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LANGUAGE MAINTENANCE AND CULTURAL IDENTITY IN  

BRAZILIAN PORTUGUESE HERITAGE SPEAKERS 

 

Brazilians make up 1% of immigrants in the United States and this number continues to 

increase. Historically, Brazilians immigrated to the US in search of economic opportunities, for 

example, during periods of hyperinflation that followed the two-decade military rule in Brazil 

(Batalova 1). Today, one of the biggest challenges Brazilian descendant heritage speakers (HLS) 

face is maintaining their heritage language (HL) in monolingual environments. A HL can be 

defined as a language other than the dominant language that is spoken in the home, often without 

institutional, community, or formal support systems. A heritage language can also be defined as 

a language with which individuals have a personal connection (Fishman, Reversing Language 

Shift 362). Heritage languages are of utmost importance as “Language defines how one views the 

world, how they form their thoughts, with whom they identify, and what worlds are open to 

them. It is a precious, invaluable resource that is sought after by many people in a number of 

schools and institutions, an enviable asset” (Vallance 3). Hence, without one’s heritage language, 

they face disadvantages as well as miss part of their identity.  

In this study, I focus on Brazilian Portuguese (BPT), which is the national language of 

Brazil, the seventh most spoken language in the world and second most common romance 

language (Boyce). Those who successfully maintain their HL usually had access to a number of 

resources that facilitated the maintenance of their language skills. In the modern-day globalized 

world, speaking a second language or being bilingual creates new opportunities and allows one 

to preserve their connection to their heritage culture. There are several techniques and methods 

that have been shown to work in improving and maintaining fluency in a HL.  



 5 

This paper presents a collection of resources on this topic and compares and contrasts 

them to a small-scale study where BPT HLS are asked questions about their language habits and 

their language fluency. Of a total of eight participants, three were contacted for additional study 

and completed a borrowed-word assessment activity; they also answered questions based on my 

preliminary conclusions. The findings of the study offer insights into HL maintenance and the 

importance of factors, such as cultural identity and language perception. Using the study, I 

identify aspects like cultural competence, socialization, family support, formal instruction, 

language perception and language material consumption, and examine how they influence HL 

maintenance. Furthermore, I identify the impact that these aspects have on HL maintenance and 

offer suggestions on how to maintain a HL and how to overcome potential challenges in HL 

maintenance.  

 

THE CONNECTION BETWEEN CULTURAL IDENTITY AND HL  

One of the biggest driving factors supporting the maintenance of HL is its basic function 

as a link to a HS cultural identity. Cultural identity is defined by Rajeshwari Pandharipande as an 

umbrella term based on: 1) linguistic; 2) regional/geographic; 3) religious; and 4) racial/ethnic 

factors (261). Furthermore, according to Joshua A. Fishman, culture is complex and holds a set 

of symbolic systems, like knowledge of norms, values, beliefs, language, art, and customs, as 

well as habits and skills learned by individuals as members of a given society (Reversing 

Language Shift 15). Most importantly, language is one of the most prominent factors in cultural 

competence, since it is always used within a cultural environment and acts as a salient indicator 

of a group’s identity. With language playing such a prominent role in developing cultural 

competence, if one were to lack the linguistic ability, they would likely feel excluded from a 



 6 

culture. This exclusion from the culture could further manifest as a change in perception of the 

language and culture. For HS and native speakers (NS) alike, language plays a vital role in the 

development and expression of an identity (Phinney et al. 137).  

 The early stages of cultural identity and HL are often developed almost simultaneously at 

home during the language-learning phase. At-home support, although effective in early stages of 

HL acquisition, is, however, still limited (Okita 161). It is important that HL be used beyond the 

confines of the home to ensure proper identity and linguistic development as they are strongly 

connected to “the ways in which people situate themselves in the world” (Gee 40). Language can 

be seen as “an emblem of groupness” (Edwards 17) and a vector for culture. There is a symbiotic 

nature between HL and group identity, where the more included a HLS feels in relation to a 

group, the more likely the HLS is to learn and maintain the HL. Hence, group membership is 

important, because it ultimately contributes to the learning and acquisition of the respective 

group’s language (Tse, “Resisting and Reversing” 680) and “the identity of the HL speaker is to 

a large measure formed through his/her speech” (He 7). Furthermore, it is important to notice 

that the effects of the use of and fluency in one or more languages are not restricted to a single 

culture. The language uses of speakers of a minority HL and a majority language intersect, and 

their desire to identify with one or more languages has significant consequences to their feelings 

of inclusion in the different linguistic communities.  

Language also plays significant roles in schooling and friendship, which provide the basis 

for the formation of children’s identity. During the age of schooling (6 to 13 years old), children 

also begin to develop a desire to be included in groups (Maguire and Curdt-Christiansen 57). 

Inevitably, language molds identity formation during schooling. Usually, the schooling language 

is also the majority language, which can accelerate the loss of a HL. Pierre Bourdieu’s concept of 
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“linguistic marketplace” illustrates this phenomenon well. In schools, a specific language is 

usually preferred and valued over others and, as HLS learns the preferred language, they begin to 

exhibit behaviors similar to those around them. They ultimately adopt, to varying degrees, the 

cultural and linguistic beliefs and values of the majority language. There is an absorption of the 

language and culture deemed most valuable by the HLS (Maguire and Curdt-Christiansen 56).  

Similarly, the concept of language ideology functions as a bridge to connect small 

linguistic practices to a greater social structure (Woolard 11). The frequent interplay of linguistic 

practices within the societal structure results in the development of salient identities (Reyes 32) 

and establishes in the individual certain beliefs and attitudes towards a language. Language 

ideology and social relations are mutually constitutive (Woolard 10). As a consequence, an 

individual’s linguistic performance is strongly influenced by those around them. Hence, if a HLS 

is in a monolingual environment where a majority language is spoken, it is most likely that the 

HLS will adapt their speech, beliefs, cultural identity, and values to that of the majority 

language. From this it can be concluded that cultural and linguistic perception arises from 

socialization experiences within the family and as a member of a unique established community, 

which eventually builds into one’s self-definition.  

 

HLS AND HL MAINTENANCE 

In my study, I sourced a total of eight individuals who self-identified as BPT HLS. A 

total of four of the HLS were born in Brazil and lived there for five, seven, eleven, and more than 

twenty years. The other four HLS were born outside of Brazil (three in the USA and one in 

Germany) and never lived in Brazil. Study participants were sourced by sending out a flyer with 

a google-form survey QR code link through several Indiana University Bloomington campus 
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departments and by directly contacting HLS known to the author. The survey contained a total of 

twenty-five questions (included as an appendix to this study) consisting of short-answer, yes-or-

no questions, as well as multiple choice questions, all investigating language use. Overall, there 

were some surprising and some expected results.  

