of the emotion or motivation behind it, ad-
vocacy for peace and ensuring the dead are properly honored came to
be seen not only as noble, but worthy causes to which survivors could
lend their voice.

As explored throughout this section, the discrimination that
so many of them faced left activism as one of the only “safe” platforms
on which to tell the rest of the world about the events of August 6 and
August 9, 1945. Widespread retellings of survivors’ accounts often
follow similar themes and patterns, giving an illusion that the numerous
hibakusha speak with one voice; this hibakusha voice is often distilled
into the singular ideal of anti-nuclear pacifism. This is likely because
it was not long before individual hibakusha began coming together
under common causes, particularly after yet another atomic tragedy
befell their country.

Peace Movements and Organizations

In the years since the end of the war, international peace move-
ments, as well as activist groups comprised exclusively of hibakusha
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and their families, have all served as platforms from which survivors
have been able to speak about their experiences. Protesters and peace
activists were unfortunately given another cause to rally behind shortly
after the end of the Occupation. In what became known as the Bikini
Incident because of its location in Bikini Atoll, a 1954 nuclear test by
the United States exceeded the expected yield and range, irradiating a
small Japanese fishing vessel, the Lucky Dragon Five, and resulting in
the death of one of the crew. As the third incident to result in Japanese
victims exposed to atomic radiation, the Japanese public sprang into
action. "This link,” Yoneyama says of the connection between Hiroshi-
ma, Nagasaki, and the Bikini Incident, “was enabled and naturalized by
the perception of the three incidents as nuclear attacks that victimized
the Japanese nation and people as a whole, served to mobilize a large
mass of citizens and all of the major existing political parties” (p. 14).
She also mentions that the Bikini Incident served to popularize previ-
ously established nuclear protests, such as the Gensuikin Conference
(p. 14).

The Gensuikin Conference was only one of many anti-nuclear
organizations that arose in the years following 1945. Many, such as the
Women's Peace Conference, Hiroshima Women'’s Coalition, and Japa-
nese Mother’s Conference were spearheaded by Japanese housewives
affected by the bombings (Yoneyama, 192-193). While most organiza-
tions championed some version of peace, others were seen as “allies
of mothers in other areas of the world who were seen both as victim-
ized by and as confronting U.S. militarism and global nuclear policies”
(Yoneyama, p. 200). This is yet another important example dispelling
the myth that all hibakusha, whether individually or as part of an organi-
zation, speak as one.

As the first cities ever to be attacked using an atomic bomb,
survivors and their families in Hiroshima and Nagasaki held a unique
position in the discussion of nuclear weaponry. Eric Herring, in an arti-
cle for Peace and Conflict: Journal of Peace Psychology, plainly tells the
reader, “The claim that the hibakusha have something important to say
about nuclear weapons is, at one level, something with which virtually
everyone would agree: The hibakusha remind us that nuclear weapons
can inflict horrific suffering” (p. 184). This “expertise” on the capabilities
of nuclear weaponry is at the forefront of many hibakusha-backed or-
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ganizations, including the Japan Council Against Atomic and Hydrogen
Bombs, founded in 1955 in response to the Bikini Incident.

Rather than focusing on who to blame for the dropping of the
atomic bombs, or even the Bikini Incident, many hibakusha instead
became politically active to spread awareness of their suffering and
to promote world peace. Dower describes this transition into politics,
saying, “In 1955 the hibakusha movement moved head-on into politics.
The movement shifted from relief efforts to testimonies for peace into
combining the two goals in order to achieve concrete benefits” (p. 80).
Hibakusha activism received further international attention when the
twenty-five "Atom-Bomb Maidens” were selected to receive cosmetic
surgery in the United States. This was not an entirely altruistic gesture,
as Zwigenberg points out when he bluntly states, “For the US govern-
ment, which supported the endeavor, this was a part of the damage
control campaign that was launched after the Lucky Dragon Five
incident” (p. 83). Regardless of motive, the publicity surrounding these
female hibakusha drew attention to the healthcare plight that many
survivors of the bombs still faced.

While the acknowledgement of hibakusha health concerns by
both Japanese and American officials should be considered a victory,
other worries remain. Writing for The Lancet, Jonathan Watts reports:

Survivors have been active in the campaign for nuclear
disarmament and many visit schools to relate their experiences
in the hope that the same mistakes will not be repeated. But
with the passage of time, their message is becoming harder to
convey because the story-tellers are dying and children are
less aware about what happened in the past. (2000, p. 1009)

In other words, the ever-present threat of war across the world is still a
major concern for survivors of the bombs, as is the dwindling number
of survivors who remain alive today. Similarly, while examining and
treating hibakusha on an extended stay in Japan, American doctor
William J. Hall wrote in Annals of Internal Medicine, "Let us state the
challenge clearly: The potential use of nuclear devices against humans
is one of the major public health issues of our time” (2008, p. 242).
These men, like so many thousands of hibakusha, desire to see nuclear
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disarmament become reality.

Not everyone holds the expertise of the hibakusha in such
high regard, however. In his criticism of Japanese peace movements,
specifically in relation to religion, historian lan Buruma says in The
Wages of Guilt, "Japanese sins are dissolved in the sins of mankind.
This allows the Japanese to take two routes at once, a national one, as
unique victims of the A-bomb, and a universal one, as the apostles of
the Hiroshima spirit. This, then, is how Japanese pacifists, engaged in
Peace Education, define the Japanese identity” (1994/2015, p. 104).
Buruma's statements reflect his feelings that Japan's status as “unique
victims” can lead them to overly self-identify as pacifists while “sit[ting]
in judgment of others” (p.98), to the extent that he even goes so far as
to refer to citizens as the “Hiroshima cult” (p.93). While the most vocal
citizens in Hiroshima, hibakusha or otherwise, advocate for peace, |
disagree that their behavior resembles that of a “cult”, as Buruma would
suggest. His notion that Japanese view themselves as “unique victims”
does hold merit, however, which will be discussed shortly.

