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Maria A. Agee
AN INSTRUCTIONAL DESIGNER INVESTIGATION OF EFL LEARNING
CHALLENGES AMONGST A GROUP OF YOUNG PROFESSIONALS AND HIGHER
EDUCATION STUDENTS IN KAZAKHSTAN
Despite that the English language has been actively introduced into different fields, there

are various challenges that are associated with the successful implementation of English in
Kazakhstan. The purpose of this study was to examine what challenges higher education students
and professional adults experienced in their process of learning English as a foreign language, so
| could propose guidelines for a conceptual instructional design framework that can be used by
English language educators in Kazakhstan. Following my methodology design, | conducted
semi-structured interviews and document analyses that served as a basis for my online survey

questions.

After | collected and analyzed all the data, | triangulated the findings and defined several
of the most dominant English language learning challenges. These challenges referred to: (1)
insufficient opportunities to practice or use English language; (2) lack of contact with native
English language speakers to master speaking skills; (3) an overwhelming emphasis on grammar
in language courses and programs, and (4) high cost of English language courses and programs.
The study results offered me insights to create general English language learner profiles for
Kazakhstani higher education student and professional adult groups and provided
recommendations for a potential English language learning program that would be specifically

designed for Kazakhstani English language learners.

After | synthesized and integrated the study results, | developed three guidelines for an

instructional design framework to teach English language in Kazakhstan. These guidelines were:

vii



(1) create an equal balance between the grammatical component and other language components
within each lesson; (2) design instruction that has observable tangible learning objectives and is
relevant to learners’ personal and professional lives, and (3) provide frequent opportunities for
learners to practice their speaking skills. To enrich each guideline, methods and strategies are

offered that are supported by the scholarly literature.

Curtis J. Bonk, Ph.D.

Faridah Pawan, Ph.D.

Amy Pickard, Ph.D.
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Chapter One: Context and Problem Statement

Context of the Study

Kazakhstan or Republic of Kazakhstan is a country which is located in Central Asia. It
borders with Russia on the north and northwest, with China on the east, with Uzbekistan,
Turkmenistan, Kyrgyzstan, and the Aral Sea on the south, and with the Caspian Sea on the
southwest. Kazakhstan is considered the largest country in all of Central Asia, and it is the ninth

largest country in the world (Allworth et al., 2020).

During the Soviet Union period, Kazakhstan was not officially one of the Central Asian
countries, despite that it geographically and culturally resembles other Central Asian countries.
Kazakhstan announced its independence from the Soviet Union government on December 16,
1991. The current capital of Kazakhstan is Nursultan city which is located in the north central

area of the country (Allworth et al., 2020).

Kazakh is the state language, while Russian is an official language which is the most
common communication language among Kazakhstani people. The population of Kazakhstan
consists of 19,091,949 people as estimated in June 2020 (Central Intelligence Agency, 2020).
Kazakhstan has diverse ethnic groups, comprised of Kazakhs (68%), Russians (19.3%), Uzbeks
(3.2%), Ukrainians (1.5%), Uighurs (1.5%), Tatars (1.1%), Germans (1%), and others (4.4%).
The population of Kazakhstan is relatively young. Approximately half of the population is under

30, and one-fourth of the population is under 15 (Allworth et al., 2020).

The educational system of Kazakhstan includes pre-primary education for children who
are zero to six years old and primary education for children who are six or seven years old until

they are about 10 or 11 years old. Next, there is lower secondary education which lasts for five



years, while upper secondary education lasts for two years and might be substituted with
technical or vocational education. This may be followed by post-secondary education that refers

to higher education universities, colleges, and academies (OECD, 2015).

Overall, Kazakhstan is a multi-faced young country that has huge potential and strives for
success in various industries. It is very important for Kazakhstan at this moment to find its own
path to economic, educational, and political stability so that Kazakhstan can have a stronger

place in the international arena.

Current State and Status of English Language in Kazakhstan

One of the strategies for Kazakhstan to earn a stronger place in the international arena is
to promote the proficiency of English language because it is one of the main communication

languages in the world.

One of the latest government documents called “One Hundred Steps in Implementing
Five Institutional Reforms” highlighted several changes in the educational system in Kazakhstan,
and one of them was an inclusion of English language in K-12 education and higher education
(as cited in Rustem, 2015). In upper secondary education, school subjects, such as biology,
chemistry, physics, and IT will be fully taught in English starting already in 2019. To implement
these changes successfully, it is necessary to re-train or hire about 15,773 teachers (Nurseitova,
2017). In the higher education system of Kazakhstan, English is in the process of becoming “the
medium of instruction” (EMI). In fact, during the last decade there have been 42 universities that
offer special programs in English (Seitzhanova et al., 2015). These universities believe that
offering programs in English attracts a diverse range of students and makes students more

competitive in the international job market. At same time, they also provide more opportunities



for students to participate in international academic exchange programs. To successfully promote
English as the MI, universities invite various native English language instructors and

professionals, develop study programs in which students can receive both a Kazakhstani diploma
and a diploma from another country, require English proficiency tests, such as Test of English as
a Foreign Language (TOEFL) and International English Language Testing System (IELTS), and

encourage students and faculty to publish in English (Agbo & Pak, 2017).

Ajmoldina (2013) conducted a study in Kazakhstan business organizations and found that
for many international and national Kazakhstani companies having a certificate of English
Language Proficiency can be considered one of the determining factors during the hiring process.
Also, the study results showed that almost all study participants wanted to enhance their
proficiency level of English, while others indicated that they had a hard time to understand
specific terms or slang words in English (as cited in Zharkynbekova, 2017). Since there was a
boost in the development of international relationships in Kazakhstan, many business
corporations have a great need of employees who can speak English fluently. As evidence, 90%
of job postings on popular Kazakhstani job search websites showed that knowledge of English

language is one of the main job requirements (Zharkynbekova, 2017).

Looking at the above-mentioned points, it is possible to see the vital role that English
language plays in the educational and economic fields in Kazakhstan. Clearly, there is the
necessity of English language proficiency development at various levels: K-12 education, higher

education, and the workplace.

Problem



Despite that English is actively introduced into various fields, at the moment there are
many challenges that interfere with the successful implementation of English in Kazakhstan. One
of the challenges is associated with poor knowledge and comprehension of English. Agbo and
Pak (2017) conducted a case study with 15 postgraduate students in science programs in
Kazakhstan. In addition to the 15 students, there were five local and foreign instructors and five
administrators in one large university in Kazakhstan which partners with Western universities for
student academic exchange programs. The data was collected using the authors’ notes from
participant and non-participant observations and from semi-structured interviews. After the
authors analyzed the collected data through identification of common themes and patterns and
conducted member-checking with the study participants, two of the study findings were that
about 50% of students did not understand courses that were taught in English, and that only 10 to

50% of administrators could understand and speak English.

This challenge was also mentioned as one of the main factors that contributed to English
language anxiety in Suleimenova’s (2013) study with elementary school students in Kazakhstan.
Elementary school students felt stressed or nervous in class because of their low proficiency in

English.

Seitzhanova et al. (2015) continued with further exploration of the challenge and added
that it is difficult to understand whether instructors who teach subjects in English should help
students learn English or whether they just need to concentrate on their subjects in which they
are considered experts. The authors mentioned other challenges with implementation of English
as a Medium of Instruction (EMI) in higher education. These challenges included lack of English
language resources for some courses and lack of professional training for instructors who are not

native English speakers but teach in English.



In Zhetpisbayeva et al.’s (2017) study with elementary school teachers in Kazakhstan,
the results echoed similar challenges. The authors used interviews and questionnaires to collect
their data. The data results showed that elementary school teachers thought there was a scarcity
of appropriate resources for teaching English at an early age, and there was no pre-service or

professional training that was offered to them about English language or methodology.

However, despite these challenges, Seitzhanova et al. (2015) stated some positive aspects
of English being the main language of instruction in study programs, such as helping people
improve English, opportunities for communication with international organizations, attracting
foreign students, increasing universities’ national or international ratings, and opportunities for
developing training programs for non-native English instructors who teach their subjects in

English.

The attempt to identify problems and concerns associated with learning English language
among adults who are not enrolled in formal educational institutions was difficult because there
were very few publications about adult education in Kazakhstan. Kaliyeva (2013) in her article
mentioned that adult education in Kazakhstan is an emerging field that needs a detailed analysis
of adult education problems and clear guidelines of how to solve these problems. Taking into
consideration the limited number of resources, it could be interesting to examine how this current
research might shed some light on the issues of English language proficiency among adults in

Kazakhstan and on the whole adult education in Kazakhstan.

Based on the studies reviewed above, there are various challenges that might prevent
successful implementation of English at different levels in Kazakhstan. In addition to these
discussed challenges, | think that there are other significant challenges which may interfere with

Kazakhstani people’s intention to learn English, and which are not well introduced in literature.

5



As a person who herself learned the English language from the beginner level to advanced level
in Kazakhstan, I am familiar with potential challenges that surround Kazakhstani people in their
attempts to learn English. My personal experience along with the literature findings drove my
academic curiosity to explore challenges that Kazakhstani people experience in their process of
learning English. The understanding and examination of these challenges helped me reorganize
and outline possible actions that could be taken about the creation of an English learning
framework that would be exclusively designed for Kazakhstani people, in particular, for their

culture and their mindsets.
Research Purpose and Questions

The purpose of this study was to examine what challenges Kazakhstani people experience
in their processes of learning English as a foreign language (EFL) through a needs analysis in
order to design and develop guidelines for a potential instructional design framework that might

help these people successfully learn the English language.

This study attempted, but was not limited to, the gathering of the study participants’
perceptions about challenges that related to their experiences of studying the English language.
These challenges included how the study participants perceived instructional methods and
strategies that were used in their English courses or programs that they attended and how they
perceived learning activities that were used in these language programs. These challenges were
also associated with how the study participants assessed their own ways of English language
study if they were not in a formal course or program. In addition, the study examined the
participants’ perceptions about technology challenges, such as how they felt about using

technology tools that could assist them in learning English. Individual challenges, such as lack of



time, motivation, financial support, and social and cultural challenges were also considered.

Thus, the main research question of this study was the following:
What challenges do the study participants experience in learning EFL in Kazakhstan?
Significance of the Study

In terms of significance, this study has two key applications. First, the results of this
study may contribute to the understanding of the English language learning challenges and
processes in Kazakhstan. These insights can be useful for instructors in higher education in
Kazakhstan who are interested in how they can efficiently learn English, so they will be able to
more effectively teach students with differing English needs and backgrounds. The findings can
also potentially play a role in curriculum design and development for different language learning
organizations. Business organizations that want to attract international partners to Kazakhstan
might gain an understanding of English language learning challenges that exist among
professional adults. Private English language schools, English language speaking clubs, and
similar organizations can also obtain valuable information from this study. Second, considering
the limited information that is currently available about English learning challenges amongst
higher education students, this study can serve as a reference for curriculum designers,
instructional designers, content developers, and educators who plan to design English language
learning programs in Kazakhstan. Researchers, designers, developers, and educators can use this

study as a starting point and examine it further within their specific contexts and parameters.
Definition of Relevant Terms

English as a Foreign Language (EFL) is defined as English that is taught in educational

institutions in a country, but it does not have an established status in this country, where there are



no historical roots of British or North American influence, and where it is not used for
communication (Nayar, 1997). In this study, | used EFL to emphasize the above mentioned
characteristics and the idea that the English language for the majority of Kazakhstani people is

considered a foreign language.

Instructional Design (ID) is a systematic process that focusses on designing educational and
training programs (Gustafson & Branch, 2002). The important instructional design components
are formulating an instructional problem, analyzing instructional tasks, learner characteristics,
learning contexts, developing learning objectives, choosing instructional strategies and methods
to accomplish these learning objectives, and designing learning materials and evaluation

procedures (Morrison et al., 2007).



Chapter Two: Literature Review

In the literature review, | explored foreign language anxiety as one of the English
language learning challenges that was frequently mentioned by Kazakhstani scholars in their
works. This includes anxiety theories, a definition of foreign language anxiety, and factors and
strategies that impact foreign language anxiety. The literature review examined other English
language learning challenges that EFL learners might experience, such as negative target
language transfer, different English accents, difficulty in pronunciation, and others. The literature
review also described English language learning challenges in the context of the implementation
of English as a Medium of Instruction (EMI) programs that are currently gaining popularity in
higher education in Kazakhstan. The choice of selecting the above mentioned constructs for my
literature review was tied to my research question. My research question related to a specific
context — Kazakhstan. Referring to my Problem section, | explored the literature that investigates
English language learning challenges among Kazakhstani people. The literature review
emphasized the challenges that related to FL anxiety and the challenges that occurred during the
implementation of EMI in Kazakhstan. Thus, the reasoning to include FL anxiety and English
language learning challenges in EMI universities or universities that offer some EMI programs
was based on the scholarly literature that was reviewed in the context of my research. The
literature review section continues with instructional design in English language teaching
programs. It reviews and analyzes six instructional design frameworks that aim to help EFL
instructors and learners effectively teach and learn English. The literature review concludes with
the theoretical framework which | selected for this study and with the explanation of its main

components.

Foreign Language Anxiety



Anxiety Theories

Before providing a definition of foreign language anxiety, it is important to understand
how foreign language anxiety fits within anxiety theories. Pappamihiel (2002) differentiates
between two broad groups of anxiety theories. The first group of anxiety theories incorporates
broader and well-established anxiety theories. These theories focus on people’s anxiety reactions
and self-efficacy levels in situations that involve different types of appraisals. Pappamihiel
(2002) refers these theories to Pekrun's (1992) Expectancy-Value Theory of Anxiety (EVTA)
and to Bandura's (1991) theory of self-efficacy. Pekrun’s (1992) theory rests on concepts about
assessing a situation on whether it is threatening or not and about assessing one’s ability to create
and implement an effective solution for this situation (as cited in Pappamihiel, 2002). Bandura’s
(1991) theory of self-efficacy is based on the idea that when a situation occurs that appears to be
threatening, the degree to which a person will experience anxiety will depend on this person’s
perception about her ability to deal with anxiety. Importantly, Bandura (1991) stated that self-

esteem can reduce anxiety in threatening situations (as cited in Pappamihiel, 2002).

The second group of anxiety theories refers to anxiety theories that are situation- or
context-based. Pappamihiel (2002) contrasts trait and state anxiety. By trait anxiety Pappamihiel
(2002) implies that based on their past experiences in which they felt high levels of anxiety
individuals will start to perceive future situations as threatening. In this case their anxiety turns
into a trait. The author defines state anxiety as anxiety that can be caused under specific
circumstances and conditions. For example, a person starts to feel anxious if asked to recite a
poem in public, but this person’s anxiety level diminishes or disappears when the event is not in

public. Within this group of anxiety, Pappamihiel (2002) distinguishes the separate concept of
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situation-specific anxiety among learners who learn foreign languages which also relates to

foreign language anxiety.
Definition of Foreign Language Anxiety

After the position of foreign language anxiety is explained within the groups of anxiety
theories, it is necessary to examine the concept of foreign language anxiety. Horwitz et al. (1986)
defined foreign language anxiety as “a distinctive complex of self-perceptions, beliefs, feelings
and behaviors related to classroom language learning arising from the uniqueness of the
language learning process” (p.128). Foreign language anxiety is not state anxiety because it is
considered as its own type of anxiety, but it can produce physiological signs similar to state
anxiety, such as sweat, dry mouth, muscle tensions, and others, and it also causes students to be
absent from classes, not to complete homework, and promote disruptive behaviors in the
classroom, e.qg. talking to other students (Bailey et al., 1999). Young (1991) added that students
who experience foreign language anxiety have difficulty to pronouncing words, imitating
intonation, remembering words, and speaking when asked by an instructor. Based on all these
points, foreign language anxiety can be considered a combination of previously described types
of anxiety and consists of “communication apprehension,” “fear of negative evaluation,” and

“test anxiety” (Aydin, 2008, p. 423; Horwitz et al. 1986, p. 127; Lian & Budin, 2014, p. 70).
Factors and Strategies that Impact Foreign Language Anxiety

After understanding foreign language anxiety, it is vital to examine what factors
influence foreign language anxiety and what strategies can be utilized to cope with foreign
language anxiety. Marwan (2007) conducted a survey design study with 76 university students in

Malaysia to examine what factors influenced students’ foreign language anxiety and what
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strategies students used to deal with it. The three main factors associated with foreign language
anxiety were: (1) insufficient preparation; (2) low level of confidence; and (3) fear of not
completing the course. Among these three factors, many students came to the consensus that
insufficient preparation was the most influential factor. Another interesting point was that
students who had a lower level of English language felt less confident about their learning in
comparison to students who had higher levels of English language; however, students who had
higher levels of English language were more anxious in terms of not completing the course
relative to students who had a lower level of English. The study results also revealed four
strategies that students used to deal with foreign language anxiety: (1) academic preparation; (2)
relaxation that referred to decreasing anxiety levels; (3) refocusing on more positive thoughts;
and (4) attempts to find comfort around other students who also experience language anxiety

(Marwan, 2007).

Awan et al. (2010) conducted a study with 149 undergraduate students in Pakistan to
investigate situations that promoted language anxiety during learning English as a foreign
language. This particular study also examined the relationship between language anxiety and
student achievement. Awan et al. (2010) used a questionnaire that was adapted from the Foreign
Language Classroom Anxiety Scale (FLCAS) developed by Horwitz et al. (1986) that is intended
to help assess student foreign language anxiety. The study results showed that there was a
negative relationship between English language anxiety and student achievement. Students who
felt more anxious about learning English language performed academically more poorly in
comparison to students who felt less anxious. The author also noted that undergraduate female
students experienced less language anxiety in relation to undergraduate male students who had

higher levels of language anxiety. The study results also demonstrated that factors that promoted
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English language anxiety were fears, such as speaking in front of the class, not being able to
speak spontaneously in a foreign language, making grammatical mistakes, mispronouncing
words, not being understood, talking to other students, and comparing one’s English language

abilities with others.

Effiong (2016) conducted a qualitative study based on class observations and interviews
with 24 students and four teachers in four universities in Japan to examine how factors —
teachers’ appearance and peer and learning environment characteristics — influenced foreign
language anxiety among students. The study findings showed that the factors that contributed to
higher levels of foreign language anxiety among students were teachers’ age, teachers’ dress
code, teachers’ communication tone, teachers’ friendliness, and self-representation. In this study,
the older teachers were, the more students felt anxious about their English language abilities. In
classes where teachers dressed formally and talked formally students also experienced higher
levels of foreign language anxiety. Regarding the study results about peer and learning
environment characteristics, peer gender, familiarity, competition, and collaboration, quiet

classes, and humor in the class — all of these factors impacted student language anxiety.

A recent quasi-experimental study conducted by Fujii (2019) aimed to identify the most
effective strategies to decrease language anxiety among learners, to examine what areas of
language anxiety were diminished because of these strategies, and how students perceived these
strategies. The study was conducted in Japan with two groups of students from several
universities: the experimental group with 50 students, and the control group with 32 students.
The authors also used the Foreign Language Classroom Anxiety Scale by Horwitz et al. (1986),
but implemented it as pre- and post-tests. The anxiety reducing strategies that were employed in

the experimental group included working in pairs rather than individually, preparation for
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presentations, presenting in pairs rather than individually, teacher support, and individual
recommendations for each student. The control group did not receive any of these strategies. The
study results showed that the strategies helped students in the experimental group among three
areas of language anxiety: namely, (1) test anxiety; (2) fear of social evaluation; and (3)
communication apprehension — to decrease their anxiety in communication apprehension. The
students’ responses also showed that students perceived the anxiety reducing strategies

positively.

Considering the reviewed studies, most study results revealed factors that were associated
with the above three areas of foreign language anxiety. Still, there was one study that indicated
that other factors, such as teacher and peer characteristics contributed to higher levels of foreign
language anxiety among students. The studies that highlighted the strategies used to decrease
foreign language anxiety showed a variety of strategies and that the effectiveness of the

strategies depended on the learning context.

Foreign Language Learning Challenges

There are several challenges that are associated with learning EFL. Mohammed (2018)

described nine challenges:

1. Negative target language transfer refers to the situation in which some English language
learners do not develop correct structures that are unique to English language and then

experience difficulty communicating in English.

2. Differences in culture refer to a situation when English learners are not familiar with

cultural aspects of English language and might not grasp some words’ meanings.

14



English accents differ in types, such as British accent, American accent, and Australian
accent, and such a variety of accents might confuse English language learners.

. The English language consists of a diverse range of colloquialism words and slang, and
English learners might experience difficulty learning all of these expressions and words.
English is an arbitrary language, and for English language learners that can create one
more problem.

Learner attitudes impact the way learners think about English and the way they will
further learn it. If learners become nervous when they speak English, then learners might
have negative attitudes toward learning English.

. The learning environment, which refers to the classroom environment, cultural thinking,
and geographic space in which English is learned and taught should be safe and should
use appropriate instructional methods and materials.

. To learn grammar and vocabulary in the English language can be challenging for non-
native English speakers.

Learners can also experience problems with pronunciation of English words since some

sounds do not exist in other languages.

In effect, the above nine EFL challenges are negative language transfer, specific cultural

differences of the English language, different English accents, colloquialism and slang, arbitrary

nature of the English language, learner attitudes, learning environment, difficult English

grammar, vocabulary, and pronunciation.

Madkur (2018) in his qualitative study with 10 non-English major lecturers in one

university in Indonesia also identified similar English language learning challenges. These 10

non-English major lecturers participated in twice weekly discussions that were held in English.
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The research data were collected through detailed interviews with the lecturers and observations
of the discussions. The study findings revealed that Indonesian non-English major lecturers
experienced difficulties with using appropriate vocabulary in English which in turn led them to
use some words in Indonesian language when they spoke in English. Also, the lecturers indicated
in the interviews that they did not have opportunities to practice English, lacked confidence to

speak English, and were afraid of making mistakes when they spoke English.

Another interesting study was conducted by Wu et al. (2014) which was focused on
challenges that adult ESL learners experienced when they learned English language. The study
involved 50 Chinese adult ESL learners. It used a survey design involving a questionnaire with
closed and open-ended questions. The majority (94%) of the study participants mentioned that
they experienced difficulty obtaining a native-like accent which correlates with Mohammed’s
(2018) third challenge about English accents. About 76% of the study participants indicated that
they felt stressed when they could not clearly and correctly express themselves in English. This
challenge can also relate to foreign language anxiety that was previously described in the
literature review and to Mohammed’s (2018) challenge about learner attitudes. More than 80%
of the study participants mentioned the interference of their native language with their learning
of the English language which is similar to the challenge that Indonesian non-English major
lecturers experienced in Madkur’s (2018) study. In addition, 80% percent of the study
participants disclosed that family responsibilities, such as lack of time and cost of English

language learning courses, negatively influenced their process of learning English.

The reviewed works in this section demonstrated similar patterns that are associated with

English language learning challenges. Madkur’s (2018) and Wu et al. (2014) studies were
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focused on adult English language learners and provided the researcher with insights since the

researcher’s intention is to examine adult English language learners in Kazakhstan.

English Language Learning Challenges in the Implementation of English as a Medium of

Instruction (EMI) in Higher Education

In Kazakhstan, English as a Medium of Instruction (EMI) is actively introduced in higher
education. As stated earlier, EMI introduces many opportunities for Kazakhstan in terms of
developing partnerships with universities from other countries, attracting international students,
and providing professional growth opportunities for Kazakhstani higher education students and
faculty. Since one of the two groups that | examined was higher education students, it was
essential to review literature that investigated challenges that were associated with the integration

and implementation of EMI in higher education.

According to Macaro et al. (2018), EMI refers to the situation when the course content is
taught in English rather than in the students’ native language. The authors indicated that in North
America this term refers to terms, such as “immersion,” or “content-based learning,” or “content-
based language learning,” or “content-based language education,” while in Europe and not only
there, EMI can be named “content and language integrated learning,” (CLIL) or “integrating
content and language in higher education” or “English-taught programmes” (p. 37). The authors
also stated that EMI does not necessarily only refer to higher education, but is usually associated
with it. Macaro et al. (2018) provided the following reasons why EMI is a popular concept in
higher education: (1) it makes the university more prestigious through internalization; (2) it
attracts international students; (3) it increases the university’s competitiveness; and (4) it

increases the status of English language as the language of scholarly research publications.
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Despite these opportunities, there are various challenges associated with the
implementation of EMI in higher education in different countries. For example, Barrios et al.
(2016) identified several challenges with the integration of EMI in some courses of the Bachelor
in Primary Education in the University of Méalaga in Spain. From a student perspective, the
English level of the instructors who participated in Barrios et al.’s study was not sufficient
enough to effectively teach in English. In addition, students’ proficiency in English language had
not significantly increased just because they took the program courses that used EMI. From an
instructor perspective, instructors experienced difficulty teaching in English because students
had different English language proficiency levels. Instructors also stated that limited English
language proficiency interfered with student participation in discussions and oral activities that
required more complex thinking. At the same time, these instructors admitted that they realized

that they needed to improve their English language proficiency.

He and Chiang (2016) analyzed international students’ reports and offered student
perspectives on EMI in a large university in China. The two main challenges were language and
instructional problems. The language problem worked two ways. First, international students had
a hard time understanding Chinese teachers when they taught in English. Second, Chinese
teachers experienced difficulty to understand different English accents which international
students spoke. The instructional problem mostly related to teaching styles that Chinese teachers
practiced and their inability to clearly present the course content in English. Based on
international students’ views, Chinese teachers acted as instructors who only provided the
information and did not interact with students about whether students understood this

information or not.
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Al Zumor (2019) conducted a study with 264 students studying Computer Science,
Engineering, and Medicine in King Khalid University in Saudi Arabia to investigate student
perceptions about their comprehension levels of lectures, their communication with teachers, and
instruction and assessment in the courses with EMI. The authors used an online survey with a
four-point Likert scale and one open-ended question to gather students’ perspectives regarding
the challenges that they experienced in the courses with EMI. The study results demonstrated
that students did not have enough proficiency in the English language to effectively learn in the
EMI environment and considered their poor performances in assessment tasks due to the fact that
these tasks were presented in English. Students also experienced anxiety, embarrassment, and
tension when instruction was delivered in English. Additionally, they lacked appropriate
communication and interaction with the instructor. Also, students spent significant time

translating lecture notes and had scant time to reflect on the actual content.

Aizawa and Rose (2019) examined how the policy regarding EMI implementation
worked in both meso and micro levels in one large university in Japan. The meso level reflected
university guidelines and documents about EMI policies, whereas the micro level related to the
implementation of EMI in the classroom. For the data collection methods, the authors reviewed
the university’s documentation, conducted semi-structured interviews with faculty and students,
and employed a questionnaire with 108 students. The study results showed that there were
differences in the implementation of EMI between two levels. First, the university required
faculty to teach only in English, while faculty used mixed-language instruction in the classroom.
Second, the university determined that students who had an IELTS score of 6.5 would be
successfully prepared for the courses with EMI. However, students who scored above this score

and below this score — all experienced linguistic problems. Third, the university required faculty
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to teach in English, while faculty experienced linguistic problems regardless of their proficiency
in English language. Fourth, the university expected students to improve their English language
proficiency during the preparation stage for the course with EMI, while students indicated that

they needed support throughout the whole process.

Two more studies about the challenges associated with the implementation of EMI in
higher education were conducted by Murtazina et al. (2019) and by Belyaeva and Kuznetsova
(2018) in Russia. The first study was conducted with 30 faculty members in Kazan Federal
University in the Institute of Management, Economics, and Finance. The data collection methods
employed questionnaires and interviews. The study results showed that the main challenges of
the implementation of EMI related to faculty’s low levels of English language proficiency, their
lack of confidence when they lectured in English. In addition, this study also found a challenge
from the lack of innovative instructional methodologies associated with this type of instruction,
and problems with creating a syllabus that would satisfy the international requirements. The
second study was a case study which involved 72 faculty members from St Petersburg State
University (SPbU). The main data collection tool was an online survey. The study findings
indicated that faculty were concerned about whether their students understood lectures and
instructional materials in English and whether different instructional methods should be
employed when teaching occurs in English. Faculty members also expressed the need for
professional training and support to develop course syllabi and materials. A few additional

challenges referred to faculty’s lack of specific terminology and correct grammar.

The reviewed studies demonstrated that the two main English language learning
challenges with the implementation of EMI in countries where English is a foreign language

were insufficient English language proficiency levels among instructors and students and lack of
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appropriate training and resources for faculty. So far, these challenges correlate with the

previously discussed challenges in Seitzhanova et al.’s (2015) article.

Instructional Design in English Language Teaching

The instructional design in language teaching is referred to as method design which
represents a framework where teachers plan learning and teaching actions for their lessons
(Richards & Rodgers, 2001). In method design, teachers should consider the following factors:
(a) the instructional objectives; (b) the organization and the sequence of the language content; (c)
types of learning activities and tasks; (d) the learner role; (e) the teacher role; and (f) the role of
instructional resources. Instructional design in English language teaching also depends on the
purpose for which English is taught. Moughamian et al. (2009) listed three broad groups of
instructional models: (1) English-only models; (2) bilingual models; and (3) bilingual models
with transitional support. In language programs that use English-only models, English language
learners are exposed to instruction which is fully in English; however, some instructional help
can be provided in the native language of the learners if these learners have a low level of

English proficiency.

These programs are also often called EFL or English language development (ELD)
programs. In language programs that follow bilingual models students are taught in English and
another language. The main purpose of these programs is to help learners develop proficiency in
both languages concurrently. In the USA, these programs have many names, such as “bilingual
immersion, two-way bilingual, two-way immersion, and dual immersion programs” (p. 7). In
language programs with bilingual models with transitional support, learners are taught in their
native language in order to develop English language skills. The instruction in the native

language fades as learners become more proficient in English language. Also, instructional
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design in language teaching was referred to method design in Richards and Rodgers’s (2001)

book, but as the search showed, it was not implemented in any other scholarly work.

Instructional Design Frameworks in Teaching EFL/ESL

Given my research topic which was aimed at the development of a conceptual design
framework, | needed to gain a perception about instructional design in language teaching and
learning. Following that reasoning, | reviewed and analyzed several instructional design
frameworks that were developed to teach different English language aspects. The reasoning for
selecting these frameworks and models was based on the detailed and rich descriptions of their
instructional design processes and steps. As a researcher, | wanted to gain a deeper
understanding of instructional design in English language learning and teaching. Also, | wanted
to offer these instructional design frameworks in the form of examples that the readers might use

in their instructional design process.

Framework 1: An Instructional Design Model in Facebook Based Collaborative
Learning (FBCL). For the first framework, Lihn and Suppasetseree (2016) conducted a study to
design an instructional design model that was intended to help higher education EFL students in
Thailand improve their English writing skills through collaborative learning using Facebook
groups. Their research methodology consisted of two phases. In the first phase, the authors
analyzed theories of collaborative learning, writing, Facebook groups, instructional design, and
five popular instructional design models. They also adapted the seven steps model developed by
Brahmawong and Vate-U-Lan (2009) to design their own instructional design model on
Facebook based collaborative learning (FBCL). In the second stage, the authors sent their
instructional design model to three experts in Instructional Design and English Language

Teaching for their evaluation which was implemented using an evaluation form with Likert’s
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scale questions and one open-ended question that was developed by one of the authors. The
experts evaluated the instructional design model based on how well all the elements were
interconnected, on whether this instructional model promoted interaction between students, and

whether it was capable of improving EFL students’ writing skills.

Considering the experts’ suggestions, the FBCL model was revised. The experts found
the FBCL model appropriate and suitable for helping EFL students improve their writing skills.
The revised FBCL model includes 6 main steps and 15 sub-steps. The six main steps reflect (1)
the need to analyze settings; (2) to develop instructional goals; (3) to design instruction; (4) to
develop instructional materials; (5) to implement teaching and learning activities; and (6) to
conduct evaluation and revision of the instruction. There are several sub-steps for each main
step, except for the step of implementation of teaching and learning activities. The sub-steps
focus on analyzing the instructional and learning contexts, on developing teaching and learning
objectives, on designing the actual content for teaching writing, including writing activities,
strategies, and assessments, on developing a prototype and integrating media into the instruction,

and on conducting formative and summative evaluations.

Framework 2: A Five-Stage Framework for Integrating Pronunciation into
Curriculum. In another study, McGregor and Reed (2018) introduced a five-stage curriculum-
planning framework that incorporates theory and research and guides teachers in their efforts to
incorporate pronunciation in language teaching curriculum. The authors also stated that the
effectiveness of this framework was evaluated for more than 10 years based on the results of pre-
and post- tests in the classroom, and language learners significantly enhanced their pronunciation
in English language. In this study, they demonstrated the application of this framework in an

English for Specific Purposes (ESP) course for international teaching assistants.
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The instructional design framework has five stages that reflect the main components that
are necessary for the successful integration of pronunciation into a language curriculum. In
Stages 1 and 2 the teacher should consider the factors that are important in the planning stage of
an instruction for teaching pronunciation. In Stage 1, the teacher reviews instructional materials
and goals and analyzes how these components impact the choice of instructional methods,
strategies, and tools. In Stage 2, the teacher determines learners’ needs, their personal and
professional goals of learning English language, learners’ attitudes and beliefs toward their
pronunciation, and learners’ pronunciation difficulties. In Stage 3, the teacher assesses learners’
pronunciation, and, based on the results of this assessment, develops a plan that addresses the
specific needs of learners. In Stage 4, the teacher provides explicit instruction with constructive
meaningful feedback, while in Stage 5, the teacher analyzes what components can help promote
the development of pronunciation skills and a learning environment that supports learner

autonomy.

This five-stage framework in the ESP course helped the authors recognize the textbook’s
weak sides. It also helped realize the need for additional instructional materials, the importance
of addressing students’ learning needs, increasing students’ self-awareness of their pronunciation
with the teacher’s support and scaffolding techniques, and understanding explicit instruction and

feedback.

Framework 3: A Robot-Assisted Language Learning (RALL) Framework. Using a
technology-enhanced approach, Hong et al. (2016) conducted a study with 52 elementary
students in Taiwan to examine how robot-assisted language learning materials impacted student
learning outcomes and motivation. The authors described the RALL framework as an approach

that includes a humanoid robot that can be programmed to deliver instructional content,
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instructional materials, and a display system for instructional materials. The humanoid robot that
was used in this study is a toolkit, Bioloid, which consists of a controller and a few motor,
sensor, and wireless communication components. The instructional materials were integrated

with the robot using the visual editor and the XML-scripting language.

The students in the study were divided into two groups: (1) the experimental group that
had 25 students; and (2) the control group that consisted of 27 students. The instructional content
was the same in both groups, while it was presented in different ways. The instructional content
incorporated the instructional activities, such as storytelling, reading, listening, acting, and
questioning. In the experimental group, the instructional content was presented with the help of a
humanoid robot. In contrast, in the control group, the content was mostly delivered by the same
teacher. The post-test on four language skills: listening, writing, reading, and speaking and on
motivation that was implemented by the authors demonstrated that robot-assisted classes helped
learners decrease language anxiety and increase their confidence and motivation. In addition, the
post-test showed that students in the experimental group had higher scores in reading and

listening tests in comparison to students in the control group.

Framework 4:Project-Based Learning (PBL) Instruction for EFL Learners With a
Webquest Approach. In another technology-enhanced method, Cheng and Chen (2019)
proposed a constructivist project-based learning (PBL) instructional approach with the design of
a WebQuest module for teaching EFL learners. The design of a WebQuest module incorporated
the principles that highlighted the importance of: (a) a meaningful introduction that states the
goal of the project; (b) the project to be problem-oriented; (c) carefully organized and selected
learning materials; (d) explicit instruction; (e) interaction and collaboration of students in

project-based activities to promote student autonomy; (f) support and guidance of how students
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should present their projects; and (g) a summary that helps students assess their projects and
reflect on their learning outcomes. The authors gave an example of how EFL teachers using the
above-mentioned principles can create a WebQuest module using a PBL approach. They also
listed several technology applications, such as Wix, WordPress, and Google Sites that can be
helpful for EFL teachers to design a WebQuest module, and Inspiration software that can be
beneficial for EFL learners to visually organize the information for their projects.

Framework 5: Learner-Driven EFL Curriculum Development. In another interesting
method, Shawer et al. (2009) conducted a qualitative study using a grounded theory approach
with 10 EFL teachers in order to examine how learner-directed factors impacted how these
teachers developed their language curriculum. The teachers in this study were purposefully
selected and divided into three groups: (1) “curriculum-transmitters” (two instructors); (2)
“curriculum-developers” (five instructors); and (3) “curriculum-makers” (three instructors) (p.
127). Curriculum-transmitters were described as teachers who strictly adhere to the textbook and
do not introduce any new information or make any changes in the curriculum. Curriculum-
developers used the textbook, but they made significant changes in how they adapted the
textbook content, and they also introduced new information. Curriculum-makers were the
teachers who developed their own instructions without referring to the textbook. Learner-
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directed factors included “content and learning styles,” “textbook needs,” “language needs,”
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“pragmatic needs,” “schematic needs,” and “affective needs” (p. 129).

The data was collected through individual interviews, group interviews, and classroom
observations. Individual interviews consisted of general and pre- and post-lesson observation
interviews. General interviews were conducted to gather information about teachers’ teaching

and curriculum design approaches. Pre- and post-lesson observation interviews were used to
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collect information about teachers’ decision-making actions regarding planning and
implementation of each lesson and to clarify the authors’ questions that occurred during
classroom observations. Group interviews were conducted with students to compare their
perceptions about the curriculum with teachers’ interview responses, and classroom observations

were used to observe teachers in their natural teaching environment.

The study results showed that learner-directed factors: (a) learners’ approaches to study
the course content; (b) learning styles; (c) learners’ professional or academic needs; and (d)
learners’ motivation and interests impacted how curriculum-developers and curriculum-makers
designed and delivered their curriculum, while curriculum-transmitters did not consider the

above-mentioned learner-directed factors in the design and delivery of their curriculum.

Framework 6: A Framework for EFL/ESL Methodology Course Design. Finally,
Pang (2019) offered a framework for EFL/ESL methodology course design based on an

extensive literature review. The framework consists of three levels:

e Level 1 —“Five Subject Practices (SPs)” (pp. 264-265)
e Level 2 —“Learning Tasks (LTs) and Instructional Activities (IAs)” (pp. 265-268)
e Level 3-“Discursive Moves (DMs)” (pp. 268-269)

In the framework, the five subject practices represent (1) input of various language
models; (2) explicit instruction; (3) support that includes possibilities for practicing specific
language skills; (4) learner output that is considered mastery of language skills; and (5) feedback
on learner language use. LTs and 1As incorporate practices that underline the significance of
using different instructional methods in different language lessons, of understanding the
complexity of EFL/ESL teaching, and of having practices that are based on research. DMs can

be described as moves which teachers use to activate LTs and 1As. DMs include teacher
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informed conversations with students, teacher conversations about the use of language,
explanations of tasks, analysis of students’ responses, and correction and explanation of errors.
To sum up, this framework represents SPs that are important for teaching a specific area in
language, and then these SPs can be further integrated in more detailed LTs and 1As that will be

activated through DMs by teachers.

Analysis of the Instructional Design Frameworks. This literature review examined the
six instructional design frameworks reviewed in the previous section, and to efficiently analyze
these frameworks and to have quick access to the main points, the researcher grouped all the

reviewed frameworks in Table 1.

Table 1

Categorization of Instructional Design Frameworks

Purpose Steps/Stages Learning Country  Empirical  Technology
Theories/Strategies Support Tools
1. FBCL Model To improve Six main Constructivism Thailand  Expert Facebook
writing skills  steps and 15 . Review Groups
of EEL sub-steps Collaboration
learners
2. Framework To enhance Five stages Scaffolding, explicit USA Examples of  Video- or
of Integrating  pronunciation feedback, ESP courses  sound
Pronunciation of EFL assessment of for recording
into learners learner needs, international  devices
Curriculum instructor feedback TAs
RALL To increase N/A Motivation Taiwan The control ~ Robot
Framework student , and Toolkit
learning Keller’s (1987) experimental
performance ARCS Model groups of 52 Display
and elementary System
motivation students
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4. PBL To improve Dodge’s Constructivism Australia No WebQuest
Framework problem- (1997) seven . .
with a solving skills  principles Project-based heoretical Wix,
WebQuest and to learning At eolre“?‘a WordPress,
Approach pror_nott? f;ir;r? eota gi?é)sgle
motivation S
and language Inspiration
use for real-
life situations
5. Learner- To examine N/A Social USA A qualitative N/A
Driven EFL how learner- constructivism study with
Curriculum driven factors 10 EFL
Design influence teachers
curriculum
design
6. Framework To propose Three stages ~ “The modular USA No N/A
for EFL/ESL  curriculum theory of .
Methodology  design based complexity” (Pang, Literature
Course on SPs, LTs, 2019, p. 261) Review
Design I1As, and
DMs.

