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LAND 
ACKNOWLEDGMENT

We wish to acknowledge and honor the Indigenous communities 
native to this region, and recognize that Indiana University 
Bloomington is built on Indigenous homelands and resources. We 
recognize the myaamiaki, Lënape, Bodwéwadmik, and 
saawanwa people as past, present, and future caretakers of this 
land. We are dedicated to centering Indigenous voices & 
perspectives, improving community relationships, correcting the 
narrative, and making the IUB campus a more supportive and 
inclusive place for Native and Indigenous students, faculty & staff. 

We encourage everyone to engage with contemporary 
communities, to learn the histories of this land, to look at who has 
and does not have access to its resources, and to examine your 
own place, abilities, and obligations within this process of 
reparative work that is necessary to promote a more equitable 
and socially just Indiana University Bloomington.

WHAT WE KNOW

• Minoritized faculty often have a range of negative experiences

• Microaggressions (Orelus, 2020; Pittman, 2012)

• Tokenism (Niemann, 2011; Turner et al., 2008)

• Cultural taxation (Guillaume & Apodaca, 2022)

• Representation varies across discipline and rank

• LGBQ+ faculty = overrepresented in fields such as the arts, humanities, and social 
sciences while underrepresented in fields such as business, engineering, and 
computer science (BrckaLorenz et al., 2019)

• LGBQ+ faculty = overrepresented in Assistant and Associate Professor ranks and 
underrepresented in Full Professor ranks (BrckaLorenz et al., 2019)

• Faculty of color = representation similarly varies by discipline, rank, and racial identity 
(Turner et al., 1999; Turner et al., 2008)

WHAT WE KNOW

• Minoritized faculty often have additional teaching and service 
responsibilities, which can affect their tenure and promotion (Guillaume & 
Apodaca, 2022)

• Minoritized faculty are more likely to leave their institution (BrckaLorenz et al., 
2023a; BrckaLorenz et al., 2023b; Garvey & Rankin, 2018)

• There is not a lot of research on queer faculty of color

RESEARCH 
QUESTIONS

How do queer faculty of color spend 
their time in the academy?

How do the ways in which queer 
faculty of color spend their time 
relate to personal and institutional 
values?

CONCEPTUAL 
FRAMING
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METHODS & ANALYSIS

• 2021-2022 administrations of the College + University Teaching 
Environment (CUTE) survey
• We limited our sample to 78 queer faculty of color from 12 institutions

• Measures:
• Time

• 14 items asking how faculty spend their time, especially towards tenure areas (i.e., 
teaching, advising, research, service)

• Values

• 7 unique scales: Balanced Work (BW), Collegial Relationships (CR), Values for 
Teaching (VT), Identity: Teacher (IdT), Identity: Researcher (IdR), Identity: Service (IdS), 
and Employment Equity (EE)

• Analyses:
• RQ #1: Frequencies and means

• RQ #2: Pearson’s r correlations

RESPONDENTS

Sexual Orientation %

bisexual 35

gay 33

queer 18

questioning or unsure 5

another sexual orientation 5

lesbian 4

Race %

Hispanic or Latine 37

Black or African American 18

Multiracial 18

Asian 14

Another race or ethnicity 9

Middle Eastern or North 
African

3

American Indian or Alaska 
Native

1

Participant Counts for Time Items

In the coming school year, about how many hours do you anticipate spending on each of the 
following in a typical 7-day week?

0 hours 
(%)

1-4 
hours 
(%)

5-8 
hours 
(%)

9-12 
hours 
(%)

13-16 
hours 
(%)

17-20 
hours 
(%)

21-30 
hours 
(%)

More 
than 30 
hours 

(%)

a) Teaching activities (preparing, teaching class sessions, grading, meeting with students outside of 
class, etc.)

1 9 17 18 13 12 15 15

b) Advising students 9 45 20 11 7 5 3 1

c) Research, creative, or scholarly activities 4 28 20 12 15 8 5 8

d) Service activities (committee work, administrative duties, etc.) 13 28 24 19 3 8 3 3

In the coming school year, about how many hours do you anticipate spending on each of the following in a 
typical 7-day week? 0 

hours 
(%)

1-4 
hours 
(%)

5-8 
hours 
(%)

9-12 
hours 
(%)

13-16 
hours 
(%)

17-20 
hours 
(%)

More 
than 20 
hours 

(%)

e) Preparing class sessions 3 29 34 17 7 4 7

f) Teaching class sessions 5 30 25 20 11 8 1

g) Grading assignments and exams 1 38 32 16 8 1 4

h) Meetings with students outside of class 3 65 22 7 4 0 0

i) Course administration (emailing students, maintaining course website, etc.) 1 49 28 11 7 3 1

j) Working to improve your teaching (self-reflection, meeting with teaching consultants, attending teaching or 
technology workshops, conducting research on your own courses, etc.)

