Faculty and Graduate Student FSSE & FSSE-G

Instructors’ Perspectives on

Faculty Survey of Student FSSE for Graduate Student
Engagement Instructors (GSIs)
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. During the current school year, have
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you done the following?

1. What aspects of professional development 100%
do senior faculty, new faculty, and GSls, 0%
respectively engage in?
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2. What aspects of teaching do senior faculty,
new faculty, and GSls, respectively, think is 40%
n;‘ost impﬁrtant for their institution to assist 20% :H 3% 2% %
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SENIOR F: During the current school year, about

how often have you done the following?

Discuss teaching issues w/ other faculty/staff Discuss teaching issues w/ other faculty/staff

Consulted books, articles, or online resources Consulted books, articles, or online resources
Attended workshop/training session Attended workshop/training session
Had faculty/staff observe/provide feedback Had faculty/staff observe/provide feedback
Visited office/center that supports faculty Visited office/center that supports faculty

Worked 1-1 with faculty/staff to improve Worked 1-1 with faculty/staff to improve
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GSls: During the current school year, about

how often have you done the following?

Which of the following areas do YOU think faculty and GSls think
are most important for institutions to support?

Discuss teaching issues with other GSls

Consulted books, articles, or online resources

Attended workshop/training session

Had faculty/staff observe/provide feedback

Visited office/center that supports GSls

Worked 1-1 with faculty/staff to improve

0% 20% 40% 60% 80% 100%
MW Frequently M Sometimes Never

o

Incorporating active learning strategies

Developing students’ critical thinking or problem-
solving skills

Improving your interactions with students
Facilitating experiences with diversity

Using technology to improve student learning
Creating a supportive learning environment
Assessing student learning

Specifying learning outcomes

i. Designing assighments or exams

j. Leading discussions

T
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How important is it that your institution

assists you in the following areas?

How important is it that your institution
assists you in the following areas?

Faculty (Senior and New) Graduate Students

Most important: Most important:
* Creating a supportive learning «  Developing students’ critical

environment

« Developing students’ critical
thinking skills

* Using technology to improve
student learning

Least important:

« Designing assignments or exams Least important:

thinking skills

* Creating a supportive learning
environment

* Assessing student learning

* Leading discussions * Leading discussions

*  Specifying learning outcomes *  Designing assignments or exams

* Facilitating experiences with +  Using technology to improve
diversity

student learning

Faculty Graduate Students

Most important: Most important:
* Cre§ting a supportive learning * Developing students’ critical
environment thinking skills

* Developing students’ critical
thinking skills
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student learning

« Creating a supportive learning
environment

* Assessing student learning

Least important: Least important:
« Designing assignments or exams * Leading discussions
* Leading discussions « Designing assignments or exams
° >pecitying learning outcomes * Using technology to improve
* Facilitating experiences with student learning
diversity

How important is it that your institution

assists you in the following areas?

How important is it that your institution
assists you in the following areas?

Most important: Most important:

« Creating a supportive learning * Developing students’ critical
environment thinking skills

* Developing students’ critical * Creating a supportive learning
thinking skills environment

« Using technology to improve * Assessing student learning
student learning

Least important: Least important:

¢ Designing assignments or exams «  Leading discussions

* Leading discussions « Designing assignments or exams

* Specifying learning outcomes « Using technology to improve

* Facilitating experiences with student learning

diversity

Faculty Graduate Students

Most important: Most important:

* Creating a supportive learning * Developing students’ critical
environment thinking skills

* Developing students’ critical * Creating a supportive learning
thinking skills environment

* Using technology to improve * Assessing student learning
student learning

Least important: Least important:

e Designing assighments or exams «  Leading discussions

shading discussions « Designing assignments or exams

* Specifying learning outcomes * Using technology to improve

* Facilitating experiences with student learning
diversity




SENIOR F: How important is it that your

institution assists you in the following areas?

Percentage “Very important” and “Important”

Creating a supportive learning environment 85%

Developing students' critical thinking skills 79%

Using technology to improve student learning 76%

Incorporating active learning strategies 69%
—59%
—58%
— 56%

Assessing student learning
Improving your interactions with students
Facilitating experiences with diversity
Specifying learning outcomes 49
37%
6%

Leading discussions

Designing assignments or exams
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Percentage “Very important” and “Important”

Developing students' critical thinking skills 90

Creating a supportive learning envi 89%

Using technology to improve student learning 82%

Incorporating active learning strategies 82%

Improving your interactions with students 77%
Assessing student learning 70%
Specifying learning 68%
Facilitating experiences with diversity 63%
Leading discussions | EEEG_—_———— 55%
Designing assignments or exams NN 54%
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G: How important is it that your institution

Two Different Types of Support

assists you in the following areas?