Once again, we see the ways in which peace became a central
theme associated with the hibakusha. Themes of peace and remem-
brance of the dead became nearly synonymous with the hibakusha,
particularly after the construction of the Hiroshima Peace Memorial
Park. In the next section, | will go into greater detail regarding the ways
that the hibakusha, as well as those who died during the bombings,
have been remembered by the general public. However, much like
the experience of the survivors themselves, remembrance through
monuments, memorials, ceremonies, and even the city itself is not as
straightforward in interpretation as one may think.

Memorials and Ceremonies

After the end of the War, efforts to rebuild Hiroshima were,
curiously, tempered by the input of survivors. Yoneyama states that, in
Hiroshima, “urban planners have had to negotiate the signs of peace
and late capitalist prosperity with the memory of the atomic destruc-
tion”, and, “Thus, even as [a city official] identifies the city as the site for
peace, he displays a profound desire to avoid remembering it as the
site of atomic annihilation” (p. 46). Much like the dissenting opinions
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of the hibakusha to remain silent or to be outspoken, reconstruction of
the city attempted to find some semblance of balance between decla-
rations of peace and somber remembrance for the lives that were lost.

In 1954, few short years after Hiroshima's official declaration as
a City of Peace, construction was completed on the Hiroshima Peace
Memorial Park. The Park is huge in scope and scale, housing several
monuments, a museum, and ceremonial space. It is here that the an-
nual August 6 ceremony is performed, wherein the city's destruction is
remembered. The ceremony itself includes a minute of silence that be-
gins at the time of the bomb's detonation, songs and poems dedicated
to the dead and to peace, and the participation of hibakusha and their
families. All of this takes place next to one of the central monuments of
the Park: the Memorial Cenotaph.

Fittingly, of all the memorials in the Park, it is perhaps the Me-
morial Cenotaph that most encompasses the hibakusha sentiments of
peace. An inscription on the Cenotaph reads, as translated by Yoneya-
ma, “Please rest in peace, / For we shall not repeat the mistake” (p.
16). In the original Japanese, the subject of “we" is not present, which
sparked debate as to whose mistake should not be repeated, or who
was to blame for the events of August 6. One predominant critic of the
wording was Justice Pal, mentioned earlier, during his visit to the Park.
To paraphrase Yoneyama'’s citation of Pal’s critique, he felt that justice
had not been served regardless of whether the phrase referred to the
use of the atom bomb (since the U.S. was never charged with any war
crime), or if the phrase refers to Japanese war crimes (which could be
seen as an extension of Western colonialism) (p. 16-17). In the end,
however, the Japanese public came out in favor of the inscription, and
it remains untouched to this day.

The subject of Japanese war crimes has not been limited to
the criticism given by Justice Pal. Japan’s uniqueness of being at-
tacked with atomic weapons becomes, according to Dower, “...a way
of remembering Japanese suffering while forgetting the suffering that
the Japanese caused others” (p. 218). While the nation itself may be
the only one in history to be attacked in such a way, Japanese citizens
were not the only victims in Hiroshima and Nagasaki. Part of the “suf-
fering that the Japanese caused others”, as Dower said, included the
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colonization of China and Korea in the years leading to World War I.

In fact, Koreans living in Japan on August 6 “...comprised between 10
and 20 percent of those killed immediately in the Hiroshima bombing”
(Yoneyama, p. 152). Furthermore, historian Thomas U. Berger adds, in
War, Guilt, and World Politics after World War Il, "Former slave laborers,
including the hundreds of thousands of Koreans and Chinese who had
been forcibly brought to labor under atrocious conditions in Japan,
were entirely ignored, despite efforts by some Japanese leftists to pub-
licize their plight” (p. 154). It is clear that it is not only the occupation by
U.S. forces that can cloud remembrance for hibakusha, but past Japa-
nese occupation in Asia as well.

The controversy regarding Japanese colonization is further
exacerbated by the Korean Atom Bomb Memorial. Despite the large
number of Korean victims of the bombings, as mentioned by Yoneya-
ma, the Korean memorial was not erected until 1970. Furthermore, the
memorial is not located within the main Park. Despite efforts to move
the memorial into the Park proper, it still remains physically segregated
from all other memorials to the war dead in the area.

The criticisms previously discussed in reference to Japanese
colonization are certainly warranted. Yoneyama tells the reader that no
mentions of Korean victims of the bombings, or words of official apolo-
gy, were ever uttered until 1990 (p. 152; 165). Speaking further on the
subject, she says:

The Korean memorial speaks specifically to the Korean
nation’s victimization by Japanese colonialism and the war
of expansion. It embodies memories that have been
collectively reconstituted and distinguished from those of
the perpetrators. The memorial therefore stands for the
irreconcilable chasm between the colonizers and the
colonized, for the sincerest sentiments for the dead cannot
easily conflate. (p. 170)

In a way, both the Cenotaph controversy and the Korean
memorial controversy can be related to the overall notion of peace
that the Park advertises. The language of the Cenotaph inscription, for
example, is purposeful in its ambiguity. By refusing to place blame on
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one country or another, the memorial can stand as a symbol of peace
that unites two former warring countries, as well as the rest of the
world. Similarly, attempts to move or otherwise alter the Korean memo-
rial have been unsuccessful because of the discord it could potentially
cause between two already disparate ethnic groups. Although the
methods and motives may be unconventional, and the Korean memo-
rial must certainly find a unified solution, these memorials embody, in
their own way, the peace that the Park was built to uphold.

Today, in 2017, one can still see the results of what survivors
have helped turn into a reality in Hiroshima. Parks, Memorials, Muse-
ums, and Ceremonies dedicated to peace have become all but syn-
onymous with the city itself. It is important to remember, however, the
individual as well as the collective group of hibakusha. The internal
struggle to decide whether or not to publicly declare one's status as a
survivor of a nuclear attack, as well as the decision of how best to share
one's story if the decision is made to speak out, should not be over-
looked; nobody but a fellow survivor could ever hope to understand
the difficulty of making such decisions. The sentiment behind the am-
biguous language of the Memorial Cenotaph, refusing to place blame
on one country or another, should similarly extend to our perceptions
of hibakusha, not placing blame or judgment on them regardless of
how they choose to live their lives.