Portuguese Language Use 

Out of the HLS sample, five individuals reported they use Portuguese daily and three 

reported to use BPT at least two or more times per week. All individuals use Portuguese with 

their family, five use Portuguese with their relatives, two with their friends and only one 

individual used it for their employment. Therefore, all participants of the study have some level 

of Portuguese language and use, which is important for analyzing HL maintenance strategies.  

It is relevant to notice that HL level was not precisely quantified and that I based 

language level on self-report, since in this study I was more interested in self-perception of the 

HL. This is because I focused on the maintenance of the HL, the frequency of use, and how these 

two factors relate to an individual’s perceived HL level of fluency. I opted for collecting data 

such as years of language instruction as a general indicator of HL level. Furthermore, I was 

interested in language maintenance in general, rather than in precise language-level achievement. 

For example, my study is interested in situations where perhaps an individual with a low-

language level, who reads BPT every day and is very interested in BPT, may generally maintain 

their HL, while someone with a higher starting level of BPT, who has a negative perception of 

BPT and never uses it, may fail to maintain the HL over a prolonged period of time. Although 

both individuals are HLS, they vary in HL level, use, and perception, among other aspects. 

Understanding such aspects that influence HL maintenance can aid HLS, and potentially their 

children, in maintaining a HL.  
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In my study, results suggested a correlation between the way that HLS learned BPT with 

their self-identified ability in expressing themselves in BPT and their positive feeling towards the 

language. Both variables were self-reported and measured using a scale of one to ten. All 

participants had generally positive sentiments towards BPT, but expressed varying degrees of 

difficulty in BPT expression. Regarding how HLS learned BPT, I found three groups: 1) 

simultaneous bilingual, where two language systems are developed simultaneously within a 

single context; 2) sequential bilingual (Before), where BPT is developed before English; and 3) 

sequential bilingual (After), where BPT is developed after English.  

 

Figure 1 shows the relationship between an individual’s positive feeling towards HL and difficulty in 

expressing HL. Individuals are grouped based on bilingualism type. Values (y-axis) are based on a self-

reported scale between one and ten.  

 

 The inverse relationship between positive feelings towards the HL and the difficulty 

expressing the HL is expected, when considering the potential influence HL expression has on 

cultural identity and language perception and vice-versa. The more positive the HLS feelings 

towards BPT, the greater the desire to learn the HL, while the more difficulty a HLS has in 

expressing their thoughts and feelings in their HL, the more negative perception they will 

0
1
2
3
4
5
6
7
8
9

10

Sequential bilingual
(Before)

Simultaneous bilingual Sequential bilingual
(After)

Sc
al

e 
R

at
in

g

Figure 1, BPT Positive Sentiment and Expression 
Difficulty Based on Different Bilingual Classes

Positive Feeling Towards HL Difficulty Expressing in HL



 10 

develop of the HL and its respective culture. A HLS sentiment towards HL and their ability to 

express interact in a two-way street sort of influence. This was mentioned by one of the 

interviewees: “I am very glad I speak it [BPT] regularly, because I don’t think I would feel 

Brazilian if I could not communicate with Brazilians and Brazilian culture through tv and media, 

as well as when I am there visiting.” The salient aspect of feeling Brazilian is directly dependent 

on the ability to communicate effectively with Brazilians and Brazilian culture through media, as 

well as with the frequency of visits to the country. This is accurate and in accordance with Figure 

1 and with what is explained in the literature with respect to the relationship between cultural 

identity and HL.  

 

ADVANTAGES OF HL MAINTENANCE 

Benefits of bilingualism in the context of a HL range from social and cultural advantages 

to economic and employment-related opportunities. Bilingualism itself is advantageous and 

provides cognitive benefits (Baker 167). As Ellen Bialystok explains, 

Beginning with children, early studies showed that bilingual children performed 

better than monolingual children on metalinguistic tasks that required controlled 

attention and inhibition. The research with children has shown that bilingual 

children develop the ability to solve problems that contain conflicting or 

misleading cues at an earlier age than monolinguals. (5) 

Additionally, according to Teresa LaFromboise et al., ethnic minorities with bicultural 

competence achieved by maintaining a HL have higher self-esteem, confidence, physical health, 

and psychological health than those who do not develop bicultural competence (401). 

Furthermore, those who develop bicultural competence skills will outperform their monocultural 
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counterparts in vocational and academic endeavors (LaFromboise et al. 402). According to 

Wallace E. Lambert, those who have maintained their heritage language and culture are more 

adept at adapting to US society because of the greater self-comfort with their identity (13).  

Aside from bilingualism offering several advantages, it is important to notice that these 

gained benefits serve as an additional incentive to improve even more one’s fluency in a HL and 

to develop an even more positive perception of the HL. A positive perception of the HL acts as 

an incentive to maintain the HL and further builds self-esteem and confidence, which is critical 

in improving language fluency. Furthermore, HL development can be an important part of 

identity formation and is critical when building a sense of identity. The stronger the speakers’ 

HL, the deeper their knowledge of cultural values, ethics, and manners. HL knowledge also 

allows for interactions with other HL speakers, which builds ethnic and cultural pride.  

Despite these benefits, the HL of a large portion of immigrants rarely continues past a third 

generation (Portes and Hao 890), hence it is important to highlight the benefits and provide 

opportunities for HL maintenance.  

Portuguese Language Perception 

 The bilingual advantage was widely recognized in the study responses. Study participants 

of BPT as a HL expressed that it was easier and quicker to learn other Romance languages: “I  

think being able to speak Portuguese has given me more dexterity in being able to learn a new 

language faster, and to understand other languages, regardless of if I have learned that language.” 

Some expressed academic and cultural advantages. In one response, it was also expressed that 

speaking the HL afforded a participant privacy when speaking to their mother: “I can also speak 

to my mom privately in Portuguese if need be. My sister is less versed in Portuguese so in that 

sense she may be a little less advantaged but not much.” One particular HLS mentioned an 
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instance where knowledge of the HL allowed them to understand and process a chemistry-related 

question in class: 

Also, due to Portuguese and Spanish having so much Latin influence, I am 

usually able to pick up on Latin roots in certain English words and start to 

determine what they could mean (for example, my Chemistry professor asked our 

class where we thought formic acid came from, and since formic looks and 

sounds a lot like formiga, I was able to correctly guess ants). 

