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Abstract

In this paper, the meaning of values of life, liberty, and the pursuit of happiness advanced in the
Declaration of Independence (1776) are critically examined from musical and educational
perspectives. These values are posited not only as American values but as human values. Their
theoretical and practical implications for music education are unpacked and their contributions

and detractions for democratic music education are assessed.
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In 1,337 words, the Declaration of Independence, the unanimous declaration of the
Thirteen United States of America, signed on July 4, 1776, constitutes a compelling
memorandum in defense of the claims of liberty and equality.! Grounded in self-evident “truths,”
it proposes that human equality constitutes the basis for the “unalienable Rights” to “life, liberty,
and the pursuit of happiness,” and it offers principles and an action plan for achieving these
ideals. As a piece of political philosophy and democratic writing, it is an enduring monument to
human aspiration in the face of tyranny. In repudiating autocracy, it binds its signers and the
citizens of the states they represent to a solemn oath in which all pledge their “sacred honor” in
its defense.? Now, at a time at which democracy in the United States is under attack from within
and without, I return to the Declaration of Independence to rediscover and reaffirm the values
that ought to underlie music and education in this country. I go still further. This Declaration is
in the tradition of other important emancipatory documents such as the Magna Carta and the
more recent Universal Declaration of Human Rights.® The rights to life, liberty, and the pursuit
of happiness are not merely American values but human values. I build, in Neil Postman’s
words, a “bridge” from the twenty-first century to the eighteenth century and draw on
philosophical ideas where these aspirations are also evident.* Assuming the imperative of
equality (I examine equality in another writing), I unpack the values of life, liberty, and the

pursuit of happiness and assess their contributions and detractions for music education.’

Life
What does one mean by life? At the physiological level, I think immediately of an electro
chemical current, a pulsing heart, and blood circulating through the body. As human beings, we

are comprised of cellular, electrochemical, cardiovascular, skeletal, muscular, limbic, digestive,



respiratory, nervous among other systems that together comprise the living body. At the margins
of life, one may be unconscious, dependent on another being for life, or kept technically “alive”
by mechanical means. Since education necessitates consciousness and sentience, my focus is on
life where these qualities are present. Beyond the physical processes that are requisite to life,
humans are creatures with highly developed mental powers, in which mind and body are
interconnected. Liora Bresler and her colleagues refer to “moving minds” and “thinking bodies”
as ways to express this interconnection of mind and body, thought and action.® John Dewey
would describe people figuratively as “living organisms” or “live creatures” interacting with our
environments.’ Life, for him, is construed not only physically but mentally, expressively,
socially, and ethereally. By ethereality, Dewey refers to human imagination, wonder, and a sense
of the transcendent and supernatural in the face of finitude and mortality. The arts, religions,
myths, and rituals express this ethereal and transcendent (that some might prefer to call spiritual)
life. Taking this view, life encompasses an array of facets that go well beyond the physical
processes that make it possible. It necessarily includes the arts.

Another way to regard life is to think of it as vitality, anima from which we get our
English word animate, to fill with life. Hildegard of Bingen saw this energy through the
metaphor of breath.® She refers to music as the breath of God, and gives the starring role in her
morality play, Ordo Virtutum, to the living soul, anima. Her visions, described in her Scivias, are
full of vibrant and moving images, often depicting things in the natural world. For her, life is
dynamic and vital, and music is evocative of this selfsame vitality and dynamism. As Sophie
Drinker observes, women throughout the ages express this vitality in our music making.’ The
sensuous and magical nature of the arts as practiced by women from antiquity is a common

attribute in our artistic creations.'® Susanne Langer also reflects this ancient view of music as a



“life symbol,” as having “vital import,” of being a “dynamic image” and “living form,” and as
the “language” and “exposition of feeling.” Indeed, for her, mind encompasses the “life of
feeling” and music is among the ways this vitality and dynamism of life is expressed.'!