Conclusion

Following the use of one of the most destructive weapons ever
used, a voice of peace arose from the ashes. It was not, and is not, the
only voice that arose that day, but it has thus far been the one that rings
the clearest in the mind of the world. However good intentioned the
sentiments of peace may be, it is important to acknowledge how and
why that voice has become synonymous with a group of people that
numbers in the thousands.

As a result of the U.S. Occupation immediately following the
War, Japanese citizens, hibakusha included, could only publicly mourn
or otherwise express their feelings within approved guidelines. Thus, to
avoid constant censorship, a theme of Peace emerged as a safe way to
mourn the dead and to frame the use of atomic bombs.
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The theme of Peace was further reiterated when it came to the social
and societal pressures felt by the hibakusha regarding their choice

to remain silent or to speak out about their condition. Those who
remained silent did so largely to remain unseen and at peace with
themselves, or to honor and bring eternal peace to those who lost their
lives. Those who chose to speak out about their condition likewise did
so to speak for peace, nuclear disarmament, and “not retaliation, but
reconciliation”.

Naturally, these grand ideas of nuclear disarmament and
world peace lent themselves to the creation of several movements and
organizations. Positive effects were seen almost instantly, with groups
responding to such incidents as the Bikini Incident by campaigning for
government recognition and compensation for their status as
hibakusha. While there were unpleasant consequences to their cam-
paigns, such as intrusive government regulation or outside questioning
of the motivation behind their organizations, these movements never-
theless persisted.

Lastly, themes of Peace are forever immortalized by the Hiroshi-
ma Peace Memorial Park and the monuments, museums, and ceremo-
nies housed within. The message of Peace permeates the Park, even
when controversies arise. While Japan has not sufficiently acknowl-
edged their colonial past in the eyes of many, the inclusion of a Korean
memorial is a step in the right direction. In time, | hope that all parties
involved can reach an agreement on how best to remember and me-
morialize the lives that were lost to the atomic bombs.

Remembering August 6, 1945 is all but permanently tinted
through the lens of the hibakusha. While individual opinions vary, the
unique plight that each of them has faced throughout the years since
that fateful day should be held in the highest esteem. It is often difficult
to find the truth amidst shifting political agendas, but the world owes
it to the survivors of Hiroshima and Nagasaki to not only find the truth,
but to listen to the warnings they all give regarding the dangers of con-
tinued nuclear armament. Only by listening to those who have endured
the past can we hope to prevent the same mistakes in the future, thus
achieving the Peace for which the hibakusha are known.
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Need for Research

When the labor market is strong the attractiveness of a college
education weakens. Consider the following, the U.S. unemployment
rate as of July, 2017 was 4.3%, the lowest it's been in over ten years[”
The U.S. national undergraduate enrollment rate increased by 37%
from 2000 to 2010. From which nearly two-thirds occurred during the
Great Recession (2007-2009). In the years following the recession,
from 2010 to 2015, undergraduate enrollment decreased to 17 million
students nation-wide, a 6% decline. Although current projections by
the National Center for Education Statistics indicate promising growth
of 14% from 2015 to 2026, it's ultimately a function of the economy'’s
future performance- which can be difficult to accurately forecast. [/

Exhibit: 1

AVERAGE UNEMPLOYMENT RATE &
UNDERGRADUATE ENROLLMENT BY YEAR

S E.I-—-_Eg_ a8 A

2007 2008 2009 2010 2011 2002 #0133 2014 2015 2016 2017

= =guerage Unemployment Rate [Percent] = =Undergraduate Students (Millions)

*2016 & 2017 Undergraduate Enrollment is estimated by the National Center for Education Statistics
** 2017 Average Unemployment Rate is as of September 2017

High school graduates are less inclined to immediately enroll
in higher education as the opportunity cost of foregoing employment
opportunities increases. [Exhibit 11 This tendency is particularly detri-
mental to Indiana University Southeast (IUS) and all universities whose
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predominant student base consists of first generation college students.
Furthermore, the U.S. total fertility rate (average number of births
throughout a woman'’s lifetime) declined by roughly 14% from 2007 to
2014. BIThis indicates the “immediate high school graduate” base will
likely decline throughout upcoming decades, all else constant.

Exhibit: 2
Total Fertility Rate (Births per Woman's Life)
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Source: Centers for Disease Control & Prevention - National Vital Statistics Reports:
Volume 66, Number 2

Additional revenue pressures stem from an increasingly competitive
array of higher education options as regional and national online pro-
grams continue to gain momentum. The National Center for Education
Statistics reports roughly 5.8 million students enrolled in at least one
online course during the fall of 2014, which was 28.5% of all college
students at the time. [41Given this trend, many universities nationwide
are ramping up their online programs to stay competitive. Furthermore,
the Fed Funds Rate dropped from roughly 5.1% in 2007 to less than
half a percentin 2009, and now hovers around 1.2%. [5] Consequently,
returns from investments and endowments- which many universities
have historically enjoyed- have diminished significantly in tandem with
bond and interest rates. (6]
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A funding issue specific to Indiana University is the receipt of
lower than expected state appropriations for 2018. According to Diann
McKee, vice president of finance at Indiana State University (ISU),
Indiana’s operating appropriations decreased by roughly $775,000
from 2016-17 due to performance-based funding metrics. [71 Although
Indiana University is slated to receive a 2.8% year over year increase in
appropriations for 2018, IU president Michael McRobbie has enquired
the Senate for increased funding,

“I'm concerned about the level of appropriations included in
the House budget (that) would make it extremely difficult for
Indiana University to continue the partnership with you and

to keep tuition increases low. And this partnership was
possible because of the level of state funding included in the
current biennial budget that enabled the institutions as a whole
to implement very modest tuition increases...” [8]

This concern over state funding is justified by the fact that student

fees - IU's largest source of operating revenue - cover less than half of
operating expenses. See Exhibit 3 for a condensed view of IU's income
statement from June, 2014 to June, 2016: [91110]