The ability to understand BPT affords one the ability to comprehend other similar vocabulary 

that comes from Latin. This alone can aid in understanding and remembering complex scientific 

vocabulary or scientific names. Furthermore, the HL knowledge aided another interviewer in a 

cultural experience aspect: “We have the advantage of being open to a new culture other than our 

own, which is a very enlightening experience.” Speaking BPT allows the HLS to not only 

understand Brazilian culture, but to also partake in cultural activities. Furthermore, the positive 

feelings associated with discovering more about a heritage culture is much greater than 

discovering or learning more about a culture to which the HLS has no connection. Aside from 

personal growth, speaking a HL that is shared across family members can help build stronger 

familial bonds. Fluency in BPT also guarantees the ability to understand some Spanish and other 

Romance languages. This helps connect BPT heritage speakers with other Latinos, who share 

similar circumstances or cultural aspects with BPT heritage speakers, as the following 

interviewee recognizes: “I would also think I have an advantage in speaking Spanish as well and 

connecting with other Latinos here in the US.” 

 Overall, the participants in the study identified advantages in bilingualism pertaining to 

all the previously identified aspects, excluding employment opportunities. Interestingly, the two 
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participants who had the highest rated HL level for the study did not believe they had any 

advantages due to their ability to speak a HL. This is perhaps attributed to the fact that they both 

were born in Brazil, lived upwards of seven years in Brazil, and received Portuguese instruction. 

This perhaps differentiated how they perceived BPT advantages as both individuals most likely 

did not notice a substantial change in their fluency in BPT and its correlation with increased 

advantages over a relatively short time. This perhaps is similar to asking a native speaker if they 

believe it affords them advantages to speak their native tongue. Of course, there may be 

advantages, but the native status could potentially affect their ability to note advantages related 

to bilingualism.  

 

CHALLENGES TO MAINTAIN BILINGUALISM 

Since the perception of a HL and the cultural identity conjoined to it is so critical in the 

maintenance of the HL, negative attitudes towards a HL can pose challenges. Political and social 

attitudes toward bilingualism heavily influence and challenge the ability of families to raise 

children bilingually (Cummins, “A Proposal for Action” 586). A need for consistent use while 

learning a HL means it is important to have a support network comprised of family, school, and 

social entities (Cho 381). The social aspects of ethnic and social identity (Okita 230) or the 

prestige or value of HL (Garrett, Coupland and Williams 212) may pose challenges and 

sometimes lead to backlashes against bilingualism, because of the undervaluing or negative 

views about certain HLs. One such example is the 1998 California Proposition 227, which 

limited access to bilingual programs in California. In 2006, the SA 4064 was amended to Senate 

Bill Number 2611 and declared English the national language of the United States, therefore 
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establishing prestige to the English language and devaluing other languages also spoken by US 

citizens.  

 Additional language policies in US public education include the No Child Left Behind, 

which mandates that students annual progress reports be based on written standard English 

assessments. Policies that emphasize English in mainstream education at the expense of student’s 

home languages may discourage parents and children to keep their HL. This is described by 

Ofelia García: 

Characterizing as semilinguals those who engage in naturally occurring 

translanguaging practices contributes to the linguistic stigmatization and 

language-shaming that is responsible for the academic failure of many bilingual 

children who are members of minoritized groups. Identity plays an important role 

in the investment of learners to develop their bilingualism and to engage in 

schools. (47) 

Policies that emphasize English in mainstream education have a significant impact on the use of 

HLs, since children of all ages notice a status differential between their HL and English. 

Consequently, HL loss may be accelerated significantly (Tse, Why Don’t They Speak English? 

43). Numerous studies have also shown that there is a rapid loss of HL fluency once children 

attend schools that do not support the HL language (Cummins, Language, Power and Pedagogy 

73). Studies on language maintenance and language shift show that when immigrants adopt a 

host language in contact situations, it is essentially inevitable for this language to become the 

first language of their subsequent generation (Fishman, Reversing Language Shift 397).  

It is important to recognize the main challenges that affect maintaining and passing HLs 

to subsequent generations, in order to develop plans and programs to ensure successful HL 
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maintenance. In my study, I observed a potential difference between HLS who received formal 

HL instruction during their elementary education compared to those who only received formal 

HL instruction during their university education.  

Portuguese Maintenance Challenges and Formal Instruction 

In the study, I asked participants to report on a scale of one to ten their difficulty of 

expressing themselves in BPT, with “one” referring to no difference from English, and “ten” 

referring to being unable to express themselves. I also asked participants to report their years of 

formal instruction in BPT, if they received formal language instruction, how frequently they visit 

Brazil, and their self-reported BPT level (poor, good, great or perfect). Two participants 

mentioned having less than one year of language instruction at the elementary level; they had a 

rating of “two” for language expression difficulty and reported their BPT level as good or great. 

There were also three participants who reported only having received BPT formal instruction in 

university; they reported having two, three, and four years of formal BPT instruction and rated 

their language expression difficulty of “six,” “seven,” and “five,” respectively. These three 

participants reported having good BPT. Additionally, there were two participants who reported 

receiving three and five years of early elementary formal instruction, and reported “seven” and 

“one” as their level of language expression difficulty, respectively. One participant reported great 

BPT level and the other participant reported a perfect level of BPT. Finally, one participant 

reported receiving formal BPT instruction from pre-elementary to post-grad and reported a 

perfect language level with a “one” BPT expression difficulty.  

The results seen in the study illustrate how consistent formal instruction in BPT can help 

a speaker maintain BPT. Unfortunately, not everyone has the opportunity to receive BPT formal 

instruction from a young age. In situations where the participant had received formal instruction 
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during their elementary or pre-elementary, they had developed varying degrees of BPT 

expression difficulty and varying levels of self-reported fluency. Meanwhile, those who received 

formal instruction in university had on average three years of instruction and consistently 

reported good to great BPT levels. It is possible that the variations of language levels among the 

participants who received BPT in elementary school have to do with different opportunities to 

maintain BPT fluency. Variations in the current BPT fluency of the participants highlight the 

potential influences that different variables play in the development and maintenance of BPT. It 

is important to note that participants who received formal instruction during elementary school 

were all born in Brazil, while those who received formal instruction at the university level were 

born in the US. In general, participants who received formal BPT instruction during elementary 

school and the university had similar levels of language expression difficulty (with elementary 

instruction individuals reporting lower BPT level). I also noticed that frequent visits to Brazil 

helped participants maintain a certain level of fluency, due to their increased language exposure 

and immersion. Furthermore, almost all participants also mentioned using BPT at least 10% of 

the conversation time at home, with most reporting percentages in or above 80% of home 

conversation.  