Life is experienced in differing ways and intensities. Dewey argues for “consummated”
experiences. By the word “consummated” he means those that are deeply fulfilling and stand
apart from ordinary or even banal existence for the depth of imagination, feeling, and means of
expression that they exemplify and express. For him, the arts constitute ways in which people
transcend ordinary life and experience a deep sense of wonder and fulfilment. Abraham Maslow
is on to something important when he characterizes such artistic and spiritual experiences as
“peak experiences.” He hopes that music would prompt such inspiring and satisfying experiences
when mind and body seem wholly alive and one is caught up in a sense of gratitude, joy, and
wonder—a sense, if you will, that one is standing on holy ground.'? Mihaly Csikszentmihalyi
sees this type of spiritual experience as psychologically optimal and having “flow,” that is, an
effortlessness, absorption in the moment, and sense that it makes life worth living.'* These
possibilities suggest that however one construes life, it is clearly an ambiguous construct that is
literal and figurative, physically, psychologically, and socially construed, and material and
spiritual.

Thinking of life, as music teachers, everything we do needs to be embraced fully and
deeply, and the knowledge we share with our students also needs to be alive. Alfred North
Whitehead reminds us that too much education is dead, educational ideas and practices
experience are inert or lacking life and liveliness. Such education is not only deathly boring but
worse, it damages and potentially destroys the souls of teachers and students alike. Knowledge is

dead when all the life, spontaneity, energy, interest, and desire has been sucked out of it. This



occurs when teachers are disinterested in what we teach, when that which is to be learned is
deadened by repetition, lack of relevance to students, or teacher and student investment in it, and
when desire, passion, enthusiasm, and imagination are hedged about or stifled by sets of rules
that destroy creativity. In the absence of joy, happiness, delight, and play, the subject turns into a
pillar of salt.'* No wonder that Dewey calls such education “miseducative.”

What does it mean to be pro-life as a music educator? First, my task as a teacher is like
that of the actor—to make that which I teach so compelling, important, and intriguing to my
students that the integrity of my example, and the knowledge we share are utterly engrossing and
captivating. Boredom is the enemy of educational life. Useless, unimportant knowledge and
meaningless busywork destroys the appetite for learning. Poor choices of musical repertoire,
games, and activities can smother the love of music. Instead, my mission is to bring the subject
matter alive, welcome my students’ insights, and with the strength of conviction, insist that our
conversation and play are crucially important for us all—teacher and student alike. Jane Roland
Martin writes about how when she was a student in the Little Red school in New York City in
the 1930s, the songs the class sang were so engrossing, so off-beat and curious, and so funny and
even hilarious that she and her classmates remembered them for decades.!> They loved to sing
these songs. Their music program led by Beatrice Landeck Marks was not centered on musical
concepts but on the songs themselves that became part of their lives. Beatrice and her school
Principal, Elizabeth Irwin, scoured folk and traditional music across the United States to discover
this repertoire. To this day, sixty and seventy years later, Jane and her classmates still gather
regularly to recite the poems and sing the songs they learned at school. Her classmate, Henry,
has kept a pristine copy of the songbook Beatrice used in their music classes throughout his life.

These songs were so interesting that they stuck like “molasses” for a lifetime. Jane tells how



years later when she became a music teacher, she was instructed by her supervisor to teach
boring songs illustrative of musical concepts that neither she nor her students enjoyed. For her
and her students, this music curriculum was lifeless. Given the unmemorable songs she was
forced to teach, I cannot imagine her students gathering decades later as did she and her
classmates for annual singings of the songs and recitations of the poems that they learned in
school. Zoltan Kodéaly says that the “chief basic phenomena of music” can be “implanted in the
child’s soul” by 54 “well-chosen songs.”!® It is the music that brings the life and not the concepts
that can drain away its beauty, power, and life. Even when we are teaching knowledge about
music, we need to focus on finding and experiencing music that intrigues our students and we
can enjoy and love together. Such music is a source of life.