Exhibit: 3
Fiscal Year Ended (in thousands)
June 30, 2016 June 30, 2015 June 30, 2014
Operating Revenues

StudentFees % 1,402,098 S 1,357,804 S 1,303,046
Less Scholarships S (246,282) S (238,845) S (223,516)
Other S 1,100,388 S 1,088,645 S 1,115,711
Total Operating Revenues & 2,256,204 S$ 2,207,604 § 2,195,241
Total Operating Expenses % 2,941,624 $ 2,863,815 S 2,838,946
Total Operating loss $ (685,420)0 $§ (656,211) $§ (643,705)

Student fees % of Op. rev. 62.14% 61.51% 59.36%

Student fees % of Op. exp. 47.66% 47.41% 45.90%

Source: Indiana University - Annual Financial Reports, 2014-2016
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Call to Action

The continued threat of declining revenue forces the issue.
Universities must seek out additional revenue streams which do not
come from traditional sources such as tuition/student fees, state
appropriations, research grants, endowments, or return on investments.
It can be quite challenging to find, implement, and sustain alternative
revenue streams which increase profitably while maintaining academ-
ic missions and reputation. Universities, like many organizations, may
naturally focus on traditional sources- what's “tried and true”- when
crafting strategies to increase revenue, experience helps pave the path
forward. This reflex is by no means wrong, but university officials can
greatly benefit by also considering the possibilities which exist in the
realm of alternative revenue. The purpose of this research is to suggest
possible sources for alternative revenue to institutions of higher
education, as well as answer the following- what is alternative revenue,
what does it look like, and what kind is right for which universities?

What is Alternative Revenue?

Alternative revenue is income derived from innovative,
non-standard, or otherwise differentiated products and services. It's
the result of businesses and organizations creatively utilizing their core
competencies and resources to meet the needs of non-traditional
customers and/or create new demand from traditional customers. In
research conducted by the consulting agency, Parthenon-EY, alterna-
tive revenue for universities was found to belong to one of four broadly
defined categories- they are explained below [111:

Post-Secondary - Any college level course bearing credit towards the
completion of a degree excluding standardized programs. ‘Standard’
programs are those which meet the typical conception of a college
experience, two year Associate’s degrees, four year Bachelor's degrees,
etc. These programs traditionally meet for 15 weeks during spring
and/or fall semesters with an occasional 12 week summer
mini-semester.

Enrichment - Any non-credit bearing educational experience designed
to improve employability, promote self-fulfillment, or deepen one’s un-
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derstanding of the world. Such courses are not taken in order to earn
a degree, but rather because the student seeks highly specific knowl-
edge and is willing to pay for it.

Facility Utilization - Any activity conducted on college campuses or
owned property making use of otherwise unutilized space. The idea
is to minimize the toll from fixed property costs by maximizing facility
utilization whenever possible.

Products/Services - Something of value, non-educational in nature,
offered to students in order to meet specific needs traditionally met by
firms outside the higher education industry.

What Does Alternative Revenue Look Like?

The below information provides a myriad of case examples
regarding alternative revenue sources as seen in practice by universi-
ties across the nation. By no means is this list exhaustive of all possible
sources as many opportunities are still in infancy or have yet to be cre-
ated. The goal is to identify examples of what has been done in order
to begin thinking about what may be done in the future. Each alterna-
tive revenue source referenced below is followed by examples then a
cost/benefit summary to aid universities in their analysis.

Post-Secondary
Weekend Master’s Classes

Rationale: Not all students are willing or able to attend classes during
the work week.

Example: Purdue University Krannert School of Management
offers a 21-month hybrid (part online) MBA program. Beginning in
August, classes meet in person every other Saturday which equates to
roughly 39 times the entire program. As of 2016, the average student
was 33 years old and 66% were male [12]. In-state tuition costs are
$49,740 while out-state runs $54,714. As of fall 2016, there were 57
students enrolled in the weekend MBA program, as well as 21 students
in a similar business analytics and information management program.
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Assuming 48% of students are out-state- which was the 2014 rate for
incoming Purdue freshman [13], and the graduation rate is that of the
national average for MBA programs (86%) [14], this roughly amounts to
$4 million in revenue across 3 years- the time it takes to complete the
program. [15]

Colleges without master’s level education can still benefit from knowl-
edge of programs like Purdue’s. The distinguishing factor for this
alternative revenue source isn't the advancement of the degree offered
or even the weekend centric schedule. The true value instead lies in
the fact that some students do not prefer or simply cannot accept
traditional class times in conjuncture with their life’s responsibilities. As
such, any educational institution able to identify student demand for
non-traditional course times can attempt to tap into this niche segment
to increase their profitability. Exhibit 4 pertains to the potential benefits
and costs of weekend master’s classes, but should also be considered
in the broader context of “alternative class time” programs.

Exhibit: 4
Weekend Master's Classes
Pros Cons
Attract students whaose schedules aren’t Instructars could reslst weekend formats, or
compatible with weekday classes demand additional compensation

Lepending an the degree and oallege,
student demand may not be high enough ta
justify offering weekend classes

Mo need to develop new degrees or courses,
just restructure existing mesting-time format

Increased utilization af existing faculty and Potential for cannibalization of student
facilitiez enrallment fram existing master's programs

Precollege Programs

Rationale: Universities can actively influence “not yet college
ready” student’s decisions regarding postsecondary educational attain-
ment.

Example: George Washington University gives high school juniors

and seniors the opportunity to earn college credit in a myriad of ways.
[16] For $5,596, students can take a course in politics, engineering, or
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studio arts alongside fellow high school students over the course of
three weeks in the summer ($1,386 extra for room and board). Or, for a
premium, the summer college experience can last six weeks, a student
can choose from any class offered to college freshman, and the student
may take the class alongside college students. This six week package
has several cost structures and options for students: take one course
for $4,858, one course and live on campus for $7,224, two courses and
live on campus for $10,485 (must live on campus to take two in-person
classes), or $4,568 per online class taken. In 2016, 429 high school
students attended one of the above programs resulting in revenue
between ~$2.4 million assuming all students chose the cheapest op-
tion and ~$4.5 million assuming all students chose the most expensive
option.l17] Part of the price premium George Washington University

is able to command stems from the history and numerous attractions
surrounding the Washington D.C. area.