9 52 25 4 8 1 0

k) Doing consulting, freelance work, or employment outside of academia 41 24 16 4 7 1 8

l) Doing community service or volunteer work 29 44 19 4 3 1 0

m) Household, childcare, or other caregiving duties 11 25 20 16 8 11 11

n) Relaxing and socializing 4 36 33 17 5 1 4

RESULTS: FREQUENCIES RESULTS: DESCRIPTIVES
Time Item Descriptives

In the coming school year, about how many hours do you anticipate spending on each of the following in a typical 7-day week?
Response options: 0 hours (0), 1-4 hours (2.5), 5-8 hours (6.5), 9-12 hours (10.5), 13-16 hours (14.5), 17-20 hours (18.5), 21-30 hours (25.5), More than 30 hours (32.5)

n Mean Std. Dev. Range

a) Teaching activities (preparing, teaching class sessions, grading, meeting with students outside of class, etc.) 76 15.77 9.79 0 - 32.50

b) Advising students 76 6.53 6.60 0 - 32.50

c) Research, creative, or scholarly activities 75 10.83 9.21 0 - 32.50

d) Service activities (committee work, administrative duties, etc.) 74 7.74 7.30 0 - 32.50

In the coming school year, about how many hours do you anticipate spending on each of the following in a typical 7-day week?
Response options: 0 hours (0), 1-4 hours (2.5), 5-8 hours (6.5), 9-12 hours (10.5), 13-16 hours (14.5), 17-20 hours (18.5), More than 20 hours (22.5)

e) Preparing class sessions 76 7.91 5.80 0 - 22.50

f) Teaching class sessions 76 7.74 5.53 0 - 22.50

g) Grading assignments and exams 76 6.94 5.14 0 - 22.50

h) Meetings with students outside of class 76 4.33 3.23 0 - 22.50

i) Course administration (emailing students, maintaining course website, etc.) 75 5.93 4.65 0 - 22.50

j) Working to improve your teaching (self-reflection, meeting with teaching consultants, attending teaching or 
technology workshops, conducting research on your own courses, etc.)

75 4.77 4.15 0 - 22.50

k) Doing consulting, freelance work, or employment outside of academia 76 5.01 6.81 0 - 22.50

l) Doing community service or volunteer work 75 3.37 3.75 0 - 22.50

m) Household, childcare, or other caregiving duties 76 9.03 7.24 0 - 22.50

n) Relaxing and socializing 76 6.72 5.07 0 - 22.50

RESULTS: CORRELATIONS
Significant Correlations between Time Items and Values Scales

Balanced 
Work (BW)

Collegial 
Relationships 

(CR)

Values for 
Teaching 

(VT)

Identity: 
Teacher 

(IdT)

Identity: 
Researcher 

(IdR)

Identity: 
Service 

(IdS)
Employment 
Equity (EE)

a) Teaching activities (preparing, teaching class sessions, grading, 
meeting with students outside of class, etc.)

b) Advising students

c) Research, creative, or scholarly activities .34**

d) Service activities (committee work, administrative duties, etc.) -.27*

e) Preparing class sessions .24*

f) Teaching class sessions -.27* -.28* -.29* -.25*

g) Grading assignments and exams

h) Meetings with students outside of class

i) Course administration (emailing students, maintaining course website, 
etc.)

j) Working to improve your teaching (self-reflection, meeting with teaching 
consultants, attending teaching or technology workshops, conducting 
research on your own courses, etc.)

.24* .31*

k) Doing consulting, freelance work, or employment outside of academia

l) Doing community service or volunteer work .31** .30** .25*

m) Household, childcare, or other caregiving duties

n) Relaxing and socializing

RESULTS: CORRELATIONS
Significant Correlations between Time Items and Values Scales

Balanced 
Work (BW)

Collegial 
Relationships 

(CR)

Values for 
Teaching 

(VT)

Identity: 
Teacher 

(IdT)

Identity: 
Researcher 

(IdR)

Identity: 
Service 

(IdS)
Employment 
Equity (EE)

a) Teaching activities (preparing, teaching class sessions, grading, 
meeting with students outside of class, etc.)

b) Advising students

c) Research, creative, or scholarly activities

d) Service activities (committee work, administrative duties, etc.)

e) Preparing class sessions

f) Teaching class sessions

g) Grading assignments and exams

h) Meetings with students outside of class

i) Course administration (emailing students, maintaining course website, 
etc.)

j) Working to improve your teaching (self-reflection, meeting with teaching 
consultants, attending teaching or technology workshops, conducting 
research on your own courses, etc.)

k) Doing consulting, freelance work, or employment outside of academia

l) Doing community service or volunteer work

m) Household, childcare, or other caregiving duties

n) Relaxing and socializing

Faculty felt more values Faculty felt less values

7 8

9 10

11 12
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DISCUSSION/SIGNIFICANCE

• Queer faculty of color spend much of their time engaged in teaching-
related activities with less time spent on research, service, advising, etc.
• This can negatively impact one’s tenure and promotion!

• Queer faculty of color experience a misalignment between what they 
spend their time on and what they value in their work

• The 4 components of the CUTE framework (processes and policies, people, 
resources, and affect) all play a role in shaping the experiences of queer 
faculty of color
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