Second, music teachers who love life oppose bullying, violence, terror, and other
manifestations of disrespect and disdain toward different others. We espouse the preciousness of
all human beings irrespective of the many differences of language, culture, religion, color,
ethnicity, sexuality, and physical characteristics that distinguish us. In a world in which every
human being is valued, there is, as Iris Yob writes, “no Other.”!” We are all deserving of love,
respect, honor, and of being included in musical education. This radical inclusivity defends the
public spaces of our classrooms and rehearsal halls as places of civility, mutuality, compassion,
and empathy. How do we communicate these values? Along with the integrity of our words and
actions, we may think of the music we sing and play as also including all of us and as impacting
society positively. It is also necessary to reckon with a dark past in our history, realize these evils
and the trauma they bring, and seek to move beyond them towards the good as we individually
see it. In her lecture, “Four musical masterpieces that changed America,” Anna Celenza played a
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entitled, “Strange Fruit,” that I had not heard before.'® This song was penned after a lynching in
Indiana, and the words tore at my heart. Holiday sang it for the Café Society Club in New York
City, the first racially integrated club, where she was the house singer. She later recorded it live
in 1959. Here are the lyrics Holiday sang: '’
Southern trees bear a strange fruit
Blood on the leaves and blood at the root
Black bodies swinging in the southern breeze
Strange fruit hanging from the poplar trees
Pastoral scene of the gallant south
The bulging eyes and the twisted mouth
Scent of magnolia sweet and fresh
Then the sudden smell of burning flesh.
Here is a fruit for the crow to pluck
For the rain to wither, for the wind to suck
For the sun to rot, for the trees to drop
Here is a strange and bitter crop.
This song depicts painful events in the United States’ fraught history on race that need to be
known by young Americans. In Billie Holiday’s evocative and dignified rendering, it expresses
the anguish of those who endured unimaginable violence and terror. As a person of white
privilege, I enter Billie Holiday’s performance and my heart aches for the consequences of
hatred and fear. Rather than death, sorrow, and despair, I desire life where all of us, “E plurabis
unum,” out of many one, can together know life, joy, and hope. Paradoxically, this song,
“Strange fruit,” awakens and reawakens my desire for life for everyone and my commitment to
radical inclusion that is the stuff of pro-life musical education.

Third, music teachers who embrace life need to think of it in the sorts of ways that Erik
and Joan Erickson envision it, as a dynamic journey from birth to death during which one passes

through various developmental phases.?’ Broadly construed, music education includes all the
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gerotranscendence. Our work spreads well beyond publicly supported school music to include
the families that comprise communities, places of religious worship, commercial enterprises,
musical organizations among the diverse institutions in which musicking occurs throughout the
world.?! While there is life, there is hope for musical and educational experiences that enrich life
and make it worth living. In childhood, music teachers may be interested in the acquisition of
musical knowledge; among mature adults, music teachers may be focused on music’s social role
of providing friendship, camaraderie, a sense of belonging, and a bulwark against loneliness and
loss; in old age, music teachers may seek to provide solace in the face of loss and death.
Embracing music education as life means thinking about ways to integrate all the societal
institutions in whose auspices it is carried on and create life-long opportunities to come to know

and experience music in a multiplicity of ways.

Liberty

I think of liberty (from the French) as freedom from enslavement, bondage, servitude,
and the oppression and domination of others. Here, one possesses the agency to make one’s own
choices, govern one’s own conduct, and determine one’s own destiny. The signers of the
Declaration of Independence thought of freedom in political terms as the opposite of tyranny.
They saw their government as answerable to them and not the reverse. At first, theirs was a
limited grasp of who might be free. They did not include people of color or women who still do
not possess equal rights to men and whose bodies may be controlled by the state. The notion of
transformative agency expressed in the Declaration of Independence, in which men rebelled
against the king’s dictates and those of his representatives and insisted upon a government in the

service of their greater good led them to take a radical step of rebelling against British authority