Example: The University of New Mexico (UNM) has created in conjunc-
tion with Central New Mexico Community College (CNM) a program
designed to bridge the gap between two-year and more advanced
degrees. 181 The 2+1+2 program - as coined by UNM to denote years
spent on each degree- will earn students in two years an Associate'’s
degree from CNM, in one year a Bachelor's in Liberal Arts from UNM,
then in two years a Master’s of Business Administration from UNM. This
five-year program serves a dual purpose from the universities’ perspec-
tives. First, it further incentivizes students to complete their Associate'’s
education. Second, it paves a direct path to the completion of even
more advanced degrees, specifically a Bachelor's in Liberal Arts then

a Master'’s of Business Administration. This streamlining could have
significant impact as only one in seven students who attempt to earn an
Associate’s degree end up completing a four year degree. [191 It's very
likely the periodic awarding of degrees throughout this five-year pro-
gram helps re-energize student’s motivation to persevere. UNM claims
the cost of earning all three degrees is less than $20,000 if a student
receives the Lottery Scholarship which is state funded and awarded to
in-state high school graduates who have taken 15 college credit hours
and maintained a 2.5 GPA.[20] Approximately one-third of UNM stu-
dents are eligible. The Lottery Scholarship covers an astounding 60%
of tuition for recipients throughout the 2017-18 school year, meaning
non-recipients can expect to pay approximately $50,000 for all three
degrees. [21]
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Precollege programs are unique in that instead of targeting people
who are ready to study at the university level, they motivate people just
under this threshold to keep learning. After all, education as a product/
service is tiered in nature- students must first climb the ladder of high
school before gaining the opportunity to purchase a college educa-
tion. Universities are wise to prop the “ladder of education” towards
their organization whenever possible.

Exhibit: 5

Precollege Programs

Pros Cons

Precollege students can leave the program,
choose competiters afterwards, ar never
attend higher education

Increase future enrallment in core
pragrams

Ability ta gather firsthand data regarding Difficulty attracting participants depending
precallege student’s experiences and am averall attractiveness and affordability of
overall impreszions af college orogram,/university afferings

As the economy imprawves interest in
postsecondary education declines {see
Exhibit 1}

Influence precallege student's perception
of higher education and its importance

Business Partnerships (Co-ops)

Rationale: Knowledgeable students are in a sense the product
which universities offer to businesses. As such, universities can work
alongside their “customers” to co-design the final “product”.

Example: The Kentucky Community & Technical College System
(KCTCS) was created as part of the Postsecondary Improvement Act of
1997 in order to further the education of Kentuckians statewide. Today
the system is comprised of 16 colleges and 70 campuses.

In 2003, Toyota pledged $500,000 to KCTCS in support of cre-
ating the Center of Excellence in Automotive Manufacturing (CEAM).
This initiative utilized the educational resources of KCTCS along with
the experience and wisdom of automotive professionals in order to
create nationally accredited automotive training programs. [221 By 2005
CERN had evolved into the Automotive Manufacturing Technical Edu-
cation Collaborative (AMTEC) and recruited industry leaders like Ford
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and General Motors into the partnership. [2311n 2009 AMTEC received
a five year $5.5 million grant from the National Science Foundation. [24]
Today students seeking a career in the automotive industry can partake
in AMTEC's “modularized, hybrid online lectures and in person labs”,
which consist of 57 modules. Upon program completion, students earn
a General Maintenance - Mechatronics Certification which is equivalent
to a KCTCS Associate’s degree minus general education credits. As of
2017, there are 17,568 active students participating in AMTEC pro-
grams. Dr. Annette Parker, executive director of AMTEC in 2012, said
“the program is relatively inexpensive compared to the cost of getting
an associate’s degree, and all that's involved.” [25]

The creation of AMTEC by the Kentucky Community & Technical Col-
lege System is quite unique. Coordinating with top industry leaders

to create a nationally recognized training program specific to a trade
is by no means a feat accomplished overnight, and would assuredly
be more difficult without financial support from local governments. A
typical university system may struggle to acquire the resources and im-
minence necessary in order to entice industry giants into forming such
a training partnership. However, the key takeaway from the success of
KCTCS and AMTEC is that universities can create custom tailored pro-
grams that prepare students for certain roles within industries or even
specific companies. Universities that consider the possibility of pio-
neering business partnerships - no matter the scale (industry, regional,
a single business, etc.) - are likely to at least learn more about their
surrounding opportunities and the kind of skillsets companies need
throughout the process. Consider exhibit 6 when assessing the poten-
tial for business partnerships.

Exhibit: 6

Business Partnerships (Co-0ps)
Pros Cons
Difficulty forming large scale
partnerships due to required financial
resaurces and reputation
Available business partnars may not
offer substantlal puldance, resources,
of demand far students to Justify a

Increased reputation with businessas
and students

Stay up to speed on the skills, tralts,
and education employers expect from

raduates
& partnership
Programs serve as a direct path to job | Contractual sharing of control/profits
placerment for enrolled students with business partners
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Certificates (Stackable Certificates)

Rationale: Student demand for postsecondary education ex-
tends beyond that of just degrees.
In 1994, about 300,000 college level certificates were awarded nation-
wide. By 2010, this number grew to over 1,000,000. [26]

Example: Columbus State Community College allows students to earn
various certifications in addition to - or instead of - traditional associ-
ates degrees. Students often ‘stack’ such certifications on top of their
traditional education in order to stand out in the job market, and may
even stack several certifications within a given field of study. At Colum-
bus State, current students working towards their associate’s degree

in Finance are tempted into also earning certificates in Insurance (20
credit hours) and/or Banking Fundamentals (28 credit hours). [27]