Considering the purpose of the reviewed instructional design frameworks, four
frameworks in Table 1: (1) the FBCL model, (2) the model of Integrating Pronunciation into
Curriculum, (3) the RALL framework, and (4) the PBL framework with a WebQuest Approach
aim to improve English language skills among EFL learners. In contrast, the two other
instructional design frameworks in Table 1, (5) the model of Learner-Driven EFL Curriculum
Design and (6) the framework for EFL/ESL Methodology Course Design, examined the actual
curriculum design process and what factors could impact this process. Also, three of the six
instructional design frameworks in Table 1, the FBCL model, the PBL framework with a
WebQuest Approach, and the model of Learner-Driven EFL Curriculum Design, had
constructivism as the central learning theory that guided the instructional design process in these
frameworks. Four of the six instructional design frameworks consisted of several steps or stages

that should be taken in order to design an EFL instruction. This might indicate that instructional
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design in teaching EFL/ESL can be viewed from a hierarchical perspective in which each step or
stage is equally important and should be fully implemented by EFL/ESL teachers to design and

deliver an EFL/ESL instruction.

Considering the effectiveness of the reviewed instructional design frameworks, only two
out of the six frameworks: the model of Integrating Pronunciation into Curriculum and the
RALL framework were empirically tested with EFL students. While the authors of the RALL
framework actually conducted a research study, the authors of the model of Integrating
Pronunciation into Curriculum only stated that this framework had been tested for over 10 years
and provided examples from an ESP course from international TAs. The authors of the RALL
framework found that learning activities that were assisted by a robot, such as storytelling,
reciting words, questioning, and others significantly improved elementary students’ listening and
reading skills. Two frameworks: the PBL framework with a WebQuest Approach and the
framework for EFL/ESL Methodology Course Design were not empirically tested in the articles
and were developed based on the literature review. While the authors of the FBCL model and the
model of Learner-Driven EFL Curriculum Design conducted studies, their studies did not
include empirical data about how these frameworks were implemented in the actual classroom
with EFL students. They also did not address what language skills were enhanced as a result of
using these frameworks. Despite the different study directions, the FBCL framework
incorporated effective instructional design aspects, such as interconnection between the
framework elements, opportunities for student-student interaction, and the capability to
successfully design EFL lessons. The study of the model of Learner-Driven EFL Curriculum

Design indicated that learner-directed factors impacted how the instructors designed their
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curriculum, and in this case learner-directed factors might be an effective element of

instructional design for EFL/ESL curriculum.

Considering the technology tools used in the reviewed instructional design frameworks,
in three out of the six frameworks: the FBCL model, the RALL framework, and the PBL
framework with a WebQuest Approach, the technology tools, such as Facebook groups, a
programmable robot, and WebQuest modules were embedded in the names of these frameworks.
The effectiveness of one of these technology tools was empirically tested in the study of the
RALL framework. In the PBL framework with a WebQuest Approach and in the model of
Integrating Pronunciation into Curriculum, technology tools, such as video and sound recording
devices, and Wix, WordPress, Google Sites, Inspiration were discussed in terms of technology
tools that teachers or learners can use to enhance their teaching or learning, while in the two
remaining frameworks, the use of technology tools was not articulated. These technology tools
referred to different categories: social media, website creation platforms, voice recording

devices, educational technology, and visual graphic organizers.

There are also a few more important details about the search and analysis of these 1D
frameworks. During the extensive search of ID frameworks, | discovered that there was a limited
number of scholarly resources that offered 1D frameworks in language teaching. When I limited
my search by the year of publication, the search results were even more scarce. Considering this,
I think that ID might be not well introduced in English language teaching, or it might be
introduced under a different name. For example, ID might refer to method design that was earlier
described by Richards and Rodgers (2001); however, it was not mentioned in any other scholarly
works that the researcher reviewed. Even though | did not locate a direct connection between 1D

and English language teaching, | noted that the majority of the above reviewed frameworks
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included a needs analysis in their design processes. Despite that Nufies (2022) pointed that there
was a difference between instructional design and curricular design in ESL/EFL where the
former focuses on how students learn while the curricular design concentrates on what should be
learned, a needs analysis can be performed using both of these designs in language teaching.
This needs analysis related to learners’ language needs, settings where the instruction took place,
and learners’ personal and professional learning goals. In effect, this indicates that even if ID
might not be comprehensively or holistically used in English language teaching, some or many

ID elements are implemented and studied.

Theoretical Framework: A Needs Analysis of Kazakhstani English Language Learners

The purpose of this study was to examine what challenges Kazakhstani people experience
in their processes of learning English as a foreign language (EFL) through a needs analysis in
order to design and develop a generic instructional design framework that might help these
people successfully learn the English language. The theoretical framework for this research lies
in a needs analysis which is essential and vital in English language programs (Belcher et al.,
2011; Benesch 1999; 2001; Chohan et al., 2018; Dudley-Evans & St. John, 1998; Hutchinson &
Waters, 1987; Kim et al., 2016; Kurtessis et al., 2017; Mahdi, 2013; Munby, 1978; Sobkowiak,

2008).

According to Brown (1995), a needs analysis plays an important role in the design of a
curriculum that is developed from grassroots for an entirely new program. The author defines a
needs analysis as a systematic data collection process of objective and subjective information in
order to identify instructional goals that will comply with student language learning requirements

within the environment of a certain university that impacts the teaching and learning process.
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The results of a needs analysis should provide professionals with instructional goals that will

help them design instructional materials, learning activities, and assessment methods.

Chen et al. (2016) stated that a needs analysis in the context of learning English for
specific purposes (ESP), such as employment requirements and everyday communication, help
students understand what they can learn or do and what they need to learn or do. The authors
also mentioned that a needs analysis provides individuals who conduct this needs analysis with
information about student learning needs, particularly what students will need to do with the
foreign language in a specific situation and how they can improve the foreign language within

the duration of the course or training program.

Cunningham (2015) emphasized that in order to develop a comprehensive and clear
curriculum, it is vital that the data collection for a needs analysis is also gathered through a
comprehensive and clear manner. He also claimed that the best way to defend a curriculum is to
make sure that the design of a curriculum is based on data that was carefully examined and
analyzed during the process of a needs analysis. There is a variety of data collection methods that
can be utilized in a needs analysis, such as questionnaires, observations, interviews, and review
of existing information (Umam, 2016). The author emphasized that questionnaires are
considered as one of the most efficient ways of collecting data, while interviews can be useful
during the questionnaire design phase because they can help the individual develop possible
items for the questionnaire. Observations provide the individual with an opportunity to observe
how people perform in specific situations, while reviews of existing information is usually
conducted in the beginning of a needs analysis. Some or all of these data collection methods can

be combined in order to create triangulation. According to Brown (1995) triangulation helps
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boost the credibility, validity, and quality of the needs analysis results and understand learner

needs and curriculum design.

Considering what was stated above, | decided to select a needs analysis in language
teaching as my theoretical framework because the implementation of a needs analysis
significantly impacts the design of a new language learning program. Since my research purpose
was to propose guidelines for a conceptual instructional design framework for teaching English
language, then incorporating a needs analysis assisted me in accomplishing this purpose. Also, a
needs analysis in language teaching helped me explore language learning challenges and develop
collective English language learner profiles for both studied groups through the investigation of

the needs categories that are presented below.

The reviewed literature demonstrated that a needs analysis in language programs can be
divided into four categories as shown in Table 1. Each category has a set of questions that should
be answered in order to analyze various needs. The section “Questions” was adopted from
Romanowski’s (2017) paper on pages 155-157. These questions are aimed to help teachers or
course designers to analyze a teaching context before they develop an instruction. The questions
in the Interview Questions section were designed by me to conduct semi-structured interviews
with the study participants (see Appendix A). Taking into consideration the purpose, the scope,
and the timeline for this research study, I selected only some questions from Romanowski’s

(2017) framework and adopted them for the semi-structured interviews.
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Table 2

Theoretical Framework: Categorization of a Needs Analysis in English Language Programs

Category Questions Interview Support from the
Questions Literature
Target situation Why is the language What is your Belcher et al., 2011,

analysis

(TSA)

needed?

How will the language
be used?

What will the content
area be?

Where will the language
be used?

When will the language
be used?

purpose for learning
English language?

How and where do
you use (will you
plan to use) English
language?

Dudley-Evans & St.
John, 1998; Hutchinson
& Waters, 1987; Munby,
1978; Romanowski, 2017

Learning situation
analysis (LSA)

Why are the learners
taking the course?

What do the learners
think they will achieve?

What is the learners’
attitude towards the ESP
course? [or What is the
learners’ attitude towards
any English language
course or activity
regardless of whether it
is a formal course or an
informal course?]

How do the learners
learn?

Who are the learners?

What do they already
know about English?

What subject knowledge
do they have?

What are their interests?

What is your
occupation?

Did you have any
previous knowledge
of English language
before you started
to study it?

What types of
teaching styles do
you prefer? What
types do you not
prefer?

Belcher et al., 2011;
Benesch 1999; 2001;
Dudley-Evans & St.
John, 1998; Hutchinson
& Waters, 1987; Munby,
1978; Romanowski, 2017

35



What is their socio-
cultural background?

What teaching styles are
they used to?

What is their attitude to
English or to the cultures
of the English-speaking
world?

Present situation
analysis

(PSA)

How long have they been
learning English?

What is their language
level?

What is their level of
education?

Which skills in English
have been well-
developed?

Which skills have to be
worked on?

What is their knowledge
of structures and lexis?

What are their
preferences

regarding the time of
studying?

What strategies do they
use?

Do they require strategy
training?

How long have you
been studying
English language?

What learning
strategies or
techniques do you
use (did you use) to
study English
language?

How do you feel
about your current
level of English
language?

Belcher et al., 2011;
Dudley-Evans & St.
John, 1998; Hutchinson
& Waters, 1987;; Munby,
1978; Romanowski,
2017; Sobkowiak, 2008

Means analysis (MA)

What facilities are
available?

What equipment is
available?

How much time is
available to design the
course and prepare
materials?

How much time is
available for training?

How much time do
you spend studying
English language?

What equipment do
you use to study
English language?

Belcher et al., 2011;
Dudley-Evans & St.
John, 1998; Hutchinson
& Waters, 1987; Munby,
1978; Romanowski, 2017
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What is the availability
of suitable materials?

What time of the day will
learners be available?

While these categories of a needs analysis were the most frequently seen during the
literature review, | also added two more categories that allowed me to comprehensively look at
the problem being researched. For these three categories, | developed my own questions in the

Question section, so that they would align with the main research question.
Table 3

Theoretical Framework Continued: Technical Issues and Support Types

Category

Questions

Interview
Questions

Support from the
Literature

Technical issues

Do the learners have
access to online English
learning resources?

Do the learners know
how to access and use
online English learning
resources?

Do the learners know
where to look for good
online English learning
resources?

Do you (did you)
have access to
online English
language learning
materials? If yes,
what English
language learning
materials do you
(did you) access
(e.g. websites,
videos, learning
platforms, and
others)?

Chohan et al., 2018;
Hazaea, Bin-Hady, &
Toujan, 2021; Ja’ashan,
2020; Mahdi, 2013;
Tanveer, 2011

Perceived
organizational support
(POS)

How does the
organization (i.e., where
the learners study, work,
or are affiliated) provide
any support for the
learners’ goal to learn
English?

What type of
support (i.e.,
personal,
organizational, and
national), if any,
do you receive in
your process of

Eisenberger et al., 1986
Eisenberger &

Stinglhamber, 2011; Kim
et al., 2016; Kurtessis et
al., 2017; Levinson, 1965
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What support does the learning English
manager or advisor language?
provide to the learners?

What support do
colleagues or group
mates provide to the
learners?

Target Situation Analysis (TSA)

Target situation analysis asks about the purpose of learning a language, how this
language will be used, in what area this language will be used, and in what context and how soon
this language will be used (Romanowski, 2017). TSA can be considered one of the earliest and
most primary needs analyses that has been performed starting in the 1960s (Belcher et al., 2011).
TSA has mainly been focused on the analysis of specific linguistic, rhetorical, and other domains
within discourses (Belcher et al., 2011). Hutchinson and Waters (1987) defined TSA as what
learners should do in the target situation and classified this analysis in terms of necessities, lacks,
and wants. By necessities, Hutchinson and Waters (1987) meant what learners have to know in
order to effectively perform in the target situation, such as structural, functional, or lexical
constructions. Hutchinson and Waters (1987) referred to lacks as gaps that exist between what
learners already know and what they should know. The last aspect, wants, Hutchinson and
Waters (1987) related to what learners themselves think or feel they should learn that refers to
“learner involvement” (p. 58). Dudley-Evans and St. John (1998) defined a target situation
analysis as a combination of “objective, perceived, and product-oriented needs” (p. 124). They
classified objective and perceived needs as needs that emerge from outsiders and are based on

facts, while product-oriented needs emerge from the goal or the specific situation.

Learning Situation Analysis (LSA)
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Learning situation analysis includes questions about learner characteristics, learning
attitudes, and objectives (Romanowski, 2017). Dudley-Evans and St. John (1998) referred to
LSA as mix of “subjective, felt, and process-oriented needs” (p. 124). They defined subjective
and felt needs as needs that come from insiders and include cognitive and affective factors, while
process-oriented needs occur from the learning situation. Hutchinson and Waters (1987)
differentiated LSA from TSA in terms how learners learn (LSA) instead of what learners should
learn (TSA). They compared these two types of analyses with a journey and argued that it would
be too simple to assume that a journey has only the start and end points (TSA) without taking
into consideration possible difficulties during the journey (LSA). Benesch (1999, 2001) as one
who has been an opponent of critical pedagogies indicated that it is important to include an
analysis of students’ needs (LSA) rather than just an analysis of specific structural domains of
the language (TSA). Benesch (1999, 2001) mentioned that if students’ thoughts and rights are
not included in the needs analysis process, then students would act as passive recipients in the

overall learning process.
Present Situation Analysis (PSA)

Present situation analysis aims to analyze the current situation of learning progress by
asking about learners’ language proficiency levels, and what knowledge and skills they have
learned so far (Romanowski, 2017). Dudley-Evans and St. John (1998) mentioned PSA as
“strengths and weaknesses” in learners’ language skills (p.124). Notably, Hutchinson and Waters
(1987) previously indicated that if TSA is the end of the journey, and LSA is a set of possible
constraints that surround this journey, then PSA can be considered the start point of the journey

that attempts to assess learners’ current knowledge and skills (Sobkowiak, 2008).

Means Analysis (MA)
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Means analysis addresses questions regarding facilities and resources that will be
necessary for the implementation of a language program (Romanowski, 2017). Dudley-Evans
and St. John (1998) defined means analysis as the environment in which a course or program
will be implemented, and the important factors are “the classroom culture” and “the management
infrastructure and culture” (p. 124). Dudley-Evans and St. John (1998) indicated that these two
factors should be viewed from a positive perspective which should look for the best solutions in
a certain situation rather than from a negative perspective which would find restrictions to
implement a course or a program. They also emphasized that means analysis is situation-based,

thereby signaling that what would work in one situation may not work in another situation.

Technical Issues

Chohan et al. (2018), in their descriptive study found that English language teachers in
Pakistan did not use computers in their classroom due to a lack of technical knowledge. This
issue could relate to the teachers’ answers about financial difficulties to buy computers, so they
could practice on them at home, and lack of time. Other technical issues in this study related to
electricity shortage, lack of internet, inability of teachers to install language software programs,
and lack of technical support in the university. Mahdi (2013) highlighted several issues that were
associated with the integration of Computer-Assisted Language Learning (CALL) in EFL
contexts in Saudi Arabia. These issues echoed other works (Chonan et al., 2018; Hazaea, Bin-
Hady, & Toujan, 2021; Ja’ashan, 2020; Tanveer, 2011) and related to lack of time, Internet
connectivity, lack of technical support and training, lack of information and computer technology
(ICT) knowledge, and lack of knowledge using language software programs. Mahdi (2013) also
discussed technical issues in terms of rare use of high technology labs for language learning and

teaching. For example, he addressed the separation issue of labs with computers and actual
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language classes which could create potential obstacles for learning the English language. He
also pointed at insufficient number of computers that are available in these labs and quality

issues of computer software.

Perceived Organizational Support (POS)

Organizational support theory can be explained in terms of favorable or unfavorable
views that employees have toward their organization which encourage employees to personalize
the organization (Eisenberger et al., 1986; Eisenberger & Stinglhamber, 2011). Levinson (1965)
extended this view by indicating that since the organization establishes various norms, policies,
and rules meaning that it impacts its employees, employees tend to view the organization as a
humanlike being. Such a personalization of the organization by employees leads to perceived
organization support (POS) which aims to satisfy socio-emotional needs and affective
organizational commitment (AC). Kim et al. (2016) conducted three studies with employees
from South Korea and the United States and found that POS could drive AC, but it is contingent
on how employees assess organizational competence. Organizations that are highly proficient
might better satisfy employees’ socio-emotional needs, such as the provision of feedback that
increases self-esteem, the creation of environment that is welcoming and secure, and the offer of
support. Kurtessis et al. (2017) reviewed 558 studies and found that POS is an element that
connects different kinds of treatment that is performed by the organization and employees’
positive attitudes toward the organization, moral well-being, and professional performance.
Kurtessis et al. (2017) indicated that there were different ways an organization could demonstrate
positive treatment toward their employees, such as supportive leadership, favorable working

conditions, fair procedures, and HR practices.

41



Since | intended to examine people from the whole country and not just from individual
organizations, | decided to extend the concept of support and examine support from the national,
organizational, and personal levels. I did not want to limit my study participants’ responses in
terms of only organizational support that they received during their processes of learning English
language. Such approach allowed me to investigate the concept of support through the lens of the

study participants and to examine what they referred to support.

The modification of the questions from Romanowski’s (2017) framework was necessary
because the questions in his framework were designed to for a teacher or course developer who
designs an instruction for a specific course. In my situation, I did not intend to design a specific
course rather | wanted to examine English language challenges using a needs analysis framework
and provide guidelines for a conceptual instructional design framework for teaching English that
can be applicable to a diverse learning contexts and situations. The current modified framework
helped me (1) obtain personal information about the study participants and about their reasons
and goals for learning English, and about strategies and resources they used to learn English; (2)
examine the situations in which English language were taught and learned in Kazakhstan and
what language learning challenges the study participants experienced, and (3) examine how the
participants imagined an English language program that would be specifically designed for
Kazakhstani people. The added components helped me investigate: (1) what technical issues (if
any) the participants experience or experienced during their process of learning the English
language, and (2) what organizational support (if any) they received that supported them in their

desire to learn English.
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Chapter Three: Methods
Study Design

The study design selected for this research was “an exploratory sequential mixed methods
research (MMR) design” (Berman, 2017, p. 5). According to Berman (2017) in exploratory
research, qualitative data was gathered first in order to develop themes that would promote the
development of quantitative data collection instruments that assisted in further exploration of the
research problem. Berman (2017) also proposed three phases of analyses that were implemented:
the first phase referred to the collection of primary qualitative data, then the second phase
referred to the collection of secondary quantitative data, and the last phase was “the integration
phase” that united the two phases of the data (p. 6). This research study utilized the same three

phases and types of data.

First, I conducted semi-structured interviews with 10 Kazakhstani higher education
students and 10 professional adults. Second, after | analyzed the interviews and developed
themes, | implemented a document analysis to examine similarities or discrepancies that existed
between my interview data and the content of the analyzed documents. Semi-structured
interviews and document analysis were my qualitative data collection methods. Third, after |
analyzed the themes from the interviews and document analysis, | developed questions for my
guantitative data collection instrument, an online survey. Without including the 20 interview
participants, | recruited 165 people to take the online survey. Last, I integrated all three data
collection sources: semi-structured interviews, document analysis, and online survey and

proposed a conceptual instructional design framework for teaching English in Kazakhstan.
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Each data source is described in detail in the subsequent sections. Semi-structured
interviews and the online survey each have Participants, Procedures, and Data Analysis

sections. Document analysis has Procedures and Data Analysis sections.

MMR design is a structured research design that implements two or more research
methods to examine the same research problem (Morse & Niehaus, 2016). It can incorporate two
or more quantitative or qualitative data collection methods, or it can use both types of these data
collection methods (Morse & Niehaus, 2016). | used both types of data collection methods in this
study: qualitative methods — semi-structured interviews and document analysis, and quantitative
methods — surveys. Semi-structured interviews helped me collect rich information about the
study participants’ perceptions and attitudes regarding the research problem, while document
analysis added more information and assisted me in the creation of a solid foundation which
along with the interview information led to the development of the surveys for a larger number

of study participants.

General Overview of Participants for the Whole Study

The participants for this study were: (1) young professionals who work in different state
and private sectors; and (2) higher education students. The age of higher education students in
Kazakhstan is usually between 18 and 30 years old, so the study participants from the higher
education group were in this age group. The reasoning for selecting these two groups of
participants was based on the point that youth in Kazakhstan play an important and active role in
the economic, educational, social, and political development of Kazakhstan. Also, as the
reviewed studies demonstrated, there is rapid integration and application of the English language
in business and higher educational organizations where these young people work and study. The

main criteria for selecting the study participants were the following: (a) people who are in the
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process of learning English, and (b) people who have learned English. The study participants

were recruited based on the researcher’s connections and networks.

| had different study participants for my semi-structured interviews and the online survey,
and | described the participants in detail in the Participants section for each data collection
source. As is stated at the end of this dissertation, due to various limitations and constraints on
sample size and access to participants and informative documents, this investigation should be
considered a preliminary, though hopefully highly informative and potentially widely read and

used, study into English language learning in Kazakhstan. That is my hope.
Sample Sizes

Mason (2010) stated that the sample size for interviews will depend on the concept of
saturation that can be defined as the point in research when the collected data does not offer any
new or relevant information. Dworkin (2012) indicates that saturation can be impacted by many
factors: selection criteria, timeline, budget, and others, and the author suggests that the scholarly
literature recommends that qualitative research interviews from 5 to 50 participants. Since | did
not conduct a solely qualitative research, | interviewed 10 participants from each of the two
groups, so the total number of participants who were interviewed was 20. Castro et al. (2010)
mentioned that the researchers should balance between small sample sizes that are used in
qualitative research approaches with larger sample sizes that are implemented in quantitative
research approaches by looking at the sample size from ““a broader integrative perspective” (p.
2). The authors stated that if a qualitative sample is between 20 to 40, then the quantitative
sample should be between 40 to 200, and in this study I planned to survey from 40 to 50 people

in each group. The total number of participants who were surveyed was 137.
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Quialitative Data Sources

Following the guidelines for “an exploratory sequential mixed methods research (MMR)
design” (Berman, 2017, p. 5), first I collected my qualitative data. My qualitative data collection
methods consisted of 20 semi-structured interviews and a document analysis of official

government reports, language school and job search websites, and news publications.

Semi-Structured Interviews

Semi-structured interviews were one of the qualitative data collection methods for this
study. These interviews included 14 questions, plus additional spontaneous questions that | asked
during each individual interview. In general, these interview questions asked interviewees about
what challenges they experienced in learning English as a foreign language, what their
perceptions were about their English language proficiency levels, what recommendations they
could offer in order to improve current English language programs in Kazakhstan, and others.
The inclusion of open-ended questions in interviews fits Glaser’s (1999) point about asking the
interviewees broad open-ended questions and allowing them to speak about their experiences,

feelings, and attitudes.

The participants were asked upfront about their preferred language (Kazakh, Russian, or
English) to communicate during the interviews. A pseudonym was given to each participant to
ensure the confidentiality and privacy of the information that the participants provided in this
study. Eleven interviews were conducted in English, and nine interviews were conducted in
Russian. All the interviews lasted from 30 minutes to one hour and a half and were recorded.

Seventeen interviews were conducted in October 2021, and three interviews were conducted in

46



the beginning of November 2021. The detailed schedule is presented below in Table 4 and Table

5.

Table 4

Interview Schedule with Professional Adults

Person Date and Time of Profession Duration
Interview
Zhanna October 17, 11pm UX/UI Designer 50 minutes
(EST)
Ainura October 19", 1 pm Training Engineer 1 hour
(EST)
Mira October 21, 11 am Fashion Designer 50 minutes
(EST)
Kairat October 26", 8 am High School 1 hour 25
(EST) Physics Teacher minutes
Gulnaz October 26", 12 pm University English 55 minutes
(EST) Language Instructor
Ruslan October 27", 11 am Financial 55 minutes
Consultant
Aigul October 28", 12 pm University 30 minutes
(EST) Instructor of
Psychology
Gulmira October 28th, 11 Professor of 31 minutes
am(EST) Translation and
Foreign Language
Studies
Madina October 29", 10 am University Medical 43 minutes
(EST) English Instructor
Zaure November 2", Kazakh Language 51 minutes

11lam (EST)

Teacher




Table 5

Interview Schedule with Higher Education Students

Person Date and Time of Type of Student Duration
Interview

Nurbek October 16™, 12 Master’s Student 59 minutes
pm (EST)

Karim October 18™, 11:30 PhD Student 56 minutes
am (EST)

Saule October 19", 11 PhD Student 1 hour 3
am (EST) minutes

Zarina October 22", 10 Master’s Student 50 minutes
am (EST)

Aigerim October 23", 9 am Bachelor’s Student 1 hour 6
(EST) minutes

Ali October 23, 12 Bachelor’s Student 40 minutes
pm (EST)

Inkar October 24", 10 Master’s Student 1 hour 3
am (EST) —Part 1 minutes
(Internet
Connectivity
Issues)
October 27, 10
am (EST) — Part 2

Nazgul October 30™ 1 pm Master’s Student 41 minutes
(EST)

Madiyar November 1%, 10 Bachelor’s Student 55 minutes
am (EST)

Aset November 1% 11 Bachelor’s Student 51 minutes
am (EST)

Procedures for Semi-Structured Interviews

The recruitment process began by contacting three key people whom I knew personally

and professionally. These three people shared with me the contact information of people who

might be interested to participate in the study. My preliminary contact with these people was via

a short email or WhatsApp message to ask whether they were interested to participate in the

study.



After | received positive responses to my interview requests, an official email was sent.
The email included information about the purpose of the study, the duration and process of the
interview, and information about the interviewees’ data privacy and confidentiality (see
Appendix D). The email script was shared with the selected people in three languages: English,
Kazakh, and Russian (see Appendices E and F). The interviews were conducted online via
Zoom. In the beginning of each interview, | briefly repeated the information from the recruitment
email and obtained permission to record interviews. During the interviews, | used the interview
question protocol (see Appendix A) to ensure that | asked the same questions to all of my
interviewees. After | acquainted myself with the data, | analyzed and coded my data and

developed common themes.

Originally, I wanted to implement member checking in order to improve the credibility,
validity, and accuracy of the interviewees’ responses (Harper & Cole, 2012). However, there
were two reasons that impacted my decision to abandon this idea. First, | did not transcribe each
interview word-to-word. | developed a transcription of each interview with main ideas and time
codes (see Figures 1 and 2), and transcribed word-to-word quotes that | selected to include in the
study (see Appendices G and H). Second, after | examined the scholarly literature (Guba &
Lincoln, 1981; Hammersley, 1992; Morse, 1998; Morse et al., 2002) which indicated that
sending back the results to the original study participants for their verification — “it is actually not
a verification strategy” (Morse et al., 2002, p. 7), instead “it is actually more often a threat to

validity” (Morse et al., 2002, p. 7). Morse (2002) continues and states:

Investigators who want to be responsive to the particular concerns of their participants
may be forced to restrain their results to a more descriptive level in order to address

participants’ individual concerns. Therefore, member checks may actually invalidate the

49



work of the researcher and keep the level of analysis inappropriately close to the data
(pp.7-8).

Given the explanations of the above-mentioned reasons, | decided not to conduct member
checking with my interview study participants. However, this did not mean that | did not use any
strategies during actual interviews to verify data with the interview participants. For example, |
used paraphrasing and evaluating as two of the main active listening strategies (Louw, Todd, &
Jimarkon, 2011) to examine whether the interview participants confirmed or corrected or

rejected what they had apparently said.
Participants of Semi-Structured Interviews

The total number of participants that were interviewed using a semi-structured protocol
(see Appendices A, B, and C) was 20. All of these 20 people were in the process of studying the
English language, or they have already mastered it. Among these 20 people, 10 people were
professional young adults, and the other 10 people were full-time higher education students. The
professional young adult group included a diverse population of people working in different
areas, such as K-12 schools, universities, oil companies, financial companies, and the fashion
industry. The higher education group consisted of four bachelor’s students, four master’s
students, and two PhD students. The higher education students were earning degrees in various
majors, such as foreign languages, multilingual education, public administration, global
communication, and international relations. Also, there were a few students who were receiving
their degrees in Switzerland and Poland. There were 14 females and 6 males. The participants
were from different Kazakhstani cities: Semey, Nur Sultan, Almaty, Taldykorgan, Taraz, and

Atyrau.
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Professional Adults. Below are short descriptions of the professional adults who were

interviewed for this study.

Zhanna. She is a UX/UI Designer at a Kazakhstani IT company. Zhanna has been
working there for three years. She also works on her doctorate program in Preschool Education.
She has been studying the English language since the fifth grade. Her main purpose of studying
English is to move and live abroad. She primarily uses English at work in order to communicate
with her team and international business partners and clients. Zhanna also uses English to read

articles for her dissertation.

Ainura. She is a Training Engineer in the Human Resources department at an oil and gas
company in Aturau. Ainura has been working there for four years. She has been studying the
English language since she was in the sixth grade, but she started to study it in-depth when she
was in tenth grade. Her main purpose of studying the English language is to move and work in
an English speaking country. Ainura does not use English at her work, but she is always looking

for opportunities to use English outside of her work.

Mira. She is a Clothes Designer in Almaty, and she has been working in this industry for
two years. Mira has been studying the English language since the fifth grade. Her main purpose
of studying English is not to forget the language since she rarely communicates in English in her
daily life or at work. Currently, Mira uses the English language to watch movies and TV shows,

but she also plans to use English when she moves and works abroad.

Kairat. He is a Physics Teacher and a Head of Pedagogical Department at a K-12 school
which uses the EMI approach in Semey city. Kairat has been working as a teacher for ten years

and as a department head for four years. He has been studying English since the fifth grade, but
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he started to develop his advanced English language skills when he began to work at a K-12
school. His main purpose of studying the English language is to complete his doctoral degree in
Finland which is fully instructed in English, and his other purpose is to improve his knowledge
in Physics by reading professional and academic journals in English. Kairat uses English at his
work because he teaches Physics in English, and he also uses the English language when he

travels and presents at international conferences and forums.

Gulnaz. She is an English Language Instructor at a university, and she has been working
there for six years in Almaty city. Gulnaz originally started her career in translation, but then she
smoothly transitioned to teaching. Gulnaz has been studying English since she was 12 years old.
Her main purpose of studying the English language is to feel confident and feel different. Gulnaz
referred this to a theory about how speaking different languages makes us be different people.
Her additional purposes are to increase her professional competence and to communicate with
other people. Gulnaz uses English daily in her workplace, and she plans to pursue her doctoral

degree in English.

Ruslan. He is a Software Consultant at a company that mainly serves different
government organizations in Aturau city. Ruslan has an educational background in economics.
He has been studying the English language since the fifth grade, but he started to study it in-
depth when he transferred to a specialized language school. His main purpose of studying
English is to prepare for a complex international exam to become a Certified Financial Analyst.
Ruslan also considers the possibility of getting his master’s and doctoral degrees abroad,

specifically in the USA.

Aigul. She is a Psychology Instructor at a university in Taldykorgan city. Aigul has been

teaching there since 2004. She has been studying the English language since her K-12 education.
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Her main purpose of studying English is to advance her English skills. Aigul also thinks that
English will be useful for her professional life. She uses the English language to teach her

students psychology in English and for personal and professional international travels.

Gulmira. She is a Professor of Translation and Foreign Language Studies at a university
in Semey city. She has been working there for 20 years. Gulmira has been studying the English
language since the fourth grade. Her main purpose of studying English is to write and publish
articles in English for international academic journals. Gulmira uses the English language in her
professional life by teaching students. She also plans to translate the second and the third book in
a Kazakh classic literature trilogy from Kazakh into English as she already translated the first

book for her dissertation research.

Madina. She is a Medical English Instructor in a university in Taraz city. Madina has a
background in teaching English in K-12 education and higher education. She has been studying
the English language since 1996. Madina’s family hosted native English speakers from the USA
for some time, so she had opportunities to practice her speaking skills. Her main purpose of
studying English is to stay competitive in today’s job market because Kazakhstan implements
the integration of three languages: Kazakh, Russian, and English in different national,
educational, and business organizations. Madina uses the English language at her work, and she

also plans to advance her studies in the USA.

Zaure. She is a Kazakh Language Teacher who teaches Kazakh to foreigners and
Kazakhstani children who were born abroad. Zaure has been working as a teacher for three
years, and she spent her first year teaching Kazakh in the USA as a Fulbright student. She lives
in Nur Sultan city. Zaure has also been accepted for her Master’s program in Oriental Studies in

Poland. She has been studying the English language for five years. Her main purpose of studying
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English is to advance her academic skills in English, so she can successfully prepare herself for
her master’s degree. Zaure does not have many opportunities to use the English language in

Kazakhstan, but she often uses English when she teaches Kazakh to foreigners.

Higher Education Students. Below are short descriptions of higher education students

who were interviewed for this study.

Nurbek. He is a first-year Master’s student in Multilingual Education in a university in
Nur Sultan which is the capital city of Kazakhstan. The main distinctive feature of this university
from other universities in Kazakhstan is that the language of instruction is English. Nurbek has a
full scholarship. He has been studying the English language for seven years. His main purpose to
study English in-depth is to become competitive among other educators in Kazakhstan, and in
addition to this, he has intrinsic motivation to study the language. He mainly uses the English

language at his study and to tutor people during his spare time.

Karim. He is a second-year doctoral student in Public Administration in an academy of
government management in Nur Sultan city. He is on a full scholarship. Karim has been studying
the English language since high school; however, he received a good base of academic English
language when he was pursing his master’s degree in Great Britain. His main purpose of
studying the English language is to be able to travel internationally for professional purposes. In
his present daily life or at his study, Karim does not often use English, but he plans to use it

when he will present his works at international professional seminars and conferences.

Saule. She is a doctorate candidate in Anthropology in a university in Switzerland. Due
to the COVID-19 pandemic, Saule returned to Kazakhstan and will defend her dissertation

online. She has been studying the English language since she was in the fifth grade. Her main

54



purpose of studying the English language is to advance her doctoral studies, and she considers
the possibility of working abroad. Saule primarily uses English to communicate with
international colleagues about her research and professional interests. Also, she recently joined
an educational organization in Kazakhstan and uses her oral and written communication skills in

English to cooperate with international partners.

Zarina. She is a second-year Master’s student in Multilingual Education in a university
that implements EMI in Nur Sultan city. Now Zarina is working on writing her master’s thesis in
English. She has been studying the English language for ten years. Her main purpose of studying
English is to stay abreast of current international pedagogical developments and to keep up with
her lifestyle where the English language plays a vital role. Zarina uses English at her current
study and with her friends. She also plans to advance her study and career in connection with the

English language.

Aigerim. She is a first-year Bachelor’s student in Global Communication in Poland. At
the time of our interview, she had just arrived in Poland from Nur Sultan to start her study, and
she was very excited. Aigerim has been studying the English language for two years after she
moved to a new high school which integrated EMI in its school curriculum. Her main purpose of
studying the English language is to be able to travel and speak fluently in English with people
from other countries. Also, she considers the opportunity to advance her degree in Canada. She

uses English at her study, and she also plans to use it as she progresses in her studies and career.

Inkar. She is a second-year full-time Master’s student in Foreign Languages in a
university in Semey city. Inkar is working on her master’s thesis and is currently writing her
literature review. She also holds a position as a Senior Specialist in a center of international

relations in another university in Semey city. Inkar has been studying the English language for
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nine years. Her main purpose of studying English is to develop her academic skills in the English
language, so she can better understand academic papers and journal articles that are written in
English. Inkar uses English in her current study and in email correspondence with university

international partners.

Ali. He is a first-year Bachelor’s student in Global Communication in Poland. Ali was
born and spent most of his early life in Semey city. His bachelor’s program is fully in English.
Ali has been studying the English language since the fifth grade, but what really helped him
improve his language skill was travelling to English language countries. His main purpose of
studying the English language is to succeed at his current studies in Poland. Ali also plans to go
to Canada to receive an advanced degree. He currently uses English with his instructors and

classmates in his study program. Ali also plans to use it when he pursues his advanced degree.

Nazgul. She is a full-time Master’s student in Foreign Languages in a university in
Semey city. Nazgul also worked as an English Language Teacher in a high school. She has been
studying the English language for 11 years. Her main purpose of studying English is to complete
her master’s degree as it is fully taught in English, and to travel to other countries. Also, Nazgul
hopes to get a better job after she completes her master’s degree. She primarily uses the English
language in her professional life. In addition, her husband can speak English, so Nazgul

sometime communicates with her husband in English.

Madiyar. He is a first-year Bachelor’s student in International Relations in a university in
Nur Sultan city. Madiyar has been studying the English language since kindergarten, and he also
had the opportunity to communicate with his relatives in English in his childhood. His main

purpose of studying the English language is to study abroad, so he could come back to
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Kazakhstan and open an English language school. Madiyar uses English to teach children,

specifically his younger siblings who were born in the USA, about their Kazakhstani heritage.

Aset. He is a first-year Bachelor’s student in Foreign Languages in a university in Nur
Sultan city. Aset has been studying the English language since the second grade. He advanced
his English language skills when he was in the nineth grade because he started to participate in
national English language competitions. His main purpose of studying English is to study
abroad, so he can come back to Kazakhstan and be involved in the improvement of the
Kazakhstani educational system. Aset plans to use the English language when he travels and
meets with people from other countries. He also wants to teach English to K-12 students in the

near future.
Data Analysis of Semi-Structured Interviews

The collected data from the semi-structured interviews were analyzed using Clarke and
Braun’s (2017) six-phase process: (1) acquaint yourself with the data and look for points that
relate to the scope of the conducted research; (2) develop initial codes; (3) look for themes; (4)
analyze possible themes; (5) name and group themes, and (6) write the report. I implemented all

of these phases.

In the first phase, | started to acquaint myself with the data through repeated listenings of
my recorded data. | recorded interviews and created an individual folder for each interview.
There were 20 folders in total, and each folder included audio and video interview files. In these
folders, if an interview was conducted in English, a pseudonym is written in English. If an

interview was conducted in Russian, the pseudonym is written in Russian.
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Listening to and watching audio and video interviews several times helped me understand
my data better and get familiar with “the breadth and depth of the content” (Clarke & Braun,
2017, p. 87). During this phase, | developed an index list (Deterding & Waters, 2021; Fitzpatrick
& Reid, 1987; Rabiee, 2004) for each of the 20 interviews (see Figures 1 and 2). | edited the
index lists as | went through listening to the interviews several times. | added some information
that 1 did not include the first or second time when | listened to the interviews. Some scholars,
call this technique “live coding” (see Parameswaran, Ozawa-Kirk, & Latendresse, 2019, pp. 631-
632). Live coding involves coding without transcribing the entire interview. Parameswaran et al.,
(2019) state that live coding includes a note-taking process with time stamps while watching or

listening to the recorded materials.

Such an approach helped me enrich the data and think critically about the overall data set.
For the privacy and confidentiality of the interview participants, their real names were crossed
off at the top of the page. After I finished indexing each interview, | initiated the process of

coding the data.
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Figure 1

Indexing of an Interview in English
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Figure 2

Indexing of an Interview in Russian
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In the second phase, | generated codes for each interview. My codes were driven by my
main research question and topic. In this phase, | allowed myself to be open-minded and look for
various patterns in the data, so that | could generate rich content. There were five broad code

groups that 1 used to code the data:

1. LP —stands for learner profile that helped me collect information about learners and their
characteristics
2. CHALL - stands for challenges that Kazakhstani people experience in their processes of
learning the English language
3. RECOMM - stands for recommendations that Kazakhstani people provided regarding a
potential English language program in Kazakhstan
4. STRAT - stands for strategies that Kazakhstani people used to learn and master the
English language
5. RES - stands for resources that Kazakhstani people used to learn and master the English
language
In the third and fourth phases, I reviewed all my codes and started to develop initial
themes. I followed Clarke and Braun’s (2017) recommendation and did not remove codes that
did not fit into initial themes. At this stage, | wanted to see which themes would become
dominant, but I did not want to discard any data. As | progressed further with analyzing my data,
| saw common themes that began to occur between different interview index lists (see Figure 3).
In this figure, my brainstorming process shows how | was developing common themes about
English language learning challenges that adults experience in Kazakhstan. | went through each

index list multiple times to ensure that | did not miss any important information. This process
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helped me refine my dominant themes, and discard themes that did not have enough data to

support them.