and throwing off their oppression. They insisted that they were free people with the rights and
privileges of organizing themselves in ways that served their interests rather than those of their
king and his representatives. Freedom was not something given to them. It was something they
seized. It began personally with their decision to act as free people, insist on their individual and
collective dignity as human beings granted by their creator as “an inalienable right,” and expect
that others would honor that right. Paulo Freire, whose mission was to educate illiterate Brazilian
peasants to participate fully in their work and government, thought of his task as a transformative
pedagogy of freedom that would impact their minds and hearts.?? For him, the work of freedom
was intellectual, in providing peasants with the literacy and skills to make judgments and enact
change in their society and culture. For him, only through liberatory education can tyranny be
challenged and overcome. Maxine Greene likewise sees freedom in dialectical terms and as a
continuing struggle among the multiplicities and pluralities that comprise the United States and
between the forces of freedom and tyranny, humanity and inhumanity, lightness and darkness.

What does freedom mean for music teachers? First, a music teacher who loves liberty
seeks to set her students free from the tyrannies of anti-intellectualism and authoritarianism,
patriarchy and ethnocentrism, hatred and bigotry, traditionalism and discipleship. These destroy
personal agency and creativity and stultify and diminish student’s expectations of themselves and
their power to enact change. Youth is a time of ideals that awaken desires to change the world.
Yet how many times have I been told as a young person and teacher: “You cannot do that!” “We
cannot do that!” “Wait your turn until you are older and more experienced!” In my experience,
most people who patiently wait have lost the energy and urge to change things by the time they
are mature. Instead, they now become the ones to say: “You cannot do that!” “We cannot do

that!” “Wait your turn until you are older and more experienced!” As a result, nothing changes.



How much better to say, as a lover of liberty, “Why not try that?” “Let us see how that plan
works out.” Substituting the question “Why not?” for the statement “You cannot do that!”
breathes life into a music educational program that becomes open-ended, growth-oriented, and

liberating of imagination, enthusiasm, and commitment.?*

This is a hope-filled, energizing, and
vital music making and taking, teaching and learning that hopes, believes, and expects the best of
people. It empowers people to be agents for change toward good rather than evil. Democratic
music education is predicated on such hopes and expectations.

Second, experiencing educational freedom is to be treated as a fellow subject rather than
an object. This relationship of mutual respect and affection is described by Martin Buber as one
of “I and Thou.”?* Rather than a cog in a machine, those involved in music education are
regarded as individuals of value or, as Raimond Gaita puts it, “precious.”® Each person differs
from and shares common traits with others, yet all are of great value, respected as sentient beings
worthy of respect, understanding, and affection. Even when thinking of people in communities
and social groups, people are not interchangeable widgets but bring differing perspectives,
beliefs, expectations, and dispositions to the whole. We know this in musical ensembles where
each voice in a section is distinctive in its timbre, phrasing, dynamics, and interpretation. As
members of orchestras, bands, choirs and small ensembles, we know that these musical
organizations often have a distinctive collective “sound” reflective of the musical director and
musicians who comprise this ensemble. Setting people free to shape musical education in ways
that suit their passion, experience, expertise, is almost guaranteed to result in a kaleidoscope of
different programs and musical experiences that fit the needs, interests, and impulses of those

who are involved in them. The beauty of musical experience is that one can encounter myriad

ways to come to know what we call, in the West, music. Restricting, codifying, and
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domesticating the allowable range of activities that might be thought of as music education only
stultifies music and destroys the life, variety, and growth that might otherwise enrich human
experience. If you can dream it, why not do it?