Example: Central New Mexico Community College (CNM) has seen
success through the juxtaposition of degrees and certificates. Accord-
ing to CNM, 13,777 degrees and certificates were awarded in 2016-17
-almost a 7,000 increase from 2015-16. The bulk of this increase came
from certificates. [281 One of CNM'’s offerings, a Customer Service Rep-
resentative Certificate (16-17 credit hours), runs about $648 for tuition
costs. Its primary focus is preparing bilingual students for professional
customer service positions in areas such as call centers, online support,
and retail. [29]

Exhibit: 7
Stackable Certificates
Pros Cons
Less cumbersome to adminlster than new Potential to cannlballze other programs and
Rrograms orF degrecs degrees
Lewverage specialized knowledge of Typically less reputable tham degrees,
prafessars into tangible products students may not see the valua
Can be bundled together with existing The appartunity cost of instead offering
degrees for increased revenue more intensive and expensive deprees

One-Year (or less) Graduate Degrees

Rationale: One of the biggest factors preventing students from
continuing their postsecondary education is the associated cost. [30] For
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many students, paying off their student loan debt is undoable until they
obtain a higher paying job, which often isn't achieved until after gradu-
ation. Meanwhile, interest on student loans grows and increases overall
debt. Shorter program completion times are more convenient and can

directly translate into less cost for students.

Example: University of Wisconsin Law School (UWL) created a 9-month
Masters of Laws-Legal Institutions program (24 credit hours) for for-
eign law students who possess a bachelor’s law degree or equivalent
from outside the U.S. Interestingly, only two courses (6 credit hours)
are mandatory within this program, nine credit hours may come from
areas outside of law, and the remaining 11 credit hours must be from a
variety of law electives.

The program is typically completed within two semesters, and UWL
recommends students have a minimum of $56,000 set aside for the
cost of the program as well as living expenses. Of this, $34,700 is reve-
nue to UWL which covers tuition and book costs. [31]

Enrichment

Executive Education (Corporate Memberships)

Rationale: Businesses in need of new skillsets can become
lucrative customers for universities. Executives can be sold specialized
educations directly or entire workforces can be enlisted in job specific
training.

Example: University of Michigan's Ross School of Business (UMRS)
offers businesses and individuals around the world the ability to pur-
chase "executive educations” which are exactly what they sound like.
Top executives, industry leaders, and prospective entrepreneurs are in-
vited to participate in highly focused programs, sometimes weeks long,
to master the more nuanced issues in business. The “Global Supply
Chain Innovation in a Changing Environment” program lasts five days,
will commence three separate occasions in 2017- twice in Ann Arbor,

Michigan and once in Hong Kong, China, and costs $8,950 to attend.
(32]

This fee includes tuition, instructional materials, room and board, and
three meals a day. However, all UMRS alumni earn the right to attend
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any executive education program free of charge. Non-Ross School of
Business UM alumni may attend any executive education program at
half price. This opportunity for lifelong learning and networking along-
side business executives and industry leaders is in itself a phenomenal
motivation to become a University of Michigan alumni.

Custom executive education programs may also be created
on demand by businesses seeking guidance on issues specific to their
company. In November of 2015, UMRS taught international business
and leadership skills to 23 executives from the Industrial and Com-
mercial Bank of China (ICBC). The program included over 500 hours
of coursework and activities, and was completed over the course of
nine months. [331 Some of the non-customized executive education
programs at UMRS cost nearly $30,000 per participant. The per person
cost incurred by ICBC likely exceeded this figure given the degree
of specialization provided as well as the nine month program length.
Based on a rough estimate of $30,000 per executive, UMRS earned
approximately $690,000 in revenue. [34] Aside from the immediate fi-
nancial implication, UMRS increased their worldwide reputation, brand
image, and chances for future business relations with China.

Exhibit: 8

Executive Education f Corporate Memberships

Pros Cons
Entlce students with the abllity to network Lack of reputation or a strong business
with professlonals school makes recrulting execwtives difficult
Build recognitian and reputation within Failure to impress enralled executives
cammunity, increase overzll attractivenass leading to damaged reputation amang
of university business community
F t |ationshi ith busi

Brm 5. rang relationsnips w . HSInesses, Demand can be difficult to predict

patential for future callaboration

Language Programs

Rationale: According to an American Community Survey report
by the U.S. Census Bureau, the number of people in the U.S. who nat-
urally speak a non-English language has grown by nearly 300% from
1991 to 2011 (from approximately 20.2 million to 60.6 million), which
dramatically surpasses the United States’ 38% population growth over
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this same three decade time period. [351136] As a result, universities now
have a greater opportunity to recruit students based on the growing
demand for English speaking skills.

Example: University of California‘s Irvine Division of Continuing Educa-
tion (UCI) offers a variety of English immersion classes for non-native
speakers. Students can participate in a 10-week CEA (Commission on
English Language) accredited English as a Second Language Program
which teaches “university-level” English speaking skills for $4,000 in
tuition. There are also programs for conversational level English skills
as well as business level English skills which can last four, eight, or 12

weeks. Tuition for both the conversational and business level courses
are $2,300. [37]

UClI also offers Massive Open Online Courses (MOOC) to students for
free on Coursera- an education company and website that partners
with universities to create free, online, non-credit bearing courses.
However, for a fee, certain courses are eligible to become credits
towards the completion of “specialization certifications” such as Ad-
vanced Academic Speaking and Listening, Master [of] Intermediate
Grammar, and Academic English: Writing. Tuition for these certificates
takes form as monthly subscriptions fees to Coursera, which continue
indefinitely until the courses are either completed or cancelled. (38

Exhibit: 9
Language Programs
Pros Cons
Increasing demand for English speaking skills | May need CEA accreditation or equivalent to
Inthe U.5. maximize program enrcliment

Enrolled students are exposed to other
pragram offerings and may be influenced to
earn additional degrees

Demand iz likely lower in areas experiencing
less immigration

Expands poal of potential students by

R Reguires experienced and bilingual
eliminating language as an enrallment

. rofessors
barrier F

Summer Athletic /Activity Camps

Rationale: Universities can experience unfavorable seasonality
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during the summer, however, this can be minimized by offering sum-
mer activities like sports camps.