Figure 3

Brainstorming for Common Themes across the Interviews

In the fifth and sixth phases, | grouped my themes, named them, and reviewed the data
extracts from the interviews that | used to support my themes. Clarke and Braun (2017) stated
that theme names should be “concise, punchy, and immediately give the reader a sense of what
the theme is about” (p.93), so I took some time to think and develop meaningful and compact

names for my themes that would be understandable and unambiguous. After | was satisfied with
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my themes, | started to group the data extracts with the appropriate theme. It was important for

me to visually see how the selected data extracts supported each theme. This was another way of
reviewing and evaluating the quality of data extracts and the themes themselves. My goal was to
provide a logically coherent and interesting report that would not have data extracts that were too

simple or repetitive.

Wolf (2003) argued that reviewers should be experts in qualitative research in order to be
able to examine the process that a researcher followed from collecting “raw” data and analyzing
these data to interpretation of results (p. 175). In terms of my research, there was a lack of peers
who were proficient in three languages to review the raw data and who possessed knowledge and
skills in conducting qualitative research. Thus, those were the reasons why | did not implement a

peer audit.

To summarize the whole interview analysis process, | carefully reviewed the whole
interview data set multiple times and looked for the points that refer to the research problem.
Then, | coded the data by assigning initial codes to the identified points. Then, I searched for
themes through the review of the coded data. | checked and analyzed the themes in relation to
their coherence and connection to the whole interview data and the research problem and created
a list of the dominant themes. | grouped and named the themes and developed a report that

provided rich deep information.

Document Analysis

The other qualitative data collection method which I used in this study was document

analysis. Bowen (2009) refers to document analysis as a methodical process for reviewing and
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analyzing printed and electronic documents. Bowen (2009) notes that there are a variety of

documents that can be reviewed for research purposes:

They [documents] include advertisements; agendas, attendance registers, and minutes of
meetings; manuals; background papers; books and brochures; diaries and journals; event
programs (i.e., printed outlines); letters and memoranda; maps and charts; newspapers;
press releases; program proposals, application forms, and summaries; radio and television
program scripts; organisational or institutional reports; survey data; and various public

records (pp.27-28).

Bowen (2009) also communicates that document analysis in addition to other qualitative
data collection methods leads to data triangulation which in turn reduces biases and increases
credibility of the study. Gross (2018) in her entry for the SAGE Encyclopedia of Educational
Research, Measurement, and Evaluation book disclosed that document analysis can be
implemented as an independent study or as a part of qualitative or mixed-methods study, in
which it is conducted to triangulate study results from a different data source, such as interviews,
focus group interviews, surveys, and others. Bowen (2009) states that documents can provide
supplementary data for one’s research. He continues and indicates that data from this
supplementary data collection method can provide useful contributions to the overall data
analysis. Since | already had my main data collection method — semi-structured interviews,
document analysis acted as a supplementary qualitative data collection method. Document
analysis helped me examine, compare, and contrast my interview data and results with actual
documents that | obtained online. For this study, I analyzed the following documents (see Table

6):

e Official government reports
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e Pricelists of English language courses and programs

e Statistical information from the Republic of Kazakhstan Bureau of National

Statistics

e News publications on various topics related to English language learning in

Kazakhstan

e Information on a job search website

Table 6

Document Types Used for Document Analysis

Document Type Publication  Author/Publisher Relevant Points

Date
The National 2020 The Ministry of State grants
Report on the State Education and Science of Increase of master’s
and Development of the Republic of students in “Bolashak”
the Education Kazakhstan program
System of the Increase of PhD students
Republic of Technology use in K-12
Kazakhstan (as of and higher education
2020)
JloposkHast KapTa 2015-2020  The Ministry of Development of more
pa3BHTHS Education and Science of resources in the English
TPEXbI3BIYHOTO the Republic of language in higher
o0pa3oBaHus Ha Kazakhstan education
2015-2020 roabl
(The Road Map of
the Development of
the Triangular
Education for 2015—
2020 years)
Online Pricelist of 2022 InterPress Types of English language

English Language
Courses on the
InterPress language
school website
(Almaty, Nur
Sultan, and
Karaganda cities)

https://www.interpress.kz/

courses
Price ranges of language
courses

65


https://www.interpress.kz/

Online Pricelist of 2022 Level Up Education Types of English language
English Language https://level-up.kz/ courses

Courses on the Price ranges of language
Level Up Education courses

language school

website

Online Pricelist of 2022 Langberry Types of English language
English Language https://langberry.kz/ courses

Courses on the Price ranges of language
Langberry language courses

school website

(Almaty,

NurSultan, Semey,

Pavlodar, Oskemen

cities)

Average Salary ofa  February Agency for Strategic Average salary of a
Kazakhstani Person 2022 planning and reforms Kazakhstani person

from the of the Republic of

Republic of Kazakhstan Bureau

Kazakhstan of National Statistics

Bureau of National https://stat.gov.kz/

Statistics

News about Stipend 2022 Kazinform International Stipend amount ranges for
Increases among News Agency bachelor’s, master’s, and
Higher Education www.inform.kz doctoral students in
Students Kazakhstan

News on How Much 2019 TengriNews Cost of living per person
Life Costs in Nur https://tengrinews.kz in Nur Sultan in May 2019
Sultan (the capital

city)

Job Search on 2022 HeadHunter KZ Random selection and
HeadHunter Job https://hh.kz/ examination of jobs that

Website: English as
a job requirement
in Kazakhstan

require knowledge of the
English language

Considering the size and depth of the interview data and results, my intention was not to

cover or verify every aspect or every interview data piece with this document analysis. Instead, |

conducted an online document analysis to examine what similarities or discrepancies existed

between my interview data and results and content of the analyzed documents. Also, given the

number of analyzed documents, | did not intend to make any concrete or final conclusions. It was
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important for me to see if | could identify common themes between my two qualitative data

sources and enrich my whole qualitative data.
Procedures of Document Analysis

| conducted an online document search to obtain and review documents. My rationale
was to search for different types of documents because | wanted to consider my research topic
and question from multiple perspectives. However, | was purposefully selective about documents
that | wanted to find because they had to correlate with my interview data and results, so | could
make logical connections and find common patterns. First, | reexamined and reflected on the
common themes that | identified in the interview data. This helped me consider what interview
themes could be possible to further complement and extend in the document analysis. Second, by
reflecting on Bowen’s (2009) quote that I shared above about types of documents, | conducted a
personal brainstorming session about the types of documents I could examine. While I realized
that examining personal diaries or journals or internal organizational documents could
potentially shed valuable insights on English language learning challenges, specifically on
internal challenges or family circumstances, | also rationally understood that it would be almost
impossible to obtain those types of documents. To obtain such documents would require me
being personally acquainted with the requisite people or personally connected with organizations
involved in the field of English language learning, so they would trust me enough to share the

documents.

Another goal at this point in my study was that | wanted to gather perspectives that
expressed a certain degree of objectivity, so they would help me look at the interview
participants’ responses through the lens of objective neutral data; hence, I reviewed government

reports from official government websites, language school websites, and a job search website.
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For example, the analysis of three language school websites, official statistics on the average
salaries of Kazakhstani citizens, and a newspaper article about the cost of living in Nur-Sultan
assisted me to further understand the cost of language courses which was one of the common
themes that was mentioned by the interview participants. Those types of documents also helped

me grasp the current “live” state of English language in Kazakhstan.

I should also note that the committee members of this dissertation suggested strongly that
the documents that I included effectively functioned as important background reading related to
English language learning in Kazakhstan. However, | included it in my study to serve as
additional data. The rationale for the researcher point of view are that the articles found, read,
and analyzed added additional context for several elements that | uncovered in the main data

sources; namely, the interviews and surveys.

Armstrong (2021) notes that “predefined codes” can be applied if document analysis acts
as “auxiliary” data collection (p.5). He gives an example that the codes that were generated in
analyzing interviews can be used to the analysis of documents. Armstrong (2021) continues and
shares that the codes and the themes, that were generated based on these codes, aim to unite data
that were collected by different methods. He emphasizes that using document analysis for this

purpose assists in a deeper understanding of themes.

| started my search with government documents. | mainly used three official government

websites for my search. They were the following:

e Ministry of Education and Science of the Republic of Kazakhstan

https://www.gov.kz/memleket/entities/edu?lang=en

e Ministry of Labor and Social Protection of Population of the Republic of Kazakhstan
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e Legal information system of Regulatory Legal Acts of the Republic of Kazakhstan

https://adilet.zan.kz/eng

Using these three websites, | located two official government reports that highlighted the
use and integration of the English language into higher education in Kazakhstan as well as some
other relevant statistical information. After that, | explored websites of several multilingual
schools in Kazakhstan where | found information about the prices of English language courses
and programs. Then, | moved to statistical data about an average salary in Kazakhstan that |
obtained from the Agency for Strategic Planning and Reforms of the Republic of Kazakhstan

Bureau of National Statistics (https://stat.gov.kz/). I also examined a couple news articles about

stipends for higher education students and about the cost of living per person in Nur Sultan city
(the capital of Kazakhstan). The last source was a popular job search website called HeadHunter.
| examined this website to find information about whether the knowledge of English was one of
the main job requirements for jobs in Kazakhstan. After I reviewed all the above-mentioned
documents, | analyzed them by comparing, contrasting, or verifying them with my interview

data.

Data Analysis of Documents

I followed Bowen’s (2009) recommendation and used thematic analysis to analyze
documents. Since | already used thematic analysis for the semi-structured interviews, | used the
codes and themes which | identified in the interview data and applied them to analysis of the
document content. During the document search and analysis, | was careful about selecting
document sources because | wanted them to reflect “authenticity, credibility, accuracy, and

representativeness” and to be relevant to the research problem (Bowen, 2009, p. 33).
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Quantitative Data Collection Method

Following the study design methodology, the next step after the analysis of my

qualitative data was the design of a quantitative data collection instrument — the online survey.

Online Survey

After | collected and analyzed the qualitative data, | developed an online survey using the
Qualtrics software application. Before survey participants could take the survey, they were asked
to agree or disagree with the survey consent form. The form informed survey participants about
the purpose of this study, the eligibility participation requirements, the contact information of the
researcher (myself) who was conducting this study, and confidentiality of their responses (see
Appendix K). This consent form was presented in Qualtrics as a required question to answer
meaning that survey participants could not take the survey unless they responded to this consent
form. If they gave their consent, then they could take the survey, and if they did not give their

consent, then the survey was ended for them.

The survey took about 15 minutes to complete, and it consisted of 30 questions that
covered demographics, my theoretical framework, English language learning challenges, and
potential English language learning program recommendations (see Appendix K). I translated the
survey into Kazakh and Russian languages, so the participants could take the survey in their
preferred language (see Appendices L and M). The five demographic questions referred to
gender, age, primary residence, educational level, and whether survey participants belonged to
one of the two groups researched in the study. These five questions included four multiple-
choice questions and one short answer question. The 10 framework questions related to different

categories of a needs analysis (PSA, LSA, TSA, MA, and others) and included questions about
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the survey participants’ field of study or occupation. their level of English language proficiency,
their duration and purpose of studying English language, their use of English language, preferred
teaching styles, English language learning strategies and resources, technical issues, and
interactions they may have had with native English language speakers. These 10 questions
included seven multiple-choice questions (with an option to include a short answer if none of the
answer options were relevant to survey participants); two questions where participants were to
select all that apply, and one short answer question that was different depending on which group
the survey participant belonged to. For example, if a survey participant selected the higher
education student group in the demographic questions, he would be directed to the short answer
question that asked about his field of study. If a survey participant selected the professional adult
group, then he would be referred to the short answer question that asked about his occupation.
The eight English language learning challenges related to the challenges that were identified in
the analysis of the qualitative data. These eight questions used a Likert scale that asked survey
participants to rate challenges as one of the following: Strongly Disagree, Disagree, Neither
Agree nor Disagree, Agree, Strongly Agree. The six English language learning program
recommendations were also based on the analysis of the qualitative data. These six questions
also asked survey participants to rate program recommendations on five scales that were the
same as in the challenges questions. The last question was an open-ended question that provided
survey participants with an opportunity to add any additional comments about English language

learning challenges or language program recommendations.

Survey Participant Recruitment

My first recruitment strategy was to contact my professional acquaintances who worked

in educational organizations. | started the recruitment process by contacting three key people in
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Kazakhstan. These three key people were located in Karaganda, Nur-Sultan, and Semey cities. |
had a phone conversation with each of these three key people. These three people had been
working in academia for a long time and developed various professional connections. During
the phone conversations, | explained to them the purpose of my study and the participant
selection criteria for my study. After our conversations, they distributed my survey recruitment

email among their colleagues and students.

My second recruitment strategy was the use of social media. I am a member of Facebook
groups that are about Kazakhstan or have Kazakhstani people as primary members. | shortened
and simplified the description of my study to make it cognitively manageable for Facebook users

and posted it. This strategy helped me recruit professional young adults.

My third recruitment strategy was to contact people who participated in the interviews
and ask them to distribute the survey among their colleagues and friends who matched the
eligibility participation criteria. I referred this strategy to snowball sampling (Goodman, 1961) in
which people who already participated in the interviews were encouraged to invite other

qualified individuals who could be interested to take the survey.

Procedures of Online Survey

Depending on the recruitment strategies that were mentioned above, | adjusted the survey
recruitment email. For my first strategy, | used an individual survey recruitment email. The
recruitment email included the information about the purpose of the study, the eligibility
participation requirements, the link to the survey, information about confidentiality of responses,
and my contact information (See Appendix I). For my second strategy, | used a shorter version of

the recruitment email that was more casual (See Appendix J). For my third strategy, I slightly
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adjusted an individual survey recruitment email, so it would be more applicable to people who

already participated in the interviews.

| published the survey in Qualtrics on February 4", 2022. On the same day and on
February 5™, I contacted the three key people to distribute the survey. During the next couple
days, | posted and contacted people on social media, specifically on Facebook. On February 7%,
2022, | emailed the interview participants with the request to distribute my survey among their
colleagues and friends who matched the eligibility participation criteria. The survey was
available on Qualtrics from February 4,2022 till February 24, 2022. During this whole period of
time, | was actively recruiting people to take my survey. I mainly used Gmail, Facebook, and
WhatsApp for communication and recruitment. Survey participants had a week to complete the
survey, and after one week their responses were recorded as incomplete. After | closed the
survey on February 24™, 2022, | saved the survey results in sav. format, so they could be

analyzed in SPSS.
Participants of Online Survey

There was a total of 165 people who took the survey. Out of those 165 people, two
people did not agree with the survey consent statement. Among 163 people, five people did not
fully complete the survey. Out of 158 people, 21 people stated that they did not belong to either
of the higher education and professional adults groups. The remaining 137 people were the
population sample which I analyzed in this study. The majority of the survey questions were not
required to be answered meaning that a survey participant could leave the survey anytime or
could skip a survey question. Given this, there were a couple of missing responses among the

survey questions.
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Among 136 participants (one participant did not answer the question), 13 (9.6%)
participants were male; 100 (73.5%) participants were female; 14 (10.3%) participants preferred
to describe themselves as somebody else, and nine (6.6%) participants preferred not to answer
(see Figure 4).

Figure 4

Gender of Survey Participants

Gender

H Male
B Female
M Preder to self-describe as

Prefer not say

The survey participants belonged to a wide range of age categories. Among 135
participants (two participants did not answer the question), 66 (48.9%) participants were between
18 and 22 years old; 20 (14.8%) participants were between 23 and 30 years old; 48 (35.6%)
participants were between 30 and 40 years old, and one (0.7%) participant preferred not to

answer (see Figure 5).
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Figure 5

Age of Survey Participants

Age

60.00%

50.00%

40.00%

30.00%

— Age

20.00%

10.00%

0.74%
18-22 23-30 30-40 Prefer not to answer

0.00%

The highest completed educational level varied. Among 135 participants (two
participants did not answer the question), 16 participants (11.9 %) completed high school; 82
(60.7%) participants completed a bachelor’s degree; 30 (22.2%) participants completed a
master’s degree; three (2.2%) participants completed a doctoral degree, and four (3%)
participants selected the answer option “something else.” In the text response, three participants
among these four participants answered that they received a Doctor of Medicine degree and

vocational higher education (see Figure 6).
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Figure 6

Highest Completed Education of Survey Participants

Highest Completed Educational Level

70.00%
60.00% 60.74%
50.00%
40.00%
30.00%

0,
20.00% 22.22%

10.00% 11.85%

9 2.96%
0.00% 2722% ©

High School Bachelor's Degree Master's Degree Doctoral Degree Something else

Highest Completed Educational Level

The majority of survey participants were from four cities in Kazakhstan: (1) Semey
(25.5%); (2) Karaganda (19.7%); (3) Nur-Sultan (16.8%), and (4) Almaty (11.7%). Among 137
participants, 100 (73%) participants were higher education students, and 37 (27%) participants
were young professional adults. In the survey, the participants were asked to enter their field of
study if they were higher education students or their profession if they were professional adults.
Most of the higher education students (48%) were studying Foreign Languages followed by
English Language (10%) and then followed by Russian Language and Literature (6%). Among
professional adults, professions varied greatly. The professional adults who participated in the

survey worked as managers, librarians, accountants, teachers, physicians, lawyers, HR
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specialists, software engineers, physicians, ecologists, civil engineers, technicians, and

administrators.

The survey was presented in three languages: Kazakh, Russian, and English. The
frequency analysis of survey languages showed that 97 (70.80%) participants selected Russian
language to complete the survey; 37 (27.01%) participants completed the survey in English
language, and three (2.19%) participants completed the survey in Kazakh language (see Figure

7)
Figure 7

Survey Language Preferences

Survey Language Preferences

m Russian
= Kazakh

English

Data Analysis of Online Survey

I analyzed the quantitative data of my survey using descriptive statistics. Since my

research emphasis was on the exploration and examination of English language learning
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challenges that would lead me to providing guidelines for a conceptual instructional design
framework, the structure of my survey reflected this emphasis. Each survey guestion was treated
as an individual statement with its own topic rather than as survey questions that were
constructed to examine the same topic or concept from different perspectives. Descriptive
statistics was used to analyze the demographic questions that presented the nominal
measurement level as well as the Likert-scale questions that related to the ordinal level of
measurement. In effect, the answer choices in the Likert-scale questions demonstrated the
relationships that varied, but they did not indicate how much specifically they varied (Boone Jr

& Boone, 2012; Jamieson, 2004; Sullivan & Artino Jr, 2013).

In addition to the scholarly literature, | consulted with a statistician from Indiana
University Bloomington and confirmed that descriptive statistics was the most appropriate way

to analyze the quantitative data of my survey.

| used frequency and cross tabulation to analyze the quantitative data of my survey. For
the two select all that apply questions, | first created multiple response sets and then ran cross
tabulation analysis. My survey offered an opportunity for survey participants to write any
additional comments about English language learning challenges and program recommendations
by including an open-ended question at the end of the survey. The important point was that
survey participants were not required to write comments. While some of survey participants
wrote that they did not have any comments, there were also survey participants that did not write
anything at all. However, 32 participants (about 23%) of survey participants left additional
comments. The length of these comments varied as well. These comments’ length ranged from a
couple of phrases to large paragraphs. | analyzed the qualitative data of this question by grouping

survey participants’ responses into themes.
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Chapter Four: Results

This chapter presents the results of the qualitative data collection methods: semi-
structured interviews and document analysis and the results of the quantitative data collection

method: the online survey.

Results of Semi-Structured Interviews

Based on the themes that I identified in the interview data analysis process, | categorized
the results of the interviews into four broad groups: (1) English language learner profile; (2)
English language learning challenges; (3) Government, organizational, and personal support in
learning the English language, and (4) English language program recommendations. My
rationale for having these four groups was based on my research question, theoretical

framework, and research topic.

The first, second, and the fourth groups reflected and synthesized TSA, LSA, PSA, and
MA components of my theoretical framework. The results of the third group reflected the POS
component of my theoretical framework. The first group assisted me in the creation of an
English language leaner profile of higher education students and professional adults in
Kazakhstan within the context of my study. The results in this group were important because
they helped me understand the study participants’ language learning characteristics and needs
and develop a mental picture of who Kazakhstani English language learners can be at these
times. This was essential because of my intention to understand what challenges Kazakhstani
people experience when they learn the English language and to provide suggestions and
recommendations on the development and design of an English language program that was

specifically aimed at Kazakhstani people. The second group referred to English language
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challenges that Kazakhstani people discussed in the interviews. The third group related to
support which the interview participants received during their journeys of learning the English
language. The fourth group reflected Kazakhstani people’s ideas, suggestions, and
recommendations that they shared about the creation and design of a potential English language
learning program that will be specifically designed for Kazakhstani people and their needs. The
results in this group served as a basis for the guidelines and suggestions that | proposed for a
conceptual instructional design framework of an English language learning program in

Kazakhstan.

As it was mentioned before, the interviews were conducted in the English and Russian
languages. The interview quotes that were originally in Russian were translated by me into the
English language. The original interview quotes can be found in the Appendices. In the sections
below, the interview quotes that were translated into English have the word “Appendix” in their

in-text citation.

Profile of an English Language Learner in Kazakhstan

Creating a profile of an English language learner in Kazakhstan was essential. It would
be incomplete and irrational to examine English language learning challenges that the study
participants experienced without collecting information about who those people were, what
characteristics they possessed, what their learning goals were, and what learning strategies and
resources they used to learn the English language. Since | had two groups of Kazakhstani people
whom | examined in this study, | developed two collective profiles. One collective profile related

to professional adults, and the other collective profile referred to higher education students.
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An English Language Learner as a Professional Young Adult. The analysis of the ten

interviews with professional adults demonstrated that those professionals worked in different

fields, such as education, corporations, and the arts (see Figure 8). Most of those professionals

started to learn the English language during heir their secondary education (see Figure 9).

Figure 8

Professions of Professional Adults
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UX/UI Designer/Doctoral Student in Preschool
Education (Zhanna)

— Traning Engineer (Ainura)

— Clothes Designer (Mira)

Physcis Teacher/Doctoral Student in Physcis
(Kairat)

=l University English Language Instructor (Gulnaz)

Software Consultant (Ruslan)

University Psychology Instructor (Aigul)

Professor of Translation and Foreign Language
— Studies (Gulmira)

University Medical English Instructor (Madina)

Kazakh Language Teacher (Zaure)
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Figure 9

Duration of Learning English among Professional Adults

Since the fifth grade (Zhanna)

— Since the sixth grade (Ainura)

— Since the fifth grade (Mira)

Since the fifth grade (Kairat)
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Since K-12 school (Aigul)

Since the fourth grade (Gulmira)

- Since 1996 (Madina)

For five years (Zaure)

The professional adults’ purposes to study English varied. Some wanted to complete their
studies abroad or in Kazakhstan, and English was one of the languages in which instruction was
implemented in those studies. Others wanted to advance their careers, and knowledge of the

English language could assist them in their promotion and recognition among their managers and
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supervisors. Others wanted to continue practicing English, so they would not forget the language

(see Figure 10).
Figure 10

Purposes of Learning English among Professional Adults

To move abroad (Zhanna)

To work abroad (Ainura)

Not to forget the language (Mira)

To successfully complete his doctoral program
(Kairat)

To feel confident, to communicate, and to
advance her career (Gulnaz)

= To successfully pass a Certified Financial Analyist
(CFA) exam (Ruslan)
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To advance her English language skills (Aigul)

To publish scholarly articles in English (Gulmira)

To be competitive in the job market (Madina)

To successfully complete her master's degree
(Zaure)

The majority of the professional adults indicated that they used English at their jobs.
There were a few participants who stated that they used English for entertainment purposes and

during personal and professional travels (see Figure 11).
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Figure 11

Use of English among Professional Adults

Using at work and reading scholarly articles
(Zhanna)

— Using only out of work (Ainura)

— Watching movies and TV shows (Mira)

Using at work and for traveling to conferences

(Kairat)

— Using at work (Gulnaz)

Occasional use (Ruslan)
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Using at work and for personal and professional
traveling (Aigul)

Using at work (Gulmira)

Using at work (Madina)

Using at work (Zaure)

Most of the professional adults used word memorization as their main learning strategy to
learn the English language, while others also listened to music and podcasts, read literature, and

spoke in English (see Figure 12).



Figure 12

English Learning Strategies of Professional Adults
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Word memorization, extensive reading, and
listening to audiobooks (Zhanna)

Writing down words to learn spelling and

listening to music (Ainura)

Practicing language skills in one learning activity
and speaking with herself (Mira)

Il Asking questions, listening to podcasts, and word

memorization (Kairat)

Translating song lyrics and speaking with herself
(Gulnaz)

No clear answer (Ruslan)

Watching movies and listening to music (Aigul)

Word memorization and reading authentic classic
literature (Gulmira)

Word memorization from everyday life (Madina)

Word memorization through writing the same
word many times (Zaure)

The professional adults’ responses about resources that they used to learn the English

language were diverse. One of the most popular answers was BBC news. Several professionals

mentioned that they used BBC news to stay up-to-date about current events that happened in the

world and to practice their English language skills, such as reading and listening. YouTube was

one of the most popular social media applications that the professionals noted in the interviews.

While the majority noted that they used YouTube for entertainment in English, there were a few
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people who indicated that they subscribed to YouTube channels which were dedicated to
learning English. Textbooks, in paper or electronic forms, were also popular resources to study

English among professional adults (see Figure 13).

Figure 13

English Learning Resources Used by Professional Adults

— Audiobooks and Lingualeo (Zhanna)

Textbooks and English language learning online
materials (Ainura)

Oxford textbooks and TED talks (Mira)

Il Professional books, IELTS books, YouTube, BBC
news (Kairat)

— Podcasts, Netflix, BBC news (Gulnaz)

Grammar textbooks and Coursera (Ruslan)

Netflix, social media, professional books (Aigul)

(%)
(]
(©]
S
>
(@)
(%)
[}
o
o1}
=
c
S
©
(]
—
e
%
a0
[
L

Paper books, Instragram, BBC news, British
- Council webiste (Gulmira)

— Online tests (Madina)

Textbooks, dictionaries, and Netflix (Zaure)

The interview responses regarding preferred teaching styles varied greatly among young

professionals. There were participants who strongly supported direct instruction, and there were
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participants who strongly supported constructivist teaching methods. There were also
participants who thought that a combination of both groups of those teaching methods worked

better for them than just one teaching style (see Figure 14).
Figure 14

Preferred Teaching Styles by Professional Adults

To have self-study time first, and then be
directed by a teacher (Zhanna)

Direct instruction in the beginning and
constructivist teaching later (Ainura)

Teaching style will vary based on the goal of

learning (Mira

Mentoring and coaching styles that lead to self-
directed learning (Kairat)

A mix of direct instruction and constructivist
teaching (Gulnaz)

= \/ary, but for English study prefers constructivist
teaching (Ruslan)

B Teaching style does not matter, but teacher's
characteritics are crucial (Aigul)

Constructivist teaching (Gulmira)
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Instruction that considers different learning
styles (Madina)

Instruction that is co-created with learners and
relates to real life (Zaure)

After | analyzed the above charts and reviewed the interview transcripts, | developed a
collective English language learner profile of the professional adults whom | interviewed in my

study. This collective profile is shown in Figure 15.
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Figure 15

A Collective English Language Learner Profile of a Professional Young Adult

A professional Kazakhstani young adult within the context of my study is well-educated
and holds at least a bachelor’s degree. He or she works full-time. This professional
young adult has begun to learn the English language in approximately the fifth or sixth
grades. The main purpose to learn English is to advance his or her career or study in
Kazakhstan or abroad. A professional young adult mainly uses English at work, but also
uses it during personal and professional travels and for entertainment purposes. He or
she uses a variety of English language learning strategies and resources where the main
emphasis is on word memorization and use of textbooks and social media applications
and news. A professional young adult prefers various teaching styles, including direct

instruction and constructivist teaching styles, or a combination of both.

An English Language Learner as A Higher Education Student. I interviewed ten
higher education students from different programs and degrees. There were four bachelor’s
students who were getting their degrees in Global Communication, International Relations, and
Foreign Languages. There were four master’s students who were getting their degrees in
Multilingual Education and Foreign Languages. There were two doctoral students who getting
their degrees in Public Administration and Anthropology. Two bachelor’s students were

completing their degrees in Poland, and there was one doctoral student who was completing her
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degree in Switzerland. The rest of the interviewed students were completing their degrees in

Kazakhstan (see Figure 16).
Figure 16

Fields of Study of Higher Education Students

Bl Master's Student of Multilingual Education
(Nurbek)

Doctoral Student of Public Adminstration
(Karim)

— Doctoral Student of Anthropology (Saule)

Master's Student of Multilingual Education

(zarina)

Bachelor's Student of Global Communication
(Aigerim)

Master's Student of Foreign Languages (Inkar)
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Bachelor's Student of Global Communication (Ali)

Master's Student of Foreign Languages (Nazgul)

Bl Bachelor's Student of International Relations
(Madiyar)

Bachelor's Student of Foreign Languages (Aset)

The duration of studying the English language varied greatly among higher education
students. Some interview participants started to study English during their pre-primary and

primary education, whereas other interview participants began to study English when they were
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in their fifth, seventh, and eighth grades. A couple of the interview participants started to study

English during their high school years (see Figure 17).

Figure 17

Duration of Learning English among Higher Education Students

— For seven years (Nurbek)

Since high school (Karim)

— Since the fifth grade (Saule)

For 10 years (Zarina)

— Since high school (Aigerim)

For nine years (Inkar)

Since the fifth grade (Ali)
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For 11 years (Nazgul)

Since pre-primary education (Madiyar)

Since the second grade (Aset)

In terms of purposes of studying the English language, most of the higher education
students shared similar thoughts — they wanted to complete their current studies or further

advance their studies. For example, the higher education students who were completing their
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bachelor’s degrees wanted to receive a master’s degree, and the higher education students who
were completing their master’s degrees wanted to receive a doctorate degree. Also, the two
doctoral students mentioned that they wanted to study the English language so they could travel

internationally for professional and personal purposes (See Figure 18).
Figure 18

Purposes of Learning English among Higher Education Students

=l To be competative in the job market (Nurbek)

To travel internationally for professional and

personal purposes (Karim)

To complete her doctorate degree in Switzerland
(Saule)

To stay informed about her field of study and for
daily interactions (Zarina)

To travel internationally and to advance her
degree (Aigerim)

=N To better understand academic papers in English
(Inkar)
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To advance his degree (Ali)

To complete her master's degree (Nazgul)

To study abroad (Madiyar)

To study abroad (Aset)
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The majority of the higher education students used English in their studies. There were
also a few higher education students who used English for tutoring and for communication with

their family and friends (see Figure 19).

Figure 19

Use of English among Higher Education Students

In her study and with international fellow
researchers (Saule)

— In his study and to tutor students (Nurbek)

Does not often use (Karim)

— In her study and with her friends (Zarina)

— In her study (Aigerim)

In her study and at university work (Inkar)
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In his study (Ali)

In her study and with her husband (Nazgul)

Teaches children who are his relatives about
Kazakhstani culture (Madiyar)

Does not often use (Aset)
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The interview participants’ responses regarding the strategies they used to learn the
English language were eclectic, except that watching movies and word memorization were two

of the language strategies that united several higher education students (see Figure 20).
Figure 20

English Learning Strategies of Higher Education Students

— No particular learning strategies (Nurbek)

Watching movies, reading different types of
texts, and word memorization (Karim)

Reading complex academic texts to learn new
words and terminology (Saule)

Listening to songs and studying song lyrics
(zarina)

Being involved in a social project that is aimed to

help people learn English (Aigerim)

= Translation of lectures, word memorization, and
watching movies (Inkar)
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Using a tutor, watching movies, and talking with
friends (Ali)

Watching movies and sports programs and
— reading news (Nazgul)
- Creating an English speaking environment
(Madiyar)

Word memorization and extensive reading (Aset)

The most popular English language learning resource was YouTube among the higher

education students group. The interview respondents mentioned that they used YouTube to
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watch lectures, lessons, and TV shows in English. The next popular resource was textbooks.
Some higher education students indicated that they used textbooks from their current courses to
learn the English language, whereas other students stated that they used textbooks that did not
relate to their current studies and acquired them from outside their universities. Some higher
education students also watched or listened to BBC news and read the NY Times. A couple

students used a Tandem Language Exchange app to learn English (see Figure 21).

Figure 21

English Learning Resources Used by Higher Education Students

No particluar resources (Nurbek)

Il BBC News, BBC Languages, podcasts, Instagram,
NY Times (Karim)

Online dictionaries , Tandem Language

Exchange App, BBC News (Saule)

I Websites, Tandem Exchange App, and YouTube
(Zarina)

— Netflix, TED talks, and books(Aigerim)

Various subscriptions on YouTube (Inkar))

Course textbooks, classmates, and instructors
(Al)
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Textbooks, YouTube, and langauge learning apps
(Nazgul)

YouTube, podcasts, BBC news, Guardian, NY

Times, Boston News, and Economist (Madiyar)

YouTube, textbooks, language learning apps
(Aset)
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The majority of the higher education students preferred constructivist teaching styles.
Their reasoning was based on the ideas that teachers should promote individual learning,
motivation, and creativity, and that teachers should treat students as individuals with their own

knowledge, experiences, learning preferences, and traits (see Figure 22).

Figure 22

Preferred Teaching Styles by Higher Education Students

Jlll Teaching styles that allow individual learning
(Nurbek)

Direct instruction because of Kazakhstani

traditional educational practices (Karim)

Direct instruction (Saule)

Student-centered approaches and individual
learning in formal education (Zarina)

Constuctivist teaching in which the teacher and
students act as equals (Aigerim)

= Constuctivist teaching, but might depend on a
person's level of the English language (Inkar)

Constructivist teaching, but might depend on a
person's level of the English language (Ali)
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Constructivist teaching in which the teacher
treats students as individuals (Nazgul)

Constructivist teaching for adults, and direct and

constructivist for children (Madiyar)

Constructivist teaching that promotes
motivation and freedom in learning (Aset)
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After | analyzed the above charts and reviewed the index lists, | developed a collective
English language learner profile of higher education students in Kazakhstan within the context of

my study. This collective profile is shown in Figure 23.

Figure 23

A Collective English Language Learner Profile of a Higher Education Student

A higher education student in Kazakhstan within the context of my study has many
interests and is highly motivated to learn. He or she can also work part-time. This higher
education student starts to learn the English language at any time starting from pre-
primary education through high school. The main purpose to learn English is to advance
his or her study in Kazakhstan or abroad. A higher education student mainly uses English
in his or her study. He or she uses a variety of English language learning strategies
where the main emphasis is on watching movies and word memorization. A higher
education student uses YouTube and textbooks as two of the most popular language

learning resources. A higher education student mostly prefers constructivist teaching

English Language Learning Challenges

This group included seven major themes that occurred after | analyzed the interview data.
These themes were the following: (1) no opportunity to use or practice the English language; (2)
internal challenges; (3) high cost of English language courses; (4) lack of native English
language speakers; (5) too much grammar; (6) family circumstances; and (7) pronunciation

problems. As was mentioned previously, the interviews that were translated from Russian into
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English had the word “Appendix” in their in-text citations meaning that the original quotes in
Russian could be found in the Appendices section. Some grammar and sentence structures of the
original quotes in both languages, Russian and English, were edited so they would deliver the

messages that the interview participants intended to deliver.

Theme 1: No Opportunity to Use or Practice the English Language. This theme was
one of the most dominant themes in the challenges group considering the number of the
interview data extracts that supported this theme. Many interview participants indicated that they
experienced difficulties in finding situations where they could use the English language or where
they could practice and improve their English language skills. For example, Ainura, who is a

Training Engineer in the Human Resources office, said:

As I have mentioned, I have not used it for years, but I plan to...but...you see that is why
[ want to find another job...maybe...in an international company...where English will
be...like...more useful and more used, and I am really seeking these opportunities. I
really want to use it in my professional life...um... in order to be competitive, and when |

move to an English speaking country” (Ainura, interview, October 19, 2021).

In this quote, Ainura indicated that she did not use English at her current job, and she considered
the possibility of a job change and, possibly, to move abroad and find a job there. Similarly,

Ruslan, who is a Software Consultant, shared:

| am in an interesting situation right now. | want to learn English. | want to practice it,
but, interestingly, I am not able to get...to find a job in local international oil
companies...I mean I know...I have all the credentials, all the experience necessary, but I

mean they [employers] would not even consider my CV when | apply for jobs there, so
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right now I am not using English at all. English is not necessary in my current

job...(Ruslan, interview, October 27, 2021).

Ruslan continued and indicated that because at his current job he did not use English, he
did not need to continue learning or mastering English despite that he had all the necessary
resources: “My biggest challenge right now is...I have the money, I have the resources is just
there is no need for me to learn English. If I work for the international company, there will be

more motivation for me to learn English...” (Ruslan, interview, October 27, 2021).

Mira, a Clothes Designer, reported in general terms about a lack of speaking practice in
the English language: “I noticed that our speaking is very weak - there are not many who speak”

(Mira, interview, October 21, 2021, Appendix G, para 1).

Nazgul, a master’s student, who also worked as an English Language Teacher, expressed
similar thoughts to Ainura’s, Ruslan’s, and Mira’s regarding the use of English, but she referred
to K-12 education in Kazakhstan by saying that “At the moment, we have less communication
in English, and...um... at school [where she taught], there are less people who can communicate

with you (Nazgul, interview, October 30, 2021).

Aigerim, a bachelor’s student, echoed Nazgul’s thoughts and argued that: “we [teachers
and students in K-12 education] mostly use Kazakh or Russian on the lessons...” (Aigerim,
interview, October 23, 2021). In summary, Aigerim (2021) indicated in her interview that the
majority of K-12 teachers continued using Russian or Kazakh language even in English language
courses or did not encourage students to communicate in English, and as a result, it negatively

impacted the mastery of English language among students.
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Some interview participants expressed that they did not have opportunities to practice
their English language, and as a result, they felt that their English language was deteriorating.

For instance, Mira, a Clothes Designer, indicted:

There is no practice ... the most difficult thing is that vocabulary is lost from active
speech, and you just forget everything. Now when | try to say something, | have to
remember the word first in Russian, then translate it, and so on. It's very time-consuming.
When my level was better, | could speak and even think in English, but now it's a little

harder for me ... (Mira, interview, October 21, 2021, Appendix G, para. 2).

Karim, a doctoral student, also expressed his concern about forgetting how to speak in

English:

Now my level of English is pretty advanced. Unfortunately, right now, | don't have
enough speaking practice with someone. It [English] is getting a little dull, I admit it,
because after finishing [my studies] I didn’t have any speaking practice. When foreign
guests came to us, | felt some kind of inhibition in communication. Now the need is that
it is necessary to maintain the level that you have, and not to lose the opportunities that |

have ” (Karim, interview, October 18, 2021, Appendix G, para.l).

Nurbek, a master’s student, considered a challenge of practicing English through
understanding how to develop or use English further when a person has reached a certain level.

As he observed:

It happens that you get it [the process of learning English], if you draw an analogy, go
through a game and go through 80% and get stuck why, because every time it gets harder

and harder. Why, at the elementary level, everything is intensively assimilated, and the
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higher it goes, it seems like the more complicated the process goes. Therefore, now, in
order to rise to a higher level, | practically do not understand where to go, what to do,

how to do it (Nurbek, interview, October 16, 2021, Appendix G, para. 1).

A couple interview participants shared what they had to do, so they would not forget the English

language. For example, Mira stated that she watches movies in English:

But since | had a good level of English, and | even taught [English] at one time, now the
goal is simply not to forget what | knew because | very rarely use English. Unfortunately,
at the moment, | have to at least watch something in English, so | will not forget anything

(Mira, interview, October 21, 2021, Appendix G, para. 3).

Zhanna, an UX/UI Designer, mentioned about online websites and apps that she used to practice
the English language, but she was not satisfied about the overall outcome: “When I tried to go to
these platforms...um...where you can speak with native speakers, they just ...kinda hard to find
a normal person because they just seeking for...a normal person in improving skills, but they just

want to improve their sexual life “ (Zhanna, interview, October 17, 2021).

Theme 2: Internal Challenges. This theme was the second dominant theme in the
challenges group. The interview participants’ statements in this theme varied. For example,

several people mentioned that they lacked motivation to study the English language.

As Ruslan (2021) noted:

...the sad part is that I do not speak English much these days, but it is a fixable problem.
There is a big expat community in Aturau. | can socialize. | can network with them. | just

mustn’t be lazy...you know...[smiles]. There are a lot of opportunities. If I really focus if
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| really try, I can easily network with local expats, foreigners. I think the problem is just

with me, maybe I am just too lazy...(Ruslan, interview, October 27, 2021).

Aset, a bachelor’s student, also expressed that he tended to be lazy, but he also indicated
that this laziness could be accumulated because he lost his interest in learning English since K-12

students were required to learn the language even if they did not have a desire:

The first reason, of course, is personal — laziness, and maybe I got sick of it [the English
language] at some point of developing the language. It is something that most of the
students face...right...during the learning of some new languages. They just got sick of
it, and that could be called a problem of teaching the English language in our country. It
is not taught...teachers do not...are not trying to make their students interest in the
language because now students...teenagers... are mostly learning the language because
they need to do it not because they want to do it. That is a big difference.” (Aset,

interview, November 1, 2021).