Interestingly, it seemed that current formal instruction (as most of the HLS who received 

university formal instruction are current university students) aided and prompted HLS to report 

higher language level than Brazil-born HLS who are not currently receiving formal language 

instruction. This suggests that, regardless of the actual language proficiency, perceived language 

level is higher for those receiving current formal language instruction. This shows the 

importance of formal language instruction not only in regard to learning but also to possessing 

confidence in applying the language.  
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METHODS TO MAINTAIN A HL  

There are several techniques and methods that have proven to have varying levels of 

effectiveness in maintaining a HL. One of the most critical components is a HLS’s connection 

with family members who also speak the HL, which encourages and fosters bilingualism (Baker 

94). The home environment has shown to be critical for early HL acquisition. Joshua A. Fishman 

states that the home environment and language habits are the most critical indicators for 

maintaining HL through the generations (Reversing Language Shift 341). Parents also affect their 

children’s exposure to the HL via the use of it at home or by locating outside opportunities for 

children to use the HL. Parents can also sometimes opt to have their children attend HL-specific 

schools or programs or to visit the country or countries where the HL is spoken (Tse, “Resisting 

and Reversing” 681). Furthermore, consistency is a must, as shown in the study by Sandra R. 

Schecter et al., who investigated maintenance of Spanish in Latino communities in San 

Francisco. Schecter et al. state that “successful bilingualism is not the result of a one-time 

decision but of a series of choices that serve to affirm and reaffirm the commitment to the HL” 

(276). For example, if a parent opts to promote the maintenance of a HL among their children by 

using only the HL, it helps if s/he uses the HL consistently to help establish commitment to the 

HL. One example of consistent HL use is in the One Parent One Language (OPOL) method, 

which involves one parent speaking only one language to the children and the other parent 

speaking only another language. Parental language use, travel to the HL country, and exposure to 

HL media are extremely beneficial in HL maintenance and they are especially important when 

there are no bilingual or dual-language education programs available in local schools (Cho 370).  
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Even with bilingual schools or an early introduction of the HL, it is unlikely that a HLS 

can use the HL as a dominant language or maintain equal proficiency to the dominant language 

while living in a society that speaks a different language. This is explained by Susanne Döpke: 

By no means does the simultaneous acquisition of two languages ensure equal 

proficiency in both languages, or what is called “balanced bilingualism.” On the 

contrary, one language usually dominates. This is due to the roles which the 

languages play in the bilingual’s life: a language which is used in a wide variety 

of contexts tends to become dominant over a language which is used less often or 

in less significant circumstances. Such is the case where people speak one 

language is school, at work, in contact with members of the wider community, but 

speak another language at home and with close friends. In fact, many people in 

our predominantly monolingual Western societies who were exposed at home to a 

language other than the language of the majority acquire good comprehension of 

the minority language, but never learn to speak it, or they forget their rudimentary 

productive skills long before they enter adulthood. (3) 

Despite the unlikeliness of a HLS’s HL reaching the proficiency of the dominant language, it is 

still important to maximize the use of a HL in various part of a HLS’s life in order to maintain 

the HL and to help develop identity and comfort in HL use. This use of the HL includes but is 

not limited to use within family, friends and most critically within school.  

Some immigrant communities have developed and established supplementary community 

schools that help to maintain their original languages and cultures. These schools are important 

for shaping the identities of children (Fishman, “Ethnic Community Mother Tongue Schools” 

373) and are also effective as they follow the two-way street model (LaFromboise et al. 406), 
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and encourage a partnership among the minority and majority language groups. According to the 

two-way street model, instead of the minority group linearly developing cultural competence in 

the majority culture, the majority and minority culture develop competence in each other’s 

cultures. Parental or familial support is critical in maintaining a HL, as for many HLS their 

primary source of HL is their parents. A HL can also afford a family a connection across a 

shared HL and culture.  

Parental Support in Portuguese Maintenance 

All but one HLS mentioned that their parents support and encourage their maintenance of 

the HL. One HLS stated that it was unknown whether or not their parents supported their HL 

maintenance. Most of them appreciated the parental support in HL maintenance. One HLS 

mentioned that they use Portuguese only when alone with their mother: “I speak Portuguese at 

home when I am with my mother, and English with my father and others I speak to on a daily 

basis due to the fact that they do not speak the language. I also only speak Portuguese when I am 

alone with my mother, so that others do not feel left out.” In this instance, the HLS has 

developed a HL connection to the mother and only speaks BPT with the mother. Hence the 

mother is the primary source of HL. Similarly, all other participants mentioned their mother or 

parents as the primary communicator and source of the HL. This highlights the key role that 

parents play in the HL maintenance of the HLS. Siblings and relatives came shortly after parents 

as the primary sources of HL communication. In addition, six out of eight of the HLS knew or 

had friends who spoke other heritage languages. Being in an environment with other HLS can 

make a HLS feel less excluded and prevent the need of sacrificing the HL to assimilate to 

monolingual society.  
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CULTURAL AND LINGUISTIC SOCIALIZATION 

Socialization in the heritage culture (HC) is the process of learning to behave in a way 

that is acceptable to particular societal norms associated with the HL, which is a critical aspect in 

language acquisition in children. Language acquisition is a component of children’s HC 

socialization process. Educational support systems can aid in HC socialization, but these are not 

always available, and socialization falls strongly on the family. Children’s interactions with older 

or more experienced speakers allow young children to practice linguistic and social skills which 

are also crucial for cultural identity development.  

Socialization in one or more HCs can be instilled biculturally, in the case of HL speakers, 

by using the OPOL method (Döpke 13). In scenarios such as these, spousal and family support is 

a must for developing and maintaining bilingualism in a family. A child’s family is the primary 

socializing influence in a cultural context (Okita 90). Hence it is important that parents consider 

HL maintenance in the household to ensure the HL and cultural identity become established from 

a young age. Furthermore, children do not spontaneously acquire two languages just because 

their parents can speak another language (Okita 174). Therefore, in order to develop 

bilingualism, it is critical for the caretaker to invest effort and time, especially if there are no 

educational or HL support entities. 

The media and recreational activities are other sources of socialization and language 

acquisition that are sometimes overlooked. Strong proficiency in the HL is often closely related 

to how much access and interest speakers have in HL reading materials (Tse, Why Don’t They 

Speak English? 37), which come from print or web sources. From socialization, children can 

learn cultural values, beliefs, attitudes, and norms (Garrett and Baquedano-López 342). These 
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aspects provide a crucial foundation for the HL and the development of a cultural identity 

associated with the HL.  