Example: University of Texas at Dallas (UTD) offers summer activity/
athletic camps to youth who are looking to improve their sports skills.
Several of these camps are geared towards those planning on playing
professionally in college, which serves a dual purpose from UTD's per-
spective. Firstly, it's a way to generate revenue fairly inexpensively. Sec-
ondly, by inspiring positive feelings of motivation and talent growth,
UTD influences young people to come back for college when they're
of age. Among of some the programs are basketball skills camp, elite
soccer prep camp, and volleyball camp. Basketball skills camp is for
ages 5-18, costs $120 per half day (1.75 hours) or $190 per full day (3.5
hours), and lasts five days. [39] Elite soccer prep camp for boys ages
14-18 costs $199 (commuter) or $359 (residential accommodations)
and lasts for three days. 1401 Volleyball camp for girls ages 15-18 lasts
four days, participants bring their own gear, and costs $400. [41]

Exhibit: 10

Summer Athletic / Activity Camps
Pros Cons

Universities not known for their sports'
teams may be challenged to attract
participants

Inexpensive to administer if existing facilities
are utilized

Serves as a recruitment platform for future

Potential liability for injuries
students and athletes ¥ )

Apprenticeships

Rationale: Universities can diversify their portfolio of products
by offering apprenticeships, wherein “hard skills” like carpentry or
welding are taught both at academic and on-job settings.

Example: Lane Community College (LNC) offers a non-tra-
ditional college experience for students who choose the path of an
apprentice. Instead of paying for a degree in hopes of higher future
wages, students can pay to become masters of a trade and be guaran-
teed a decent future wage within 2-4 years- entailing a minimum of 144
classroom training hours per year plus 8,000 hours of on-job training
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in total. Furthermore, certain apprenticeships count significantly to-
wards LNC degrees like the Associate’s in Construction Trades General
Apprenticeship degree, meaning apprentices don't necessarily have
to choose between gaining work experience and earning a college
degree. Construction trades can be mastered for $12,725 (resident tui-
tion and books) and earn apprentices a minimum “journey-level wage”
(wage is delayed until proficiency is reached) of $23.70 per hour. Elec-
trician Technology apprenticeships run about $10,150 (resident tuition
and books).

Lastly, Industrial Mechanics and Maintenance Technology Apprentice-

ships cost roughly $11,500 (resident tuition and books and supplies
[42]

Exhibit: 11
Apprenticeships
Pros Cons
Diversify educational opticns, attract Potential to cannlbalize enrollment in degree
students who prefer hands-on learning pearing programs

Doesn't fit the traditional model of "higher”
Provides direct job experience to students educatian, cauld diminish perception af
university guality

Ability to weave apprenticeships into Demand for apprentices may be low
technical degrees depending an area

Online Enrichment Classes

Rationale: Universities can satisfy people’s need for personal
growth by offering classes designed solely to increase knowledge over
a specific subject- no degree, no certificate, no credits, just the bene-
fit of learning. Almost any subject matter can be transformed into an
enrichment class, from personal finance to movie trivia.

Example: San Diego State University (SDU) offers over 400 enrichment
classes, which are often offered in an online format for a fraction of the

cost compared to traditional credit bearing classes.

Some of the enrichment options at SDU include a Stock Trading

Graduate Research Journal, Volume 8 105



Suite on stocks and bonds for $359, a Microsoft Excel class for $469,
a Healthy Living class for $359, and even a GMAT prep class can be
taken for $490. 143]

Exhibit: 12

Online Enrichment Classes

Pros Cons

Courses can easlly be taught Inan online Potentlal to cannlbalize more expenslve
format, a professar may not even be needed | credit-bearing courses

Requires little to no accreditation or Mo degrees mean less power to caommand a
owversight in order to setup high price

Less costly to implement than a new credit-

Difficulty predicting demand for courses
bearing program ¥P B

Facility Utilization
Classroom/Facility Rentals

Rationale: Empty classrooms and buildings are a drain on effi-
ciency. Underutilized fixed assets ultimately drive up per unit costs, or
in this case, the cost of a college education. To combat this universities
can repurpose underperforming property by renting it out to business-
es, organizations, and individuals.

Example: Bellevue College will rent out virtually any building or facility
it owns when notin use.

Businesses and organizations pay a flat fee for the first four hours then
an additional hourly fee thereafter (example: $150F - $50H). Some of
the facilities available for renting include classrooms at $180F-$45H,
computer labs at $500F-$125H, the cafeteria at $560F-$140H, a large
theatre room for $740F-$185H, etc. Bellevue also offers premium bun-
dles like the “Conference Package” wherein guests have eight hours
of access to either the cafeteria or theatre, five breakout rooms, a site
coordinator, media equipment, and custodial support for $2,900. The
most expensive bundle is the “Graduation Package” which for $5,500
accommodates up to 3,000 people with full gym and lobby access for
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rehearsal and graduation ceremonies, a stage, a site coordinator along
with custodial and technical staff, a piano, media equipment, etc. [44]

Example: University of North Carolina at Pembroke (UNC-P) has a
“Space Utilization Dashboard” report which is used to judge facility
utilization. The report measures how often a room is operated on each
day of the week and by the hour. [45]

Exhibit:13
Ha 92 10a 1la 1Ip Ip ip Ip dp Sp bp Tp 8p p
Total
Room Usage by Day and Hour

Mo 28% T8 63% EFG 3% B0 TI%6 48% 25% 2T% 4% 4X% % 26%  52%
Tu 3% BE% E5% 90% E9% T9% 67% 66% 46% 31% 46% 42% 30% 20%  58%
We  27% T0% 1% TS% B3% BORE TI% 4T 29% 29% 6% 28% 24% 13% 4%
Th  36% 84% B0 R9% 00 BO% 69% BSN 44% 29% 43% 6% 30% 18% 5T%
Fr 25% 60% 61% T T3 62% S1% 19% 2% 0% 0% O% % 0% 0%
Toral 30% T4% 39% XN BI% TEN G0 49% 9% 23N 35N 19N NN 16N 4E%
Hour-by-hour reports count a reom as used when a course is scheduled for any portion of the hour