Mira also admitted that she could be lazy when it related to her studying the English
language: “The only challenge was my laziness ... [laughs]” (Mira, interview, October 21, 2021,
Appendix G, para. 4). While Ainura generalized Kazakhstani people by claiming that “...people

in Kazakhstan tend to be not lazy but not motivated” (Ainura, interview, October 19, 2021).

Some interview respondents indicated that they were concerned about how other people

reacted to their language abilities.
Kairat, a K-12 Physics Teacher, stated:

In the beginning [of the process of learning English] maybe it is a psychological thing
because it is your barrier to start speaking in English...it is really hard, and especially, for
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Kazakhstani people I think...When I came to my workplace, and there were a lot of
international people at that time. Somebody just told me ‘Can you translate this for me
please?’, and they were experienced teachers teaching maybe from the Soviet time. Of
course, she did not know the English language, and when | was trying to understand, and
| was very nervous to forget some kind of an idea. It is everything about that you are
afraid of or scary about judging by other people [being scared to be judged by other

people]” (Kairat, interview, October 26, 2021).
Gulnaz, a University English Language Instructor, observed:

I think | was a real perfectionist. | used to talk to people. I used to use English if | was
100% sure in what I am saying, but if I am not so sure...about the sentences that [ am
building, the questions that I just generated in my mind, | would rather not ask this
question. I was that harsh on myself...I think it was a challenge... | was rather concerned
of judgments of other people...like would pass on me...” (Gulnaz, interview, October 26,

2021).

Nurbek shared that despite having a good level of the English language, he still felt

unconfident about his language abilities:

And yet, [ don’t know, probably the most important point is, to be honest, even if IELTS
shows that I have a Seven [score] there, C, advanced, and so on, even now | mostly, in a
greater percentage of cases, in conversation, in writing, and all that - I'm not always sure

of my abilities (Nurbek, interview, October 16, 2021, Appendix G, para. 2).

Madiyar, a bachelor’s student, noted that Kazakhstani people lacked a purpose to learn

the English language: “People care about poverty in the cities, and they try to earn money, but
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they never try to learn English because there is no purpose...” (Madiyar, interview, November 1,

2021).

Theme 3: High Cost of English Language Courses. Another theme that was dominant
among the interview respondents was the high cost of English language courses and programs in

Kazakhstan. One of the interview respondents, Gulnaz shared:

When | turned 12, my parents told me that they wanted to send me to a boarding school,
and...um...they had these entrance exams, and the English language was one part of
these entrance exams. | felt that | needed some solid preparation for the exams. |
remember that my father and | went to the city. We actually lived in a village. | found a
great language learning center, and | wanted to enroll to these classes, and it costed
30,000 tenge...you know. At that time, it was a lot of money, and I remember that [ was
so excited, and I told my father: ‘Daddy, I found the place. I found the language center. |
want to study there. Give me a month, and after the month, I will go and take these
entrance exams’. He was like ‘“Wow, this is a lot of money. I have to sell a cow, but if
you want me to sell the cow, I will if you want to learn English’. I was looking at him and
thinking: ‘Is it worthy? I can learn the language myself, and I do not have to attend these

classes in this language center’ (Gulnaz, interview, October 26, 2021).

In this quote, Gulnaz shared that English language courses were expensive when she was
in her teen years, and in order for her to enroll into these courses, her father would have to sell a

cow.

Nurbek mentioned similar thoughts about English language courses being expensive

when he was a teenager and living together with his family:
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| didn’t go to private classes because I wasn’t quite interested on the one hand, but on the
other hand, there was some kind of the financial situation, | suppose. Why, because many
people live in our house ... well, there are grandmothers, grandfathers, uncles, aunts, and

the budget was common ... (Nurbek, interview, October 16, 2021, Appendix G, para. 3).

Saule, a doctoral student, also said that she could not afford English language courses

when she was a bachelor’s student:

The most difficult thing for me during my student days was the lack of money. There
were courses, but | had a small scholarship, and | couldn't pay for the courses. For me,
courses [English language courses] have always been considered expensive (Saule,

interview, October 19, 2021, Appendix G, para. 1).

Inkar, who is a master’s student, mentioned that she still thought that English language
courses were expensive for her. Her intention was to advance her English, so she could pass a

formal English language exam:

Financial problems ... not that these are the problems, but it is just a little expensive - |
would like to take lessons with a native speaker next summer, when maybe | will have
spare time and save money... Prices vary [on the English language learning website], and
| tried to look for the cheapest lessons, but everything [lesson options] got narrower and
narrower, and everything led to General English, but I still wanted something that related
to IELTS or TOEFL, let's say. And when you start looking in this section, then the prices
are getting higher ... mmm ... about $12-15, it seems, was for one lesson... When |

converted [the price] into our money it was about 5,000-4,000 tenge, but our Kazakhstani
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teachers, in general, for example, charge for one IELTS class 3,000-2,500 tenge... (Inkar,

interview, October 27, 2021, Appendix G).

Ainura herself did not experience problems with the cost of English language courses, but
she shared her observations about the region where she lived and the situation with taking the
English language courses there:

[Learning English] was pretty pricy. It was not for everybody. Not everybody could

afford that, so 1 am very thankful to my parents that they could provide me with much

money. Um...in our region, I think it [high cost] is still one of the most...um...the

biggest problem in learning... studying English...(Ainura, interview, October 19, 2021).

Ainura continued and noted that “in Kazakhstan...if they [English language courses]
were not that expensive, or they were more available, or they even for free...I think more people,

more children will be...would study it” (Ainura, interview, October 19, 2021).

Kairat, who lived in a different part of Kazakhstan, shared similar views about the cost of

English language courses:

It [learning English] is about financial because you have to pay for an additional class or
some kind of courses if you want to study English, and English became very useful and
modern right now. You can see a lot of advertisement that they can provide...online
learning also...you have to pay, and this is another challenge for people (Kairat,

interview, October 26, 2021).

Karim, who is completing his doctoral degree, also noted that "there were moments when
learning English was not a cheap pleasure ..." (Karim, interview, October 18, 2021, Appendix G,

para. 2).
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Theme 4: Lack of Native English Language Speakers. This theme was popular as well

among the interview respondents. A couple of interview respondents commented that since there

was a scarcity of native English language speakers, people in Kazakhstan tended to study

English only based on textbooks they had, and as a result of that approach, people had difficulty

being able to communicate in English in natural language settings. Zaure, who was a Fulbright

student and lived in the USA said:

I think it comes with the knowledge from college and university...I had so called
“textbook language”...you know what I mean...like when you read the textbooks and can
talk only in the framework of these textbooks. So, that was a problem for me because we
did not know idioms, slangs, and phrasal verbs, colloquialisms...like American people
use in their daily life. I learned so many things during the college and university, but
when I was in the USA, I was wondering: ‘Oh my gosh, I spent so many years [studying
the English language], but I am not good enough to talk to someone...” (Zaure, interview,

November 2, 2021).

Ainura, who lived with her husband in the USA, seemed to be in agreement with Zaure’s

thoughts:

Another big problem is the lack of...um...native of speakers because we study fake
language...[inaudible]...because you know I visited...no...we lived in Bloomington for
couple years... my husband was doing his degree, and I...we went together. When |
finally got to the USA, | realized that | knew nothing because the language | studied was
not up-to-date. It was so bookish and is not used, and I just could not understand
anybody. It took me several months to get used to speech and be able to understand it [the

English language] (Ainura, interview, October 19, 2021).
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There were other interview respondents who mentioned the importance of an English
language environment. For instance, Gulmira, a University Professor, stated: “There was a lack
of an English language speaking environment. It would be great to have more communication
with English native speakers because it would have helped me improve my English” (Gulmira,
interview, October 28, 2021, Appendix G). Nazgul shared similar thoughts: “I want to
communicate with English speaking people, but there fewer [smiles] people (Nazgul, interview,
October 30, 2021). Karim’s comment seemed to somehow summarize the other interview
respondents’ thoughts: "The most basic thing is that the language environment is needed after all

.." (Karim, interview, October 18, 2021, Appendix G, para. 3).

Saule indicated that if she did not have English native speakers, then she tended to speak

in a language that was more comfortable for her:

As | understand it, if there is no such natural environment — English -speaking people
and English is considered native, then it is very difficult to learn English, because, for
example, if I know that you can speak Russian, then I already quickly switch to this
language. If I know that there is no way, and | cannot explain my thought in any other
language, and | need to do it in English, then | just have to speak (Saule, interview,

October 19, 2021, Appendix G, para. 2).

Aigerim mentioned that she lacked not only communication with native speakers but

communication in English:

Another challenge was...like...a lack of communication with native speakers...not only

native speakers, but a lack of communication because as | said before | was too shy to
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speak and communicate, and I felt my English was not so high in a degree...” (Aigerim,

interview, October 23, 2021).

Theme 5: Too Much Grammar. This theme was frequently found in the interview
respondents’ comments. The interview respondents felt that there was a considerable amount of

attention that was given to grammar while other important language aspects were left behind.

Gulnaz stated:

Our teacher used to assign us to do these grammar exercises, but you know for me, for
12-year old kid, it was just grammar drilling without anything. The worst part that there
was no context...you know. For example, I was reading: ‘Mike has a
dog’...like...okay... “Who is Mike? Why should I care about his dog? What kind a dog it

is? No details (Gulnaz, interview, October 26, 2021).

While Gulnaz was concerned about a lack of content in her language learning, Aigerim

mentioned that a big emphasis on grammar negatively impacted her speaking skills.

As Aigerim revealed:

There was a barrier for me in terms of the language because before...like...we...most of
the schools...middle school, primary school...had a task to study grammar instead of
speaking. In my mind, that was a problem for me because it created some language
barrier. I knew most of the grammar structures, but | could not speak enough; therefore, |
started to participate in a speaking club... In Kazakhstan...like...[inaudible]... everyone
learns the grammar from their class...perfect continuous, past perfect...and they could
not apply it. That was a problem because they knew the structure and the grammar, but
they could not apply it in the speaking. And for the teachers...like...now...teachers
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should try mix the grammar and the speaking...more like not in so formal
way...like...you have to do it and repeat, but you have to use your creativity, make some

sentence, and speak with teachers...(Aigerim, interview, October 23, 2021).

A couple of the interview respondents indicated that grammar was a priority in studying
languages during the Soviet Union times, and somehow that approach could have impacted the
current language teaching practices. Mira noted: “You know our Soviet methods of teaching. We
are hammered with grammar. We learn grammar, grammar, and grammar...” (Mira, interview,

October 21, 2021, Appendix G, para. 5). Karim shared a similar thought:

We have in Kazakhstan, maybe in the post-Soviet space, the main problem is that
teachers are forcing us into grammar very much. They are forcing us into grammar, and a
person begins to get confused — where is ‘Passive Voice’, where is ‘Active Voice’, where
must be put ‘I have been’ or ‘I was”, ‘the future in the present’ or ‘the present in the

future’ is generally overwhelming ... (Karim, interview, October 18, 2021, Appendix G,

para. 3).

Theme 6: Family Circumstances. This theme found a response among professional
adults. A couple of the interview participants mentioned that family situations impacted their
opportunity to study the English language. While some interview participants briefly mentioned
their family situations, Nazgul and Karim emphasized them as one of their English language
challenges. Nazgul indicated that “...time...a little challenge...because I am married, I have
children, and I have a husband...guests sometimes...you know...Kazakh relatives [smiles], and
housework™ (Nazgul, interview, October 30, 2021). She also said that “...it is connected with my
pregnancy and after giving a birth, I have forgotten some things [in relation to English]”

(Nazgul, interview, October 30, 2021). Karim shared:
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Since | am a family man, there were moments when | was distracted by some family
problems. These problems related to some everyday questions, such as going to the
kindergarten, running to the hospital, or taking a walk with them [with the children]... ”

(Karim, interview, October 18, 2021, Appendix G, para. 4).

Theme 7: Pronunciation Problems. This theme was not as dominant as other themes,
but a couple of the interview participants devoted some amount of time to talk about their
pronunciation challenges in their interviews. For example, Madiyar expressed that he

experienced some discomfort when he could not pronounce words in English correctly:

I do remember being nervous about...like...pronouncing some words. For example, there
is one word...mmm...it is ‘simultaneously’. When I said it, sometimes | was not
pronouncing it in a correct way, so | was kinda nervous to use it in the

conversation...(Madiyar, interview, November 1, 2021).

He also stated that he felt some negativity from people in England when he talked in English

because he spoke with an accent.

Maybe sometimes the problem of pronunciation...because...mmm...you have to adapt to
the English you are speaking. If you are speaking with the accent, some foreigners just
refuse to understand you because they say: ‘You are in our country. You have to learn it.’
It happened to me in Brighton, UK, if I am not mistaken. | was walking and | was like:
‘Hi! My name is [real name].” without changing it. They were like: “You have to say as
we would say it because we can’t pronounce the letter ‘R’... (Madiyar, interview,

November 1, 2021).
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Zaure mentioned that she still mixed different sounds in English because of the
considerable phonetical differences between her native languages and English, and because she
learned pronunciations of English language words incorrectly in the beginning of her English

language learning journey:

You know in Kazakh language, in Russian language, we read the letter as it is given, but
in English you have to somehow articulate differently. That’s why, you might have some
pronunciation embarrassment. When you want to say something with the letter ‘a [ei]” as
‘a [a]” like we usually say in our native language, but you have to say it in a different
way... Also, for me it was challenging because it was not very good in the beginning, and
still, I have to look for the pronunciation of a word before learning it because so many
words...we remembered in a different way...with not appropriate pronunciation” (Zaure,

interview, November 2, 2021).

To summarize, the interview participants experienced various English language learning
challenges. The most dominant challenge among both groups of the interview participants was a
lack of opportunities to use or practice English, this was followed by personal challenges that
interfered with the participants’ process of studying the English language. Those challenges
included a lack of motivation, being lazy, being afraid of people’s judgments and being
unconfident about their English language skills. The third dominant challenge was the high cost
of English language courses and programs. It was followed by a lack of native English language
speakers and by having a main emphasis on grammar in English language courses and programs.
The last two challenges were family circumstances and pronunciation problems. The family

circumstances challenge was mainly found in the professional adults interview responses and
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was represented in terms of family responsibilities that professional adults had in addition to

their professional lives.

Despite that the reviewed scholarly literature frequently mentioned FL anxiety, none of
the interviewees described it as one of his or her English language learning challenges.
Depending on the flow of each interview, even when an interview participant was directly asked
about FL anxiety, he or she was quick enough to dismiss the idea of considering FL anxiety as a

challenge in his or her process of learning English language.

Considering that some of my interview participants studied or were studying in
universities that implemented EMI programs, there were also the findings that were associated
with their experiences with EMI programs. Based on the literature review, there were several
challenges that occurred during the implementation of EMI programs in universities. One of the
findings was that students’ English language proficiency levels had not improved (Barrios et. al.,
2016); however, the interview participants in the present study indicated that their English
language proficiency levels significantly improved after they enrolled in their EMI programs. In
Al Zumor’s (2019) study, students associated their poor academic performance with their low
proficiency in English language. The interview participants in this study indicated that it was
challenging for them to keep up with learning English and completing their assignments in
different subjects in the beginning of the EMI program, but as they progressed further in the
program, not only did they improve their English language levels, but they became more
engaged in studying actual subjects. Also, in this study, it was found that students experienced
anxiety, tension, and embarrassment when they communicated with their instructors. The
interview participants in this particular study did not mention anything about anxiety or tension

or embarrassment regarding their communication with their instructors. One of the interview
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participants in my study, who worked as a K-12 Physics teacher in a school that implements EMI
shared that he usually encouraged his students by telling them that it was fine to make mistakes
when they spoke English. He also indicated that he encouraged his students to correct him if he

made a mistake.

Government, Family, and Organizational Support in Learning the English Language

The interview participants’ responses regarding support that they received during their
process of learning the English language varied. Based on my theoretical framework and the
interview data analysis, | divided this section into three themes: (1) government support; (2)
family support, and (3) organizational support. These three themes were presented in order

starting from the most dominant theme.

Theme 1: Government Support. As it was mentioned in the theoretical framework
section, I did not want to limit the study participants’ responses by asking them to select a
particular type of support that they received during studying English language. My intention was
to examine what they perceived by the concept of support. Several interview participants referred
to government support in terms of state grants and scholarships that were awarded to them to
complete their degrees abroad or in universities that offered EMI programs in Kazakhstan. The
role of government support in terms of English language learning was that those study
participants not only received formal degrees in different fields, but they were also able to learn
or master their skills in English language. The language learning and mastery occurred for those
study participants because their study programs were fully instructed in English, because they
lived in an environment where English language was frequently spoken, and because a grant or
scholarship also allowed some of them to enroll in intensive English language programs at

universities where they were receiving their degrees. Most of the interview participants received
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government support in terms of full grants and scholarships to complete their bachelor’s,
master’s, and doctoral programs in Kazakhstan or abroad. For example, among my interview
participants, there were several people who participated in the Bolashag program. The Bolashaq
program is a prestigious and highly competitive state program that provides Kazakhstani people
with opportunities to study abroad on a full scholarship. According to the official Bolashaq
website (n.d.), this program was established by the first President of the Republic of Kazakhstan,
Nursultan Nazarbayev in 1993, and its main purpose is to prepare leaders who would develop
productive relations with the world communities. Kairat, a K-12 Physics Teacher and who was
also a Bolashaq scholarship recipient and was currently completing his PhD degree in Finland,

observed:

I went to the Bolashaq program...yeah...and it is a really great opportunity. It is really
motivating. | heard many awesome stories from people who completed their study
programs by Bolashag: how they developed their future, how it changed their mind, and

everything (Kairat, interview, October 26, 2021).

Karim (2021), as another Bolashaq scholarship recipient who received his master’s
degree in the UK, also was very positive about the program by saying that it provided many
Kazakhstani people with opportunities to study abroad. Ruslan (2021) was one more Bolashaq
scholarship recipient who received his bachelor’s degree in the USA, and he said that he had
many positive moments during getting his degree, and that he even periodically saw the

university where he studied in his dreams.

Besides the Bolashaq graduates, there were other interview participants who received
state grants to complete their degrees in Kazakhstan. Gulnaz, a University English Language

Instructor, recounted her journed:
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About national support I would say that government programs: bilingual and trilingual
programs actually work because | remember when | was a school kid, seventh grader, we
had Biology in English. For me, it was like a foreign world. After a while, | got used to
it, and | started loving it... Also, I got grants for studying for my Bachelor of Arts degree,
and then | also received a grant to pursue my master’s degree from the government to

study in Slovakia. This is a great support (Gulnaz, interview, October 26, 2021).

Inna (2021) said that she participated in a student exchange program at her university and
won a scholarship from the government to go to study for two semesters in the Czech Republic
during her bachelor’s and master’s degrees. She also received a full grant from the government
to study for her PhD program in a Kazakhstani university. Zaure (2021) stated that she received
government financial support to study in her college. She mentioned that after her first year in
the college, she successfully passed an English language proficiency test and demonstrated her
participation in different English language related competitions, and this helped her win a full
scholarship. Gulmira (2021) noted that she received a full scholarship to study for her PhD
degree in Kazakhstan with an opportunity to spend three years abroad. Nurbek, a full-time

master’s student said:

Right now, | am studying on a full grant. Almost 100% of people — everybody who
studies at Nazarbayev University, receives a full grant. Respectively, the grant is
allocated by the state. So, the English language is allocated a lot of money and funding
from the state, thus I accept this 100% as support from the state. It's very cool when I can
study [for free] and I even receive a scholarship (Nurbek, interview, October 16, 2021,

Appendix H).
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Zarina (2021), a full-time master’s student, who also studied at Nazarbayev University received
a full grant to complete her studies. Aigul (2021), a University Psychology Instructor, obtained

financial support from the government to go for an international internship to England.

Theme 2: Family Support. Several interview participants mentioned family support as
one of the most important types of support they received during their study of the English

language. Zaure said:

| think the most important is family support. They [her family] knew that | was good in
languages...[inaudible]...not only in English, but in other languages — Italian, Spanish.
They [her family] were the ones who decided to enroll me into language courses. | was
little. I was in the sixth grade, and I did not know anything about language courses. If

they did not give me that small basement to learn English, I do not know...I would not

learn it, and | would not be where I am right now.
Ainura also noted the support that she received from her family members:

As for me, | had a great support from my brother and from my parents. They supported
me in my will to learn...in my desire to learn it [English]. They tried their best to support

me — not to fail to pay for my courses [laughs].

Gulmira who went to study abroad for her PhD degree stated: “I was not at home for three years
[because she went to study abroad for her PhD degree]. My husband’s parents looked after my
children. I felt a strong support from my family. All living expenses were paid by my husband”
(Gulmira, interview, October 28, 2021, Appendix H, para.1). Madiyar’s parents also helped him
increase his confidence in the English language: “I was supported by my family in the UK. They

told me that | spoke great English, and I was like: “Really?” They were: “Yes, you are very
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fluent.” and I was like: “Thank you!” I think that that [that conversation] boosted my
confidence.” In addition, his parents paid for courses with native English language speakers.
Mira also mentioned support from her parents in terms of paying for her education: “Mainly, it
was my parents or myself. They said that they paid for my education, so | should study [smiles]
(Mira, interview, October 21, 2021, Appendix H). Inkar also stated that her parents financially

supported her in her process of studying English:

After the ninth grade, I left the school...mmm...and when I felt that I had difficulties in
English....significant difficulties and then my parents paid for my tutoring in the English
language. Then, during the third year in the university, we left for our internship. My
internship was in translation, and that is why it was mainly on the computer. During that
period, it seemed to me that | was forgetting the language, and my parents signed me up
for courses that were called “Speaking English” for three months. At that time, it was

about 11,000 tenge per month (Inkar, interview, October 27, 2021, Appendix H).

Theme 3: Perceived Organizational Support (POS). There were interview participants
who shared during their interviews about the support that they received from their organizations.
For example, Gulnaz said that she received support from her colleagues in the language center
where she worked: “My colleagues always share their language learning and teaching materials.
They are always open to share things. That is how I receive support from my organization.”
Gulmira, who was a university faculty member indicated that her university paid for courses with
native English language speakers to increase teachers’ qualifications and competencies: “All the
courses which are with native speakers [courses for faculty members at the university] are free of
charge. This means that the university pays for them” (Gulmira, interview, October 28, 2021,

Appendix H, para. 2). Inkar (2021) stated that the university where she worked financially
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supported faculty and teaching staff to take the IELTS exam. Also, Inkar (2021) mentioned that

the university paid for any necessary teaching books that faculty and teaching staff needed.

To summarize, the interview participants mainly received three types of support in their
process of studying the English language. The first and most dominant type of support related to
government support. The majority of the interview participants received full state grants to
complete their bachelor’s or master’s or doctoral degrees. In some cases, the interview
participants received a state grant for both their bachelor’s and master’s degrees. The second
type of support referred to family support. The interview participants expressed that their
families helped financially to pay for their studies or language courses. The third type of support
was organizational support. A couple of the interview participants noted that their organizations
supported them in terms of paying for their language exams, professional courses, and English

teaching and exam preparation books.

Conceptual Design Framework: English Language Program Recommendations

This group incorporated six themes in the order of their dominance in the interviews: (1)
creation of an English speaking environment; (2) inclusion of native English speakers; (3)
analysis of people’s needs, goals, and characteristics; (4) affordable cost; (5) connecting learning

to real-life situations, and (6) separation of Kazakh and Russian speaking learners.

Theme 1: Creation of an English Speaking Environment. This theme was reflected in
many interview participants’ responses. The interview respondents emphasized the importance
of having an English language speaking environment. Aset, who is a bachelor’s student and who
teaches English in his spare time, stated that speaking skills were one of the most important

aspects in language learning. He also mentioned that when his students began to speak in
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English, then they also became interested in learning other language structures and components,

such grammar and vocabulary:

First, I believe the main part of the English language is speaking, and speaking is the
easiest part to be learned. We do not have any formulas — of course it comes along with
grammar and vocabulary, but speaking can be taught in some really interesting ways, so
people could enjoy. That’s why, I always start teaching people speaking because they
speak — they enjoy speaking. When they enjoy speaking, grammar and vocabulary
become more interesting for them. They understand then that they need grammar and
vocabulary to speak with friends, with their foreign friends...” (Aset, interview,

November 1, 2021).

Karim and Kairat also brought into consideration an important role of English language
speaking skills. Karim said: “Giving people more opportunities to speak and speak. Speaking
still comes first. A person should be able to speak and not to feel constrained...” (Karim,
interview, October 18, 2021, Appendix I, para. 1). While Kairat proposed the idea of the creation
of an English language speaking club for adults which could be led by teachers from local
educational organizations: “A speaking class for adults ... for a different group of people maybe
in their workplaces with inviting some kind teacher from a local university...” (Kairat, interview,

October 26, 2021).

A few interview respondents talked about their experiences in K-12 and higher
educational settings. For example, Aigerim and Saule noted that it would be beneficial if teachers
in K-12 schools communicated more in English with students and between themselves, as such
an approach could create a more engaging environment where students could develop their

speaking skills.
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Aigerim claimed:

First of all, one of the important rules is to talk in English and not in mixed languages
because even if it will be difficult and you don’t know some words, you could still use
some words like synonyms — you could explain it in other words (Aigerim, interview,

October 23, 2021).
Saule stated:

Well, at least they should among themselves... teachers... if we assume that this is a
language school... within the walls of the school they should communicate in English.
They shouldn’t switch to another language, so that this would be such an 'immersive'
environment where you immerse yourself in English ...” (Saule, interview, October 19,

2021, Appendix I, para. 1).

Inkar shared that in her university, lectures were one of the dominant teaching
approaches, but she would appreciate if instructors could teach using more active learning
strategies that would incorporate speaking. She indicated: “Probably, I would like something
active, more conversational than like lectures because we have lectures, but we would like to
speak [in English] more ” (Inkar, interview, October 27, 2021, Appendix I, para. 1). Zhanna,
who had an opportunity to teach freshman students in a university, indicated that she required
students to speak in English: “Actually, [ was a lecturer in my university, and I taught some
courses in English because | have this IELTS certificate — nobody knows English in our
department. When | gave the lessons, so my requirement was that all students during the lessons

should speak English...” (Zhanna, interview, October 17, 2021). However, as our interview
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progressed, Zhanna (2021) admitted that students were not motivated to speak English even if

she delivered her lectures and interacted with students in English.

Theme 2: Inclusion of Native English Speakers. Several interview respondents
emphasized the inclusion of native English speakers in a potential English language program.
For example, Aigerim said: “I will add some practice with native speakers because in order to
develop maybe correct pronunciations, listening skills...” (Aigerim, interview, October 23,
2021). Gulmira in her interview also supported the inclusion of native English speakers: "For
sure, it is great to have the opportunity to be with native speakers - to communicate for at least a
minimum time" (Gulmira, interview, October 28, 2021, Appendix I). Saule expressed a need for
having native English speakers in a program as well: “It would be great if in it [in a potential
English language program] they created an environment like that for communication and
organized some events where... umm... where the main language was English and more English

speakers...” (Saule, interview, October 19, 2021, Appendix I, para. 2).

Inkar also supported the inclusion of native English speakers in her interview and gave an
example that demonstrated that university students were interested in English language programs

that had native English speakers. She shared:

There should be more native speakers in this program because we also have problems
with this. Recently, we had one company...they offered us a program for learning
English, which was also focused on the methodology, but unfortunately, they did not
offer native speakers. There were no native speakers, so the students were not interested.
No matter how much we advertised, there were still very few applicants” (Inkar,

interview, October 27, 2021, Appendix I, para. 2).
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Madina, a Medical University Instructor, went further in her reasoning and stated that
“the teacher [for this potential English learning program] should be a native language person...”

(Madina, interview, October 29, 2021).

Ainura also expressed a need for native English speakers, but she also stated that schools
with native English speakers existed in Aturau, but they were not widely available and affordable

for Kazakhstani people.
Ainura said:

Ideally, that [the inclusion of native speakers in an English language program] would be
the best. Ideally, that would be the best way to study [English]...just to be involved in
this environment. There are some private schools here in Aturau where everything is
taught in English, and there are a lot of native speaking teachers and kids
are...like...studying mostly from interaction, but again, they are too expensive...

(Ainura, interview, October 19, 2021).

In addition, Ainura (2021) mentioned that these schools mostly served expats’ children,
and Kazakhstani companies who employed these expats paid for their children’s education in
these schools. However, such opportunities were not available for Kazakhstani employees and

their families.

Theme 3: Analysis of People’s Needs, Goals, And Characteristics. The interview
respondents in this theme shared their thoughts about differences that individual learners had and
how it was necessary to study these differences before the design and development of a potential

English language program.
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Gulnaz, a University Instructor, emphasized the analysis of people’s needs and selection

process of teaching methods and stated:

First of all, I would say that the designers of this program should probably analyze the
needs of local people like what do they want — purposes, goals they have...like in terms
of language learning and then classify...probably define people into different groups.
After that | probably recommend using a wide of range of teaching methods - not just
stick with one- use a lot of methods to see which works best because again interaction
with people is not a rigid fixed thing. Something that works with one group might not
work with another group. As a designer, as a teacher, we know that we should be flexible

(Gulnaz, interview, October 26, 2021).

Kairat also considered the importance of understanding people’s needs, including their

goals for studying the English language. He noted:

First of all, you should focus on English features...people...where they can apply the
English language because in the beginning there is a pressure on people - because they do
not know where they can apply English, and why they are studying it. It should be some
kind of a main clear goal of English features, where you can apply English in the future,

your language competency...” (Kairat, interview, October 26, 2021).

Mira was one of the interview participants who was motivated to brainstorm about whom
this potential program would be designed for and about teaching methodology issues. For

instance, Mira shared:

We do not have such a program that would be developed based on age and so on. That is,

everyone teaches using the same methodology; everyone is - in many schools in which |
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taught, it was like that. Either you say that I will not teach using this method, 1 will have
my own, or you just give what you give ... " (Mira, interview, October 21, 2021,

Appendix I, para. 1).

Mira continued and said:

Now, if you are a schoolboy, it is much easier to perceive this grammar, but if a forty-
year-old man is sitting in front of you, and you say to him: "You know, subjects ... this is
a subject, and this is a verb." And he does not know what the subject is, what the verb is,
he already does not remember Russian grammar at all... That is, here it is necessary to
consider the way of thinking of a person, his age - here he [this forty-year-old person]
does not care that the predicate comes after the subject. No, of course, you will need to
tell him that first the person is “Who?’, and then the person makes an action, and then
‘What did he do?’. But this must be done gently ... Each person has his own thinking.
Sometimes you have to draw, make diagrams and so on depending on how somebody

perceives" (Mira, interview, October 21, 2021, Appendix I, para. 2).

Karim in his interview believed that it was necessary for a person himself to understand

why he needed to learn the English language. He claimed:

First of all, a person must answer himself why he needs English. If it is just for general
purposes- he won't learn - he'll give up in a month. When he has a specific goal, for

example, if he will learn English successfully, he will have a job of some top manager
with a salary of $5,000 a month, then he will study it day and night (Karim, interview,

October 18, 2021, Appendix I, para. 2).

124



Theme 4: Affordable Cost. This theme occurred during several interviews. The
interview participants had different views on the actual cost of this potential English language
program, but the majority of the interview respondents in this theme supported the notion of an
affordable cost.

Inkar considered the cost in terms of different population groups with various socio-

economic statuses. She stated:

If this will be a paid program, first of all, this is a sore subject for us at the university. We
have joint programs with foreign universities, but the price is not always so affordable for
our students. We have children — students from low-income families and with some
disabilities, and financial issues are always difficult for them. Probably, it can be great to
come up with a differential system or develop an affordable price category ... ” (Inkar,

interview, October 27, 2021, Appendix I, para. 3).

Madina made a straightforward comment by saying that “the first question is a financial
question because this program should offer free courses” (Madina, interview, October 29, 2021,
Appendix ). Ainura (2021) was also in favor of a potential English language program to be free,
but as we continued talking, she changed her mind and stated that this program should be

affordable for Kazakhstani people but not totally free. Ainura noted:

You see...] talked a lot about free courses, but I do not really believe it is gonna work in
this environment, so | think people should pay to be motivated. The more it is gonna be

available, the less people will be interested” (Ainura, interview, October 19, 2021)

Aset, a bachelor’s student, became inspired during the interview and indicated what strategies he

would implement to offer an affordable English language program. He said:
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If | was the government, | would make those companies like KazMunayGas [a big oil
company in Kazakhstan] become sponsors. | would make more subsides for small
businesses that are focused on education. | would create a greater Internet access for
materials for educational...study materials. If I would start a new program in my country,
I would make costs lower and efficiency higher” (Aset, interview, November 1, 2021,

Appendix I).

Theme 5: Connecting Learning to Real-Life Situations. The interview participants’
responses under this theme varied greatly because each interview participant saw a connection to
real-life situations in their learning processes from a different perspective. Zaure viewed this
connection in terms of program learning goals which, in her opinion, should be focused on doing

something with the knowledge that would be learned in a language program. She shared:

| think that I would suggest developers to relate the language to real-life situations and
use that kinda ‘backward design’. In backward design here you set the goal of the lesson
from backward — that is why it is called backward design [smiles]. You say ‘by the end of
this lesson, you will be able to do something” — not to know but to do because in real life
you will have to do something — you have to speak; you have to show something; you
have to create something. You will create friendship...different things, and that’s why,
you have to do something with the language because you know something because if not,
then on the next day, you will forget it. If you do something, you will remember it for a
long time. So, that’s why, I suggest them [program developers] create something that will
be helpful in real life — that they [learners] can use the language as a real tool to do

something in their lives (Zaure, interview, November 2, 2021).
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Zhanna, an UX/UI Designer, mentioned that it would be great if learners in a potential
language program could communicate in English as they communicate in their real lives: “Be
focused not only on grammar, but be focused on practice...just speaking in English during the
lessons...just words...like in real life. That is how we can memorize everything that we learn”
(Zhanna, interview, October 17, 2021). Ali, a bachelor’s student, also commented on the
importance of everyday communication and emphasized the inclusion of slang expressions into a

language program. He said:

| think it is necessary to add slang expressions to the learning process of the English
language because at the moment, they have become very popular. And in practice, | can
say that every second friend or person with whom | interacted always used slang words

(Ali, interview, October 23, 2021, Appendix ).

Zaure, who brought the ideas about backward design and meaningful learning goals, also
suggested creation of opportunities for learners to interact with foreign students in a language

program:

There should be more connection with foreign students because now we live in the digital
world, and we have so much access to digital resources. There are also online
collaborative schools where you can connect your classroom with the classroom of other

countries and create a common project...(Zaure, interview, November 2, 2021).

Theme 6: Separation Of Kazakh and Russian Speaking Learners. The interview
participants’ comments which I gathered under this theme indicated that it might be necessary to
consider different characteristics of the Kazakh and Russian languages and to possibly develop

two versions of the same English language program. Aigul, a University Psychology Instructor,
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shared that because of the linguistic differences between the two languages, it might be
important to involve people who are native in Kazakh to design an English language program for

Kazakh-speaking people. She stated:

In general, | think that there should be two different programs - for Kazakh speakers and
Russian speakers. I don’t speak Kazakh very well, but | understand that pronunciation
will be different for Russian speakers and Kazakh speakers. The specificity of the
language is different. For example, in the Russian language there are verbal expressions
for those the Kazakhs do not have an exact translation... And it seems to me that a
Kazakh-speaking person should participate in the development [of an English language
program] for Kazakh speakers... (Aigul, personal translation, October 28, 2021,

Appendix I).

Saule, a doctoral student, also suggested a similar thought, but she stated that it might be
necessary to separate people who know only the Kazakh language from people who know both
languages: Kazakh and Russian. Her reasoning was that bilingual people would learn English

faster than monolingual people because bilingual people already speak two languages:

| would suggest separating people. There are Kazakh-speakers, and it seems to me that
whoever knows Russian... mmm... he can be faster at learning English than the person
who speaks only Kazakh. For example, my brother and sister wanted to learn the
language [English]. I'm from the south of Kazakhstan - we don't really speak Russian,
and here are my brother and sister, they don't speak Russian and it was difficult for them
to learn English. My brother said: “You know Russian, so it’s easier for you to learn
English’. They [her brother and sister] also said that before you could learn English, you

had to learn Russian... (Saule, interview, October 19, 2021, Appendix I, para. 3).
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Saule also commented on the availability of English language learning resources in Kazakh. She

noted:

In the first years, when | started learning the language, all the dictionaries were Russian-
English and English-Russian. Even now if you are looking for something in Google and
put: ‘How will it be in Kazakh? ' It is very difficult to find..." (Saule, interview, October

19, 2021, Appendix |, para. 4).

Zarina, a master’s student, had similar ideas regarding dividing monolingual and
bilingual people into two groups, but her reasoning was that monolingual (who speak Kazakh
only) people were interested more in learning the Russian language than the English language

because Russian could help them to better function in the society. She said:

We still have elitism in the country, and there is also linguistic elitism. Often, urbanized
population, who speak Russian, they usually learn English. There is a tendency that
usually people who live in rural areas - almost 100% of Kazakh-speaking people - they
need the Russian language for social mobility, and most likely that they will invest a little

more in learning Russian (Zarina, interview, October 22, 2021, Appendix I).

To summarize, the interview participants offered six recommendations for a potential
English language learning program for professional adults and higher education students in
Kazakhstan. The first and the most popular recommendation was creation of an English speaking
environment in a potential program that could allow Kazakhstani people to practice their
speaking skills in English. The second popular recommendation was an inclusion of native
English language speakers in a program, so Kazakhstani people could have an opportunity to

observe, interact with, and learn from native speakers. The third popular recommendation was to
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conduct an in-depth needs analysis to understand Kazakhstani people’s needs, goals, and
characteristics before the actual design and development of an English language learning
program. The fourth recommendation was associated with having an affordable cost for this
potential program, so a wide range of Kazakhstani people could enroll in it. The fifth
recommendation related to the program content that should be applicable to real-life situations
that learners encounter every day in their lives. The last recommendation was about separating
Kazakh only speaking people with people who could speak Kazakh and Russian into different
study groups in a potential program. The rationale for the last recommendation was based on the
interview participants’ arguments that those two languages had different structures and the

differences in thinking between the two language groups of people.

One more component of my theoretical framework related to technical issues. This
component was also discussed during the interviews. The interview results regarding whether the
interview participants experienced any technical problems, such a shortage of electricity, lack of
a computer, a lack of Internet, and a lack of technical skills demonstrated that all the interview
participants did not experience any of the above mentioned problems. Considering this and the
point that the results of my qualitative data served as a foundation for my online survey
questions, | still decided to add this category to my online survey in order to examine whether

this was accurate for a larger group of Kazakhstani population.

Results of Document Analysis

| conducted an online document analysis to examine what similarities or discrepancies
existed between my interview data and results and content of the analyzed documents. Taking
into consideration the scope of this research study and the point that this document analysis was

a supplementary data collection method, my intention was not to cover or verify every aspect or
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every interview data piece with this document analysis. I also did not intend to make any
concrete or final conclusions. It was important for me to see whether I could identify common
themes between my two qualitative data sources and enrich my whole qualitative data and
whether this analysis could help me develop my online survey questions. Based on the analysis
of the previously described documents, | categorized my document analysis into the following
sections: (1) Student body increase in higher education; (2) State grants for higher education; (3)
Technology use and Internet access; (4) Use of the English language at work and at school, and
(5) The cost of English language courses and programs. These sections enriched the themes
identified in the interview data by comparing, contrasting, and verifying the interview themes

with the results of my document analysis.

Student Body Increase in Higher Education

The majority of higher education students and some professional adults indicated during
their interviews that they want to advance their studies. According to the National Report on the
State and Development of the Education System of the Republic of Kazakhstan (2021), higher
education universities in Kazakhstan have an increase of PhD applicants, and the number of PhD
applicants grew by 1.2 times. The same report indicated that there was an increase of master’s
and doctoral students in the Bolashak international scholarship which allows Kazakhstani
citizens to study in leading universities abroad. The number of doctoral students who received
this scholarship increased four times over the year, and the number of master’s students
increased 1.3 times. Taking into consideration the interview participants’ responses and this
statistical information, it might be plausible to argue that Kazakhstani people were willing to

advance their degrees in Kazakhstan and abroad.

State Grants for Higher Education
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Both groups of interview participants indicated they received financial support from the
government to complete or advance their studies. Among the interview participants, |
interviewed people who received full grants for their bachelor, master, or doctoral degrees, and |
also interviewed people who were Bolashak program graduates. Based on the National Report on
the State and Development of the Education System of the Republic of Kazakhstan (2021), the
government distributed more than 68 thousand grants for state higher education on all three
levels. The largest number of grants was allocated to bachelor’s students — 53,756 grants, and for
master’s and doctoral students there were 12,504 grants and 1,888 grants. The report also
indicated that half of the higher education students who were accepted in 2020 received a full
state grant. Given the statistical information, it might be possible to verify the interview
participants’ responses about government financial support that they received. While this support
did not directly relate to learning the English language, the interview participants whose majors
were associated with the English language or whose studies were fully instructed in the English

language (EMI) greatly benefited from this support based on their interview responses.