The Role of Socialization in Language Preservation 

In the study, all participants reported reading in BPT. Overall, three participants reported 

reading daily, four reported reading weekly, and one reported reading monthly. Participants also 

reported hours of exposure to BPT: One participant reported being exposed to BPT for 

approximately five hours per day, three participants reported four hours, one reported three 

hours, and three reported one hour. In general, from these self-reported results, it can be seen that 

all participants had some level of Portuguese exposure and all read materials in Portuguese, with 

the majority reading weekly. Consistent exposure and reading in the HL helps in language 

maintenance and all participants, as a result, had considerable fluency in BPT. Furthermore, 

participants reported using their BPT regularly with family and relatives. One participant 

mentioned professional exposure and family exposure in BPT: “I speak English majority of the 

time, but often speak to my mom and grandparents in Portuguese. I also communicate in 

Portuguese for my job, which is where I get most of my professional exposure.” Another 

participant mentioned conversations on Facetime and other virtual connections with family: “I 

speak Portuguese with my family through Facetime calls on a daily basis.” Additionally, 

another participant mentioned using BPT with family and relatives in Brazil: “I speak 

Portuguese with my boyfriend, family, relatives in Brazil, and family friends in Brazil.” 

 This relatively constant oral exposure and use of BPT, alongside regular reading, are 

likely to support and encourage the maintenance of the HL. Furthermore, the combination of 

reading and socialization helps the HLS to develop strength in both oral and reading fluency. 

Therefore, having a variety of methods of using the HL can help a HLS to be well rounded in 
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different aspects of the HL. Furthermore, consuming a variety of forms of BPT can help in 

expanding a HLS’s BPT vocabulary repertoire. In that regard, some participants that reported 

reading BPT weekly or less expressed difficulties in being confined to basic vocabulary by 

stating “I’m kind of confined to basic level vocabulary.”  

 One participant also reported lacking technical vocabulary: “I don’t have a very 

technical vocabulary (for example, I am a biology major but would have a difficult time trying 

to explain concepts to my Brazilian grandparents) and I don’t understand some sayings.”  

This could potentially be the result of lacking vocabulary due to the limited consumption of 

reading materials about the subject in BPT. It is important to note that even if a HLS has a 

low difficulty in expression, s/he may still have difficulty in expressing technical subjects. 

Therefore, it is important that HLS seek reading and other language materials relating to their 

subjects of interest and based on the use and application of their vocabulary.  

  

LOSS OF HERITAGE LANGUAGES 

 An individual’s perception of the HL can determine his/her motivation to maintain and 

partake the HL and the culture associated with it. In this respect, parents’ and peers’ values and 

attitudes contribute to forming an individual’s ethnic identity. This is especially true for 

adolescents. Ethnic affirmation is important for forming a self-image because people value 

membership in their groups and derive self-esteem from belonging. Furthermore, the choice to 

use or not to use a HL in the home can reflect one’s acceptance or rejection of the parents’ ethnic 

identities (Schecter et al. 264). An important factor in children’s active commitment to 

maintaining their bilingualism is their identification with the ethnicity of the HL. Lambert 

mentions four possible ways that HS adjust to societal demands: 1) The child rejects the heritage 
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language and culture; 2) The child rejects the language and culture of the wider/dominant 

society; 3) The child becomes an individual without affiliation either to their own culture or that 

of the wider/dominant society; and, finally, 4) The child becomes comfortably bilingual and 

bicultural and capable of participating fully in both cultures (46). Adjustment number four 

promises the greatest benefit. Despite this, children and adolescents have a desire to belong to a 

group and if their society does not accept their HL or culture, they will hide it (Cummins, 

“Bilingualism and Special Education” 377). Biculturalism is based on the possibility that an 

individual knows and understands two different cultures and can alter his or her behavior to 

adapt to differing social contexts and does this while maintaining a sense of belonging in two 

cultures without compromising his or her sense of cultural identity (LaFromboise et al. 403). 

However, proficiency in a language does not equal knowledge of a culture. Thus, it is important 

to maintain and develop both language and cultural understanding to ensure the attainment of a 

deeper more complete biculturalism.  

 To maintain a HL, it is very helpful that a cultural identity approach is undertaken with 

familial support and HL application outside of the home. As showcased in the results discussed 

in more detail below, consistent formal instruction, language use at home with parents and other 

family members, as well as a strong emphasis on cultural identity help to maintain a HL despite 

the challenges associated with this process. Teaching the importance of developing the cultural 

identity associated with HL is also a fundamental basis of HL maintenance and/or acquisition. 

Critical Factors for Language Maintenance 

Overall, in the study and literature review I found several aspects upon which HL 

maintenance is dependent. Firstly, a HL is one of the most prominent factors in cultural 

competence because it is used within a cultural environment and acts as a salient indicator of 
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group identity. Cultural identity and HL (in this case, BPT) is developed almost simultaneously. 

Because language is strongly influenced by one’s environment through socialization, it is 

important to offer linguistic experiences that allow a HLS to be immersed in the BPT HL such as 

language schooling or cultural activity involvement. This also aids in socialization in the 

respective culture and allows HLS to develop social skills, including language, in the respective 

HL environment. Family support for HL maintenance and consistent use of BPT in the home 

environment are also critical for HL maintenance. Furthermore, the perception a HLS has 

towards their HL contributes to maintaining their HL and influences the choices they make 

relating to their HL. One way a positive HL perception can be instilled is by the HLS 

recognizing bilingual advantages or having a positive perception of the HL culture. Media and 

reading consumption of HL also has the potential to enhance the HLS’s ability and fluency in 

aspects of the HL other than reading. These resources also allow the gain of vocabulary in BPT. 

Reading materials can also enhance interest specific areas of vocabulary that a HLS may not 

obtain through regular socialization.  

 

FOLLOW-UP STUDY 

After reaching the initial survey’s findings, it was decided that additional data would help 

to support my conclusions. Therefore, three participants from the original study were interviewed 

orally, in a virtual mode. The interviews took place over fifteen minutes, during which 

participants were asked to complete a borrowed-word assessment exercise and comment on 

several aspects relating to conclusions of the initial survey. In general, I asked participants about 

the importance of family, cultural connection, as well as language perception and consumption in 

maintaining BPT as a HL.  
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Some of the conclusions aimed to be expanded using the follow-up interview data are:  

• Home, family, and community support is critical for HL acquisition.  