Third, freedom is not license to do whatever one pleases without any regard for the

1.2 Music

consequences for others. For Dewey, the Janus face of freedom is social contro
teachers need to think of others and the impact for good or evil of our own actions as we also
think of ourselves. Music, especially the classical musics of today (and here I think of jazz and
rock as well as other classical traditions around the world) begin with systems of expectations,
beliefs, rules, and practices that are a part of a musical tradition. As musicians, we learn rules in
order to break them intelligently in the hope of moving beyond the past to the future, remaining
relevant to our publics, and improving the traditions that we have been bequeathed. In our
classrooms, studios, and rehearsal spaces, Dewey would hope that we would shun autocracy and
authoritarianism, and where possible, think of the educational possibilities of democratic and
socially controlled situations. For example, Leonard Tan envisages the relationship of ensemble
members toward the director metaphorically as the “water that sustains the boat” and enables it
to float.?” Rather than the teacher or musical director exercising power over the ensemble, he
hopes that students and musicians are like the water that lifts the boat—a “power under”
approach in which musicians are empowered to act freely, not only individually but collectively.
Those of us who have known the joy of such instructional or musical situations wish it for every
music teacher whether it be on the marching band field, in a studio masterclass, orchestral

rehearsal, choral performance, music history or theory class, elementary classroom, or whatever

the instructional situation may be.
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Fourth, music teachers need to think much more broadly about freedom than we have in
the past. The claims of liberty exist not only for people but for all the species who inhabit planet
earth.?® New movements toward sustainable music education that take an ecological approach
consider not only diversity and equality but the necessity of doing music education in ways that
do no harm.? Musicians and music teachers are at risk of severe hearing loss by virtue of
constantly being in high decibel environments for which our ears were never intended. The same
goes for listening to music at high volumes for prolonged periods of time. According to Brian
Fligor who operates the Musicians Hearing Program in Boston, most performers should be
wearing ear plugs if they want to preserve their hearing.>° Music educational practices may do
physical harm in stress to voices and bodies, psychological harm when students are placed in
intensely competitive situations under circumstances that are deleterious to their well-being or
bullied by teacher or fellow students, and social and cultural harm when they are prevented from
expressing their home musical cultures and forced to adopt musical beliefs and practices in
which they have no interest. These sorts of practices do not amount to a sustainable music
education. Since everyone cannot be counted on to exercise freedom in ways that contribute to
the common good, laws are necessary to ensure that they do, and actions are bounded in ways
that allow the commons to flourish.?! If music educators wish to sustain musical diversity as with
the diversity of all living things, we shall need to think of liberty broadly and crucially as
pertaining to the rights and responsibilities of all our students and claim our freedom to do what
we believe is best for our students. We shall also need to be thoughtful about how we may
undertake our musical instruction in “green” ways that respect the limited resources at our
disposal and our responsibility to the planet on which we dwell. Thinking about our

responsibilities to the environment when we plan musical trips, select musical equipment,
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materials, and instruments, plan our rehearsal times and spaces allows us to protect our personal
freedoms and those of the other creatures and living things on the planet. In a time of
technological revolution, we may need to consider the claims of music education in home-
schools, charter schools, and other alternatives to traditional public education. Here, we might
ask ourselves several questions, among others: How should we assure the freedom for a publicly
supported musical education? How should we assist those who are being educated at home or in
corporately sponsored or chartered schools to find freedom through music education? How
should we assist, learn from, and ensure the liberty of native peoples, immigrant peoples, and
religious minorities who may not be well-served by music educational programs in their schools?
What musical education should we offer for prison populations, the homeless, unemployed or
underemployed, and other displaced persons who might find freedom through the musical
experiences we could provide? What music education should be offered for the elderly, the home
bound, the sick, and others who need music in their lives? These questions are matters that need
to be uppermost in our minds in this century, especially when so many people on the earth are
displaced by wars, violence, terror, and automation that removes many traditional sources of

employment.3? These are all matters of freedom as music teachers now need to think of it.