Technology Use and Internet Access

All the interview participants stated that they experienced no technical issues. They could
easily access online English language learning resources and did not experience any problems
with Internet connectivity at home, at work, or at school. Considering that all of my interview
participants were united in their responses, | turned my attention to official government
documents. According to the National Report on the State and Development of the Education
System of the Republic of Kazakhstan (2021), there was “93.6% of the total number of

computers in universities” that had Internet connectivity (p. 72), and there was 96.6% of
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secondary schools that were connected to Internet which was 1.6% higher than in the previous

year.

The report also stated that higher education was one level of education that quickly
adapted to online learning. Universities used a variety of online platforms and applications, such
as Skype, Zoom, Moodle, Google Hangouts, and others. Some universities, such as Al-Farabi
Kazakh National University, even designed their own learning management platforms. However,
The National Report on the State and Development of the Education System of the Republic of
Kazakhstan (2020) also emphasized that based on surveys conducted by several Kazakhstani
universities, there were some challenges that were associated with online learning. The
challenges that related to technical issues were weak Internet connectivity in some regions, a
lack of computers, a low level of online technical knowledge among university instructors, and a
lack of online learning skills among higher education students. To summarize, while all of the
interview participants claimed that they did not have any technical issues, the official
government report offered different perspectives. So, | decided to include a question regarding
technical issues in my online survey to examine other Kazakhstani people’s opinions on a
slightly larger scale and to examine opinions of young professional adults since the report was

about higher education.

Use of the English Language at Work and at School

Two of the most popular responses among the interview participants about use of the
English language were work and study. The majority of higher education students stated that
they used English in their studies, and the majority of young professional adults indicated that
they used English at work. Based on the official government document which is called the Road

Map of the Development of the Trilingual Education for 2015-2020 years (2015), there should
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be no fewer than 30% of basic and major disciplines in the English language beginning from the
third year of a bachelor’s degree. Also, the report stated that it was necessary to develop and
design 40 study programs and textbooks in the English language for higher education and to
produce digital dictionaries (Kazakh-Russian, Russian-Kazakh, Kazakh-English, English-
Kazakh) including terminology dictionaries (IT, Physics, Chemistry, Biology, and others) that
would be available in online and paper formats. The Road Map of the Development of the
Trilingual Education for 2015-2020 years (2015) report also mentioned that it was important to
re-train university faculty members using grants, so they could work under the conditions of
trilingual education in Kazakhstan. These are only a few official regulations that | described in
this study, but there were other similar regulations about trilingual education in Kazakhstan
where the English language acted as the third language which was important to study at all levels

of education in Kazakhstan.

Given a couple of the government reports, the English language was actively introduced
and integrated into the educational system in Kazakhstan, while there was no information about
how English was introduced in other structures or fields besides education. For that reason, |
examined a job search website in Kazakhstan which was called HeadHunter KZ (https://hh.kz/).
Using this website, as of March 24, 2022, | reviewed 14 jobs that were grouped under the
category “Jobs of the Day” for the knowledge of English as one of main job requirements. |
wanted to examine whether the English language was needed or necessary for getting a job in
Kazakhstan. Those 14 jobs represented various professions, such as an engineer, a promotor-
consultant, a shop assistant, a call center clerk, a pharmacist, and others. Out of those 14 jobs,
none of the jobs required the knowledge of the English language. To review more jobs, |

searched for the keyword “Manager” and examined 15 more jobs. Those 15 jobs were looking
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for managers mainly in the fields of sales and consulting. Out of those 15 jobs, four jobs (26%)
listed the knowledge of English language as one of the key skills. While jobs vary and skills for
these jobs can vary as well, it might be important to note that knowledge of English was not a

popular job requirement.

To summarize, it seems that the English language was actively introduced and integrated
at all three levels of education in Kazakhstan. This corresponded with the interviewed higher
education students’ responses that highlighted use of the English language in their studies.
However, it might be important to note that several of those students were majoring in English,
or they were getting their degrees in universities that implemented EMI, or they were studying
abroad. The situation was similar with the professional adults whom | interviewed. There were
some people who worked with students who majored in English, or worked in universities that
implemented EMI, or worked in places where English served as an essential tool for
communication with international colleagues and business partners. So that is why many
professional adults indicated that they used English at work. The review of one popular job
search website demonstrated that among the 29 examined jobs only four jobs (= 14%) asked for
the knowledge of the English language. Given all those points, | decided to include a question
into my online survey about use of the English language and examine where a larger sample of

population in Kazakhstan mainly uses English.

The Cost of English Language Courses and Programs

One of the popular challenges among the interview participants was the high cost of
English language courses. This theme promoted me to examine a couple language school

websites in Kazakhstan to obtain information about their current language course prices.
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One language school which was named InterPress and which had sister affiliations in
Almaty, Nur Sultan, and Karaganda cities, offered three different English language learning
programs: (1) Lite; (2) Smart, and (3) Pro. As of March 2022, those programs significantly
varied in price based on different factors, such as (1) online or offline format; (2) standard
English language learning program or in-depth English language learning program; (3) whether
the instructor is a local teacher or a native English language speaker; (4) age of learners; (5)
learners’ English language level, and (6) whether it was an individual lesson or a group lesson.
The prices would change based on the selection of the above-mentioned factors, the cheapest
course option in the adult category (15 years old and older) was 19,000 tenge (= $37) per month

while the most expensive course option was 38,000 tenge (= $75) per month.

Another school which was called Level Up Education in Almaty also offered English
language courses, and, again, prices on these courses varied based on similar factors, such as (1)
whether it was an individual lesson or a mini-group lesson, or a group lesson; (2) whether the
instructor was a local teacher or an English native speaker, and (3) whether it was online or
offline format. As of March 2022, the cheapest course option was 15,000 tenge per month (=

$29), while the most expensive course option was 120,000 tenge tenge (= $236) per month.

| also reviewed prices of one more language school — Langberry. This school had sister
affiliations in Almaty, NurSultan, Semey, Pavlodar, and Oskemen cities. Like the other two
schools, prices varied greatly but in this school it was possible to obtain an unlimited
membership for six months meaning a person could attend as many lessons as he or she wanted
for as much time as he or she wanted. As of March 2022, the cheapest course option was 9,900

tenge (= $19), while the most expensive course option was 129, 990 (= $255).
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All three schools offered discounts on their courses. While it had been challenging to
make any conclusions that were based on the prices in three language schools, the above-
mentioned language schools demonstrated a variation in prices of English language courses.
Another important detail was that the cheapest course options were oriented toward beginners in
the English language, were group-based (five people or more) lessons, and had local (Kazakh- or
Russian-speaking) instructors. The point regarding local instructors brought me to the interview
theme about a lack of native English language speakers. While two out of the three reviewed
language schools offered lessons with native English language speakers, these lessons were in
the most expensive category. So, this prompted me to think that the two interview themes: the
high cost of language courses and a lack of native language speakers could be correlated,
meaning that a person might need to pay a higher price to be able to study with a native language
speaker. If a person could not afford this price, then a native language speaker could not be

available for him or her.

After | briefly introduced myself to actual prices of English language courses and
programs in Kazakhstan, my rationale made me think about Kazakhstani salaries and
Kazakhstani higher education students’ stipends. I wanted to examine whether the English
language course prices that | discovered were affordable for a majority of Kazakhstani people,
particularly for the two groups in my research study: young professional adults and higher

education students.

According to the Agency for Strategic Planning and Reforms of the Republic of

Kazakhstan Bureau of National Statistics (https://stat.gov.kz/), as of February 2022, the average

salary of a Kazakhstani person was 272,968 tenge per month (= $538). The important point to

consider was that this average salary was calculated including the highest salaries of CEOs and
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upper administration in Kazakhstan and based on different regions in Kazakhstan meaning that,
for example, in the capital city, Nur Sultan, salaries could be higher than in another city or in
rural areas in Kazakhstan. Based on my personal experience and conversations with family
members and friends, the average salary which was mentioned above was higher than the
salaries that my family members and friends earned in Kazakhstan. A more realistic average

salary was around 152,243 tenge per month (= $300).

| also examined stipends of higher education students. Most of the time, higher education

students study on full grants meaning that their tuitions are fully covered by state grants. In
addition, higher education students also receive a monthly stipend. However, there are also
students who do not have grants and pay for their tuition. According to the international news
agency, Kazinform, higher education students’ stipends went up 20% since September 2021.
bachelor’s students’ stipend was 31,423 tenge (=~ $62), master’s students’ stipend was 76,950
(= $152), and doctoral students’ stipend was 172, 500 (= $340) as of September 2021. The
news agency also provided information that starting from September 2022, stipends of higher

education students would again be increased by 20%.

In addition to collecting information about salaries and stipends of Kazakhstani people, |
wanted to obtain some brief information about the cost of living of a Kazakhstani person, so |
could better understand whether the prices of the language courses that I reviewed could be
potentially high and not affordable. According to the TengriNews news agency, as of May 2019,
the cost of living of a Kazakhstani person was 180,000 — 185,000 tenge (= $355 — $365) in Nur
Sultan city with the inclusion of apartment rent, utility bills, transportation, food, and other small
household expenses. If a person lived with a partner, then an additional 50,000 — 60,000 tenge (~

$99 — $118) should be added, and if they have a child, then at least 30,000 tenge (= $62).
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should be added as well. These amounts did not include any medical expenses and expenses for
entertainment and hobbies (i.e., movies, restaurants, amusement parks, gym memberships, and
etc.). After I combined those amounts, the cost of living for two people and a child was 250,000

— 275,000 tenge (~ $493 — $542).

To summarize this logical chain of the statistical information that | obtained, the
approximate prices for English language courses varied from $19 to $255. As | mentioned
before, the cheapest course options were limited to the beginner level, group-based lessons, and
local instructors. The average salary of a Kazakhstani person was $538 according to the official
statistical bureau in Kazakhstan, but it could be much lower based on conversations with my
family and friends and could be around $300. The cost of living of a Kazakhstani person in the
capital city was about $355 - $365, and it was $493-542 for a small family of two adults and one
child, excluding any medical, entertainment, and hobby expenses. So, for example, a single
person earns $538 per month and spends $355 per month on living expenses, it leaves him with
$183. Then, this person should decide whether his priority is to learn English or to pay a medical
bill or to go to a restaurant or to a movie, or to pay any other additional expenses he might have.
This might be an ideal situation, but what if a person earns less than $538 per month something
like $400 or less? Then there can be no money left to pay for English language courses. The
same situation might be for people with spouses and children. Of course, individual salaries and
costs of living vary across the country but having an approximate number might help see what
the interview participants mentioned when they talked about high prices of language courses and
programs. If we consider a full-time bachelor’s student who is out of town and has to pay rent
and other expenses (e.g., clothes, study materials, transportation, mobile and Internet services,

utilities, and entertainment) and even if he is on a full grant with a $62 stipend, it might be a big
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doubt that he could afford paying somewhere between $19 and $255 for his language courses,

even if he has a part-time job.

Of course, situations could be different. Some students might live in their parents’ houses
and not pay for rent. Some single people or family people might own their own apartments and
not pay a monthly rent or even a mortgage. Some students or young professionals might get
financial support from their families. While there might be a variety of different situations and
conditions, considering the statistical information that I collected, it might be possible to better
understand what the interview participants meant by the high cost of language courses and

programs.

Results of Online Survey

Considering the survey structure and the themes identified in the qualitative data, the
survey results were divided into three major groups: (1) Profile of an English language learner in
Kazakhstan; (2) English language learning challenges; and (3) Conceptual design framework:
English language program recommendations. In addition, | added one more section in which |
reported the results of an open ended question which asked survey participants to share

additional comments about their language learning challenges and program recommendations.
Profile of an English Language Learner in Kazakhstan

| conducted cross tabulation analysis to examine English language level, duration and
purpose of studying English, use of English language, and preferred teaching styles among the
two groups. According to Figure 24, level of English language proficiency among the two

groups varied. While more than half (58.8%) of higher education students described their
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English language knowledge level as Intermediate, most (54.3%) of professional adults referred

to their English language knowledge level as Proficient (see Figure 24 ).
Figure 24

English Language Level among Two Groups

How do you describe your English
language level at the moment?
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The results of cross tabulation analysis regarding duration and purpose of studying
English language also demonstrated some differences between the two groups. As displayed in
Figure 25, around 38 (38%) of higher education participants started to study English when they
were in lower secondary education between 12 and 16 years old (see Figure 25). Then, the
results of the higher education students group were divided equally (25% or 25 students in each
category) between primary school (between seven and 11 years old) and upper secondary school
categories (between 17 and 18 years old). The same table showed that professional adults

responses regarding duration of studying English language were equally (32.4% or 12
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professional adults) distributed between the primary school and lower secondary school
categories. The pre-primary school (between zero to six years old) and post-secondary education
were the least selected responses among the two groups. These results demonstrated that the
higher education students started to study English language when they were in lower secondary
school (38% or 38 students), and in primary school (25% or 25 students) and upper secondary
school (25% or 25 students) respectively. Most of the professional adults started to study English
language when they were in primary school (32.4% or 12 professionals) and in lower secondary

school (32.4% or 12 professionals) respectively.

Figure 25

Duration of Studying English among Two Groups

How long have you been studying English

language?
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According to Figure 26, both groups had the same purposes of studying English language
that dominated their responses. Thirty-nine (39%) higher education students and 14 (37.8%)

professional adults learned English to advance their careers. Twenty-six (26%) higher education
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students and 13 (35.1%) professional adults learned English to improve their language skills. The
third dominated purpose (14% or 14 higher education students) for higher education students to
study English was to prepare for international English language proficiency tests, IELTS and

TOEFL, while there were no professional adults who selected this answer option (see Figure 26).
Figure 26

Purpose of Learning English among Two Groups

Your main purpose for learning English
language at the moment is
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The cross tabulation analysis among the two groups regarding use of English language
indicated that more than half of higher education students (60% or 60 students) used English
language in their studies, while most of the professional adults (50% or 18 professionals) used

English language at their jobs (see Figure 27).
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Figure 27

Use of English among Two Groups

Where do you use English language most often?
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The preferred teaching style was different between the two groups. More than half (59%
or 59 students) of the higher education students preferred a combination of teacher-centered
(direct) instruction and student-centered (constructivist) instruction, while most (48.6% or 18

professionals) of the professional adults preferred student-centered instruction (see Figure 28).
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Table 28

Preferred Teaching Style by Two Groups

How would you like to be taught English?
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The cross tabulation analysis of the multiple responses set (select all that apply) and the
two groups signified that the top three English language learning strategies were different among
higher education students and professional adults (see Figure 29). The top three English language
learning strategies for higher education students were (1) Speaking as much as you can (this
strategy was selected by 55 students); (2) Memorizing words and phrases (this strategy was
selected by 54 students), and (3) Listening to songs (this strategy was selected by 51 students).
The top three English language learning strategies for professional adults were (1) Talking with
native English language speakers (this strategy was selected by 27 professionals); (2) Watching
movies and TV shows (this strategy was selected by 22 professionals), and (3) Reading as much

as you can (this strategy was selected by 17 professionals).
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Figure 29

English Learning Strategies of Two Groups

English Language Learning Strategies (Select All that Apply)
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Another cross tabulation analysis of the multiple responses set (select all that apply) and
the two groups revealed the top three learning resources that both groups used to study English
language. Social media (e.g., Instagram, TikTok, Facebook, etc.) and books (e.g., textbooks,
professional books, IELTS exam preparation books) were among the top two language learning
resources for the two groups with a difference that social media was the top English language
learning resource for 70 higher education students, whereas it was the second from the top for 22
professional adults. Books were the top English language learning resource for 24 of the
professional adults. In contrast, they were second from the top for 45 higher education students.
The third learning resource from the top were dictionaries for 44 higher education students and

video platforms (e.g., Netflix) for 18 of the professional adults (see Figure 30).
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Figure 30

English Learning Resources Used by Two Groups
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The majority of my interview participants noted that they did not experience any
technical issues with accessing online English language materials. However, | still added this
question to my online survey to examine what a larger population sample thought about this
topic, and whether they experienced any technical issuses with accessing online language
learning materials. The cross tabulation analysis demonstrated that 57 (57.6%) higher education
students did not experience any of the technical issues that are presented in Figure 31; however,
31 (31.3 %) higher education students indicated that they expeirenced poor internet connectivity.
The cross tabulation analysis showed that the professional adults group mainly distributed their

responses between the same two anwer options: “None of the above” and “Poor Internet
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connectivity.” Twenty-eight (70%) professionals adults specified that they did not expeirence
any technical issues; however, five (13.9 %) professional adults indicated that they had poor
Internet connectivity. While the majority of survey participants in both groups did not experience
any technical issues that were mentioned in Figure 31, there were still 36 (26.7%) survey

participants in total that noted that they had poor Internet connectivity (see Figure 31).
Figure 31

Technical Issues among Two Groups
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Almost half (46.9% or 46 students) of the higher education students expressed that they
did not live or study or work abroad, and they did not study or work with English speaking
people in Kazakhstan. This also indicated that they did not have short interactions with English

speaking people abroad or in Kazakhstan. In contrast, 32.4% (12 professionals) of the
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professional adults studied or worked with English speaking people in Kazakhstan (see Figure

32).
Figure 32

Communication with English Speaking People among Two Groups
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English Language Learning Challenges

To examine frequency of survey participants’ responses regarding English language
learning challenges and identify with which language learning challenges participants mostly
agree or disagree, | ran a frequency analysis. | performed a frequency analysis for each of the
eight language learning challenges. In addition, | designed custom tables in SPSS to visually see
and compare frequencies for the language learning challenges group (see Appendix O). I did not

analyze language learning challenges by the two groups as | did in the analyses above because |
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followed the structure of my interview results. In my interview results, | analyzed the responses

of both groups for language learning challenges.

The frequency analysis showed how survey responses distributed their responses about
English language learning challenges. Since | used Likert scale questions with five possible
answers that varied from Strongly Disagree, Somewhat Disagree, Neither Agree nor Disagree,
Somewhat Agree, and Strongly Agree, | decided to group disagreement answer options together
and agreement answer options together. For example, | grouped Strongly Disagree and
Somewhat Disagree together, and | grouped Strongly Agree and Somewhat Agree together. Such
grouping allowed me to examine whether survey respondents agreed or disagreed with English

language learning challenges statements or whether their opinions were divided.

The top three English language learning challenges with which the majority of survey

participants agreed are described below.

(1) There are no native English language speakers with whom | can communicate. In Table
7, there were 80 (58.4%) survey participants who somewhat or strongly agreed with the
statement that there were no native English language speakers with whom they could
communicate, while there were only 40 (29.1%) survey respondents who somewhat or
strongly disagreed with this statement, and there were 15 (10.9%) who neither agreed nor

disagreed.
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Table 7

English Language Learning Challenge: There are no Native English Language Speakers with

whom | Can Communicate

N %

Strongly disagree 25 18.2%
Somewhat disagree 15 10.9%
Neither agree nor disagree 15 10.9%
Somewhat agree 38 27.7%
Strongly agree 42 30.7%
Missing System 2 1.5%

Total 137 100.0%

(2) 1 feel that there is a bigger emphasis on learning grammar than on developing other
language aspects. In Table 8, there were 76 (55.4%) survey participants who somewhat or
strongly agreed with the statement that there was a bigger emphasis on learning English
language grammar than on developing other language aspects, while there were only 37
(27.%) survey respondents who somewhat or strongly disagreed with this statement, and
there were 23 (16.8%) who neither agreed nor disagreed.

Table 8

English Language Learning Challenge: | Feel that There is a Bigger Emphasis on Learning

Grammar than on Developing Other Language Aspects

N %

Strongly disagree 14 10.2%
Somewhat disagree 23 16.8%
Neither agree nor disagree 23 16.8%
Somewhat agree 58 42.3%
Strongly agree 18 13.1%
Missing System 1 0.7%

Total 137 100.0%

151



(3) I do not have opportunities to practice. In Table 9, there were 69 (50.3%) survey
participants who somewhat or strongly agreed with the statement that they did not have
opportunities to practice English language, while there were 51 (37.2%) survey
respondents who somewhat or strongly disagreed with this statement, and there were 17
(12.4%) who neither agreed nor disagreed.

Table 9

English Language Learning Challenge: | Do not Have Opportunities to Practice

N % % %

Strongly disagree 27 19.7%  19.7%  19.7%
Somewhat disagree 24 175% 17.5%  37.2%
Neither agree nor 17 124% 12.4%  49.6%
disagree

Somewhat agree 48 35.0% 35.0% 84.7%
Strongly agree 21 153%  15.3% 100.0%
Total 137 100.0% 100.0%

There were three English language learning challenges in which survey participants’
opinions were polarized. With the three statements, such as “I am afraid of people’s judgement
regarding my language skills,” “English language courses are expensive for me,” and “I
experience pronunciation problems,” survey participants proportionally equally agreed or
disagreed. For example, there were 55 (40.1%) survey participants who somewhat or strongly
agreed with the statement that they were afraid of people’s judgement regarding their language
skills, while 62 (45.2%) survey participants somewhat or strongly disagreed with this statement

(see Table 10).
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Table 10

English Language Learning Challenge: | am Afraid of People’s Judgment Regarding my

Language Skills

N %

Strongly disagree 35 25.5%
Somewhat disagree 27 19.7%
Neither agree nor disagree 19 13.9%
Somewhat agree 40 29.2%
Strongly agree 15 10.9%
Missing System 1 0.7%

Total 137 100.0%

For the statement regarding English language courses being expensive, there were 56
(40.9%) survey participants who somewhat or strongly agreed. At the same time, there were 44
(32.1%) survey participants who somewhat or strongly disagreed with the statement (see Table

11).

Table 11

English Language Learning Challenge: English Language Courses are Expensive for Me

N %

Strongly disagree 23 16.8%
Somewhat disagree 21 15.3%
Neither agree nor disagree 35 25.5%
Somewhat agree 42 30.7%
Strongly agree 14 10.2%
Missing System 2 1.5%

Total 137 100.0%

For the statement about experiencing pronunciation problems, there were 49 (35.7%)
survey participants who somewhat or strongly agreed with the statement. However, there were
59 (43.1%) survey participants who somewhat or strongly disagreed with the statement (see

Table 12).
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Table 12

English Language Learning Challenge: | Experience Pronunciation Problems

N %

Strongly disagree 37 27.0%
Somewhat disagree 22 16.1%
Neither agree nor disagree 28 20.4%
Somewhat agree 35 25.5%
Strongly agree 14 10.2%
Missing System 1 0.7%

Total 137 100.0%

There were two statements with which survey participants mostly disagreed than agreed.
These statements were “I do not have enough motivation to learn” and “Married life makes it
more challenging for me to learn.” Sixty-six (48.2%) survey respondents disagreed with the
statement that they did not have motivation to learn English language, while 43 (31.3%) survey

participants agreed with this statement (see Table 13).

Table 13

English Language Learning Challenge: | Do not Have Enough Motivation to Learn

N %
Strongly disagree 40 29.2%
Somewhat disagree 26 19.0%
Neither agree nor disagree 25 18.2%
Somewhat agree 35 25.5%
Strongly agree 8 5.8%
Missing System 3 2.2%
Total 137 100.0%

There were 67 (48.9%) survey participants who somewhat or strongly disagreed with the
statement that married life made it more challenging for them to learn English language, while

45 (32.9%) survey participants agreed with this statement. In addition, it is important to note that
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my sample size was disproportional in terms of the two researched groups meaning that there
were more higher education students (n=100) than professional adults (n=37), so this could have
somehow impacted survey participants’ disagreement responses regarding married life, and it

being challenging for learning English language (see Table 14).
Table 14

English Language Learning Challenge: Married Life Makes It More Challenging for Me to

Learn

N %
Strongly disagree 47 34.3%
Somewhat disagree 20 14.6%
Neither agree nor disagree 22 16.1%
Somewhat agree 33 24.1%
Strongly agree 12 8.8%
Missing System 3 2.2%
Total 137 100.0%

To summarize, the three language learning challenges with which the survey participants
mostly agreed were that there was a lack of native English language speakers with whom survey
participants could communicate, that there was a big emphasis on grammar in English language
teaching practices, and that there was no opportunity to practice English language. There also
were the three language learning challenges with which the survey participants agreed or
disagreed. These challenges included survey participants being afraid of people’s judgement
regarding their language skills, considering English language courses as being expensive, and
having pronunciation problems. There were two language challenges with which survey

participants mostly disagreed. These challenges related to a lack of motivation to learn English
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language and to married life that made learning English language more challenging (see

Appendix O for the summary table).
Conceptual Design Framework: English Language Program Recommendations

To examine frequency of survey participants’ responses regarding English language
program recommendations and identify which English language program recommendations
participants mostly agree or disagree, | ran a frequency analysis. The English language program
recommendations questions were also Likert scale questions as the English language learning
challenges questions and had the same five scales. | implemented the same analysis strategy as
with the language learning challenges questions and grouped Somewhat Disagree and Strongly
Disagree questions together, and | grouped Somewhat Agree and Strongly Agree questions
together to examine whether survey participants mostly agreed or disagreed with program

recommendations statements or whether their opinions were divided.

The results of frequency analysis demonstrated that survey participants mostly agreed
with all the six English language program recommendations. There were two statements with
which more than 90% of survey participants agreed. The first statement with which 126 (92%)
survey participants agreed was that a potential English language learning program that will be
specifically designed for Kazakhstan should have real-life connections and be built on tangible

observable learning objectives (see Table 15).

156



Table 15

English Language Learning Program Recommendation: The Program Content Should Have

Real-Life Connections and Be Built on Tangible Observable Learning Objectives

N %
Strongly disagree 1 0.7%
Somewhat disagree 2 1.5%
Neither agree nor disagree 7 5.1%
Somewhat agree 30 21.9%
Strongly agree 96 70.1%
Missing System 1 0.7%
Total 137 100.0%

The second statement with which 125 (91.2%) survey participants agreed was that the

cost of this language learning program should be affordable for most Kazakhstani people (see

Table 16).

Table 16

English Language Learning Program Recommendation: The Cost of the Program Should Be

Affordable to the Majority of Kazakhstani People

N %
Strongly disagree 2 1.5%
Somewhat disagree 1 0.7%
Neither agree nor disagree 7 5.1%
Somewhat agree 21 15.3%
Strongly agree 104 75.9%
Missing System 2 1.5%
Total 137 100.0%
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One more statement which the majority (89% or 122 participants) of survey participants
agreed was that it is important to develop an English speaking environment in this potential

language learning program (see Table 17)

Table 17

English Language Learning Program Recommendation: It is Important to Create an English

Speaking Environment in the Program

N %
Strongly disagree 6 4.4%
Somewhat disagree 3 2.2%
Neither agree nor disagree 4 2.9%
Somewhat agree 27 19.7%
Strongly agree 95 69.3%
Missing System 2 1.5%
Total 137 100.0%

There were two statements in which survey participants’ responses had the same
percentage (84.6%) of agreement meaning that out of the 137 survey participants, 116 survey
participants agreed respectively with the two statements (see Tables 18 and 19). These two
statements related to the inclusion of native English speakers in the program and to the

importance of accessing people’s learning needs, goals, and characteristics before the creation of

the program.
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Table 18
English Language Learning Program Recommendation: It is Vital to Include Native English

Speakers in the Program

N %
Strongly disagree 1 0.7%
Somewhat disagree 7 5.1%
Neither agree nor disagree 10 7.3%
Somewhat agree 25 18.2%
Strongly agree 91 66.4%
Missing System 3 2.2%
Total 137 100.0%

Table 19
English Language Learning Program Recommendation: Iz is necessary to assess people’s

learning needs, goals, and characteristics

N %
Strongly disagree 3 2.2%
Somewhat disagree 4 2.9%
Neither agree nor disagree 12 8.8%
Somewhat agree 35 25.5%
Strongly agree 81 59.1%
Missing System 2 1.5%
Total 137 100.0%

In comparison with other statements, the statement regarding the development of two
separate programs for Kazakh and Russian speaking people because of the linguistic differences
between two languages did not find as much agreement among survey participants. Considering
that more than 80% of survey respondents agreed with the other five statements, there was only
69.4% (95 participants) of survey participants who agreed with this statement. There was also a

considerably higher percentage of 13.1% (18 participants) of survey participants who disagreed
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with this statement in contrast with disagreement percentages for other five statements (see Table
20).

Table 20

English Language Learning Program Recommendation: It might be beneficial to develop two

separate programs for Kazakh and Russian speaking people because of the specifics of both

languages
N %
Strongly disagree 8 5.8%
Somewhat disagree 10 7.3%
Neither agree nor disagree 21 15.3%
Somewhat agree 32 23.4%
Strongly agree 63 46.0%
Missing System 3 2.2%
Total 137 100.0%

In brief, the majority (more than 60%) of survey participants agreed with all the five
recommendations. The recommendation with which survey participants mostly agreed was that
the language program should have real-life connections and be built on tangible observable
learning objectives. This recommendation was followed by two other recommendations
regarding affordable cost of this program and the importance of an English speaking
environment in this program. After these top recommendations, there were two
recommendations with which survey participants agreed as well. They related to the inclusion of
native English language speakers and the assessment of people’s learning needs, characteristics,
and goals before the creation of the program. The least popular recommendation, but with which
more than 60% of survey participants agreed was about the separation of Kazakh and Russian
speaking into two groups because of the linguistic differences among the two languages (see

Appendix P).
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Open-Ended Question at the End of The Survey

The results of this qualitative piece of the survey data revealed that survey participants
concentrated around three major themes: (1) English language speaking environment; (2)

English teaching methodology, and (3) Price of English language courses.

English Language Speaking Environment. Many survey participants mentioned that
they did not have an environment where they could practice their language skills, and that they
would like to have one. For example, one survey participant indicated that the best way to learn
English is to have an English language speaking environment. A few survey participants had
similar comments and highlighted the importance of a language speaking environment because
language should be learned along with the culture and the way of living where this language is
used. One survey participant provided a great detailed answer about a language speaking

environment and how the brain of a person works during the process of learning a new language:

| believe that a student must be fully submerged into an English environment. When we
learn our first (native) language, our brain creates a simple connection between subject
and word. The biggest challenge during learning a new language is to break this
connection and replace the word in our native language with a word of the new language.
Instead, most people learn to extend this simple connection by adding a new word to it.
So, when you want to say table you look at the table, think "cron" [table in Russian]
which is "table" [unclear]. The connection gets longer, and things get worse when it
comes to building sentences or answering questions during dialog. This complex
connection adds a delay, makes the student uncomfortable, and makes him lose

confidence. The best solution is to try very hard to force your brain to replace words with
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the foreign language. The easiest way to make your brain do that is to be fully submerged

into the new language (Online survey, 2022).

Another survey participant mentioned that English language was only practiced
during classes, but it would be great to have practice outside the classroom and with native
speakers because it could help remove the language barrier. Some survey participants simply
stated that they did not have any opportunities to practice English language, and that they would
like to find some people with whom they could talk in English.

English Teaching Methodology. There were survey participants who shared their
comments about teaching English language methodology and why they thought it was not
successful in Kazakhstan. For instance, one survey participant wrote that she knew words but
could not build sentences in English. Another survey participant noted that she experienced
problems with pronunciation, and that it was hard to find any good English language teachers in
Kazakhstan. One more survey participant stated that it would be great if this potential language
learning program would have some explanatory part in which learners could ask clarifying
questions. Another survey participant shared that in many educational organizations, instructors
mostly taught grammar, and there were no opportunities to practice listening skills. One more
survey participant echoed the previous comment and stated that listening exercises were a torture
for her ears and brain because she could not understand anything. There was one survey
participant who suggested to use plays like in a theatre to encourage learners to study English
language through dialogues. One more survey participant shared a recommendation to include
and practice all four language skills in the potential language learning program based on her

experience learning German language:
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| am also learning German at the moment. There is a free app called DW Learn German.
It’s been incredibly helpful in my learning because it has a storyline, and the format of
the exercises is interesting. The attention is evenly paid to all skills: you watch a video;
listen to an audio; read some information; practice answering questions and can check
possible answers; learn grammar and review words at the end. It’s the most convenient
app that | have ever used for learning, and | have always wished there was an app like
that for English learners.
Cost of English Language Courses. A few survey participants mentioned the price of
English language courses in Kazakhstan. A couple of survey participants stated that learning
English should be affordable for most Kazakhstani people. Another survey participant wrote that

it was expensive to go to study English abroad even if it was for a short period.
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Chapter Five: Discussion and a Concept of Instructional Design Framework for

Teaching English Language

In my study, | used three data collection methods: semi-structured interviews, document
analysis, and an online survey. Taking this into consideration, | discussed the findings for each of
these methods. Following my study design methodology, | integrated an analysis of how all these
findings fit together and what conclusions can be made about learning English language in
Kazakhstan. Then, based on my synthesis of all the findings, | proposed conceptual guidelines
for an instructional design framework which can be used to teach English language in

Kazakhstan.

Semi-Structured Interviews

| had two diverse samples: one with higher education students and the other with young
professional adults. As a result, |1 was able to collect rich data that helped me start to form an
understanding about who my interview participants were, what English language learning
challenges they experienced, and how they wanted to improve and add to current ways of how
English language was taught in Kazakhstan. The fact that | had a chance to talk with interview
participants for at least more than 30 minutes encouraged me to ask complex questions, clarify
their answers, and let them provide me with detailed responses.

One interesting point that caught my attention was that the two samples of higher
education students and young professional adults somehow overlapped with each other in terms
of their studies and jobs. For example, I interviewed professional adults who were also
completing their graduate degrees, and | interviewed higher education students who worked part-
time or full-time. This point prompted me to think that higher education students and

professional adults in Kazakhstan want to continue their self-development through advancement
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of their studies or careers. They want to move forward; they want to learn; they want to achieve,
and they want to learn English because this language helps them to succeed in all these
endeavors. Along with the point about the intersection of these two samples, I also found out that
many of my interviewees had an opportunity to travel, study, or work abroad. The interview
participants discovered opportunities through national scholarship awards, participation in the
U.S. Fulbright program, and/or through use of their own financial means.

Analyzing the interview results, | concluded that higher education students and
professional adults in Kazakhstan were not only geographically mobile, but they also contributed
to knowledge mobility (Persoon et al., 2021) by learning from others and sharing their
knowledge. This was also supported by the finding that many interview participants from both
samples read or listened to BBC news to stay up-to-date about current news in the world. There
were also many interview participants who used social media to access current news and events
in English. Thus, besides learning English through using social media and news, the interview
participants in both groups also wanted to stay current with what was going on in the world in
terms of economics, politics, entertainment, and other areas.

Another interesting point was that while most professional adults started to learn English
language when they in their fifth or sixth grades, there were some higher education students that
started to learn English language in their primary schools or even earlier. This demonstrates that
English language has been introduced earlier and earlier in K-12 education in Kazakhstan. More
younger generations now start to learn English when they are in their primary or pre-primary
schools. One of the interview participants mentioned that in Nur-Sultan which is the capital city
of the Republic of Kazakhstan, there are many pre-primary schools and childcare centers that

teach English language to children. Another interview participant indicated that in early K-12
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education, there are textbooks that were produced in Kazakhstan and that help students learn
English language through the acquaintance with their own culture. It can be interesting to
examine in several years, how this early integration of the English language into the educational
system of Kazakhstan will impact Kazakhstani people’s English language proficiency.

One more point that captured my attention was the difference in preferences about
teaching styles among the two groups. While about half of the professional adults preferred a
combination of direct and constructivist teaching styles, the majority of higher education
students leaned toward constructivist teaching style.

Several professional adults indicated that such a combination of teaching styles was
mentally and culturally more relatable to them than just constructivist teaching style on its own.
A couple of professional adults referred this preference to teaching practices that were
implemented during the Soviet Union times when teachers and educators mostly used direct
instruction or teacher-centered instructional approaches.

Younger generations, particularly higher education students, are not familiar with those
times because Kazakhstan declared its independence in 1991. So, it was interesting to observe
that higher education students wanted to have a learning environment in which they saw their
teacher acting as a couch, an advisor, and a facilitator. They expressed a desire for a learning
environment that allowed them to make mistakes, that was flexible, and that promoted
motivation and encouraged imagination, autonomy, and creativity.

One thing that I noticed about how professional adults described their preferred learning
environment was that they considered different aspects, such as learning styles, teacher

characteristics and qualifications, and instructional goals and objectives. It seemed to me that for
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professional adults, it was important to evaluate different internal and external elements of the
instruction before they could successfully adapt to it.

In terms of some English language learning challenges and potential English language
program recommendations, the interview participants’ views were interconnected. For example,
the interview participants shared that their English language learning challenges and their
language program recommendations referred to how these language learning challenges could be
resolved. For example, the first language learning challenge that was identified in the interview
results was that there was no opportunity to use or practice the English language. The program
recommendation for this challenge was to create an English speaking environment in the
program, so learners could practice their speaking skills. The third language learning challenge
was high cost of English language courses. The recommendation for this challenge was to make
cost more affordable for the majority of Kazakhstani people. The fourth language learning
challenge was that there was a lack of native English language speakers. The program
recommendation for this challenge was to include native English speakers in the potential
program. The fifth challenge was that there was an overwhelming emphasis on grammar in
teaching English in Kazakhstan. The recommendation that related to this challenge was to design
the content for the program that would reflect situations that could be found in real life (See

Figure 33).
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Figure 33
Interconnection between English Language Learning Challenges and English Language

Program Recommendations in the Interview Results
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The point that | found highly interesting when | analyzed the interview data was that,
excluding English language instructors or teachers who taught their subjects in English, many
professional adults expressed a concern that they did not have any opportunity to use English.
Some professional adults went to study abroad, and when they came back to Kazakhstan, they
realized that English was not necessary at the jobs where they worked. As a result, they stopped
using English, and soon, they started to forget the language. Some professional adults indicated

that their English language proficiency level decreased as they returned to Kazakhstan and
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started to work there. So, for some professional adults, it was challenging to find a place where
they could practice or use English language. There were a few interview participants among
higher education students and professional adults who expressed that they did not know how to
further advance their English in Kazakhstan after they reached advanced proficiency levels. They
stated that it might be necessary for them to be immersed in an authentic English speaking

environment, so they could continue to master their language skills.

Another point that attracted my attention in the interview data analysis was that the major
emphasis on grammar and a lack of English speaking environment were somehow correlated.
The interview participants stated that many English language courses and programs are built on
teaching grammar. While they thought that grammar had a place to be in an English language
course, they also thought that grammar should not be the only and dominant component that is
taught in English language courses and programs. In those courses and programs, there is little or
almost no attention given to the development of speaking skills. Some interview participants
indicated that they knew grammar very well, but when they needed to communicate with expats
in English or travel internationally, they simply did not know how to speak. They did not refer
this issue to foreign language anxiety or language barriers, but they indicated that because they
were so overwhelmed with grammar, they were unable to deliver simple sentences in English.
Such statements by the interview participants signal that the teaching methodology of English
language in Kazakhstan might be reconsidered, so it would better reflect the needs of

Kazakhstani English language learners.
Document Analysis

Document analysis acted as a supplementary qualitative data collection method in my

study. It was important for me to examine whether | could verify or compare and contrast the
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interview findings with various types of documents that | found during my online search.
Referring back to the points that were mentioned in the discussion of the interviews about
Kazakhstani people’s desire to advance their studies and careers and their geographic and
knowledge mobility, the review of the National Report on the State and Development of the
Education System of the Republic of Kazakhstan (2020) demonstrated that there was an increase
in the number of applications for graduate programs that were offered in Kazakhstan as well as
abroad through the international scholarship program Boloshaq. So, Kazakhstani people are

interested in continuing their studies in Kazakhstan or abroad.

Another point that verified the interview findings was about support that interview
participants received during their process of learning English language. Most of the interview
participants referred to national and international scholarships and grants. The National Report
on the State and Development of the Education System of the Republic of Kazakhstan (2020)
stated that half of accepted students into Kazakhstani universities received a full grant. Also, it is
important to note that any successful applicant in the Boloshaqg program receives a full grant to
complete his or her study abroad. Thus, financial support in terms of scholarships and grants
helped interview participants focus on learning English language; especially, if some study
programs fully or partially were taught in English language and proficiency in English was

considered a requirement.

There was another interesting trend that I noticed during the document analysis. While |
was able to find government documents about the integration of the English language into the
educational system of Kazakhstan, my search regarding English language courses and programs
for adults that were supported by the government was unsuccessful. I was not able to locate any

information online about government programs that supported adult education outside the
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academic settings. This brought me back to the statements that were made by some interview
participants that they did not have opportunities to use or practice English. There were English
language courses and programs that were offered by private businesses, and as the results of my

document analysis showed, the prices for these courses and programs greatly varied.