• Language is a key to culture, group acceptance, identity, and socialization.  

• HL prestige/value and societal views challenges HL maintenance.  

• Language perception, expression, and confidence increase post-formal instruction. 

• Higher host country visit frequency helps in HL maintenance. 

• Consistent HL use and/or OPOL method helps to maintain HL.  

• Parents are key communicators of HL.  

• HL alternative media, supports HL proficiency and vocabulary.  

• Parental language use, travel to the HL country, and exposure to HL media supports HL 

maintenance.  

• Ethnic affirmation and self-image are important for HL maintenance. 

 In the initial interview, participants self-reported using borrowed words from English, 

but there was no clear correlation or trend in the data. Furthermore, it is difficult for 

participants to be self-conscious of borrowed-word use and borrowed-word use may vary by 

situation, topic and other factors. Hence, in the follow-up interview, participants were tested 

by asking them to complete an exercise composed of three parts. In each part, the interviewer 

communicated in English and asked the interviewee to respond in BPT. In Part 1, participants 

answered the questions: “What is your favorite class? What is your least favorite class? What is 

your Tuesday routine from getting up in the morning to going to bed? Include times that you do 

activities as well.” The objective of the question was for participants to talk about their 

experiences in school, which is a topic they would be most likely to use English words while 

describing. This is because school and classes are something they usually experience in 
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English. For Part 2, participants were asked to answer: “Can you tell me about your last trip to 

Brazil? What was your favorite thing to do? Your least favorite thing to do? What you miss 

about it? When you plan to go back and what you plan to do? These questions were related to 

Brazil and would be a topic that participants would have experienced in BPT. In both parts of 

the follow-up study, participants used almost no borrowed words. Participants used lots of 

pauses while answering in Portuguese. Participant 2, in particular, used very simple phrases to 

respond. This perhaps means that participants were successful at avoiding borrowed-word use 

by circumventing English words and opting for BPT vocabulary they were most familiar with. 

Meanwhile, in Part 3, participants were asked to describe 15 unique aspects about a picture as 

quickly as possible. All three participants used English borrowed words more than once 

during this activity.  

 

Figure 2: Picture that participants were asked to describe in Part 3 of the follow-up study. Each 
unique detail of the image is indicated with a number.  
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 Participant 1 used a total of five borrowed words and three circumventions. In Object 

1, the participant referred to the drink as something which is a general term and could be 

considered a circumvention in this case. For Object 5, the participant used the English word 

“mice” in place of the BPT word, which is a clear use of a borrowed word. Additionally, for 

Object 5, the participant had also expressed they were not sure what that was, suggesting they 

did not know the proper vocabulary to describe the object. For Object 9 ,the participant used 

both the borrowed word “wrist” and a circumvention of braço. Later the participant also 

admitted they did not remember the word for “wrist” in BPT, so they first used “wrist” and 

then used braço. For Object 7, the participant avoided using the borrowed word “pencil” by 

describing it as a coisa com que você escreve. Furthermore, the participant also used the 

borrowed English words “submarine,” “goggles,” and “skydiving” to describe Objects 10 and 

13. The use of borrowed and circumvented words by Participant 1 are mostly in regard to 

specific vocabulary that may not be commonly encountered in daily conversation or during 

formal instruction.  

Participant 1’s responses with borrowed words:  

Object 1: O cachorro está bebendo alguma coisa. (circumvention) 

Object 5: Eu não sei muito bem, parece que ela está dançando talvez com o mice. 

(borrowed word) 

Object 6: É um animal (circumvention) vestindo um chapéu. 

Object 7:  Ele está pulando. Ele esta em cima daí, eu não se como falar, a coisa 

com que você escreve. (circumvention)  

Object 9: O homem tem três relojos no wrist, no braço. (circumvention & 

borrowed word) 
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Object 10: Tem um submarine dentro da piscina e o menino tem dois pares de 

goggles. (borrowed words) 

Object 13: A criança está skydiving. (borrowed word) 

When asked about the use of borrowed words, Participant 1 responded saying that: 

I use a borrowed word when under pressure like if I’m speaking in class and don’t 

want to sit there and think of the Portuguese word or if there is a time constraint. 

If I am speaking to my grandmother, they may go over the process [of thinking of 

the Portuguese word] more thoroughly and not just choose the first thing that 

comes to mind. If I do not know the certain word, then I definitely circumvent and 

use a different word. One of the hardest things for me to remember are like 

specific names for animals or like certain parts of the body and, in those 

situations, I definitely resort to borrowed words or circumventing.  

Circumventing or code-switching (using words borrowed from another language) occurs mostly 

with words that are uncommonly used. The use of borrowed words in class or under time 

constraints suggests that borrowed words arise under pressure, while circumvention arises under 

an ample or non-pressure environment with limited vocabulary. This differentiation in borrowed-

word use explains why participants did not use any borrowed words during Part 1 and Part 2 of 

the assessment, but used borrowed words at a higher frequency of borrowed words in Part 3, 

when under pressure. It is likely that participants used circumvention in the first two parts of the 

assessment, as responses did not require the knowledge of precise vocabulary, like in Part 3.  

 Participant 2 completed the exercise using fourteen borrowed English words and one 

circumvention. Participant 2 used borrowed words like “lawn chair,” “diving board,” “rats,” 

“walrus,” “shark,” “ice skating,” “submarine,” “seagull,” “octopus,” “doughnut life ring,” and 
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“mustard.” Of these words, five were borrowed by both Participants 1 and 2. This further 

supports that these vocabulary words may not be commonly encountered, and the time restraint 

prevents effective circumvention of all words.  

Participant 2’s responses with borrowed words:  

Object 1: Cachorro sentado numa lawn chair. 

Object 2: Princesa subindo em uma diving board. 

Object 5: Menina dançando com rats. 

Object 6: Walrus tocando guitarra. 

Object 7: Menino em um diving board similar a um lápis. 

Object 8: Shark  

Object 9: Homem nadando com relógio no arm. 

Object 11: Menina ice skating.  

Object 12: Submarine  

Object 13: It’s a seagull. 

Object 14: Um octopus em cima de uma cadeira com um donut life ring.  

Object 15: Mulher sentada com mustard no braço dela. 

 Participant 2 had the highest number of borrowed words. When asked about their use of 

borrowed English words and how to maintain their BPT HL, they responded as such: “Speaking 

specific to a specific scenario, generic words that I hear with frequency I can remember but in 

cases like Portuguese class I feel is very specialized, and I feel bad using borrowed words. I do 

not read a lot and I think reading can help me with vocabulary.” This suggests that Participant 2, 

having limited speaking experience and not having engaged in alternative forms of media, 

lacks a variety of vocabulary, which in turn results in a higher rate of borrowed words. 
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Interestingly participant 2 was able to successfully use simple vocabulary with no borrowed 

words during the first 2 parts of the borrowed-word assessment.  