Source: University of North Carolina - Pembroke, Space Utilization Dashboard for fall 2010

These metrics are valuable in that they allow universities to accurately
quantify wasted facility space and then develop plans to repurpose
underperforming areas. Universities considering renting out their facil-
ities are highly advised to first prepare similar data as found in UNC-P's
space utilization dashboard as shown above in exhibit 13

Exhibit:14

Classroom/Facility Rentals

Pros

Cons

Superior utilization of fixed assets

Risk of property damage

Little to no development costs

Universities without "special”
amenities/facilities may have difficulty
finding renters

Build stronger relations with community

Uncertain demand

Senior Citizen College Programs

Rationale: The less students enrolled in a course, the less prof-
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itable the course is for the university. Classrooms with a low student
body count can potentially be filled by non-traditional students such as
senior citizens.

Example: Hunter College allows "lifelong learners” - those over the age
of 60 - to take undergraduate courses free of tuition and free of aca-
demic credit (no degrees). However, lifelong learners do pay an $80
registration fee and may only take classes where both capacity and pre-
requisite requirements permit. Hunter College claims to “welcome over
500 lifelong learners per semester (fall, spring, and summer)”, which
equates to roughly $120,000 per year. 1461 147]

Exhibit: 15
Senior Citizen College Programs
Pros Cons
Increase student enrollment in unfilled "lifelong learners" are not as profitable as
classes traditional students
No additional costs to university Uncertain demand
Products/Services

Debit/Credit Card Affinity Programs

Rationale: According to Sallie Mae’s (a student loan company)
2017 report, "How America Pays for College”, 42% of families consist-
ing of at least one college student borrowed money to cover some
portion of college expenses for the 2017 school year. 48] Because of
the prevalence of student borrowing in order to pay for college, uni-
versities can team up with financial institutions in order to recommend
specific financing options.

Example: PennState Alumni Association partnered with Bank of
America to offer special credit and debit cards to its members. These
cards have “"PennState Alumni Association” proudly branded across the
top to signify membership.

These cards are generally marketed as a way for alumni to bank wisely
while also helping their alma mater. Some of the perks include 1%

108




cashback on all purchases, 2% cashback at grocery stores, 3% cash-
back for gas, and free admission to over 150 participating museums
across the U.S.

This model works well for PennState as they collect a certain per-
centage of student fees owed to Bank of America without having to

do much work. Their role in the partnership is simply to gain Bank of
America more customers, not manage accounts. [491 PennState isn't the
only university profiting. In 2009 around the end of the Great Reces-
sion, universities nationwide collected around $85.8 million in total
from similar banking partnerships. (501 The below table captures the 10
biggest players as of 2010:

Exhibit: 16
Top 10 University Incomes from Credit Card Affinity Programs, 2010
Revenue Active

College/Association (milligns) Accounts

Penn State Unlversity Alumnl 5 4,549 70,060
Ex-Students of the Unlversity of Texas 52,40 31,748
Unlversity of Michlgan 5 L&0 35,840
Unlversity of Scuthern Callfarnia 5 151 20,580
University af Tennezsee 51.43 & 702
Arizana State University 51.35 9433
University af Calitarnia 51.35 13,412
University af Geargia 5130 20,580
Duke University 51.38 7,222
Univ. of Marth Carolina, Chapel Hill 51.25 15,140

Source: Forbes Magazine
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Exhibit: 17

Debit/Credit Card Affinity Programs

Pros Cons
Most of the work is outsourced to the Smaller and less reputable colleges may
partnered financial institution struggle to enlist students

Little control overthe rates and fees incurred

Little to no direct costs for the university
by students

Poor management by financial institution

Branded cards also serve as a marketing tool ] )
could reflect badly on university

What Makes Alternative Revenue Work?

Given the diversity of alternative revenue sources, prospective
universities are advised to consider the following questions inspired
by this research in order to narrow the search to those sources most
suitable. First, “What are our competitive advantages- those resources
and knowledge which competing universities lack and cannot easily
replicate?” If a university is uniquely fitted in any regard compared to
its closest competitors, be it in the form of size, reputation, access to
capital, number of students, quality of professors, etc., the advantage
should be leveraged by the alternative source. For example, The Ken-
tucky Community & Technical College System has a clear competitive
advantage in terms of size with its 16 colleges across 70 campuses.
KCTCS leveraged their size to partner with auto industry leaders and
ultimately create a new kind of technical education for students nation-
wide. Universities and community colleges of smaller magnitude would
likely not have been able to spearhead such a project due to limited
economies of scale.

A second question, “What are our constraints; do we lack cap-
ital, equity, infrastructure, knowledge, reputation, access to students,
industry partners, etc.?” For example, a lack of infrastructure may signal
that facility rentals are not the optimal alternative source. Likewise, rep-
utation is a limiting factor in summer athletic programs and executive
education programs. Universities that are aware of their constraints are
more apt to choose appropriate strategies.

If a university finds itself without substantial advantage in the
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marketplace, without material differentiation from competitors, and/

or lacking essential resources for growth, then outside guidance may
be needed for future projects. Much of the challenge in implementing
a viable alternative revenue strategy is first finding a student niche not
yet adequately served that will be profitable if pursued. Once these op-
portunities are identified, they need not necessarily be dismissed due
to internal constraints, the possibility of forming a strategic partnership
with local businesses, consultants, or even competing universities
should be amused.

When in quest of alternative revenue, universities should use
an investor's mindset by seeking a portfolio of sources, the benefits of
diversification directly translate into greater earnings security for the
future. No single alternative source should be depended upon exclu-
sively as the “be all to end all” flagship. Rather, universities should ha-
bitually assess their ever-changing positioning and capability to serve
the needs of students, both non-traditionally and traditionally. This is
the quintessential mindset needed to consistently and efficiently seize
alternative strategies as they are presented.
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