At the same time, | did not locate any initiatives for adult English language learners that
were offered at the state level and were outside of universities and other higher education
institutions. Also, the point that several professional adults who did not work in educational
organizations indicated that they did not use English at their work was supported by my brief
analysis of one large job search website in Kazakhstan. Out of 14 jobs in various fields that were
gathered under the category “Jobs of the Days”, none of these jobs required proficiency in
English language. As | continued my website analysis and randomly selected the manager job

category, only four jobs out of 15 mentioned knowledge of English language.

To conclude, | found the information about various state initiatives and polices regarding
the integration of the English language into the educational system of the Republic of
Kazakhstan. Unfortunately, however, I could not locate any information about state initiatives or

policies that were aimed at popularization of the English language among adult learners.

The document analysis about the cost of English language courses and programs revealed
some concrete numbers. Since | already provided a detailed analysis of cost in the document
analysis results, in this chapter | would like to indicate that language course prices from the three
language schools in Kazakhstan indeed were more toward the high end than the lower end
considering the average salary and living expenses of Kazakhstani people. Surely, the analysis of
only three language schools could not provide a complete picture or a strong conclusion along

with possible variations in salaries and costs of living, but many interview participants from
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various backgrounds also commented on high prices in their interviews. One tendency that |
noticed in interview participants’ responses and the document analysis was that the cost of
language courses increased as different features were added. For example, there was a big
difference in cost between language courses that were taught by local Kazakhstani teachers and

language courses that were taught by native English language speakers.

Cost also increased based on the level of English language taught. For instance, a
beginner course was considerably cheaper than an advanced course. Considering this, if a person
wants to study a more advanced level of the English language with a native English speaker face-
to-face for several times a week, then the price for this particular course would be considerably
higher than just for a beginner course with a local Kazakhstani teacher in online format several
times per month. This finding indicates that as a person progresses and masters his or her
knowledge of English in Kazakhstan, then he or she is expected to pay more and more to be able

to support that advanced level of English language.
Online Survey

| observed some dynamics regarding certain characteristics of higher education and
professional adults who completed the online survey. For example, in the question which asked
about duration of studying English language, there were survey participants in both groups who
indicated that they started to study English in their primary school. This was different from how
professional adults responded in the interviews. Almost all of the professional adults who
participated in the interviews indicated that they started to study English language during their
sixth and fifth grades. The survey results with a larger sample demonstrated that both groups
started to study English during different periods of their K-12 and higher education experience

including their pre-primary and primary schools. The survey results demonstrated that there were
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similarities between both groups in terms of their purposes of studying English language and
resources that they used to learn English language. The majority of the survey participants in
both groups selected the same two purposes which referred to advancing their careers and to
improving their language skills. The interesting point was that the purpose to advance study was
one of the least popular responses among both groups, while many interview participants

mentioned that they learned English so they could complete or advance their studies.

Another interesting shift occurred in the survey results for the question about preferred
teaching styles. More than half of the higher education students indicated that their preferred
teaching style was a combination of teacher- and student-centered instruction. However, almost
all higher education students who participated in the interviews stated that their preferred
teaching style was student-centered instruction. With the professional adults group, it was the
total opposite. Several professional adults who participated in the interviews indicated that their
preferred teaching style was a combination of teacher- and student-centered instruction, while
the survey results of the professional adults group were slightly weighted toward student-

centered instruction.

One more interesting datapoint that | noticed when | analyzed the survey responses was
regarding the question about communication with English language speakers. Almost half of the
higher education students never had any interactions with English language speakers in
Kazakhstan or abroad. Nor had they ever lived, studied, or worked abroad. This finding was
different from the professional adults’ responses. Most of the professional adults communicated
with English language speakers during their study or work experiences in Kazakhstan. This
discovery seemed contradictory to the interview participants’ responses. Most of the higher

education students whom | interviewed had interactions with English language speakers in
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Kazakhstan and abroad. In addition, the higher education students whom | interviewed had an
opportunity to study abroad or were studying abroad. Considering this contradiction, it might be
necessary to interview or survey larger samples of higher education students from different
universities and cities in Kazakhstan to understand what opportunities (if any) higher education

students have for interaction with English language speakers in Kazakhstan or abroad.

For example, do universities in Kazakhstan offer seminars, trainings, or webinars that are
presented by English language speakers for students? Or do students collaborate with students
from English speaking countries on study projects? Or do universities offer their students
programs for studying abroad? If there are universities that offer some or all of these
opportunities, then what are the participation criteria for students? Are these opportunities free of
charge? What are the participation statistics? By further examining all these aspects and others, it
might be possible to develop a better understanding of the situation regarding student

interactions with English language speakers.

While there were some shifts and dynamics in how survey participants in both groups
responded to the questions in comparison to how interview participants responded, however,
there are three points that are important to take into consideration in terms of the survey analysis

and results:

1. I had an unequal size of two samples. | had 100 higher education students and 37

professional adults.

2. | had an unequal distribution of males and females in both samples. | had 100 females

and 13 males.
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3. The majority of higher education students were receiving their degrees in foreign
languages, particularly, in English. This means that almost all of their program
courses were taught in English, and students present and submit their assignments in
English as well. In contrast, for example, chemistry or biology students would have
more courses that are focused on science content and fewer or no courses taught in
English. Because most of the higher education students in the survey were English
majors, this might have impacted the survey results regarding intermediate English
language proficiency among the survey participants.

The top three English language learning challenges were similar to the most popular
challenges identified among the interview participants. These language learning challenges
concentrated around a lack of native English speakers; a larger emphasis on grammar in English
teaching methodology, and no opportunities to practice English language. There were also some
differences in terms of how the survey participants reacted to other language learning challenges
that were identified in the interviews. For example, several interview participants from both
groups mentioned a lack of motivation to learn English language, while survey participants
mostly disagreed with this challenge. For some challenges, survey participants had polarized
opinions. For instance, there was almost half of the survey participants who agreed with the
challenge that refers to being afraid of people’s judgment about one’s language skills, while
there was the other half who disagreed with this challenge. It is normal that opinions of a larger
sample in the survey would vary regarding different language learning challenges. The important
point was that the top three popular English language learning challenges in the survey results
were originally derived from the interview data and found a positive response from the survey

participants.
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One intriguing point of the survey results related to the recommendations for a potential
English learning program. More than 80% of the survey participants agreed with the program
recommendations options. The exception was the recommendation that referred to the separation
of Kazakh and Russian speaking people into two different groups because of strong linguistic
differences between Kazakh and Russian languages. About 70% of the survey participants
agreed with the recommendation, while about 13% of the survey participants disagreed with the
recommendation, and this percentage of disagreement was the highest among percentages of
disagreement for other recommendations. There were two recommendations with which more
than 90% of the survey participants agreed. These recommendations related to the content that
should reflect situations that happen in our daily lives with observable tangible learning
objectives and that the cost of English language courses and programs should be affordable for
the majority of Kazakhstani people. The qualitative analysis of an open-ended question in the
end of the survey revealed similar language learning challenges and program recommendations
that concentrated on lack of or creation of an English speaking environment; on issues with
English language teaching methodology and how it could be improved; and on the high cost of
language courses and that they should be affordable.

To synthesize the survey results, | developed a graphic figure that shows the intersection
of English language learning challenges and program recommendations. | also added one section
that related to the qualitative data results of an open-ended question in the survey (see Figure

34).
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Figure 34
Interconnection and Relation between English Language Learning Challenges and English

Language Program Recommendations in the Survey Results

A ————————————————

CHALLENGES PROGRAM OPEN-ENDED

RECOMMENDATIONS QUESTION

A ————————

T h Connecting learning to = B Too much grammar and
00 much grammar real-life situations no practice

No opportunity to use
or practice English ————————————

. : Need for an English
Creation of an English speaking environment

speaking environment and native speakers

Lack of native English
speakers

Affordable cost Affordable cost

Figure 34 demonstrates that there were two clear intersections between English language
learning challenges and program recommendations. These intersections referred to a large
emphasis on grammar in English language courses and lack of opportunity to use or practice
English language. In the results of the open-ended question, a large emphasis on grammar in
language courses led to no opportunities to use and practice English language, while a need for

an English speaking environment was also associated with interacting with English language
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native speakers. Affordable cost was among the top three program recommendations and one of

the popular themes in the survey open-ended question.

A Concept of Instructional Design Framework for Teaching English Language

The synthesis of all the study results assisted me in proposing guidelines for a conceptual
instructional design framework for teaching English language in Kazakhstan. After I carefully
examined and triangulated all the study findings, | concluded that there are three major
guidelines that educators can follow to design and develop their English language lessons,

courses, and programs for adults.

The guidelines for a conceptual instructional design framework were provided based on
the synthesis of the study findings from both, qualitative and quantitative data collections
methods. First, | identified the most dominant challenges and program recommendations from
the qualitative data sources. | also examined the most dominant challenges and program
recommendations in terms of their relation to each other (see Figure 33). Second, | identified the
most dominant challenges and program recommendations from the quantitative data source. |
also examined the dominant challenges and program recommendations in terms of their relation
to each other (see Figure 34). Third, | synthesized all those dominant challenges and program
recommendations from all data collection sources and identified the three most dominant
challenges with program recommendations that reflected those challenges. For those three
challenges and program recommendations, | developed three guidelines. These three guidelines

are the following:

1. Create a proportionally equal balance between the grammatical component and other

language components within each lesson.
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2. Design instruction that has observable tangible learning objectives and is relevant to
learners’ personal and professional lives.
3. Provide frequent opportunities for learners to practice their speaking skills (see Figure

35).

The study intention was to help English language educators understand what they need to
consider when they will design their specific language courses for Kazakhstani learners. This
study did not intend to offer specific step-by-step recommendations because of two reasons.
First, the study participants were from different organizations, universities, cities and villages,
and possessed different characteristics. So, if the study focused on a particular course within a
particular program within a particular organization for a particular group of people, then step-by-
step specific recommendations should be provided. Second, the rational for providing very
specific recommendations would be inappropriate because each organization and each educator
is working within the specific contexts and conditions. Considering this, if the current study
would provide very specific recommendations, then they might not be applicable to a wide range
of my potential readers, or, possibly, to anybody at all in Kazakhstan. What this study provided
to potential readers was the three instructional design guidelines about how to address English
language learning challenges that exist in Kazakhstan that could be taken into consideration
when an instructional program, initiative, course, mobile app, or module is designed by

educators themselves.
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Figure 35

A Concept of an English Language Instructional Design Framework for Kazakhstani People
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The cost of English language courses was also one of the popular themes in English
language learning challenges as well as in program recommendations. However, it is challenging
for me to provide any guidelines regarding cost because it depends on individual language

schools and individual English language instructors and tutors and how they set their prices.

Considering that I cannot ask individual language schools and language instructors to
lower their prices and, as a result, their profits that in the way would contradict with their
business models, what | could offer are some recommendations about alternative or additional
ways of learning English language that learners can use to offset high costs of formal language
courses and programs.

180



One of these recommendations relates to use of free or affordable mobile language
learning applications (Chen, Hsieh, & Kinshuk, 2008; Ekinci & EKinci, 2017). There are about
200 mobile applications that are available to upload on Google Play (Klimova, 2021). While
there are some limitations of mobile language learning applications (Deris & Shukor, 2019;
Hidayati & Diana, 2019; Ugor & Koc, 2015), they can assist learners in better learning and
retention of vocabulary than traditional teaching materials, such as printed handouts with
vocabulary exercises (Abu-Ayfah, 2020; Basal et. al., 2016; Dagdeler et. al., 2020; Yuan, 2019)
and in improving listening skills (Khalitova & Gimaletdinova, 2016; Kim, 2013), grammar

(Ghorbani & Ebadi, 2020), and speaking skills (Setiawan & Wahyuni, 2017; Xodabande, 2017).

Within the context of my study, some study participants mentioned that they used mobile
applications to learn English. Some of these study participants expressed positive reactions
toward using the mobile applications and mentioned that they helped them improve language
skills, specifically grammar. Others indicated that after they uploaded the mobile applications
and used them for a couple times, they lost any interest and removed them shortly after that.
Some shared that those mobile applications were too complex and did not offer a customized
approach to learn the language. Thus, while individual learning preferences and traits can play an
important role in whether or not mobile applications promote language learning, the scholarly
literature suggested that mobile applications are portable and affordable tools that can improve

language skills and in some cases, outperform traditional instructional materials.

Using mobile applications requires learners to self-direct their learning process and take a
certain degree of responsibility for their learning process. Examining the topic of self-directed
informal learning opportunities, there are endless options that language learners can use to

decrease costs of formal language courses and programs in Kazakhstan; for example, MOOCs
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that are known as massive open online courses (Bonk & Lee, 2017; Bonk et. al., 2015), informal
learning websites (Song & Bonk, 2016; Song & Lee, 2014), social networking services that are
known as SNSs, such as Twitter, Facebook, YouTube, LinkedIn, and others (Hamat & Hassan,

2019; Yadav, 2021; Wu & Wu, 2011).

As the present study results revealed, many study participants stated that they used
different learning websites, course platforms, and social media to learn English language. One of
the most popular language learning websites was a BBC website that was focused on learning
English, and one of the most popular social media resources was YouTube. While the study
participants mentioned obvious reasons why they used the BBC website to learn English, such as
the availability of free English language learning materials and activities, it was intriguing to
examine why so many study participants in my study mentioned about YouTube. For instance,
one study participant in her interview demonstrated to me via Zoom various subscriptions that
she currently had on YouTube. Among those subscriptions, there were some YouTube channels
that were fully dedicated to learning English, while some subscriptions carried more
entertainment character. The interview participant shared that she subscribed to English language
channels, so she could understand complex concepts that she had a difficulty understanding in
the formal classroom. She used the entertainment channels to stay up-to-date about how English
speaking people communicate in English and what slang and idioms that they used in everyday
communication. Whereas the majority of the study participants did not share the details of what
channels they watched on YouTube, they indicated that the content that they watched on
YouTube helped them feel connected to today’s English speaking word, and to be aware of

different cultures and communities. It is possible to connect the study participants’ responses to
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their desires to develop multicultural competence which is one of the important skills to be

taught in language education (Byram & Wanger, 2018; Kramsch, 2011).

A Balance Between the Grammatical Component and Other Language Components

Grammar is one of the important elements of learning a language (Matkasimova &
Makhmudov, 2020). However, when English language instructors teach only grammar without
including other language components that might be a problem for successful English language
learning. The situation gets worse when learners do not understand or differentiate between
grammar terms and have difficulty connecting a certain language structure with an appropriate
label. For example, several interview and survey participants indicated that it was difficult for
them to understand different grammar terms in English, and as a result, every time they were
taught grammar, they experienced discomfort or anxiety. So, they started to associate English
language with grammar only, and that association impacted their language abilities. Such
feelings might refer to state anxiety (Pappamihiel, 2002) and foreign language anxiety (Aydin,
2008; Bailey et al., 1999; Horwitz et al.,1986; Lian & Budin, 2014; Young, 1991) that |

discussed in the literature review chapter.

Putting a heavy emphasis on grammar in language courses and programs is one of the
English language learning challenges that has been previously discussed in the EFL/ESL fields.
Similarly, to my study participants’ responses, higher education students in Solak and Bayar’s
(2015) study expressed concerns about learning only English language grammar in their English
language education courses and not focusing on all four language skills. Solak and Bayar (2015)
conducted a qualitative study with 22 students from different departments at one state university
in Turkey to examine these students’ English language learning challenges. The study results

demonstrated that a sole focus on grammar teaching was considered as one of the main English
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language learning challenges. The students indicated that all their instructional exercises were
aimed to study grammar and did not include other language skills, like speaking, listening, or
writing. The students also shared that they wanted to see more teaching methods that were aimed
on developing communicative skills and be student-centered rather than being concentrated

around one single language aspect — grammar.

Jeffres (1985) stated that most university language textbooks have three assumptions
about learners: (1) standard American is the common native language for learners; (2) learners
possess a certain degree of knowledge regarding grammar structures, and (3) these grammar
structures have commonly accepted labels that describe them. Jeffres (1985) continued further
and explained what could be wrong about these assumptions, including the point that learners
might not have knowledge of English grammar terminology, especially in the beginning stages
of learning the language. Referring back to Kazakhstani English language learners, what happens
is that an English language instructor uses a large amount of grammar terminology during the
whole lesson without recognizing that this terminology might not even be familiar to learners. As
a result, learners become overwhelmed with grammar terminology that comes from the instructor
and the textbook. Since learners do not understand grammar terminology, they cannot connect or
associate grammar terms with something that they already know and construct their
understanding. Without understanding and having mental connections, learners learn abstract
disconnected grammar concepts that they cannot practically apply when they use English

language.

This leads to the question of what can be done about the way English language grammar
is taught in Kazakhstan. How can English language instructors in Kazakhstan make English

language grammar more understandable for learners? How can English language instructors in
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Kazakhstan incorporate the grammatical component into language teaching without making it as

the only and most dominant component?

To answer these questions, it might be necessary to conduct another research study;
however, within the scope of this current study, I can recommend that English language
instructors in Kazakhstan consider use of a variety of language teaching methodologies rather
than using only one methodology and applying it to different situations, contexts, and learners.
For example, the instructional design frameworks (Cheng & Chen, 2019; Hong et al., 2016; Lihn
& Suppasetseree, 2016; McGregor & Reed, 2018; Pang, 2019; Shawer et al., 2009) that |
examined in the literature review chapter were designed based on different learning theories,
such as constructivism or social constructivism; implemented various strategies, such as
scaffolding, collaboration, explicit feedback from the instructor, and others, and used different
technology tools, such as audio- and video-recording devices, robot toolkit, and others. While
they were not directly aimed at teaching grammar and were implemented with different age
groups, they demonstrated a variety of teaching methods, strategies, and tools that could be used

to teach English language in diverse contexts.

More specific examples of teaching grammar using different methods include
diagramming sentences (Djurayeva et al., 2020; Haussamen, 2003), learning through writing
(Djurayeva et al., 2020), deductive teaching (Benitez-Correa et al., 2019; Djurayeva et al.,
2020;), and indicative teaching (Benitez-Correa et al., 2019). Thus, English language instructors
in Kazakhstan might employ a wide range of instructional design frameworks, methods,
strategies, techniques, and technology tools to teach English language grammar. They might
need to consider grammar terminology that they use and how they could simplify this

terminology and adapt to the characteristics and needs of their learners. English language
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instructors in Kazakhstan might also need to balance the amount of grammar teaching in a
lesson, a course, and the whole program, so the language learning process would not turn into

solely a grammar drilling experience for adult learners.

Observable Tangible Learning Objectives and Relevance to Learners’ Personal and

Professional Lives

Based on the study findings, in general, English language learners in Kazakhstan felt in
this study that the content of many English language courses and programs regardless of English
language levels that were taught, qualifications of instructors, format of instruction delivery, and
other aspects presented information that was not relevant to their needs or their lifestyles. In
addition, they did not understand the learning outcomes of these courses and programs.
Chatterjee and Corral (2020) defined a learning objective as a representation of what a learner
must be able to achieve after he completes a learning activity, and that good quality learning
goals describe knowledge, skills, and attitudes that learners will acquire as a result of completion
of the learning activity. Most English language courses and programs in Kazakhstan are aimed to
teach grammar, or they make a major emphasis on teaching grammar. Also, the course content
and the same textbook are used to teach different types of learners: K-12 students, higher

education students, adults, and seniors.

After | analyzed the study findings, | developed an example to demonstrate the issues that
English learners experienced in Kazakhstan, For example, a professional adult learner who
comes home after an English language lesson and realizes that he has learned English language
tenses, and that now he knows the terminology of the “past simple tense” or the “present perfect
tense” does not have any idea why he learned these tenses, or how he can use these tenses in his

interactions with his international business partners since that was the reason he started to learn
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English. This situation illustrates several points. First, the student is not familiar with the
learning objectives of the lesson. Second, the learner does not understand what the learning
outcome will be after he masters these tenses. Third, the learner does not understand how he can
apply what he learned to his professional life. Regarding the last point, it also seems that the
learner acquired declarative knowledge (Nguyen et al., 2019) in the lesson, but not procedural
knowledge (Nguyen et al., 2019) which is responsible for application of what he learned in the
lesson. In addition, if this situation continues in future lessons, the learner might get frustrated
and drop out of the language course; or, this could get even worse, such as the learner developing

a negative attitude toward the whole language based on this negative learning experience.

To avoid the situation that occurred in my example, English language instructors in
Kazakhstan might consider using adult education principles in the design and delivery of their
instruction. Vella (2002) in her book proposed 12 principles for effective adult learning which
she also called dialogue education. These principles were associated with (1) conducting a
“learning needs and resources assessment” (p. 32); (2) designing a “safe” learning environment
in which adult learners can feel comfortable to make mistakes and be unsure about their
knowledge (pp. 32-33); (3) developing “sound relationships” (p. 33) between learners and the
instructor in which learners are treated and respected as individuals with their unique experiences
and their own ways of learning; (4) developing an instruction which is well-structured with
appropriate “sequence of content and reinforcement” (p. 33); (5) using “praxis” (p.33) which
presents an instruction in the way in which learners have an opportunity to do something with
and reflect on new knowledge and skills; (6) encouraging learners to act as “decision makers” (p.
33); (7) viewing learning as a holistic process that involves “ideas, feelings, and actions” (p. 33);

(8) teaching learners what is immediate and relevant to them; (9) promoting “clear roles and role
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development” (p. 34); (10) implementing teamwork by working in small groups; (11) creating
engagement that is translated in how learners will use new knowledge and skills outside the
learning activity, and (12) sharing “mutual responsibility” (p. 35) for learning between learners

and the instructor.

Reflecting on EFL practices, one perspective to consider why English language courses
and programs do not contain measurable learning outcomes and are not relevant to learners’ lives
can be because language teaching is often teacher-centered rather than student-centered (Fareh,
2010). To obtain successful instructional outcomes, it is vital to consider and address individual
needs of learners (Alharbi, 2017; Davies, 2006; Fareh, 2010). However, language teachers who
use teacher-centered teaching approaches talk most of the time and do not provide opportunities
for students to interact, discuss, and reflect on what they are learning (Fareh, 2010). In addition
to the prevalence of teacher-centered approaches in teaching EFL, there are also issues in terms
of instructional materials. For example, Al-Jamal and Al-Jamal (2014) conducted a study with
566 students from different universities in Jordan and found out that, based on students’
responses, the context that was covered in university language textbooks was not relevant to their
communicative needs in their everyday lives. This finding correlates with the present study
findings that emphasized a lack of relevancy of language textbooks to my study participants’
needs and overall lives. The point of relevancy is especially critical for this study since my study
participants worked in different fields and industries, were of different ages and races, and lived

in different cities in Kazakhstan and abroad.

To conclude, English language instructors in Kazakhstan, especially in private language

schools and centers, might need to understand who their students are and their learning needs. If
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these students are adults, then these instructors might need to design an instruction and select a

different instructional approach with the consideration of adult learning principles.

Opportunities for Learners to Practice their Speaking Skills

Speaking has always been seen as one of the most important language skills. Nowadays,
having good speaking skills in English are essential because of the wide use of the English
language in different fields around the world. The problem lies in the complex nature of teaching
and practicing speaking skills. According to Thornbury and Slade (2006), speaking is inseparable
from our everyday language activity. So, it acts as a concept that constantly changes, modifies,
and transforms. Also, speaking is usually co-constructed by the participants who are involved in
this process meaning that participants share their own representations and interpretations with
other participants, and as a result, the integration of different representations and interpretations
develops shared meanings and structures. This also means that speaking is not just a mechanical
process, but it also incorporates cultural, social, and psychological aspects. So, considering the
point that for the majority of Kazakhstani people English is the third most desired language and
is taught as a foreign language, it is not surprising that Kazakhstani learners experience
difficulties in mastering their speaking skills in English. Speaking skills cannot be taught as an
isolated skill and without the consideration of the above-mentioned aspects. If these aspects are
considered, another issue is what English is being taught in Kazakhstan since the English
language is not a native language for only one country. For instance, several study participants
indicated that they had a confusing mix of various speech patterns and terminology from
American and British languages. In terms of speaking, American English and British English are

different in pronunciation, intonation, and stress (Cekig, 2009). This might require English
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language instructors in Kazakhstan to be aware of these differences and be able to explain these

differences to Kazakhstani learners.

A lack of opportunities to practice speaking skills was also actively discussed in the
EFL/ESL fields (Al-Jamal & Al-Jamal, 2014; Fareh, 2010; Hassan & Ahmad, 2016). For
instance, Kara et. al. (2017) conducted a mixed method research study with 66 students in a
university preparatory program to investigate the reasons of why students experienced problems
with developing their speaking skills in English. The study results showed that in terms of social
reasons, the students claimed a lack of the target language input from their families, close
friends, or media. In terms of educational reasons, the students argued that English was mainly
taught by focusing on grammar rules, and the classroom teaching did not provide them with

opportunities for practicing their speaking skills in English.

These findings echoed with the current study results in relation to having almost no
opportunities for Kazakhstani people to practice or improve their speaking skills, specifically in
the formal classroom context. This point also relates to the first dominant English language
challenge that was earlier described in my work — an overwhelming emphasis on teaching
grammar. While having a solid understanding of grammar concepts can be a great advantage for
EFL students, it can be also important for English language instructors to devote attention to

other language skills and aspects.

Given all the points that were mentioned above, it might be suggested that Kazakhstani
people learn English in the isolation of its cultural, psychological, and social aspects as
something abstract and theoretical that does not have connections to what these people do in

their lives. If that is the reason, then it is understandable why many study participants stated that
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they lacked opportunities to communicate in English, and that they would like to have an English

speaking environment in their formal education and private language programs.

An English speaking environment can be developed using the communicative approach
(CA) or the communicative language teaching (CLT) which emphasizes the goal of teaching a
language in terms of encouraging learners to communicate in this language which indicates that
language content carries not only linguistic elements but also social and semantic functions
(Azimova, 2022; Celce-Murcia, 2001; Savignon, 1987, 1991, 2002). This approach strongly
correlates with the study participants’ responses because the study participants wanted to
improve their speaking skills not just in terms of linguistic structures, but also in terms of
appropriate use of these linguistic structures in different social contexts. This means that the
study participants did not want to learn to speak English language which contained obsolete or
too complex expressions that could create understanding barriers when they would speak with

English native speakers.

To create an English speaking environment using the CLT approach can be possible by
using eight principles that Brandl (2021) offered in his book. These principles were adapted from
Doughty and Long (2003) by Brandl and integrated by him into the CLT approach. The first
principle highlights the importance on designing the instruction that is task-based in which the
tasks are focused on real life applications and goal-oriented. The second principle emphasizes
“learning by doing” (Brandl, 2021, p. 12) meaning that learners should be encouraged to
communicate in the target language as much as possible and as early as possible. The third
principle focuses on using authentic materials (i.e., materials that were created specifically for
teaching purposes) and on increasing use of the target language by the instructor. The fourth

principle stresses the necessity of the language learning content to be meaningful to learners as
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well as learners should understand the content. To accomplish these points, Brandl (2021)
referred to “elaborating input” (p. 17) and the strategies that accompany the concept of
elaboration. These strategies include using body language along with speech, using statements to
verify whether learners comprehend the information, and using the target language that was
changed through slowing speech rate, repetition, simplification of the language (i.e., reducing
use of slang and idioms and using simple syntax), and others. The fifth principle elevates the use
of cooperative and collaborative learning where learners work in small groups or pairs to
complete the task by actively using their communication skills. The sixth principle points out
that it is vital to teach grammar in terms of “a form-meaning connection” (Brandl, 2021, p. 19)
that occurs within the contexts and tasks. This means that grammar is taught within natural
interactive contexts rather than in some isolated linguistic contexts. The seventh principle
accentuates the provision of “error-corrective feedback™ (Brandl, 2021, p. 19) to learners, but the
author also indicates that the effectiveness of this feedback will depend on whether learners
consciously understand their own learning processes and take responsibility for their learning
processes. The last principle spotlights the idea that it is important for instructors to be aware of

affective factors and how they might impact the language acquisition.

Some other examples of using a communicative approach might include role-playing
(Cornett, 1999; Holt & Kysilka, 2006; Krebt, 2017), use of social media (Gibbins & Greenhow,
2016; Hashemifardnia et al., 2018; Namaziandost & Nasri, 2019), demonstration (Husnu, 2018),

and others.

While there are various methods, strategies, and techniques to improve speaking skills of
EFL students, , it might be important to devote attention to the preparedness of English language

instructors in Kazakhstan to teach English language. It seems that English language instructors in
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Kazakhstan might need to have a holistic and comprehensive teaching preparation which, in
addition to theoretical notations and concepts, will consist of an acquaintance with cultural and
social aspects in which English language is used. Shin (2008) suggested that preparation of non-
native English speaking teachers might incorporate collaboration with native English speaking
peers on different projects and learning activities as an opportunity to share knowledge and relate

to each other.

Shin (2008) also recommended the inclusion of opportunities for practicing written and
spoken English for non-native English speaking teachers in teacher training programs. However,
these recommendations might be effective if non-native English speaking teachers receive their
teaching training in an English-speaking country, but what about Kazakhstani English language
instructors who receive their training in Kazakhstan? The literature has a scarce number of
scholarly resources about preparing non-native English speaking teachers, and they are mostly
focused on receiving teacher training in English speaking countries. Thus, English teacher

preparedness in Kazakhstan might be an important topic for further research.

Conclusion

Despite that the English language has been gaining popularity and has been introduced
into different fields (Agbo & Pak, 2017; Nurseitova, 2017; Rustem, 2015; Seitzhanova et al.,
2015; Zharkynbekova, 2017), there are various challenges that hinder the successful
implementation of English in Kazakhstan (Agbo & Pak, 2017; Seitzhanova et al., 2015;
Suleimenova, 2013; Zhetpisbayeva et al., 2017). The purpose of this study was to investigate
what challenges higher education students and professional adults experienced in their process of

learning English as a foreign language, so I could develop guidelines for a conceptual
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instructional design framework that can be utilized by English language educators in

Kazakhstan.

My theoretical framework for this study was constructed on the concept of a needs
analysis (Belcher et al., 2011; Benesch 1999; 2001; Chohan et al., 2018; Dudley-Evans & St.
John, 1998; Hutchinson & Waters, 1987; Kim et al., 2016; Kurtessis et al., 2017; Mahdi, 2013,;
Munby, 1978; Sobkowiak, 2008). | synthesized Romanowski’s (2017) comprehensive
framework for needs analysis and modified it, so it would help me more precisely examine my

research problem.

My design methodology was “an exploratory sequential mixed methods research (MMR)
design” (Berman, 2017, p. 5). Following the design of this methodology, | gathered my
qualitative data first to develop common themes that served as a basis for the development of my
quantitative data collection instrument which assisted me in further exploration of my research
problem. For qualitative data collection methods, | used semi-structured interviews and
document analysis, and for my quantitative data collection method, | developed an online survey.
After | collected and analyzed the data from each data collection method, I triangulated all the
findings and identified several most dominant English language learning challenges. These
challenges related to: (1) lack of opportunities to practice or use English language; (2) lack of
native English language speakers to master speaking skills; (3) an overwhelming emphasis on
grammar in language courses and programs, and (4) high cost of English language courses and
programs. The study findings also assisted me in the creation of general English language learner
profiles for each of the two groups and provided recommendations for a potential English
language learning program that would be specifically designed for Kazakhstani English language

learners.
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Considering the study participants recruitment process, my suggestion is to employ as
many recruitment strategies as possible. People are often quite time-bound and have their own
professional and personal schedules, so it almost impossible to exactly predict whether the
selected recruitment strategy would work or not. That is why, the use of different recruitment
strategies, including the three that | personally used for this study might help a researcher be
prepared for unexpected situations and still be able to recruit a sufficient number of study
participants. In addition, it is vital to have professional connections in Kazakhstan with whom
the researcher is personally acquainted and who can introduce the researcher to their professional
connections because people would trust the researcher more if the researcher was referred by

somebody whom they know.

Based on the interpretation of the study findings, | proposed three guidelines for
instructional design framework for teaching English language in Kazakhstan. These guidelines
referred to (1) creation of an equal balance between the grammatical component and other
language components within each lesson; (2) design instruction that has observable tangible
learning objectives and is relevant to learners’ personal and professional lives, and (3) provision
of frequent opportunities for learners to practice their speaking skills. Regarding the first
guideline, scholarly literature offered a variety of different methods and strategies to teach
grammar in a more interesting way, such as diagramming sentences (Djurayeva et al., 2020;
Haussamen, 2003), learning through writing (Djurayeva et al., 2020), and deductive teaching
(Benitez-Correa et al., 2019; Djurayeva et al., 2020;). Another important point is that it is
important for English language instructors to understand learning needs and personal
characteristics of their students, so as to better align the grammatical component within their

lessons, courses, and the whole programs. To implement the second guideline, Vella (2002)
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offered 12 effective adult teaching principles that are gathered under the umbrella of dialogue
education and promote a holistic perspective on education. The successful implementation of a
third guideline might depend on the understanding of the comprehensive nature of speaking
when learning a language, and on preparedness and competency of English language instructors

in Kazakhstan.

The study results might be significant for a wide range of people and organizations.
Higher education instructors and students, professionals in various fields, instructional designers,
content developers, higher education universities, and various state and private educational
organizations — all of these people and organizations who learn and promote English language in
Kazakhstan might find valuable insights for general design and development of English language

programs in Kazakhstan.

The overall idea of conducting this study was to open a door to the understanding of
today’s Kazakhstani English language learners, their learning needs, characteristics, traits,
preferences, and, most importantly, language learning challenges. While scholarly literature
offers some research about the integration of English language among higher education students
in Kazakhstan, there is almost no research about professionals who work in different fields in
Kazakhstan. So, this study is unique because it explores individual experiences of learning
English language among higher education students and professional adults within the specific
under-researched context — Kazakhstan. In addition, what is also important about this research is
that this research unlocks an opportunity to people in the United States and to others to
understand about how productive relationships could be established with Kazakhstani people. As
a patriot of my country and also as well as a person who has personal connections in Kazakhstan,

| am definitely interested in growing business, economic, and political relationships with
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Kazakhstan. One aspect of establishing these relationships is the ability to communicate. The
knowledge of the English language plays an important role in developing these relationships.
This research was carried out to introduce what hinders or challenges the implementation of
English language among Kazakhstani people. Based on the analysis of these challenges and all
the study results, | proposed three guidelines that English language instructors and educators in

Kazakhstan can consider when they design and deliver their instructions.

Limitations of the Study

This study had several limitations:

1. The first limitation was that | lived in the United States and the research was conducted in
Kazakhstan. There were geographical constraints for the researcher to recruit, select, and
interact with the study participants. Since the COVID-19 epidemic has had a strong
impact globally, Kazakhstan was not an exception. So, COVID-19 current and
subsequent complications were considered a limitation for this study because the
researcher experienced restrictions in travel, economic upheaval, access to individuals
and organization, and others.

2. There were an unequal sample sizes for my online survey. | had 100 higher education
students and 37 professional adults. Also, in regard to gender, | had more than 70%
females and only about 10% males in this study. In addition, because most of the higher
education students in the survey were English majors, this might have impacted the
survey results regarding intermediate English language proficiency among the survey
participants.

3. Considering the generalizability and representativeness aspects, based on my selection

criteria, my study was focused on higher education students and professional adults who
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were learning English language or who had mastered it. In addition, it examined unique
experiences of the study participants that might not be generalizable or representative for

the whole population of Kazakhstan.

. As mentioned in the method section, some researchers may consider the document
analyses that | conducted as strictly background information rather than as key data that
informed this dissertation study as to the prevailing English language learning context in
Kazakhstan at the time of this study and which was utilized by me to provide insights into

the direction of this study.

Despite many videoconferencing technologies, people in Kazakhstan still had a strong
cultural preference for direct face-to-face contact especially for formal research purposes.
Because of COVID-19 restraints on travel, political protests, curfews, and lack of
physical security for individuals to move freely in public, the planned physical visits to
libraries to review documents were not conducted. Instead, | accessed government
websites to collect and review documents.

. Another limitation was that many people did not have access to the Internet because of
widespread protests in January 2022 throughout Kazakhstan. During those protests, the

Kazakhstani government completely shut down all the Internet and phone services.

The above limitations put constraints on the sample size and data analyses conducted, and, as

such, this study should be considered a preliminary investigation into English language learning

in Kazakhstan. At the same time, it shed light on present gaps in the research and possible

follow-up studies, some of which are noted below.

Future Research
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In relation to this study, there is a number of future research opportunities. For example,
future research might be concentrated on the exploration of each individual challenge from
multiple perspectives, so each challenge could be examined in-depth and with larger samples of
the population. Such an approach might help compare both groups’ beliefs, attitudes, and views
from the inferential statistical standpoint. Given the English language learning challenges,
another future research direction can be aimed at the examination of formal teacher training
programs in Kazakhstan that prepare English language instructors and educators in their relation
to adult teaching methods. Also, considering the scarcity of information about adult education in
Kazakhstan, it might be important to examine individual companies and their policies,
regulations, procedures, and challenges in regard to the use of English language in the workplace
as well as private language schools and centers that offer English language courses for adult

learners.
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Appendix A
Semi-Structured Interview Protocol

What is your occupation?

How long have you been studying English language?

Did you have any previous knowledge of English language before you started to study it
in-depth?

What is your purpose for learning English language at this moment?

How and where do you use (will you plan to use) English language?

How do you feel about your current level of English language?

What types of teaching styles do you prefer? What types do you not prefer?

What learning strategies or techniques do you use (did you use) to study English
language?

How much time do you spend studying English language per month?

How do you study English language? What resources (books, videos, learning platforms,
etc.) do you (did you) use to study English language?

What are the main challenges that you have experienced in the process of learning
English language?

What type of support (personal, organizational, and national), if any, do you receive in
your process of learning English language?

Do you (did you) have access to online English language learning materials? If yes, what
English language learning materials do you (did you) access (e.g. websites, videos,
learning platforms, and others)?

If you could participate in the development of a new English language learning program,
what recommendations would you provide to developers?
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Appendix B
Semi-Structured Interview Protocol (Kazakh Version)

. Ci3 KaHIall KocilIeH aiHaibIcach3?

. Ci3 arpUILIBIH TUTIH KaHIIA YaKbIT OKBLIBIHBI3?

. AFBUIIIBIH TUTIH YHPEHYTE Kipicriec OYpbIH, OCHI TUII1 Oy MeHreriHi3 KaHaan?

. Ci3iH aFbpUIIIBIH TUTIH YHPEHY/IET1 MaKCaThIHBI3 KaHaali?

. Ci3 aFpUIIIBIH TUTIH KaJlall ’oHe Kak/1a KoJIaHachl3 (KOJAaHy bl )KOCIIapIaichi3)?

. Ci3niH Ka3ipri aFbUIIIBIH TUTL JEHTeHiHI3 Kayiai?

. Cizre oKbITY CTHJIIHIH KaHal TypJiepi yHaiap1? Ci3re Kanaai Typiepi yHaManb1?

8. AFBUIIIBIH TUTIH YHPEHY YIIIH Ci3 KaHAal OKy CTpaTerusjapblH HEMece 9IICTepiH KOJAaHACHI3
(ci3 KommaHABIHBI3)?

9. AFBUTIIBIH TUTIH YHPEHYTE KaHIIa yakbIT Oeseci3?

10. Ci3 aFbUIIIBIH TUTIH YHPEHY YIIiH KaHaai >ka0abIKThl KOJAaHAChI3?

11. AFpUTIIBIH TiTIH YHpeHY OapbIChIHA Ci3 KaHJail KHUBIHABIKTapFa Tar OOJIBIHbI3?

12. Ci3 aFbUIIIBIH TUTIH YHPEHY IPOLECiHAe KaHIal Kouaay TYpiH (3keKe, YUBIMIBIK KOHE
VITTHIK) ajachi3?

13. Cizne (ci3/e) aFbUILIBIH TUTIH YHPEHYTe apHallFaH OHJIAlH OKy MaTepuanaapsl 6ap ma? Erep
1o Oosica, ci3 KaHIai aFbUIIIBIH TUTIHJIETT OKY MaTepUaIapblHa KOJI )KETKI3/iHI3 (MbICAJIBI, BEO -
caiftrap, OeliHenep, oKy iathopmanapsl xoHe Oackanap)?

14. Erep ci3 aFpUIIIBIH TUTIH YHPEHYIIH jkaHa OaFJapiaMachlH jkacayFa KaTbica aJiCaHbI3,
o3ipieyiiiepre Kanaail yCceIHbICTap O6epep eniHiz?

~NO N kW —

225



wmn

N O A

10.

11.

12.

13.

14.

Appendix C
Semi-Structured Interview Protocol (Russian Version)

Kakoii y Bac pon 3anaruii?

Ha npotsbkenue kakoro BpemMeHu Bbl nu3ydaere aHTIIMMCKUN S3bIK?

Kakoii ypoBens anramiickoro si3pika y Bac 0611, 10 TOro, Kak Bbl Ha4alld €ro U3y4arh
yIIIyOJIeHHO?