 Participant 3 had no borrowed words during any part of the assessment. When asked 

how they consumed BPT and in what forms, s/he responded: 

I really like to watch novellas and I used to really like to read revistinha da 

Mônica [a popular cartoon] when I was little. I watch or read other things in 

Portuguese and take Portuguese class and do readings for my class, I speak to 

my mother, my boyfriend, my family in Portuguese too. Yeah, I mainly talk to 

my mom in Portuguese and watch novelas [soap operas] when I have time.  

The consumption of different forms of media perhaps has allowed Participant 3 to expand 

their repertoire of vocabulary allowing them to be able to complete the borrowed word 

exercise with no English. Such fluency was not seen in the other participants. It is also 

important to note that Participant 3, aside from completing class assignments in BPT, reads 

and watches material in BPT by choice. This also suggests a positive perception of BPT and 

an active choice to engage and appreciate BPT.  

 

HL PRESTIGE AND SOCIETAL CHALLENGES FOR HL MAINTENANCE 

 When asked about bilingualism, Participant 1 recognized it as being very important: “I 

think it’s super important. Globalization, proximity to South America can enhance quality of life 

economically, culturally, and socially.” However, when asked to comment on the prestige and 

value of BPT, Participant 1 said that BPT was less prestigious than European languages like 

French or German, and referenced and compared BPT to Spanish: “There is a status difference in 

Portuguese relative to European languages. Spanish is highly valued but low prestige. German or 
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French are more prestigious. European languages are more impressive.” The supposedly high 

value of Spanish versus the low prestige of Portuguese is attributed by Participant 1 to the fact 

that “a lot of people speak Spanish but not so many people speak Portuguese.” This would make 

Portuguese a low prestige language, but, according to Participant 3, BPT “is very useful because, 

even though very few people speak Portuguese compared to Spanish, it is similar enough to 

where you can easily learn other languages like Spanish.” This means that even though BPT is 

not considered of high value by these speakers, because of its similarities with other languages 

like Spanish, it can be of some value. Prestige wise, BPT as a language has little to no 

connotation according to the participants, but the Brazilian culture with which it is associated, as 

mentioned by Participant 1, has some connotations (that can be considered both negative and 

positive) as being “laid back and liking to party.” 

 

LANGUAGE PERCEPTION, EXPRESSION, AND CONFIDENCE IN POST-FORMAL INSTRUCTION 

In order for someone to want to speak a language, it is important for him/her to be 

comfortable in the language and to not feel marginalized. In the case of Participant 1, they don’t 

feel marginalized as they lack any experience to make them feel that way: “I do not feel 

embarrassed or marginalized, as I have not had a professional experience where they have 

marginalized me. I do not really use Portuguese a lot or in public.” In contrast, Participant 2 

mentions: 

I feel personally embarrassed because I am a heritage speaker, I feel like I speak 

particularly poorly. I go so long without speaking, but in Brazil I can pick it up 

quickly, the framework is deeply rooted, but when in Brazil it brings it back. I felt 
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like I was misrepresenting the language by speaking Portuguese, but now, with 

classes, it feels more comfortable.  

Participant 2’s response highlights three components: 1) Having a negative language perception 

of their level made the participant feel like they were misrepresenting the language and 

consequently not want to speak BPT; 2) They felt, as a heritage speaker, that the participant’s 

identity was not being met since the language component of the identity was lacking, and this 

prevented the participant from feeling as part of the culture; and 3) Language instruction elevated 

the comfort level of the participant and made them more comfortable speaking BPT.  

 

LANGUAGE AS A KEY TO GROUP ACCEPTANCE AND SOCIALIZATION 

 Being able to speak the language is a big critical component of the connection that a HLS 

has with their culture and hence their identity development. Participant 3, when asked about 

culture connection and activities related to the HC, explained the following:  

I really like to speak Portuguese. Speaking Portuguese makes me feel like I am back 

in Brazil with my family. I have a lot of relatives that I miss and it is important for 

me to be able to talk to them. I also really like novelas and I guess that it is part of 

culture, so for me to be able to watch them and understand them, I need to speak 

Portuguese. Now, I also help with teaching Portuguese, so I am using it for 

something that I would not normally do.  

Having such a strong dedication to BPT has allowed Participant 3 to become involved in cultural 

activities, like teaching BPT and watching novelas. These two components are aspects of 

Brazilian culture that helped to develop their identity and socializes them to Brazilian culture. 

Without BPT fluency, these cultural activities would not be fully accessible. Furthermore, 
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Participant 1 also mentioned having partaken in Capoeira: “I did Capoeira for around three years. 

It was the biggest thing that helped culture wise. Singing songs helped me with learning the 

language.” Participant 2 also was involved in a language table called Cafezinho: “I went to the 

Cafezinho where I got to practice Portuguese. It basically gave me an outlet to speak Portuguese 

with people like me.” Engaging in such cultural events helped give opportunities to both 

participants to use BPT in songs or in conversations, and allowed them to socialize and be a part 

of the HC, two things that play a critical role in identity development and are important in HL 

maintenance.  

 

SUPPORTING METHODS FOR HL ACQUISITION 

All three participants mentioned speaking Portuguese strictly with their mothers. 

Participant 1 mentioned: “I speak Portuguese mostly with my mom and 98% of the time I am 

speaking English. Sometimes I even respond to my mom in English.” The participants’  

association of Portuguese with their mother is consistent with the OPOL method, according to 

which one parent speaks one language, in this case BPT. This method also involves the parent 

stressing to speak only the HL, which is not the case of this specific participant, as s/he often 

responds to the parent in English.   

 All participants when asked to rank different factors according to their role in 

maintaining a HL, all three participants ranked them as it follows:  

1. Speaking Portuguese at home 

2. Speaking Portuguese frequently 

3. Being immersed in Brazilian culture 

4.  Visiting Brazil 
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5. Speaking or using Portuguese in more than one scenario or consuming Portuguese via news 

or reading 

When Participant 2 was asked why using BPT in more than one scenario was the least important 

factor for HL maintenance, s/he said: 

If you do not speak fluently at home and don’t have a basis or don’t use it 

frequently, reading it or a different consumption may not help with speaking, 

compared to speaking it oneself. Reading can help with vocabulary. Media is the 

number-one way to improve vocabulary, music, TV, etc. That  is where I lack and 

may be why I lack the vocabulary.  