Percentage “Very important” and “Important”

Developing students' critical thinking skills 85%
Creating a supportive learning i Y 84%
Assessing student learning 78%
Improving your interactions with students 73%
Specifying learning outcomes 73%
Incorporating active learning strategies 72%
Facilitating experiences with diversity 66%
Using technology to improve student learning ‘ ‘ ‘ 63%
Designing assignments or exams ‘ ‘ ‘ 62%
Leading discussions 1 1 1 62%
t t t
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a. Incorporating active learning strategies

b.| Developing students’ critical thinking or problem-
solving skills

c. | Improving your interactions with students

d. Facilitating experiences with diversity

e. | Using technology to improve student learning

f. | Creating a supportive learning environment

Teaching Support scale (a=.84)

Two Different Types of Support

Types of Senior Faculty More Likely to
Want Support

Assessment Support scale (a=.84)

Assessing student learning
Specifying learning outcomes

i. | Designing assignments or exams
j. | Leading discussions
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Teaching Support Assessment Support

Without doctorate degree (Doctorate earned)
Women (Men)
Racial/ethnic minorities (White)

Based on statistically significant (p<.05) coefficients of OLS regressions controlling for
academic rank, discipline, earned doctoral degree, age, citizenship, gender identity,
racial/ethnic background, and institutional Carnegie classification and control.




Types of Senior Faculty More Likely to
Want Support

Types of Senior Faculty More Likely to
Want Suppor

Teaching Support Assessment Support

Full-time lecturer (Full professor)

Without doctorate degree Without doctorate degree (Doctorate earned)

Women Women (Men)

Racial/ethnic minorities Asian, Native Hawaiian, (White)
Pacific Islander; Black or
African American; American
Indian, Alaska Native, Other,
Multiracial

Based on statistically significant (p<.05) coefficients of OLS regressions controlling for
academic rank, discipline, earned doctoral degree, age, citizenship, gender identity,
racial/ethnic background, and institutional Carnegie classification and control.

Teaching Support Assessment Support

Full-time lecturer (Full professor)

Without doctorate degree Without doctorate (Doctorate earned)

Women Women (Men)
Asian, Native Hawaiian, Asian, Native Hawaiian, (White)
Pacific Islander; Black or Pacific Islander; Black or

African American African American

Based on statistically significant (p<.05) coefficients of OLS regressions controlling for
academic rank, discipline, earned doctoral degree, age, citizenship, gender identity,

racial/ethnic background, and institutional Carnegie classification and control.

Teaching Support Assessment Support

Asian, Native Hawaiian, (White)
Other Pacific Islander; Black
or African American

Based on statistically significant (p<.05) coefficients of OLS regressions controlling for
academic rank, discipline, earned doctoral degree, age, citizenship, gender identity,
racial/ethnic background, and institutional Carnegie classification and control.

Teaching Support Assessment Support

Without doctorate degree (Doctorate earned)

Asian, Native Hawaiian, Asian, Native Hawaiian, (White)
Other Pacific Islander; Black  Other Pacific Islander; Black
or African American or African American

Based on statistically significant (p<.05) coefficients of OLS regressions controlling for
academic rank, discipline, earned doctoral degree, age, citizenship, gender identity,
racial/ethnic background, and institutional Carnegie classification and control.

Teaching Support Assessment Support

Without doctorate (Doctorate earned)
Asian, Native Hawaiian, Asian, Native Hawaiian, (White)
Other Pacific Islander; Black ~ Other Pacific Islander; Black
or African American or African American

Based on statistically significant (p<.05) coefficients of OLS regressions controlling for
academic rank, discipline, earned doctoral degree, age, citizenship, gender identity,
racial/ethnic background, and institutional Carnegie classification and control.

Types of GSIs More Likely to Want

Support
Teaching Support Assessment Support

Older GSIs
Women (Men)
Racial/ethnic minorities (White)

Pursuing Master’s degree (Pursuing doctoral

degree)
(All other
occupational goals)

Occupational goal of
college/university teacher or
instructor

Based on statistically significant (p<.05) coefficients of OLS regressions controlling for
age, gender identity, U.S. citizenship, racial/ethnic identification, degree currently
pursued, occupational goal, discipline, and institutions.




pes of GSIs More Likely to Want Types of GSIs More Likely to Want
Support Suppo
Teaching Support Assessment Support Teaching Support Assessment Support
Older GSls Older GSls
Women Women (Men) Women Women (Men)
Racial/ethnic minorities Asian, Native Hawaiian, (White) Racial/ethnic minorities Asian, Native Hawaiian, Other
Other Pacific Islander & Black Pacific Islander & Black or
or African American African American African American (White)
Pursuing Master’s degree Pursuing Master’s degree (Pursuing doctoral Pursuing Master’s degree Pursuing Master’s degree (Pursuing doctoral
degree) degree)
Occupational goal of (All other Occupational goal of (All other
college/university teacher or occupational goals) college/university teacher or occupational goals)
instructor instructor
Based on statistically significant (p<.05) coefficients of OLS regressions controlling for Based on statistically significant (p<.05) coefficients of OLS regressions controlling for
age, gender identity, U.S. citizenship, racial/ethnic identification, degree currently age, gender identity, U.S. citizenship, racial/ethnic identification, degree currently
pursued, occupational goal, discipline, and institutions. pursued, occupational goal, discipline, and institutions.
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Questions?
Presentation and more
information about
FSSE & FSSE-G at
fsse.iub.edu
fsse@indiana.edu
abrckalo@indiana.edu
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