KakoBa Bama nenp n3yyeHust aHNIMMCKOTO S13bIKa HA JAHHBIA MOMEHT?

Kak u rne Bol ucnionb3yere (Ii1aHUpyeTe UCIIOIb30BATh) aHTJIMUCKUN S3BIK?

Kax Bol o11eHuBaeTe cBOM ypOBEHb aHTIIMICKOIO sI3bIKA HA JTAHHBIA MOMEHT?
Kakue crunm o6yuenus Brl npennounrtaere? Kakue ctunu Bl He npennounTtaere?
Kakwue crpareruun wim meto el 00ydeHust Bel ucnonp3oBainu (MCHOB3yeETe) IS
W3YYEHMsI aHIVINHCKOTO s3bIKa?

Ckomnpko BpeMeHU Bbl TpaTuTe Ha N3y4eHUE aHTIIMICKOTO sI3bIKa B Mecsll?

Kak Bl n3yuaere anrnuiickuii s3b1k? Kakue pecypcsl (KHUTH, BUIEO, Kypchl) Bl
UCIIOJIb3YETE JIUISl U3yUEHUS aHTJIUICKOrO sI3bIKa?

C xakuMu OCHOBHBIMHU TIpoOaemMamMu ((pruHAHCOBBIE TPYAHOCTH, HEXBAaTKa BPEMEHH,

ceMeiHble 00CTOATENbCTBA, HET A0CTYyNa K VIHTepHETYy, KoMnbioTepy) Bl cTONKHYIKCE B

IIPOLIECCE U3YUEHUS aHTTIMICKOTO sI3bIKa?

[Monmyunnu wim nonyyaete Jin Bel mogaepKky oT a) rocyaapcta 0) yHUBEPCUTETA C)
OpraHu3alK WIK 1) KOHKPETHBIX JI0EeH B MPOLIECCEe N3YUEHUS aHTJIMHCKOTO s3bIKa?
Ectb 11 y Bac (011 51t y Bac) gocTyn k oHnaiH-MaTepuazaM i U3ydeHHsI
aHrmickoro s3bika? Ecau fa, To K KaKMM yuyeOHBIM MaTepHajiaM 1o aHTJIMHCKOMY
A3bIKy Bl (mostyunnm) noctyn (Hanpumep, Be6-caifThl, BU1€0, yueOHbIE TIIATHOPMBI U
T.1.)?

Ecnu Ob1 Bbl MO yyacTBOBaTh B pa3paboTKe HOBOW MPOTrpaMMBI IO U3YUYEHUIO
aHIJIMICKOTO SI3bIKA, KaKue peKoMeHAaunu Bel Ob1 nanu pa3paboTdynkam?
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Appendix D

Interview Recruitment Email

Dear ,

As a part of my research project, I’'m writing to request an individual interview with you about
your learning experiences with English language.

I would like to understand what challenges Kazakhstani people experience in learning English as
a foreign language, what their perceptions are about their English language proficiency levels,
and what recommendations they can offer in order to improve current English language
programs in Kazakhstan.

The interview should not last more than an hour. The interview can occur via Skype or Zoom.
Please let me know which way is the most suitable for you.

All the information will be held anonymously, meaning | will not disclose your name, and | will
use a pseudonym when | talk about you in my research project.

[The researcher will provide available dates and times and ask the participant to select the best
date and time that will work for him or her].

Please email or call me +1 812-390-9597 if you have any further questions.

Please let me know if you are interested in being interviewed and what date, time, and delivery
method will work best for you.

Sincerely,

Maria Agee
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Appendix E

Interview Recruitment Email (Kazakh Version)

Kypmerri :

3epTrey xo0ackHbIH Oeiiri petinae MeH Ci3lieH aFbUILIBIH TUTIH YHPEHY ToXiprOeci Typaibl
KeKe cyx0ar amyJipl cypaiiMbIH.

MeH Ka3aKCTaHbIKTap IbIH aFbUIIIBIH TUTIH IIET TUI peTiHAe YHPEHYIe KaH/1all KUBIHABIKTapFa
KE3IreTiHiH, OJIap/IbIH aFbUIIIBIH TUTIH MEHTepy JeHreline KaThICThl KO3KapacTapbl KaHIal
eKeHiH oHe Kazakcranaa Ka3ipri aFbUIIIBIH TLTIH KETULIIPY YIIiH KaHIall YChIHBICTAp Oepe
aJIATBIHBIH TYCIHTIM KeJlei.

Cyx0ar 6ip carartan acnaysl kepek. Cyxo6ar Skype Hemece Zoom apKbLIbI )KYPri3iidyl MYMKIH.
Cisre Kaif )K0J1 ColKeC KeJIETiHIH alThIHBI3.

Bapabik akmapaT aHOHUM/II TYPE caKTadaThiH 00J1ajbl, sFHU MeH Ci3/1iH aThIHbI3/IbI
*apusanamaiimMbiH, MeH Ci3/IiH FbUIbIME jk00aHbI31a Ci3 Typasbl COMNIECKeH Ke3/ie OYpPKEHIIIK
aTay/ibl KOJJIaHAMbIH.

[3epTTeyii Ko KeTiM/I1 KYHIEp MEH YaKbITTap bl YChIHA/IbI )KOHE KAaThICYLIbIJIaH 631HE COHKec
KEJIeTIH €H YKaKChl KYH MEH YaKbITThl TaHAAY bl CYpaiiibl].

KoceiMina cypakrapbiHsi3 0osica, 3eKTPOH/IBI MolTara Hemece MaraH +1 812-390-9597
HeMipiHe xa0apachbIHbI3.

Erep Ci3 cyx0arTacyra KbI3bIFYIIBUIBIK TAHBITCAHBI3, MaFaH XxabapiaHsi3 sxoHe Ci3re Kail KyH,
YaKBIT ’KOHE JKETKI3Y 9JIiCI KOJaiIbl OOJaIbI.

Kypmerrnes,
Maria Agee
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Appendix F

Interview Recruitment Email (Russian Version)

YBaxkaeMblii/as ,

B paMKax CBOECTO UCCICAOBATCIIBCKOI'O IIPOCKTA S IMUIITY Bam ¢ HpOCB60ﬁ O IPOBCACHUU
HUHAUBUAYAJIBHOT'O CO6CC€,Z[OB3HI/IH o Bamewm omnrbiTe HN3YUYCHUA AHTJIMHACKOTO SI3BIKA.

S xoTena ObI MOHATH C KAKUMHU IIPOOJIEMaMU CTAJIKMUBAIOTCS KA3aXCTAHLIbI IPU U3Y4YEHUU
AHTJIMICKOTO SI3bIKa KAaK HHOCTPAHHOT'0, KAKOBBI UX IIPEJICTaBICHUs 00 YpOBHE Bia/ICHUS
AHIIMMCKUM SI3BIKOM M KaKH€ PEKOMEHJALMN OHU MOTYT IPEUIOKUTD JUIsl YIy4IIEHUs TEKYIINUX
IIpOrpaMM M3Yy4YEHUs aHIVIMMCKOTO s3bIKa B Ka3axcrane.

WutepBbio OyaeT nThes He Oosiee Yaca. IHTepBbIO MOXKET IPOXOAUTH 1o SKype miu Zoom.
[Toxkanyiicra, naiiTe MHe 3HaTh, Kakas porpamma s Bac 6onee ynobnas.

Bcest undopmanus Oyaer XpaHuThCcsi aHOHUMHO. S He Oyry packpeiBath Barie umst u Oyay
HCII0JIb30BaTh IICEBAOHUM, Korja Oyay roBopuTh 0 Bac B MoeM Hccie10BaTenbCKOM MIPOEKTE.

[HCCJ’IGI{OB&TCJ’IL MpeaoCTaBuUT NJOCTYIIHBIC JaThl U BPEMA U ITOIIPOCUT YUACTHHUKA BBI6paTL
HanOoJee noaxoadumue sl HETO JaTy U BpeMH].

[Moskayiicta, HAMUIIKMTE MHE HA TIOYTY WJIM TIO3BOHKUTE MHE 110 Tenedony + 1 812-390-9597,
eciu 'y Bac BOBHUKHYT JJONIOJTHUTEIbHBIC BOITPOCHI.

[oxainyiicra, aiite MHe 3HaTh, €CIM BBl 3aMHTEPECOBAHBI B TPOXOXKICHUH COOECEI0BAHUS U
ynoOHsble 15 Bac naty, Bpemst u mporpamMmy.

C HCKPCHHUMMU IMMOKCIIAHUAMU,

Maria Agee
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Appendix G

Original Interview Quotes about English Language Learning Challenges in Russian

Gulmira

“OrcyTcTBHE. . .NVIronment si3pIK0BO# — M0OOJIbIIE OOIIEHHS C HOCUTEISIMU ObLIO OBI JTyH4lIIle,
KakK TOBOPUTHCS — MPOJBUHYJIO MOM aHTJIMHUCKUI A3BIK”

Mira

“Hy BbI 3HaeTe Haiu Metoabl CoBerckue. Ham BOMBaroT rpaMMaTiKy. Mbl yd4UM rpaMMaTtuKy,
rpaMMaTHKy, FPAMMATHUKY...”

“Ho Tak kaKk y MeHs ObUI XOPOIIHi YPOBEHb aHIIIMHCKOTO0, U S IPENoaBaia Jaxe B CBOe BpeMs,
Ceifyac 1eib IpocTo He 3a0bITh, TO, YTO 5 3HAJA, HIOTOMY YTO 5l O4E€Hb PEJIKO CTAJIKUBAIOCH C
aHTIIMICKOM s3bIKOM. K coxkaneHuro, B HACTOSIIUI MOMEHT, IIPUXOJUTHCS XOTS OBl YTO-TO
CMOTPETh Ha aHTJIIMICKOM, YTOOBI HE 3a0BITh HUYETO.”

“HeT MPaKTUKH...CAMOE CIIO)KHOE — 3TO TO, YTO TEPSACTCS CIOBAPHBIN 3amac U3 aKTUBHOM peur U
MPOCTO 3a0bIBaCIIb BCE, M CEHYAC KOT/Ia 5 MBITAKOCHh YTO-HUOY b CKa3aTh, 51 JIOJI’KHA BCIOMHUTh
CJIOBO CHa4aJia Ha pyCCKOM, ITOTOM €r0 TIEPEeBECTH U TaK Jajee. DTo oueHb MyTypHO. Korma y
MEHSI YPOBEHb ObLJT JIy4IIIEe, 1 MOTJIa CIIOKOMHO pa3roBapuBaTh U JIaXKe JyMaTh HA aHTJIMHCKOM, a
ceilyac MHe HEMHOKKO CJIOJKHEE...”

“eIMHCTBEHHAS CJI0KHOCTh — 3TO ObLJIa MOS JICHB. ..[cMeeTCs|”

“S] 3ameTnna, 4To y Hac O4eHb ci1abo ¢ speaking-oM — He TaK MHOT'O KTO pa3roBapuBaeT”
Nurbek

“sI He xoamu Ha private classes u3 Toro, 4To He COBCEM OBLT 3aMHTEPECOBAH C OJHOM CTOPOHBI,
HO C JIPYroi CTOPOHBI, Kakoe-TO (PMHAHCOBOE MOJIOKEHHE UMEET MECTO OBITh, 5 MOJIararo.
[Toyemy, moTOMy YTO y HAC JJ0Ma MHOTO JIFOJIEH KHUBET...Hy TaM 0a0yIika, Jeayika, Is/14, TeTH,
1 OrokeT ObUT 00IIuH. ..”

“U eme, He 3HAI0, HABEPHOE, BAKHEUIIINI MOMEHT, YeCTHO CKaxy, naxe eciu |IELTS
MOKa3bIBaeT, UTO y MeHs TaM cemepka, C, advanced, u Bce Takoe, s faxke ceiiuac B O0JbIeit
YacTH, B 0OJIBIIIEM MPOIEHTAXKE CIyYaeB, B pa3roBope, B MUChME, U BCE TAKOEC — HE BCETa
YBEPEH B CBOMX CIIOCOOHOCTSX...”

“BbpIBaeT, 4YTO Thl JOXOUIIIb, €CIIH aHAJIOTHIO IPOBECTH, IPOXOIUIIL UTPY KaKyIO-HUOYIb U
MIPOXOIUIIb POLIEHTOB 80 U 3aCTONOPAEIILCS IOYEMY, IOTOMY UTO 3TO € KaKJbIM Pa3oM
CTAHOBHTCS CIIOXHee U cioxkHee. Hy moyemy Ha ypoBHe elementary Bce XopoImo HHTEHCHBHO
YCBaMBAaETCsl, @ UEM BBIIIE UAET BPOJIE KaK ClIoXHee npouecc uaer. [loatomy ceituac, 4ToOb1
MTOAHATHCS HAa YPOBEHb BBIIIE, 51 IPAKTUYECKH HE TOHUMAKO KyJ1a UATH, YTO JI€JaTh, KaK JeJIaTh .

Saule
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Appendix G (Continued)

Original Interview Quotes about English Language Learning Challenges in Russian

“CaMoe clI0’KHOE ISl MEHSI BO BpeMsl CTyIeHYEeCTBa 3TO ObLI0 HexBaTka JeHer. Kypchl Oblin, HO
y MeHs ObljIa MaJICHbKAasi CTUIICH/IUSI, U TJIATUT 3a KyPChl Y MEHS HE MOJIy4anock. st MeHst
BCEr/la Kypchl CUUTAINCh JOPOTUMU.”

“Kak s moHs1a, €CJIM HET TaKOM €CTECTBEHHOM CPE/Ib. .. aHTJIOTOBOPSIIIUE JIFOAN U aHTJITUHCKUMA
cuuTaercs native, poaHbIM SA36IKOM, TO OYCHB CJI0KHO BBIYYUTh aHTJIUHCKHIA S3BIK, IOTOMY YTO,
HalpHUMeEP, €CJIH S 3HAK0, YTO BBl ymeeTe roBOPUT HA PYCCKOM, TO 5 Y KE NEPEX0KY HA ATOT SA3BIK
obicTpo. Eciu s 3Hato0, 4To NO WAy, U 5 HE MOTY HU Ha KAaKOM JIPYTOM SI3bIKe OOBSCHUTH CBOIO
MBICJIb, MHE HaJI0 UMEHHO Ha aHTJIMHCKOM, TO MHE MPOCTO MPUXOAUTCS TOBOPUTD.”

Inkar

“DUHAHCOBBIC MTPOOJIEMEI. . .HE TO, 9TOOBI IPOOIEMBI, TPOCTO JOPOTO HEMHOKKO — YPOKH C
HOCHTENIEM XO0Tela Obl OpaTh MITAHUPYIO MOKET ObI CIIEAYIOIINM JIETOM, KOT/Ia 1 OCBOOOXKYCh U
MOAHAKOILTIO MOXKET OBITh. .. L{eHbl pa3Hbie [Ha caiiTe 0 U3yUYEHUIO aHTTIUHCKOTO SI3bIKA], U 51
IIBITAJIaCh CMOTPETh CaMble HU3KHUE, HO TaM KaK-TO YK€ BCE YXKE U YK€ U BCE CKIOHAETCS K
oosranomy General English, a Mue Bce-Taku xoTenoch uTo-HuOy b cBsizanHoe ¢ IELTS-oM wiu
TOEFL-em nonyctum. U xorja HaunHaeIIb UCKaTh B 3TOM YacTH, TO IIEHBI YK€ BBIIIE
CTaHOBSATCA...MMM...$12-15, kaxkeTcs, ObUIO 32 ypok...Koraa s nepeBoania B HalllK IGHBI'H 3TO
os110 ok0J10 5,000—4,000 Tenre, a y Hac BooOmie Kazaxcranckue npemnoaBaresu, J10IMyCTHM,
IELTS y nac uzner 3,000-2,500 Tbicsiuu TeHTe...”

Karim

“Celiyac y MEHsI yPOBEHb aHIJIMHCKOTO SI3bIKA JOBOJIBHO-TAKHU JIOCTATOYHO Ha BBICOKUM YPOBHE.
K coxxanenuto, MHe ceifuac He XBaTaeT MPAKTUKU UMETh 001IeHUs ¢ KeM-TO. OH HEMHOXKKO
IPUTYTIISETCS, 51 3TO MPU3HAIO, IOTOMY YTO MOCJIE€ OKOHYAHUs [y4eObl] He MMeT HUKAKOH
npakThky Speaking-a. K Ham mpuexanyu HHOCTPaHHbBIE TOCTH, S 1yBCTBOBAJ KaKOE-TO
TopMOKeHHe B obeHue. Ceifyac HEOOXOIMMOCTh TaKasl, 4YTO HaJ0 MOJIePKUBATh TOT YPOBEHb,
KOTOpBIN y TeOsl €CTh, U HE YTEPSITh T€ BOZMOKHOCTH, KOTOPbIE Y MEHSI €CTh.”

“CaMoe 0CHOBHOE 3TO SI3bIKOBAsi Cpefia Hy KHa KaK HUKakK...”

“Y Hac ectb B Kazaxcrane, MOkeT OBITh B IOCTCOBETCKOM IPOCTPAHCTBE, OCHOBHAS MPOOiIeMa —
YUHUTEJIsI 3arOHSIOT B TPAMMATHKY OYeHb CHIIbHO. OYeHb CHIIbHO 3arOHSIOT B IPAMMATHKY H
YeJOBEK HaYMHAET B HUX [BpeMeHa] myTarbes — rae TyT Passive Voice, rae Tyt Active Voice,
rze TyT Hajo noctaBuTh | have been wnum | was, Oyayinee B HACTOAIIEM WIIA HACTOSIIES B
Oymy1iem — 3To BooOIIe arac...”

“Bce-Taku ObUTH MOMEHTBHI, YTO M3YUYCHHE aHTJIMHCKOTO S3bIKa — 3TO HEJEIIEeBOE
YIOBOJBCTBHE. ..”
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Appendix G (Continued)

Original Interview Quotes about English Language Learning Challenges in Russian

“Tak Kak s ceMEHHBIN YeJ0BEK OBIJIM MOMEHTHI, TO, UTO S OTBJIECKAJICI HAa CEMEHHBIE KaKHe-TO
npo6sieMbl. To ecTh Kak mpoOaemMbl, OBITOBBIE KAKHE-TO BOMPOCHI, KOT1a HA/IO M B CaJIUK
ChE3JIUTh U KaK BbI cerogHs B 00JbHUILY COETaTh WM MOTYJIATH C HUIMU [C IETbMH | HAJI0
oyzner...”
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Appendix H

Original Quotes about State, Organizational, and Personal Support in Russian

Nurbek

“Celtuac s yuych Ha rpante. Bee, kTo yuarcs B HazapOaeB YHuBepcurer - npakruyecku 100%
mozael o0yuaercs Ha rpaHTe. ['paHT, COOTBETCTBEHHO, BBIIENSETCS TOCYAaPCTBOM.
CoOTBETCTBEHHO, aHTJIMHCKOMY SI3bIKY BBIJICIISICTCS HEMAJIO JICHET U (PMHAHCUPOBAHUS CO
CTOPOHBI TOCYAAPCTBA, TOITOMY 51 puHUMaro 310 100% Kak MoaepKKy CO CTOPOHBI
rocyJapcTBa. IT0 O4€Hb KJIACCHO, KOT/A 5 MOTY YUHTbhCs [OECIIaTHO |, M Y MEHS ellle ecTh
CTUIIEHINA

Gulmira

“MeHst TpH rojia He ObUIO IoMa [0 MpuYrHe 00y4YeHus 3a pyoOexoM|. 3a MOUMHU JETbMH
cMoTpenu poauTenu myxa. [lonaepikka Obuta CHIIbHAs OT ceMbU. Bce pacxozpl Ha KHITbe
OILIaYyuBaJ Cynpyr.”

“Bcee Kypcbl, KOTOpbIE OpraHU30BaHbl ¢ HOCUTENSIMU SI3bIKa [KypChl AJIs IPEIoiaBaTeseil], oHu
Bce OecruiaTHble. COOTBETCTBEHHO, YHUBEPCUTET OIUIAYMBAET UX.”

Mira

“B OCHOBHOM 3TO MOM pOAMTENH MO0 51 cama. OHM MHE TOBOPWJIM, YTO MBI IUIATUM 3a TBOE
o0y4yeHue Tak, 4YTO y4Hch [yibioaercs].”

Inkar

“ITocne aeBATOrO Ki1acca s yuuia...MMM...y’Ke TOYyBCTBOBAJIA, YTO €CTh TPYAHOCTH B
AHTJIMICKOM. .. TAKUE 3HAYUTEIIbHBIC TPYTHOCTH M TOTIAa POAUTENN MPOGUHAHCHPOBAIU
PETeTUTOPCTBO IO AaHTIIMICKOMY S3bIKY. [I0TOM Ha TpeTheM Kypce, KOTaa Mbl YIILTH Ha
npakTUKy. [IpakTrka y MeHs ObUIa epeBoI4ecKasi, I03TOMY BCE B OCHOBHOM ObLJIO Ha
KOMITbIOTepe. B 3TOT meprox MHE Ka3aliock, 4To st 3a0bIBAIO S3BIK U TOTJa POAUTEIH 3aUCATH
MeHs Ha Kypcesl “Speaking English” Ha Tpu mecsia. Torna sto 610 11,000 Tenre 3a mecsi...”
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Appendix I
Original Quotes about Potential English Language Learning Program Recommendations

in Russian

Gulmira

“B03MOHOCTB 4TOOBI 00A3aTEIBHO ObLIA C HOCUTEISIMU A3BIKA — IT000IATHECS XOTS Obl
MHHUMAJIbHOE BpeMs™

Mira

“Y Hac HeT Takol MporpaMMebl, KOTopasi ObUI0 OBl pa3paboTaHa IO BO3pacTaM U Tak ganee. Bece
y4ar 1o OJHOW M TOH K€ METOJIUKH, TIPSIM BCE BCE — BO MHOTHUX IIIKOJIAX, B KOTOPBIX I
peroiaBaa, 3To 0bUI0 Tak. JIMOO ThI TOBOPHIIIL, YTO 51 HE OYAY IO 3TOH METOIUKU
IpernojaBaTh y MeHs OyaeT cBoe, TM0O0 Thl IPOCTO AACIIh, YTO THI Taelib...”

“BOT eciu ThI LIKOJILHUK HAMHOTO ITPOIIE BOCIIPUHATD 3Ty IPAMMAaTHKY, HO €CIIU Iepe] TOO0H
CUJIUT COPOKAJIETHUN MY>KUMHA, U Thl EMY F'OBOPHUILB: ‘3HAETe, MOJIeXKAILKE. . .BOT 3TO
noJyiexariee, a BOT 3TO IJ1aroji’. A OH He 3HaeT, 4TO TaKoe Mo yIekKallee, YTO TaKOoe I11aroj, OH
YK€ PYCCKYIO0 PaMMaTUKy HE IIOMHUT COBCEM... TO €CTh 371eCh HYKHO YK€ paccMaTpUBaTh
HMMEHHO CII0CO0 MBIIIUIEHUS YeJI0BEKa, €ro BO3pacT — BOT eMy [0oJiee B3pociblii 4enoBeK| Bce
paBHO, YTO CKa3yeMO€e CTOMT Ioce noyiexanero. Her, koneuHo, HyHO eMy OyJeT cka3ars,
4TO cHayvazia yenosek ‘Kro?” ‘Yro caenan?’ a norom ‘Urto oH caenan?’, HO 3TO HY>KHO MSTKO
JenaTh. .. Y KaxI0ro 4ejloBeKka cBOe MbllluleHue. VIHOrna NpuXoquThCs pUCOBATS, J1EN1aTh
JuarpamMmsl ¥ TaK J1ajee, TO €CTh KTO KaK BOCIIPUHUMAET.”

Ali

“Sl umen MpakTUKy OOIIEHUS, KaK TOBOPHIL, U HaJI0 100aBUTh B U3YUYEHMsI AaHTJIMHCKOTO S3bIKA
CJICHT'OBBIE BBIPAXKEHHUs, IOTOMY YTO B JaHHBI MOMEHT OHH CTajld OYEHb NonyJisgpHele. 11 Ha
MIPaKTUKE 5 MOTY CKa3aTh, YTO KAXKIbIH BTOPOI MOM JPYT WK YENOBEK, C KOTOPHIM s o01maics,
BCEI'/Ia MCII0JIb30BaJl 3TU CIIEHIOBBIE CJIOBA.”

Aigul

“$1 BoOOIIIE CUNTAIO, YTO ITO JOJKHBI OBITH IBE pa3HbIe MPOTPAMMBI — I Ka3aXCKOTOBOPSIINX
158 pYCCKO-FOBOpHHH/IX. a1 HE CUJIBHO BJIAZACHO Ka3aXCKUM S3bIKOM, HO s IOHHUMAK, YTO TOXE
MIPOU3HOIICHHE — Y PYCCKOTOBOPSAIIUX U Ka3aXCKOTOBOPSIIUX OyAeT pasHoe abCOMIOTHOE.
Crnenuduka si3pika pazHas. Harmpumep, B pycCKOM sI3bIKE JaKe T€ e CIIOBECHBIE 000POTHI €CTh,
y KOTOPBIX HET TOYHOTO MepeBoa y Ka3axoB... M MHe kaxkeTcs, 4To B pa3paboTKe [IIporpaMMmbi |
JUISl Ka3aXCKOTOBOPAIINX JOJKEH Ka3aXCKOTOBOPSIIMIA YEJTOBEK Yy4acTBOBATh. ..

Saule

“Bb110 OBI KJIACCHO €CJTM TaM [B MOTEHIIMAIBHON MpOoTpamMMe 10 U3YYEeHUI0 aHTIIMHCKOTO S3bIKa |
co3Jaach cpefia [ecTecCTBEHHAs cpeia] Takast i1l OOIIEHUsI K OPTaHU30BAIH ObI KAKHE-TO

234



Appendix I (Continued)
Original Quotes about Potential English Language Learning Program Recommendations

in Russian

MEPOIPUATHSL, TJE...MMM...53bIK OB IJIABHBIH aHTJIMHCKUNA 1 OOJIBIIE aHTJIOTOBOPSINUX,
HaBepHoe...”

“Hy XOTS-0bI OHU MEX/1y COOOIA. .. yquTeIs, €CIIU IOYCTHM, YTO 3TO IIKOJIA S3bIKOBAS. .. B
CTE€HAaX LIKOJIbl, YTOOBI OHU OOINATMCh HAa AHTIIMICKOM, YTOOBI HE EPEXOANIIN HA APYTOH SA3BIK,
4yT00BI 3Ta ObLIA TaKas ‘IMMErsive’ cpesa, rie morpyKaeiibesi B aHMIMHCKHA A3bIK...”

51 GbI mocoBeTOBAJIA pa3eNIUTh JtoJei. EcTh Ka3axcKosA3bIUHbIE, MHE KaXKETCs, UTO KTO 3HAET
PYCCKHI SI3BIK...MMM...OH 00Jiee-MEHEE XOPOLIO ObICTPEE BHIyUNUTh AHTJIUICKUN YEM TOT
4eJIOBEK, KOTOPbIIl TOBOPUT TOJIBKO Ha Ka3axckoM. Hampumep, korna st ceoemy Oparty u
CECTPEHKE — OHU XOTEJU BbIyUMTb A3bIK [aHITIMHCKUI]. S ¢ rora Kazaxctana — Mbl He 0c000
TOBOPUM Ha PYCCKOM, M BOT OpaT U CECTPEHKA, OHU HE TOBOPST Ha PYCCKOM U UM OBLIO CIIOKHO
BBIYUUTh aHIIMickuil. bpat roBopui: ‘Bot Thl 3Haenbs pycckuil, mo3ToMy TeO€ Jierue BblyUHUTh
aHrnuickuii’. OHN TOBOPUIIY, NIPEXK/IE YEM BBIyUUTh aHIJIMMCKUI, HaJJ0 BBIyYUTh PYCCKUH...”

“B mepBbIe TO/IbI, KOTJIa HaYalla U3y4aTh SI3bIK, BCE CIIOBAPH ObLIN PYCCKO-aHIJIMHCKUE U aHTJI0-
pycckue, u gaxe B Google-ie ceituac uyto-HrOy b uinelb: ‘Kak 310 OymeT Ha kazaxckom? > IT1o
OYE€Hb CIIOKHO...”

Inkar

“Ecnu mporpamMma OyieT IJIaTHOM, B IEPBYIO OYEPEib, 3TO Y HAC OOJIbHAS TEMa B YHUBEPCUTETE.
CoBMecTHBIE IPOTrPaMMBI y Hac ¢ 3apyOeKHBIMU By3aMHU y HAC €CTh, HO LI€Ha HE BCer/a Takas
JOCTYITHAs U1l HAIIMX CTYACHTOB. TO €CTh I€TH, CTYIEHTHI U3 MAIOUMYIIHUX CEMEH, C KAKUMU-
TO OTPaHUYEHUSMH, TO €CTh JUISI HUX BCErJa Kakue-To (PMHAHCOBbIE BONPOCHI OBIBAIOT
cnoxHbIMU. HaBepHoe, nuddepeHnmanbHyo cucTeMy NpuayMath JJM00 TOCTYIHYIO 1IEHOBbIE
KaTe€ropuy MNpOCTaBUTh...”

“HaBepHoe, X0Tenoch Obl YTO-TO aKTUBHOE, O0JIee Pa3rOBOPHOE, HEXKEIN YeM KaK JIKIHH,
IIOTOMY YTO JIEKI[MU Y HAC MPOBOJISATCS, a TOBOPUTH [HA aHTIMIICKOM] OBl moOobe.”

“U naBepHoe, mobosbire native speakers ObLI0 B 3TOM IporpaMme, MOTOMY YTO C 3TUM y HAC
TOXe TPobsIeMbl ObIBatOT. .. HetaBHO, HaM 0/THa KOMIIAHUSL. . .OBLIO MPEIOKEHHE 10 U3YICHHS
AHTIIMHCKOTO SI3bIKA TOKE HA METOAMKY OBLTO OPUCHTHPOBAHO, HO K COXKAICHUIO, TAM HE
npeanarany native speakers, To ectb TaM He ObLTO Native speakers, mo3ToMy CTyaeHThI He ObUTH
3auHTepecoBaHbl. CKOJIBKO MBI HE PEKIIAMHUPOBAIIH, BCE-PABHO JKEIAIOIINX ObLJIO OUCHb Mao.”

Karim

“JlaBaTh JIOSIM OOJIbIIIE BO3MOYKHOCTH TOBOPUTH U TOBOPHUTH. Speaking Bce-Taku Ha MEPBOM
mecte. YemoBek T0mKEH N3BICHITHCA U HE OBITh CKOBAaHHBIM. ..”
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in Russian

“be3 yenaHus 1 MOTUBAIIUM HUKAKOW SI3bIK HE BBIYUYHUTCS. YeJIOBEK JOJDKEH B IIEPBYIO OUEpe/lb
OTBETHUTH cede 3a4eM eMy aHIIMHCKUH sA3bIK. Eciiu Tak mpocTo moo0mareest — He OyIeT yuuTh —
yepe3 mecsl 3a0pocut. Korja y Hero ectb KOHKpETHas 11€71b, €CJIM OH BBIYYHUT M Y HEro padbora
KaKoT0-TO TOI-MEHeKepa ¢ 3apriatoi B 5,000 moiapoB B MecsIl, TOT1a OH OyJIeT IeHb U HOYb
Hag dTUM.”

Zarina

“¥Y Hac Bce-Taku IPUCYTCTBYET 3JIUTHU3M B CTPAHE U IPUCYTCTBYET JIUHTBUCTUYECKUI DITUTU3M.
3ayacTyto Ooiblile Takoe ypOaHU3UPOBAHHOE HACEIEHHE, KOTOPbIe OOBIUHO TOBOPST Ha PYCCKOM
SI3bIKE, OHU OOBIYHO M U3y4YalOT aHTTUHCKHUi. ECTh Takas TeHACHIMS, 4YTO OOBIYHO JIFOIH,
KOTOpbIE MPOXKKMBAIOT B rural areas — kazaxcko-s3bratbie 04 — mout 100% kazaxcko-
SI3BIYHBIX JIFOJICH — UM JJIsI COIIMATbHOM MOOHMILHOCTH HEOOXOIMM PYCCKHi sI3bIK. M ckopeid
BCEro OHM OyJIyT MHBECTUPOBATH B U3YUEHHUE PYCCKOTO Uy-4yTh Ooublie.”
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Appendix J

Survey Recruitment Email

Dear ,

You are invited to participate in a study about challenges that Kazakhstani higher education students and
young professional adults experience during their learning of English language. This study attempts, but
is not limited to, the gathering of Kazakhstani people’s perceptions about challenges that can impact how
English language is taught in Kazakhstan. This study is being conducted by Maria Agee of Indiana
University Bloomington.

You are eligible to participate if you are 18 years or older, a higher education student or young
professional adult, and were born and have lived for a considerable amount of time in Kazakhstan. If you

are eligible and agree to participate, you will be asked to complete one 15-minute survey. The
survey can be accessed now in the link below.

All responses are confidential, and all the information that you provide will be kept anonymously.

If you are interested in participating, please access the survey using the following link:

(The survey link will be here)

Please complete this survey as soon as possible.
If you have any questions, please do not hesitate to email me Maria Agee at masultan@iu.edu

Thank you,
Maria A Agee
Doctoral Candidate in Instructional Systems Technology

Indiana University Bloomington
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Appendix K

Survey Recruitment Message for Social Media in Three Languages

Hello all!

My name is Maria Agee, and | am a doctoral candidate in Indiana University Bloomington. | am
conducting my dissertation research about challenges that Kazakhstani higher education students and
young professional adults experience during their learning of English language.

Eligibility requirements:

You are eligible to participate if you are 18 years or older, a higher education student (bachelor's, master's
or doctoral) or young professional adult (working full-time, part-time, contractor, self-employed), and
were born and have lived for a considerable amount of time in Kazakhstan.

I will be very thankful if you can take this 10-15 minute online survey!

Here is the link: https://iu.col.qualtrics.com/jfe/form/SV_71wOQUNnSMMbMQOm

Best regards,

Maria Agee

BapneirsiHa conem!

Menin atbiM Mapus Diimkn. Men Uaanana bryMUHITOH YHHBEPCUTETiHIH TIOKTOPAHTYpachlHA
KanauatieiH. MeH KazakcTaHabIK KOFapbl OKY OpbIHIAPBIHBIH CTYAEHTTEPI MEH jKac MaMaHAAPIbIH
aFbUIILIBIH TUTH YiipeHy OapbIChIHIA KE€3/1€CETiH KUBIHIBIKTAPHI Typalbl AUCCEPTALUSIIBIK 3EPTTEY
JKYPTi3i )KaTHIPMBIH.

)KapaMILLIJ'IBIK TaJlalTapbl:

Ci3 oHJIaliH cayajiHaMara KaThICyFa KYKBIFBIHBI3 Oap, erep Ci3 18 jxacTa HeMece 0/1aH KOoFraphl O0JICaHBI3,
JKOFaphl OiTiM amymisl (OakaizaBp, MarucTp HeMece JOKTOPaHT) HEMeCe yKac MaMaH 00JICaHBI3 (TOJBIK
KYMBIC KYHI, TOJIBIK €MeC )KYMBIC KYHi, cepikrec, 831H-031 *yMbIcIieH KaMTy) xoHe Ciz Kazakcranga
TYBITI )KOHE Y3aK YaKbIT OMip CYPIiHI3.

Ocsl 10-15 MUHYTTHIK OHJIalH cayajgHaMara KaTbIca aJCaHbI3, MEH ©T€ pU3aMblH!

Cayannama ciaremeci oceraaa: https://iu.col.qualtrics.com/jfe/form/SV_71wOQUNNSMMbMQOQm

https://iu.col.qualtrics.com/jfe/form/SV 71wOQUNnSMMbMOm

EH xakch! Tinekrep,

Mapus Simxu
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Appendix K (Continued)

Survey Recruitment Message for Social Media

[Ipuser BCceMm!

Mesns 30ByT Mapust DKy, 1 s JOKTOpaHT Y HuBepcuteTa MHanans! B birymunrrone. Sl mpoBoxy cBoe
JUICCepPTAIIMOHHOE MCCIIeI0OBaHIE O Mpo0IeMax, ¢ KOTOPBIMH CTaIKuBaloTcs KazaxcTaHCkue CTYIeHTH
BBICIINX YY€OHBIX 3aBEICHUI M MOJIO/IbIE CIIEITUATNCTHI IPY U3yUYEeHUH aHTIIMHACKOTO SI3BIKA.

KpanmndukanmonHsie TpeOOBaHMS:

Br1 MOXeTe MpUHATH yJacTHe B OHJIAWH ompoce, eciii Bam 18 neT unm Gonbire, Ber sapnseTech
CTYJEHTOM BBICIIETO YIeOHOTO 3aBe/ieHns (0aKanaBp, MaruCTp WM JOKTOPAHT) FITH MOJIOIBIM
CHEeMaTUCTOM (paboTaroIIMM Ha TTOJIHEIA pabounii 1eHb, HETIOHBIH pabounii IeHb, 0 KOHTPAKTY,
CaMO3aHATHIN), 1 BBl poamnuce u mpokuBaiiu noiroe Bpems B Kazaxcrane.

Byny ouens Onaromapua, ecnu Ber cMoskete nipoiiti 310t 10-15-MuHYTHBII OHITaliH-0TIpOC!

Bor cesuika: https://iu.col.qualtrics.com/jfe/form/SV 71wOQUNnSMMbMOm

C HaUJTy4lIUMH MOXCJIaHUAMU,

Mapus Dimxu
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Appendix L

Online Survey Questions

Research Information and Consent Page

You are invited to participate in a study about challenges that Kazakhstani higher education students

and young professional adults experience during their learning of English language. This study attempts,
but is not limited to, the gathering of Kazakhstani people’s perceptions about challenges that can impact
how English language is taught in Kazakhstan.

This study is being conducted by Maria Agee who is a doctoral candidate in Instructional Systems
Technology at Indiana University Bloomington.

You are eligible to participate if you are 18 years or older, a higher education student (bachelor's, master's
or doctoral) or young professional adult (working full-time, part-time, contractor, self-employed), and
were born and have lived for a considerable amount of time in Kazakhstan. If you are eligible and agree
to participate, please complete this 15-minute survey.

All research is voluntary. You can choose not to take part in this study. If you decide to participate, you
can change your mind later and leave the survey at any time.

You will not be paid for participating in this study.

This research is intended for individuals 18 years of age or older. If you are under age 18, do not
complete the survey.

All responses are confidential, and all the information that you provide will be kept anonymously.

If you have questions about the study or encounter a problem with the survey, contact the researcher,
Maria Agee, Indian University Bloomington at masultan@iu.edu.

Please select your choice below. Clicking on the “Agree” button indicates that

e You have read the above information
e You voluntarily agree to participate

e You are 18 years of age or older

e You are a higher education student or
e You are a young professional adult

e You were born and have lived in Kazakhstan for a considerable amount of time

Agree

Disagree
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Appendix L (Continued)

Online Survey Questions

What is your gender?

a) Male

b) Female

c) Prefer to self-describe as
d) Prefer not to answer

How old are you?

a) 18-22

b) 23-30

c) 30-40

d) Prefer not to answer

Where (city, town, or village) is your primary residence in Kazakhstan?
Short Answer

What is the highest degree or level of education you have completed?
a) High School

b) Bachelor's Degree

c) Master's Degree

d) Doctoral Degree

e) Something else, please specify

Select what describes you best?

a) A full-time student (bachelor’s, master’s, or doctoral)

b) A professional adult working part-time or full-time

c) None of the above ----- it will go to the end of the survey because it does not satisfy the
eligibility conditions

What do you study?
Short Answer
What is your occupation?

Short Answer
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Appendix L (Continued)

Online Survey Questions

7. How do you describe your English language level at the moment?

a)
b)
c)
d)

Beginner

Intermediate

Proficient

Something else, please specify

How long have you been studying English language?

a)
b)
c)
d)
e)
f)
9)

Since pre-primary school (0-6 years old)

Since primary school (7-11 years old)

Since lower secondary school (12-16)

Since upper secondary school (17-18)

Since post-secondary education (universities, institutes, academies)
After post-secondary education
Something else, please specify

Your main purpose for learning English language at this moment is

a)
b)
c)
d)
e)
f)

To improve your language skills

To advance your study

To advance your career

To move abroad

To prepare for international language exams (IELTS, TOEFL, and etc.)
Something else, please specify

10. Where do you use English language most often?

11.

At work

At university
For international business travels

For international leisure travels

For communication with international friends or family members
Currently nowhere

Something else, please specify

How would you like to be taught English?

a)

b)

c)
d)

Through instruction which is teacher-centered (where the teacher acts as an authority and an
expert)

Through instruction which is student-centered (where the teacher acts as a coach, a mentor,
and a facilitator)

Through both of these teaching styles

Through none of these teaching styles
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Appendix L (Continued)

Online Survey Questions

12. Below, select learning strategies that you are using to study English language. Select all that
apply.

13.