Happiness

The writers of the Declaration of Independence thought of happiness in principally
economic terms.*? For them, material possessions afford the means for a good life, and the state
is obliged to create the conditions in which they can prosper. For some in the South, this meant
owning slaves who were sources of wealth and income; slavery made possible a vast

accumulation of wealth in the United States.>* American capitalism still derives much from the
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institution of slavery in which the labor of many exploited workers becomes the means whereby
a few become enormously wealthy. Although they may have had altruistic motives, the white
men who wrote the Declaration wrote it together and for themselves as beneficiaries of
independence. Having committed the population to its ideals, they then sought to persuade the
rest of the population that they would also be better off materially as well as politically by
embracing independence and fighting and dying for it. Theirs was a sense of noblesse oblige in
which they felt a responsibility for others who were dependent on them or less privileged than
them. It was only later when the Constitution was amended and the rights of minorities began to
be recognized that something nearer a democracy was fashioned.

In terms of its ordinary dictionary meaning, happiness is regarded as an emotion or
affective state that comes from good fortune, one’s success in reaching one’s objectives, or one’s
possession of property or other desirable things. It might be thought of as a good match between
one’s self and one’s situation or between one’s personality, aptitude, experience, and
circumstances. One might be happy despite the circumstances. It is more likely, though, that one
is happy where there is a good “fit” between one’s self and the environment or alignment
between private and public, individual and community.

What does happiness mean for music teachers? First, happiness is often found when it
arises as a byproduct from helping and caring for others.* I may search for it but not find it.
Caring for others may not suffice for happiness and other physical, psychological and social
needs such as health, safety, food, the affection of family and friends, meaningful work, play,
and self-respect are among the ingredients. Still, service for others can be too often forgotten in a
materialistic and competitive world. Caring begins in my home and family, and it ripples

outward to my students, fellow teachers, administrators, friends, and neighbors. This means
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treasuring home and family life, and those who are closest to me, and reaching beyond and being
hospitable to those in my wider community. Balancing my home life and teaching life and
allowing time for play as well as work are crucial in arriving at happiness. Sorrow and death are
inevitable parts of life and will come to every one of us. Happiness is not the absence of sadness
and grief. Rather, it grasps the joys of life where they may be found, celebrates the good times
when things are going well and there are triumphs along the way, and endures through periods of
sickness, sorrow, and pain that also come from time to time. It is sustained by faith, hope, and
love for oneself and others. Cultivating happiness in my studio, classroom, or rehearsal means
creating an enjoyable atmosphere, fostering caring and friendship, treating my students
humanely and kindly, undertaking activities that are appropriate for these students, and setting
challenges that while at first students may not think that they are able to meet them, they succeed
and experience joy in the mastery of what we have done together. This may not be possible all
the time, and while it is an ideal out of reach, I cannot let it go.

Second, finding happiness as a music teacher is a matter having the freedom to “follow
one’s bliss,” do the things and find a teaching position in which I can flourish and grow, in which
what I most want to do will be welcomed and supported.*® My sense is that being in such a
situation is more important than taking another more prestigious position that others may think is
preferable, but which leaves me with less freedom to do the things I believe in doing. I need to
teach what I love and in the way that feels most comfortable to me. Where necessary, I have
sometimes practiced the art of “constructive subversion,” as I sought to fulfill the requirements
of my position insofar as possible while also doing what I believe to be important. I have learned
that I cannot be happy as a teacher if I seek to teach as others teach. I cannot rehearse an

ensemble as another director might do. I cannot teach repertoire that another might enjoy.
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Ironically, to this day, finding those things about which I am most passionate and that are, for
me, the most important and worthwhile things I can share with my students remains the greatest
source of happiness in teaching. When I am convinced of and enthusiastic about the importance
of what my students and I are doing together, my conviction and enthusiasm can be contagious
for some of my students as sometimes theirs is for me. This is not a one-way street. I need to find
that repertoire and those activities, games, and objectives that my students find important and
interesting, and about which they can also be enthusiastic. Dewey said that the teacher’s
responsibility is to study the students, learn what impulses move them, and build from there.>’
This is a daunting objective especially in the middle of culture wars and a polarized society in
which we find ourselves. Still, I see successful music teachers who are finding ways to do this,
and they give me hope that it is possible to find common ground and common music with my
students.