All participants agreed that speaking BPT at home and speaking it frequently is the best way to 

maintain BPT as a HL. They all agreed that, without speaking it at home or frequently, BPT 

quickly degrades. Therefore, it is important that parents place utmost importance in encouraging 

their children to speak the HL at home, since it is less likely they will encounter opportunities to 

speak the HL outside of the home.  

 

CONCLUSION 

  Maintaining a HL is not an easy thing to do, but it is critical in preserving and developing 

one’s identity, more specifically in its association with a HC. Fluency in a HL has the potential 

to provide access to professional opportunities, community and cultural opportunities, and 

personal development opportunities. Overall, a HL is tightly interwoven into cultural identity 

which is composed of linguistic, regional, religious, and ethnic factors, among others. Such 

factors shape our values and beliefs, as well as our perception of the world. Furthermore, cultural 
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competence and cultural adaptation is based on the extent to which cultural confidence has been 

established.  

Within this study, I reached ten main findings regarding HL maintenance: 1) Home, 

family, and community support is critical for HL acquisition; 2) Language is a key to culture, 

group acceptance, identity, and socialization; 3) HL prestige and societal views challenge HL 

maintenance; 4) Language perception, expression, and confidence increase following formal 

instruction; 5) Higher host country visit frequency helps in HL maintenance; 6) Consistent HL 

use, including the OPOL method helps to maintain HL; 7) Parents are key communicators of HL; 

8) HL alternative media supports HL proficiency and builds vocabulary; 9) Parental language 

use, travel to the HL country, and exposure to HL media supports HL maintenance; and 10) 

Ethnic affirmation and positive self-image associated with HC is important for HL maintenance. 

Additionally, I also identified borrowed-word use as being a result of limited vocabulary and 

time pressure.  

Home, family, and community support is critical for HL acquisition as, without it, HLS 

have minimal exposure to the HL. In my study, participants emphasized the importance of 

speaking BPT at home frequently, and selected it as the most important contributor to HL 

maintenance. Furthermore, language acts as a key to gaining access to culture; as a result, group 

acceptance, identity, and socialization follow. One participant in the study stated that one reason 

they did not speak BPT is because they felt as if they were a poor representative of the culture. 

Additionally, this participant also struggled in BPT vocabulary. The HL prestige and value can 

act as a challenge as BPT may not be viewed as a prestigious language. Because of this, it is 

important to focus on establishing a positive language perception and use formal instruction to 

build confidence in BPT. Frequently visiting Brazil can also help to maintain cultural connection 
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and a positive perception in regard to the heritage culture and language by refreshing cultural 

experiences. Most participants in the study who had positive perceptions and low expression 

difficulty reported visiting Brazil yearly, or at least every two years. Even without country visits, 

having a consistent HL use, for example through the OPOL method, helps to maintain HL, as 

parents are key communicators of HL. Most participants reported using Portuguese mainly with 

their mother, and all participants reported using it with at least one parent. Some also used it with 

other relatives. Aside from speaking, it is important to consume a variety of texts in BPT in 

different forms to ensure a healthy development of BPT vocabulary. This reduces borrowed-

word use and subsequently increases language confidence. Lastly, efforts towards maintaining a 

HL provide, in return, ethnic affirmation and develop an individual’s self-image associated with 

heritage culture, which acts positively towards HL maintenance. Based on these findings, it is 

important for parents to put in place, since early on, HL maintenance strategies.  

It is worth mentioning that, although my study was successful in finding factors 

important for HL maintenance, it had limitations based on the small number of participants. 

Having only eight participants, mostly from the Indiana University Bloomington Campus, means 

that results are limited. Furthermore, my study interviewed mostly college undergraduate 

students who chose to study Portuguese. This is due to the way the survey was announced and 

the participants were recruited. This resulted in the study not having any HLS who spoke BPT at 

a very low level. As a consequence, the study was objectively focused only on HLS who were 

successful at maintaining BPT, and did not allow for any comparison with students who were 

unsuccessful in maintaining HL. In the future, it is critical to speak with students who were not 

successful at maintaining BPT as a HL in order to better understand the factors that influence HL 

loss. The knowledge of factors that lead to HL loss, along with factors that contribute to HL 
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maintenance will help speakers develop a stronger action plan to support and maintain BPT as a 

heritage language.  
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APPENDIX 1: SURVEY QUESTIONS
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APPENDIX 2: FOLLOW-UP QUESTIONS 

Q1: Part 1 Assessment: What is your favorite class? What is your least favorite class? What is 

your Tuesday routine from getting up in the morning to going to bed? Include times that you do 

activities as well. 

Q2: Part 2 Assessment: Tell me about your last trip to Brazil. What was your favorite thing to 

do? Your least favorite thing to do? What do you miss about it? When do you plan to go back 

and what you plan to do? 

Q3: Part 3 Assessment: There are fifteen numbers for fifteen people doing different activities in 

the image. Mention all fifteen people and what they are doing or an (unique/unusual) aspect 

about them.  

Example: In number 1, the bear is playing with a yoyo while driving a car.  In number 2, the 

dolphin is diving into a fishbowl while eating a hamburger.  

Complete this exercise in as much Portuguese as you can. You should try to finish as quickly as 

possible while using complete full sentences.  

Say “ready” when you are ready and start immediately when you see the picture. 
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Q4: What do you think about bilingualism in the US? What is the status of BPT in the US? 

(How do you think other people view Portuguese language in the US?) How do you feel as a 

BPT HL speaker? Do you feel embarrassed to speak in public? Marginalized? Some languages 

are seen as “fancy” or desirable, and some not so much. In which case in BPT? Does this have 

anything to do with the economic status of the immigrants who speak that language? Or with the 

position or the “status” of the HC related to those languages?  

Q5: What do you think are the most important steps to maintain a heritage language?  

Q6: What cultural activities associated with BPT are you a part of and how has that helped you 

improve Portuguese and your connection to BPT culture? 

Q7: Do you think that taking Portuguese classes makes you more confident in speaking 

Portuguese than when you were not taking classes? How so? 

Q8: When or in which situations do you think you use the most borrowed words? 

Q9: Rank the following based on its importance for maintenance of Portuguese?  

Visiting Brazil 

Being immersed in Brazilian culture 

Speaking Portuguese frequently 

Speaking Portuguese at home 

Speaking or using Portuguese in more than one scenario or consuming Portuguese via news or 

reading? 
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