i) Using a Task Analysis to Increase Self-Monitoring of Academic Tasks In a Student with Autism i)
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| N t I O d L Ct| O N After assignment completion the participant earned free time on the computer to play games or other preferred activities.
Depending on how well he did using the task analysis, the participant earned three to ten minutes of free time.

Self-monitoring is defined as the observation of one’s behavior (Newman et al., 1997) and applying operant
techniques to modify that behavior (Malott, 1989). The skill of self-monitoring is acquired and perfected with daily
practice. One of the educational goals for individuals with autism is learning skills that will promote independence
(Lovett & Haring, 1989; Rhode, Morgan, & Young 1983; Shreibman, 1988). A task analysis can be used to teach

Results

self-management and self-monitoring to the individual with autism by giving a set of steps to follow in order to Results indicated acceleration of x1.48 in independent correct clicks of the mouse and a slight jump down followed by
complete an academic assignment. While a task analysis can be used in settings other than academics, for example deceleration of x1.26 in incorrect clicks of the mouse or prompts needed. In addition, correct answers on the assignments
laundry skills, using the task analysis for academic tasks such as reading comprehension for an online class can be a accelerated by x1.32, while incorrect responses had an initial jump up then a steady deceleration of 1.33.
helpful reference point to learn the steps necessary to complete the online assignments correctly and successfully.
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reading selection and reading his answer choices, his scores for assignments were low and did not reflect his , 10
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Sessions took place at the home of the participant. His online assignments were to be completed on the home = ' 8 T
computer located in the kitchen/dining area. % | 1.3, X171 ﬂei:-x/
An ABA therapist took baseline data for two sessions prior to the implementation of the task analysis. Only two 0.05 T [ - i
Instances of reading and clicking correctly were observed. All other interaction with the online reading ' ' -
comprehension assignment was without reading and with rapid clicking. Grades for these days, however, did not fully 0.01 ¢ oy
reflect the assignment scores resulting from his rapid clicking, as he received grades of 6 correct out of 8 questions, 0.005 L
22 out of 24 correct questions, 7 out of 8 correct questions, and 23 out of 24 correct questions, for a deceleration of | S UCCESSIVE CALENDAR DAYS
correct responses of 1.13 and deceleration of incorrect responses of 16.23. We made the decision to implement the 0001 B s PODT B e e e

task analysis anyway as incorrect responses were decreasing.

The task analysis presented to the participant as the following: . .
Task Analysis: Language Arts and Reading Comprehension D| SCUsSSsSIon

1. Click to begin assignment. . . ; ; € itls and to devel |
- Self-monitoring [training] has been used to Increase a wide variety of skills and to develop social appropriate

2. Read ALL of the story OUT LOUD. 5 | g [training] has b | y P ppropriate

_ _ _ - behavior to students with autistic-spectrum disorders (Koegel, Koegel, Hurley, & Frea, 1992; Newman, Tuntigian,
3. Click to view the question about the story. \‘j/ Ryan, & Reinecke, 1997; Reinecke, Newman, & Meinberg, 1999; Stahmer & Schreibman, 1992). The results
4. Read the question OUT LOUD. suggest that using a task analysis to teach a thirteen year old boy with Autism self-monitoring of academic tasks Is
5. Read ALL possible answers to the question. an effective way to teach self-management. Future programming could look at transferring data collection to the

: : : : : articipant for further independent monitoring.
6. Decide what you think the best answer is and say it OUT LOUD. (do NOT click!) ¥ P ¥ J
/. FInd your answer choice within the story. References
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clicking and increasing reading comprehension and scores. The task analysis was taped up next to the computer governed behavior:cognition, contingencies, and instructional control (pp. 269-322). New York: Plenum.
screen for easy reference for the participant. Newman, B., Tuntigian, L., Ryan, C, S., Reinecke, D, R. (1997). Self-management of a DRO procedure by three students with Autism. Behavioral
] ] ] ] o ] Interventions (149-156). New York: John Wiley & Sons, Ltd.
At implementation of the task analysis, the ABA therapist sat next to the participant at the computer on the side that Rhode, G., Morgan, D. P., & Young K. R. (1983). Generalization and maintenance of treatment gains of behaviorally handicapped students from
the mouse was located. The participant removed his hand from the mouse until it was necessary to click to continue resource rooms to regular classrooms using self-evaluation procedures. Journal of Applied Behavior Analysis, 16,171-188.
- - - - - Shreibman, L. (1988). Autism. Newbury Park, CA: Sage Publications.

J_[h? _aSSIQnment O!‘ to click to answer a question, PhySICaI prompts, SUCh a5 bIOCkmg ACCESS FO the mouse-vv_ere use_d Stahmer, A. C., & Schreibman, L. (1992). Teaching children with autism appropriate play in unsupervised environments using a self-management treatment
Initially, along with verbal prompts directed to the task analysis. Over time, the ABA therapist faded to sitting behind package. Journal of Applied Behavior Analysis, 25, 447-476.

the participant as he did his assignments, with gestural and occasional verbal prompts to increase his self-monitoring

and independence with referring back to the task analysis when he incorrectly clicked an answer. The authors wish to thank Dr. Bobby Newman and Dr. Chris Barthold for assistance and suggestions towards finalizing this poster.
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