Third, happiness derives from incorporating formal and informal teaching and learning
and focusing on subject matter that is crucial for lives well lived. In advocating for informal
approaches and subject matter, Nel Noddings urges that teachers address important aspects that
are left out of the school curriculum.3® These include the importance of home and family,
building constructive social relationships, caring for the earth and the living creatures in it.
People have cultivated informal ways of learning throughout the generations. Among these, |
think of learning by observing and osmosis, gradually picking up knowledge as one participates
in the culture, trial and error learning, learning through play among a host of other means.
Contrary to the way it can be critiqued, the master-disciple approach includes much that is
informally taught and learned through participating in the activities of the community. Lucy

Green has embraced informal teaching and learning, play, and challenged the hegemony of
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formal music instruction and subject matter.>® Popular musical culture has been incorporated
within many school music programs, sometimes to the exclusion of classical traditions. Some
philosophers of music education have embraced ecological approaches to music education and
the importance of cultivating wellness through music education.*’ A broad conception of music
education as comprising formal and informal subjects and instructional approaches can be
conducive to happiness in music education. Still, I do not see happiness as dependent on the
popularity of the musical tradition being taught. Much depends on the teacher’s commitment and
joy in teaching this repertoire. Often, I have found that although students may enjoy performing
popular music that may be more accessible, when we come to the end, they often ask to perform
music that they may have labored on intensely and initially seemed further from their experience.
Their faces light up with the joy of demonstrating mastery of that which they initially thought
difficult and even less attractive. For our group, happiness emerges in our formal and informal
meeting around that which we all agree is valuable. Sometimes happiness follows later.
Experienced music teachers will know the joy of meeting their students years later and being told
how their participation in music now brings them happiness. Whether instruction brings
happiness now or sometimes later, it has enriched human life.

Fourth, education has too often focused on material ends of teaching and learning that
can be objectively counted and assessed. This culture of assessment has been to the detriment of
education’s spiritual ends that are not always visible and more difficult to observe. The things
“not seen” are often of greatest importance, subjectively apprehended, and consequential for
happiness. In this context, June Boyce-Tillman argues that one of the reasons why music is often
undervalued in contemporary education is because music is deeply spiritual and sensual and goes

to the core of who we are as human beings.*! The ancients knew this already. Plato recognized
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that rhythm and harmony seep into our souls more than anything else.*? An education that
overlooks the spirituality of music lacks precisely those things that are crucial to human
happiness and wellness. In such a time as ours, music teachers can bring qualities that are
essential to human happiness in giving voice not only to our inner longings and aspirations but
those of our students as well. This happiness can ripple outward into the families and
communities in which we live and work. Importantly, the humanity of musical expression is
understood by musicians around the world and provides a basis in which we may make music
together. Peak experiences in music enable us to enjoy, play, sing, and dance together and bring

individual and collective happiness in their train.*’

Summary

Thinking of life, liberty, and the pursuit of happiness as music educational values
commits music teachers to a radically humane approach to music education in which people are
at the heart of our musicking, teaching, learning, instruction, curriculum, and administration.
Music is about and for people. Ironically, we can accomplish this by focusing on the music we
engage with our students and treating it as of “great worth.” We need to find those musical
pathways that enable our students to grasp its value whether immediately or later. This music
needs to relate integrally to our students’ life, liberty, and pursuit of happiness as it does to ours.
Doing this is a tall order. In his speech, “We choose to go to the moon,” outlining the nation’s
space effort, President John F. Kennedy said: “We do these things not because they are easy but
because they are hard.”** The same principle holds true for music educators seeking to realize

the values of life, liberty, and the pursuit of happiness in our teaching and learning. This task
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requires the best of our individual and collective intelligence, passion, and musicianship. My

faith is with this generation to rise as past generations have arisen to meet this challenge!
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