14.

15.

a)
b)
c)
d)
e)
f)

9)
h)

Memorizing words and phrases

Reading as much as you can

Listening to songs

Watching movies and TV shows

Speaking as much as you can

Talking with native English language speakers
Retelling texts

Something else, please specify

Below, select resources that you used or are using to study English language? Select all that
apply.

1)

m) Something else, please specify

Books (textbooks, professional books, IELTS exam preparation books)
E-Books (textbooks, professional books, IELTS exam preparation books)
Dictionaries

Magazines (Forbes, The Economist, etc.)

News (BBC news, CNN news, NY Times, etc.)

Social Media (YouTube, Instagram, TikTok, Facebook, etc.)

Video platforms (Netflix, etc.)

Websites (TED, British Council, etc.)

Podcasts

Aps (DuoLingo, Tandem, Lingualeo, etc.)

Learning Management Platforms (Coursera, etc.)

Licensed Language Learning Software

Have you experienced the following problems with access to online resources?
Select all that apply.

a)
b)
c)
d)
e)

Electricity shortage

Lack of computer/laptop

Poor Internet connectivity

Lack of technical knowledge with an application or program
None of the above

What statements are true for you? Select all that apply.

a)
b)

c)

I have lived (am living) abroad
I studied (am studying) abroad
I worked (am working) abroad
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Appendix L (Continued)

Online Survey Questions

d) I studied or worked ( am studying or am working ) with English speaking people in
Kazakhstan

e) | had interactions with English speaking people for a short period of time abroad or in
Kazakhstan

f) None of the above

What challenges, that are listed below, have you experienced in your process of learning English? (Likert
Scale Questions: Strongly Agree to Strongly Disagree)

16.
17.
18.
19.
20.
21.

22.
23.

I do not have opportunities to practice.

I am afraid of people’s judgement regarding my language skills.

I do not have enough motivation to learn.

English language courses are expensive for me.

There are no native English language speakers with whom | can communicate.

| feel that there is a bigger emphasis on learning grammar than on developing other language
aspects.

Married life makes it more challenging for me to learn.

| experience pronunciation problems.

What recommendations would you provide to developers if you could participate in the development of a
new English language learning program which will be specifically designed for Kazakhstani people?
(Likert Scale Questions Strongly Agree to Strongly Disagree)

24,
25.
26.
27.
28.

29.

30.

It is important to create an English speaking environment in the program.

It is vital to include native English speakers in the program.

It is necessary to assess people’s learning needs, goals, and characteristics.

The cost of the program should be affordable to the majority of Kazakhstani people.

The program content should have real-life connections and be built on tangible observable
learning objectives.

It might be beneficial to develop two separate programs for Kazakh and Russian speaking people
because of the specifics of both languages.

If you have additional comments about your English learning challenges or about English
learning program recommendations or both, please share them here.
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Appendix M

Online Survey Questions (Kazakh Version)

3epTTey AKnapathl :kdHe Keuicim Beri

Ciznepai :koFapsl oKy opbIHAAPBIHBIH Ka3aKcTaHABIK CTYAeHTTEPi MeH Kac MaMaHIapAbIH
aFbBLIIIBIH TiJTiH YiipeHy Ke3iHe Ke3eceTiH MJceieJiepiH 3epTTeyre apHaJIFaH FbUILIMHU 3epTTeyre
KaTbICyFa MaKbIpaMbIH. byn 3eprrey KasakcTanna aFbUTIIBIH TiJIIH OKBITYFa SCep €Tyl MyMKiH
Macenenep Typaibl KazakcTaHIbIKTapAbIH MIKiPiH dKUHAKTAYMEH MEKTEIMEH/T.

Bbyn 3eprreyani birymunrronnarst Mannana yausepcuretinie «OKy XKytienepi TexHomorusicen»
Oarnapnamacs 6oitpiHma EAD noxTopanTsl Mapus Aipku xKyprizei.

Erep Ci3 18 sxacta Hemece oJjaH >KOFapbl O0JICAHBI3, XKOFaphl OLTIM anymisl (0akaaaBp, MAarUCTp HEMecCe
JOKTOPAHT) HEMece jKac MaMaH 0OJICaHBI3 (TONBIK )KYMBIC KYHi, TOIBIK €Mec )KYMBIC KYHi, CepikTec, o3iH-
031 )KyMbICIICH KamThiIIy ) xkoHe Ci3 Kazakcranma TybIn oHe y3aK yakeIT eMip cypaiHi. Erep Ci3
JKapaM/JbLIBIK KpUTepHUiiiepine cail 00JCaHbI3 /KIHe cayaJHaAMAaFa KaTbhICyFa KeJicceHi3, ochl 15
MHHYTTBIK OHJIAHH cayaJHAMAHBI TOJITBIPHIHbI3.

3eptTeyre KaTbIcy epikTi. Ci3 OyJ1 3epTTeyre KaThiclay bl TaHaal anacki3. KaThICypl TaHIaCaHbI3,
KeliHipek MiKipiHi3ai e3reprin, cayaaHaMaaaH Ke3 KeJTeH YaKbITTa [IbIFa ajJachl3.

By 3eprTeyre KaTbicKaHbIHBI3 yiIiH Ci3re akbl Tos1eHOeilTi.

By 3eprrey 18 sxactan ackan agamaapra apuaiarad. Erep Ci3 18 skacka Toamaran 60/1caHbI3,
cayaJlHAaMara KaTbICIaHbI3.

BapJabIk skayanTap Kynus 60J1bIn Ta0bL1aabI s)xoHe Ci3 OepreH 0apiibIK aKnapaT JKaChIphIH TYPJIE
CaKTasajbl.

3epTTeyre KaThICTBl CYPaKTaphIHBI3 O0JIca HeMece cayanHaMara KaThICThI Macese TyblHaaca, Viuauana
YHHUBEPCUTETiHIH BIlyMUHTTOH YHUBEpCHUTETIHIH 3epTTeyurici Mapus Dimkure masultan@iu.edu
MeKeHKaiibl OOMBIHIITA Xa0apIachIHbI3.

Temenneri omusinbl TanAaHbI3. «Kemicemin» TyliMecin 6acy ocbIHBI Oiipei

o JKorapbiarbl akmapaTThl OKbIIBIHBI3

e (i3 kaTbICyFa ©3 epKiHi30eH Kemiceci3

e (i3 18 xacracki3

o Ci3 yHUBEpPCHUTET CTYJICHTICI3 HeMece

e (i3 xac MaMaHCHI3

e (i3 Kazakcranaa TyblI, y3aK yakbIT eMip CypIiHi3

Kenicemin

Keaiceiimin
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Appendix M (Continued)

Online Survey Questions (Kazakh Version)

Ci3miH XBIHBICHIHBI3 KaHIaNi?

a) Epkex

b) Oiten

C) MeH o3iM KOHbBIpay MIaIFaH/IbI )KOH KOPEMiH
d) MeH ceiinemMey i )KOH KOPEMIH.

JKaceIgbI3 Hemene?

a) 18-22
b) 23-30
c) 30-40
d) Men xayan 6epMereHIi )KoH KOPEMiH.

Ciznin KazakcTanmarsl HeT13r1 TYPFBUIBIKTHI KEPiHi3 Kaia (Kaa, Kaia Hemece aybur)?

Ci3 asxraraH OiLTIMHIH €H >KOFaphl Aopekeci Hemece JeHreii Kanman?

a) Opra MekTen

b) bBakanaBp neHreiii

C) Maructp aeHreii

d) JlokTopanbIK mopixeci

e) Tarsl Gip HOpCE, KA3BIHBI3

Cisre kaii Tom ke0ipek coiikec KeJeTiHIH TaHIaHbI3?

a) JKorapsl Oiim anynisl (bakaiaBp, MarucTpaTypa HeMece JOKTOpaHTypa)

b) Kocibu komMeneTKe TOIFaH agam (TOJIBIK eMEC HKYMBIC KYHI, TOJBIK dKYMBIC KYHI, CEpIKTEC,
©31H-031 KYMBICTICH KaMTBIFaH )

C) JKoraprbIHbIH SIIKAKCHICH eMeC

Ci3 kait pakynbTerTe OKbIiich3? (bosanak MaMaHIBIFBIHBI3 HEMECE OKY OarapiaMachiHbIH
aTaysbl)
Ci31iH Kaci0iHi3 KaHan?

AFBUIIBIH TITIHAET] JeHreliHi3al Kajlail cumaTTaice3?

a) bacraym

b) Oprama

c) Binmikri

d) Tarsr Gip HOpCE, KA3BIHBI3
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Appendix M (Continued)

Online Survey Questions (Kazakh Version)

8. AFBUIIIBIH TUTIH KaHIIIA YaKbIT OKBII XKYpCi3?

a)

b)
c)
d)
e)
f)
9)

MekTenke aeiinri kezenueH o6acra (0-6 xac)

Bacraysimr mextenTen 6acrar (7-11 xac)
Kimi opta mektenten 6acrarn (12-16 xac)
Opra mexrenren 6acrarn (17-18)

XKorape! OimiMHEH KeifiHri O0iniM OepyneH (YHUBEPCUTETTEp, MHCTUTYTTAp, aKageMusuIap)

XKorapsl OiiM OiTipreHHeH Keiin
Tars1 6ip HOpce, Ka3bIHBI3

9. CizniH Ka3ipri yakeITTa aFbUTIIBIH TUTIH YHPEeHyAeT1 0acThl MaKCATHIHBI3 ...

TUIAIK JTaFIbUIaPBIHBI3IbI )KaKCAPTY YIIIH

OKYBIHBI3]IBI )KaKcapTy YIIiH

MaHCaOBIHBI3IBI KOTEPY YIIIiH

IIETENre KOy

xanbIKapaiblk Tin emtuxangapeiaa gabianany (IELTS, TOEFL xone 1.6.)
Tars1 Oip Hopce, Ka3bIHBI3

10. AFbUTIIBIH TUTIH Kal jKepJie KUl KoJaHachI3?

Kymeicta

YHusepcurerrTe
XaubIKapallblK iCKepIIiK canapiap YIIiH

XaJpIKapallblK JeMabIC camapiiapsl YIIiH

XaJpIKapalblK JJOCTapMEH HeMece 0TOackl MyllelepiMeH OailaHbICcy YIIiH
Kagipri yakpiTTa enr xepe

Tars1 Oip Hopce, Ka3bIHBI3

11. Cisre arbUTIIBIH TiJIIH KaJall YHPETKEeHIHI3/1 KalalichI3?

a)

b)

c)
d)

Myranimre OarbITTalIFaH OKBITY apKbUIbl (MYHAa MyFaiM Oelesizl XKoHe capariibl

peTiHIe opeKeT eTei)

CryneHTtke OarbITTaIFaH OKBITY apKbUIbl (MYH/Ia MYFaJliM KaTTHIKTBIPYLIBI, TJIIMIEp

oHe (hacHUIIMTaTOp PETIHAC OPEKET eTe/i)
OcBI €Ki OKBITY CTHJI1 apPKBUIBI
OCBI OKBITY CTHIIBJICPiHIH CIIKANCHICHI APKBLUIBI
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Appendix M (Continued)

Online Survey Questions (Kazakh Version)

12. TemeHse arbUIIIBIH TUTIH YHPEHY YILIiH KOJIAHATHIH OKY CTPAaTETUsUIapbIH TaHIaHbI3. bapibik
KOJIIaHBIIATBIHAAPAB! TAHJAHBI3.

a)
b)
c)
d)
e)
f)

9)
h)

Cesnep MeH ce3 TipKecTepiH KaTTay

Kerm oxy

OHEepl THIHIAY

OunbmIep MEH TeNeMOoyIapabl Kepy

Kerm ceiine

AFBUIIIBIH TUTIHIIE COMIEUTIHACPMEH coliecy
Morinnepai KalTanay
Tars1 Oip Hopce, Ka3bIHBI3

13. TemMeHse arbUILIBIH TIIIH YHPEHY YIIiH MaianaHFaH HeMece MaijalaHbl KaTKaH pecypcTapbl
TaHAaHbI3. bapibIK KoJIaHBUIATHIHAAP B TAHIAHBI3.

a)
b)

c)
d)
e)
f)
9)
h)
i)
)]
k)
)

m) Tarbl 6ip HOpCE, KA3BIHBI3

Kiranrap (okymisikTap, kociou kitanrap, IELTS emTuxanpiHa TalibIHIBIK KiTaITaphl)
DNeKTPOHABIK KiTanTap (OKyJbIKTap, kaciou kitantap, IELTS eMTruxaHbIHA HalbIHIIBIK
KiTanTapbl)

Cesmikrep

Kypuannap (Forbes, The Economist sxoHe T.0.)

Kananeikrap (BBC xanansikTapsr, CNN sxanaisikrapsl, NY Times xoHe T.0.)
Oneymertik Menua (YouTube, Instagram, TikTok, Facebook xane 1.6.)

Beitne mnarpopmanaps (Netflix, 1.6.)

Be6-caiirrap (TED, British Council xane T.0.)

IToakacTrap

Konnan6anap (DuoLingo, Tandem, Lingualeo, 1.0.)

OxpITy b1 Oackapy miatdopmanapsr (Coursera xoHe T.0.)

JlvneH3usIaHFaH TUII YHPEeHyTe apHaiFaH OarnapiaMaliblK Kypauaap

14. Ci3 onnaiin pecypcrapra Ko KeTKi3yAe Keneci Macenenepre tan 00abHb3 6a? bapibik
KOJIJaHbUTATBIHIAPAb! TAHAAHBI3.

a)
b)
c)
d)

Kommnerorepain/HoyTOyKTiH O0IMaybl

WnTtepuer OaitaHbICHl HaIIap

Konnanba Hemece OarnapiaMaMeH TEXHUKAIBIK OUTIMHIH 00JIMaybI
KoraprblHBIH €IIKANCHICHI EMEC

15. Ci3 yuuiH KaHgai MamiMaemMenep aypoic? bapiiblk KoagaHbUIaThIHAAPAb! TAHIAHBI3.

a)
b)

c)

MeH metenze TypasM (TYpaMblH).
MeH mieTenie OKbIIBIM (OKBIT JKaThIPMBIH).
MeH mierenyie KyMbIC icTe/liM (KYMBIC ICTEHMIH).
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Online Survey Questions (Kazakh Version)

d) Men Kasakcranma aFblIIIbIH TUTIHIE COMIEHTIH amaMmapMeH 6ipre OKbIIBIM HeMece
KYMBIC icTe/1iM (OKBIIT )KaTBIPMBIH HEMECE JKYMBIC 1CTCHMIH).

e) Llerenne Hemece Ka3akcranaa KpICKa yaKbIT iIITH/IE aFbUIIIBIH TUTIHIE COMICHTIH
aZaMaapMeH apanacTbiM

f) JKorapreIHBIH eIIKANCHICH eMeC

AFBUIIIBIH TUTIH YHpeHY OapbhIChIHIA KaHAal KUBIHABIKTapFa Tar OOJIBIHbI3?

(Mymnnewm kemicrieiimin, bipas kemicneiimin, Kenicnieiimin ae, kemicenim ne, bipas kemiceMiH,
TOJBIFEIMEH KETICEMIH)

16.
17.
18.
19.
20.
21.

22.
23.

Toxipube xacayra MyMKIHIIITIM JKOK.

MeH e3iMHIH TiIre KaThICTHI alaMAapAbIH MiKipiHeH KOPKAMBIH.

MeHiH OKyFa MOTHBAITUSIM JKETKITIIKCI3.

AFBUIIIBIH TUTI KypcTapbl MEH YIIIiH KBIMOAT.

MeH ceiinece anaThlH aFbUIIIBIH TUTIHAE COMIIEHTIHIED KOK.

MeH Tinaig 0acka acleKTIICpiH JaMbITYFa KaparaHja rpaMMaTHKaHbl YUPEHYTe KoOipeK KOHLI
OoJeTiHIH Ce31HEMIH.

YiIeHreH eMip MaraH YHUpPEHY/li KHbIHIATa IbI.

MeH aiiThuTy1a KUBIHBIKTAPFa Tar OOJIIBIM.

Erep Ci3 KazakcTanpIKTap YIIIiH apHaiibl 931pJCHIeH aFbUIIIBIH TIIiH OKBITYIBIH XaHa OaraapiaMachiH
a3ipIieyre KaThica aJiCaHbI3, A3ipJIeyIiijepre KaHaail yCoIHbICTAp Oepep eaiHi3?

(Mymnnewm kemicrieiimin, bipas kenmicneiimin, Kenicrielimin ae, kenicrenim e, bipas kemiceMiH,
TOJNBIFBIMEH KeJTiCEMiH)

24.
25.
26.
217.
28.

29.

30.

Barnapnamasa aFbUTIIBIH TUTIHAE COMIIEY OPTACHIH KYPY MAHBI3/IBL.

BarnapnaMara aFbUIIIBIH TUTIHJIE COMICUTIHACPII KOCY 6T€ MaHBI3/IbI.

AnamaapbIH 0Ky KaKETTUIIKTePiH, MaKCcaTTapbiH, EPEKIIETIKTepiH Oaraiay KaKeT.
Barnapinamanbid KyHbl Ka3akcTaHIbIKTapAbIH KOIIIIUIINHE KODKETIMIL 00JTybI KEpeK.
Bargapiiama Ma3MyHBI HAKTBI ©MIPITIK OaiiiaHbIcTapFa e 00JIybl )KOHE HAKThl OaKbLIAHATHIH OKY
MaKcaTTapbliHa KYPBUTYBI KEPEK.

Exi Tinain epekmienikTepine 0ailnaHbICTBI Ka3ak >KoHE OPBIC TIJA1 azamaap YIIiH eki Oesek
Oarmapiama 93ipiey TuimMai 60JIybl MyMKiH.

AFBUIIIBIH TUTIH YHPEHY KUBIHABIKTApBl HEMECE aFbUIIILIH TUTIH YHpeHy OarnapiaMachiHbIH
YCBIHBICTAPBl HEMECE eKeYi Typaibl KOChIMIIIA MiKipiIepiHi3 00Jca, oap bl OChIHA OOiCiHI3.
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Appendix N

Online Survey Questions (Russian Version)

Hudopmanus 06 UccienoBanuu u Cornacue Ha [Ipunstus Yyactus B UcciaenoBannu

Ipuraamaio Bac npuHATH yyacTHe B HAYYHOM HCCJIEI0BAHUM TI0 U3yUEHUIO MPOOIEM, C KOTOPBIMH
crankuBaroTcs KasaxcTaHckue cTyIeHTHI BRICIINX yUeOHBIX 3aBeIEHIH U MOJIOJIbIE CIICIIHATINCTHI IPH
M3YYEeHNHU aHTIIMICKOTO S3bIKa. DTO MCCIeI0BaHNe He OrpaHnInBaeTcs coopom MHeHui KazaxcraHies o
npo0JieMax, KOTOpbIe MOT'YT TIOBJIHATH Ha TPENoIaBaHUE aHTIIMHCKOTO si3bika B Kazaxcrane.

DT0 ucciemoBaHue MpoBoANTCsS Mapueit AHWKH, JOKTOPAHTOM I10 TIporpaMMe TeXHOIoTnn
Wnctpykunonnsix Cuctem B YHuBepcurere Muauansl B biaymunrrone.

Bb1 MokeTe IpUHATH yyacThe B 3TOM ompoce, eciny Bam 18 niet uim 6ounbiire, Bl sBisieTech CTyI€HTOM
BBICIIIETO y4eOHOTO 3aBe/ieHus (0akaaaBp, MarucTp WIXA JOKTOPAHT) MJIH MOJIOJIBIM CIIEITHATUCTOM
(paborarormyM Ha TOJTHBIN paboYHii JeHb, HEMOJIHBIN pabodwii JeHb, IO KOHTPAKTY, CAMO3aHATHIN), U BeI
POOMIUCH U IPOXKHUBAIM MPONoDKUTENbHOE BpeMs B Kazaxcrane. Eciin Bol oTBeuaere kpurepusm
YYaCTHS U COIVIACHBI YYACTBOBATH B OIIPOCe, MOXKANYICTA, HPpoiAUTE 3TOT 15-MUHYTHBIH OHJIaMH
ompoc.

YuyacTue B HCC/IeIOBAHUH SIBJISIOTCS 100POBOJIbHBIM. BBl MOXKeTe 0TKa3aThCsl OT y4acTHs B 9TOM
uccienoBanuy. Ecim Bel pemmte ygacTBOBaTh, BBl MOXKETE H3MEHUTH CBOE PEIICHHE MTO3KE U TIOKHHYTh
OTIPOC B JTFO00E BpEMHI.

Bam He OyayT mJIaTHTH 32 y4acTHe B 3TOM HCCIeJOBAHUH.

JTo HcciIefOBaHKE NPEIHA3HAYEHO IS ML B Bo3pacTe 18 et u crapme. Ecin Bam menbe 18
JIeT, He y4acTBYiiTe B oIpoce.

Bce oTBeTHI ABIAIOTCS KOH(PUAEHIHAIBHBIMY, U BCsA HHPOpMaIusi, KOTOpyto Bbl nmpepocTasisere,
OyJeT XpaHUThCSI AHOHUMHO.

Ecnu y Bac ectb Bonpocs! 00 ncciieioBaHuN WM Bbl CTOJIKHYIHCE ¢ po01eMoii B X0Ie 0Ipoca,
CBSDKHUTECH C HccaenoBaTeneM Mapuen OWkn n3 Y HuBepcutera Muananel B biryMuHITOHE 1O anpecy
masultan@iu.edu.

Bui0epuTe HyxkHbIN BapuanT HH:Ke. Haxxatue Ha kHONKY «CorJiaceH/a» 03HavyaeT, 4To

e  BruI nmpounTany BeIIEyKa3aHHYIO HH(DOPMAITHIO

e  Bur 106poBOSEHO COTIIANIAETECH YIACTBOBATh

e Bawm 18 nger mim Ooblie

e Bl cTy/ieHT BBICIIET0 Y4eOHOTO 3aBEICHHS HIIH

e  Brl M0OJIOI0M CIIEITHAIUCT

e Bu1 ponunuck u monroe BpeMs Xuiau B Kazaxcrane

Cornacen/a

He cornacen/a
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Appendix N (Continued)

Online Survey Questions (Russian Version)

Kax Barmm mon?

a) Myxckoit

b) Kenckwmii

¢) IIpenmounraro Ha3bIBATH CEOS
d) TIpenmounTtaro He TOBOPHTH

Ckoinbko Bam net?

a) 18-22
b) 23-30
c) 30-40
d) IlpeamoynTaro HE OTBEUYATh

I'ne (ropon, mocenok, wmu ceno) Barre ocHoBHOE MecTo skutenbcTBa B Kazaxcrane? Kparkuit
OTBET

Kakoii y Bac o6pa3oBanne?

a) CpenaHnss mkona

b) Crenens 6akanaBpa

c) Crenenp Marucrpa

d) JokTopckas CTereHb

e) Yro-To elle, NOKATYHCTA, YKAKHTE

K kaxoii rpynne Bl otHOCHTECH?

a) CryIeHT BbICIIEro yueOHOro 3aBe/ieHus (OakaiaBp, MaruCTpaTypa Wi J0KTOPaHTypa)

b) Momonoii crierpranuct (paboTaromuii Ha HEMOTHbIN PaboYHii TeHb, MOTHBIH pabounii
JI€Hb, IT0 KOTPAHKTY, CAMO3aHTHIN)

C) Hu oxuH U3 BhILICTICPEUUCICHHBIX BAPHAHTOB

Uro Ber nzyuaere? (Bama Oynmymas cenuaabHOCTh WK Ha3BaHue Bameit yueOHOI mporpaMmsI)
Kpatkuii oter
Kewm Br1 pabotaere B nannsiii MomeHT? Kpatkuii otBeTt

Kak BBI onuiere cBO# ypoBeHb aHTIIMHCKOTO A3bIKA HA TaHHBIA MOMEHT?

a) Havanbueblit

b) Cpennnii

C) B cosepieHcTBe

d) To-TO erme, mokKayiicra, yKaxKure
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Appendix N (Continued)

Online Survey Questions (Russian Version)

8. Kak maBHO Bbl u3yyaere aHTTTHIACKUN SI3BIK?

a)
b)
c)
d)
e)
f)
9)

C momkonsHOTO Bo3pacta (0—6 yer)

C HavanpHOM Kokl (7-11 1eT)

C Miaammx KJIaccoB cpemaHeit mkomsl (12-16 jeT)

Co cpenneii mkoinsl (17-18 ner)

B mponiecce mostydeHus BeICIero o0pa3oBaHusl (YHHBEPCUTEThI, UHCTUTYTHI, aKaJICMUH )
[ocne momy4enus Beiciiero 00pa3oBaHUs

Uro-To elme, mokaryicra, yKaxure

9. Bara ocHOBHas 11eJIb U3yYEHUS aHTJIMICKOTO SA3bIKa HA JAHHBIM MOMEHT - 3TO...

a)
b)
c)
d)
e)
f)

4TOOBI YJIYUIIUTH CBOM A3LIKOBBIC HABBIKU

9YTOOBI IPUYCIIETH B yuebe

JUTSL TIPOJIBMXKEHUS TI0 KaphepHOM JIECTHHULIE

nepeexarhb 3a FPaHUILy

JUTSL TIOATOTOBKH K MEKIYHAPOIHBIM s36IKOBBIM dk3ameraMm (IELTS, TOEFL u ap.)
Yro-TO ele, NoKanylhcTa, yKaxKHUTe

10. I'ne BsI vare Bcero CNoOIb3yeTe aHTITHUCKHHA S3BIK?

Ha pa6ore

B yHuBepcutete

J1st MeXIyHapOAHBIX JIEJIOBBIX IOE3J0K

J1a MeXTyHapOIHBIX TYPUCTHYECKHUX MOE3/J0K

st 00IIeHHsI C HHOCTPAaHHBIMH APY3bsIMU HITH YWICHAMU CEMbH
B Hacrosiiee BpeMst HUT e

Uro-To emte, moXkamyncTa, yKakuTe

11. Kaxk 651 Bb1 xoTenn, uro0b1 Bam mpemnogaBany aHTTHACKAN S3bIK?

a)

b)

c)
d)

UYepes oOyueHre, OpHEHTHPOBAHHOE HA YUHUTENS (TI€ YIUTENb TO3UIOHUPYET ceds KakK
aBTOPUTET U IKCIEPT)

UYepes oOyueHne, OpHEHTUPOBAHHOE HA YUEHHUKA (KOTAa yYUTEIb BBICTYIIAET B POJIU
TpeHepa, HaCTaBHUKA U (hacuIuTaTopa)

Uepes 06a 3TuX CTHIIS 00yUeHHS

Hwu uepe3 ojuH U3 3THX cTHiel 00y4eHus

12. Hwxe BoIOEpUTE CTpaTEruu 00YUYCHHMS, KOTOPbIC BbI HCIOIB3yeTe [J1s N3yUEHHUS aHTJIMHCKOTO
s3pIKa. BeiOepute Bce, uTo Bam moaxoauT.

a)
b)

c)

3anoMuHaHKE CJIOB U Ppa3
Yurars KaKk MOKHO OOJIbIIIE
[IpocnymuBaHue necexn

252



d)
e)
f)

9)
h)

Appendix N (Continued)

Online Survey (Russian Language Version)

[IpocMoTp GHUITBEMOB H cepHAIIOB
PasroBapuBaTh Kak MOKHO OOJIbIIIC
OO1eHNe ¢ HOCUTENSIMH aHTITUHCKOTO SI3bIKa
ITepecka3 TexcToB

Uro-To elnle, MoKamynicTa, yKaKHTe

13. Huxe BoIOEpHUTE peCypChI, KOTOPBIE BB HCIIOIB30BAIN WK UCIIONIB3YETe IS H3YUCHHS
aHTIMicKoro s3b1ka? Beibepere Bce, YTO MOXO/IUT.

a)

b)

Kuuru (yueOHuku, npodeccioHanbHble KHUTH, KHATH AJIS1 TIOATOTOBKH K 3K3aMEHY
IELTS)

DneKTpoHHbIe KHUTH (Y4eOHUKH, TIPO(peCcCHOHATBHBIC KHUTH, KHUTH JUIS IIOATOTOBKH K
sx3ameny [ELTS)

CnoBapu

Kypnanst (Forbes, The Economist u ap.)

Hosoctu (HoBocTH BBC, HOBOCTH CNN, NY Times u T. 1.)

Cormanshbie cetr (YouTube, Instagram, TikTok, Facebook u T. 1.)
Buneomnardopmsr (Netflix u ap.)

Be6-caiitel (TED, Bpuranckuii coBet u T. 11.)

Ilonkactrl

[punoxxenus (DuoLingo, Tandem, Lingualeo u mp.)

[Inardopmsl ynpasnenust o0yuernem (Coursera u ap.)

JIMneH3MOHHOE MTPOrpaMMHOE 00ecTIeYeH e IS U3yYEHHS S3bIKOB

m) YTo-TO ere, MOKATYHCTa, YKaKUTE

14. beutn mn y Bac mpobnemsl ¢ TocTynoM K oHJaiH-pecypcaMm? Beibepere Bce, 4TO TIOXOMT.

a)
b)
c)
d)

OtcyTcTBHE KOMIBIOTEPA/HOYTOYKA

[Tnoxoe noaxmouenue Kk Uutepuery

HenocraTok TexHMUECKUX 3HAHUH U1 PabOTHI C MPUIIOKEHUEM HITH IPOrPaMMOM
Hwu oavn U3 BelIenepevncIeHHbIX

15. Kakue yTBepxeHus BepHBI 451 Bac? Beibepere Bce, YTO MOAXOANT.

a)
b)

c)
d)
e)

f)

S xun/a (KuBY) 3a rpaHuLen

A yumics/nach (yuych) 3a rpaHuLieH

A paboran/a (paboTaro) 3a rpaHuiei

A yumics/nack nim padotan/a (yaych WM pad0Tar0) ¢ aHTJIOMOBOPSIIIUMH JIFOIbMH B
Kazaxcrane

Y meHst ObUT0 OOIIIEHHE C aHTJIOTOBOPSIIMMH B TEUEHHE KOPOTKOTO TIEPUO/Ia BPEMEHH 3a
rpanuneit unu B Kazaxcrane

Hwu ouH 13 BITIETIEPEUNCIIEHHBIX
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Online Survey (Russian Language Version)

C xakuMH TPyZHOCTSAMH BBI CTOJKHYNIHCH B IIPOLIECCE U3YyUEHHSI AHTITMHCKOTO sI3bIKa?

(CoBepiienHo He cornacen/Ha, YacTudaHO He coriaceH/Ha, TpyaHO cKa3aTh, COTNIaCeH/HaA HITA HE
cormacen/Ha, YacTdaHO cornaces/Ha, IT0IIHOCTBIO COTIIACEH/HA)

16.
17.
18.
19.
20.
21.

22.
23.

YV MeHS HeT BO3MOYKHOCTH MPAKTHKOBATHCS.

51 6oroCh OCYKACHUS TIO/IeH OTHOCUTEIEHO MOUX SI3BIKOBBIX HABBIKOB.

Y MeHs HeJIOCTATOYHO MOTHBAIIUH JUTsI O0YUICHUSI.

Kypchbl aHMIHICKOTO S3bIKa JJIsl MEHS JOPOTH.

Het HOCUTENEH aHIIMICKOTO SI3bIKa, C KOTOPBIMHU sl MOT/J1a ObI 00IIAThCS.

S 9yBCTBYI0, 4TO OOJIbIIIC BHUMAHUS YICIIACTCS U3yUYCHHIO TPAMMATHUKHU, YEM Pa3BUTHIO JPYTUX
SI3LIKOBBIX ACIIEKTOB.

N3-3a cemeitHBIX 00CTOSITETHCTB MHE CII0KHEE YUUTHCS.

Y MeHs TpoOJIEMBI C TPOU3HOIICHUEM.

Kaxkue pexomernaru Bl Ob1 nanmu pa3zpabotdrkam, eciiu 061 BbI MOTTIH y9acTBOBaTh B pa3paboTke
HOBOM TPOTPaMMBI 110 U3yYEHHS aHTJIMICKOTO SI3bIKa, KOTOpast OyIeT CrieluansHo pa3paboTana Juis
kazaxcranieB? (CoBeplIeHHO He cornaceH/Ha, YacTHUHO He corllaceH/Ha, TpyIHO cKa3aTh, COrJlaceH/Ha
WK He coryiaceH/Ha, YacTuuHo coriacen/na, IToHOCTRIO coraceH/Ha)

24,
25.
26.
217.
28.

29.

30.

B mporpaMme BaXXHO cO3/1aTh aHTJIOSN3BIUHYIO Cpeny.

KpaitHe BayxHO BKJIIOUNTH B MPOTPaMMy HOCHUTEJIEH aHTIIUHCKOTO A3BIKA.

Heo0x011uMo olieHuBaTh MOTPEOHOCTH JIO/ICH B 00yUEHUH, UX LIETH U XapaKTEePUCTHKH.
CToMMOCTh IPOrpaMMBI JIOJKHA OBITh JOCTYITHOH OonbmmHCTBY KazaxcraHies.
ConepxaHye MporpaMMbl JOIKHO OBITH CBSI3aHO C PEabHOM JKU3HBIO U CTPOUTHCS Ha
0Cs13aeMbIX HaOJII01aeMbIX LIETSIX O0YUIEHusI.

Bruto 651 moste3Ho pa3paboTaTh ABE OTAENIBHBIE POrPAMMBI IS Ka3aXCKO- U PYCCKOSI3BIYHBIX
JoAer u3-3a cueurn(uKy 000X SI3BIKOB.

Ecnu y Bac ecth nononHuTeNnbHBIE KOMMEHTapuu 0 Bammx npo6iemax, ¢ KOTOpsIMU Bl
CTOJIKHYJIUCH TPU U3YUYEHUH aHTIUICKOTO A3bIKa WIIM O PEKOMEHAIMIX TI0 IpOTpamMme
W3Y4EHHUS aHTIUICKOTO S3bIKa, WM O TOM U JIpYTOM, IOXKayicTa, MoAeTuTeCh UMH 3/1€Ch.

254



Appendix O

Custom Frequency Table of English Language Learning Challenges

This table offers distributions of survey participants’ responses regarding all the English

language learning challenges.

Somewhat Meither agree nor
Strongly disagree disagree disagree Somewhat agree Strongly agree
Row Fow Fow Row Row
Valid IY Valid IV Valid 1Y WValid 17 Valid IV
Count %o Count %o Count %o Count % Count %
I do not have 27 19.7% 24 17.5% 17 12.4% 48 35.0% 21 15.3%
opportunities to
practice.
I am afraid of people’s 35 25 7% 27 19.9% 19 14.0% 40 29.4% 15 11.0%
qudgement regarding
my language skalls.
I do not have enough 40 29 9% 26 19.4% 25 18.7% 35 26.1% 8 6.0%
motwation to leam.
English language 23 17.0% 21 15.6% 35 25.9% 42 31.1% 14 10.4%
COUrSes are eXpensive
for me.
There are no native 25 18.5% 15 11.1% 15 11.1% 38 28.1% 42 31.1%
English language

speakers with whom I

can comunumcate.

I feel that there 15 a 14 10.3% 23 16.9% 23 16.9% 58 42.6% 18 13.2%
bigger emphasis on

learnmg grammar than

on developmg other

language aspects.

IMarned lfe males it 47 35.1% 20 14 9% 22 16 4% 33 24 6% 12 9.0%
more challenging for

me to learn

I expenence 37 27.2% 22 16.2% 28 20.6% 35 25.7% 14 10.3%
promunciation

problems.
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Appendix P

Custom Frequency Table of English Language Learning Program Recommendations

This table offers distributions of survey participants’ responses regarding all the English

language learning program recommendations.

Somewhat Neither agree nor
Strongly disagree disagree disagree Somewhat agree Strongly agree

Row Eow Row Row Fow
Vahd N Wahd N WVahd I Vahd I Wahd N
Count % Count % Count % Count % Count %

It 15 inpertant to create 6 4 4% 3 2.2% 4 3.0% 27 20.0% 95  T0.4%
an English spealang

etvironment i the

program.

It 15 wital to melude 1 0. 7% T 5.2% 10 7.5% 25 187 91  67.9%
native Englsh speakers

n the program.

2.2% 4 3.0% 12 8.9% 35 I259% 81  60.0%

Lad

It 1s necessary to
assess people’s
learnmg needs, goals,
and characteristics.
The cost of the
program should be
affordable to the
majority of
Kazalhstam people.
The program content 1 0. 7%
should have real-lfe

comections and be

buit on tangible

observable learning

objectives.

It nught be beneficial to 8 6.0% 10 7 5% 21 15.7% 32 239% 63 47.0%
develop two separate

programs for Kazakh

and Russian speaking

people because of the

spectfics of both

languages.

[

1.5% 1 0.7% 7 5.2% 21 15.6% 104 77.0%

(]

1.5% 7 5.1% 30 I221% 96 T0.6%
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CHALL

CLIL

DMs

EFL

EMI

ESL

ESP

EVTA

FBCL

FLCAS

1As

IELTS

LP

LSA

LTs

MA

POS

PBL

PSA

RALL

Appendix Q

Acronym List
Challenges (Data Analysis Code)
Content and Language Integrated Learning
Discursive Moves
English as a Foreign Language
English as a Medium of Instruction
English as a Second Language
English for Specific Purposes
Expectancy-Value Theory of Anxiety
Facebook Based Collaborative Learning
Foreign Language Classroom Anxiety Scale
Instructional Activities
Instructional Design
International English Language Testing System
Learner Profile (Data Analysis Code)
Learning Situation Analysis
Learning Tasks
Means Analysis
Perceived Organizational Support
Project-Based Learning
Present Situation Analysis

Robot-Assisted Language Learning
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RECOMM

RES

SPs

STRAT

TOEFL

TSA

Appendix Q
Acronym List (Continued)
Recommendations (Data Analysis Code)
Resources (Data Analysis Code)
Subject Practices
Strategies (Data Analysis Code)
Test of English as a Foreign Language

Target Situation Analysis
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Foundation (November 2017)
“Using NVivo as a Research Tool Exclusively for Indiana University” by Dave Kolodny

(September 2017)
“Future of Scholarly Reference” by Oxford Research Encyclopedias by Oxford
University Press

(ALA, June 2017)
“Explore Beyond: An Overview of Yewno Discover’s Concept Map” by Yewno (ALA,

June 2017)



“Executive Perspectives: A Strategic View of Library Technology Industry LITA” by
LITA

(ALA, June 2017)
“Tax Morale as a Financial Background for the Development of Science” by Tae Young

Jun,

Gyeongsang National University, Korea (March 2011)
“Studies in Education” by Dr. Trevor Davies, University of Reading, UK (March 2011)

Journalism

Chief of university newspaper “bykeiixanosen" (September 2010 - March 2011)
Worked as a young journalist in local newspaper, "Cemeii Tanst", "Crektp".
Worked as a show host for a local television show "Hazmo" (March 2010-April 2010)

Social Projects

Team member for "An Actual Girl" George Soros Foundation project (March 2010-
October 2010)

Team member for "Be a Journalist" George Soros Foundation Project

Participated in "Speak like an American™ summer camp (2010 and 2011)

TECH Adobe Creative Cloud, Canvas, Moodle, Blackboard,

SKILLS Camtasia, VidGrid, Maple TA, Gamification, QM Rubric,
Open Educational Resources (OERs), Mobile Learning, Multimodal Learning,
e-Learning products and platforms, Distance Learning, Adaptive Learning
Micro-Learning, Blended Learning SPSS Statistics software, Qualtrics

CONFERENCES Teach Play Learn (TPL) Conference

(Bloomington, Indiana, USA, 2021)

Statewide Summit on Women & Tech (Bloomington, Indiana,
USA, 2021)

Instructional Systems Technology (IST) Conference
(Bloomington, Indiana, USA, March 2020)

Future Faculty Preparation Conference

(Bloomington, Indiana, USA, February 2020)

Fall Teaching and Learning Symposium

(Lincoln, Nebraska, USA, October 2018)

Women Advance I.T. Leadership Conference

(Lincoln, Nebraska, USA, October 2018)

Instructional Systems Technology (IST) Conference
(Bloomington, Indiana, USA, March 2018)

American Library Association (ALA) Annual Conference



(Chicago, USA, June 2017)
American Library Association (ALA) Annual Conference
(San Francisco, USA, June 2016)
ASSOCIATIONS AERA (American Educational Research Association)
AECT (Association for Educational Communications and Technology)
Fort Hays Honor Society (Fort Hays State University, USA)
French Club (Pittsburg State University, USA)
German Association (Semey, Kazakhstan)
Student Government Association of SSPI (Semey, Kazakhstan)

COMMUNITY The German club delivered newspapers to senior people in Kazakhstan
SERVICE The Student Christian Association led by Don Smith visited senior
citizens in the USA



