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Overview

Today we will cover:

»* Brief description of the Beginning College Survey of
Student Engagement (BCSSE) and the National Survey of
Student Engagement (NSSE)

¢ Study results for Engagement Readiness of First-Year

Students



Beginning College Survey of Student Engagement

Purpose of BCSSE is to measure entering first-year
students’ pre-college academic and co-curricular
experiences, as well as their expectations and
attitudes for participating in educationally purposeful

activities during the first college year.



| Beginning College Survey of Student Engagement

High School experiences include:
» Writing
» Reading
» Studying
» Learning Strategies
» Quantitative Reasoning
» Reflective Learning

First-Year Expectations include:
» Writing
» Reading
» Studying
» Student-Faculty Interactions
» Discussion with Diverse Others
» Collaborative Learning
» Perceived Academic Preparedness
» Importance of Supportive
Environment

— Beginning College Survey of Student Engagement

We are interested in your high school experiences and how often you expect to participate in certain activities
during your first year of college. The information that you provide will help your institution improve teaching,
learning and the quality of the student experience. Thanks for your help. Write or mark your answers in the

e, boxes. Examples: ] or

Please print your student ID number in the box below.
Do not print your Social Security number.

Please write in the 5-digit ZIP code of your home
during your last year of high school.

When are you completing this survey? (Select only one.)
[] prier to the start of fall term classes
[] During the first week of fall term classes
[ After the first week of fall term dasses

HIGH SCHOOI EXPERIENCES

n Please write in the year you graduated from high
school (for example, 2014):

i From which type of high school did you graduate?
(Select only one.)
[] Public [] Home schaal
[ Private, religiously-affilisted [] other (e.g., G.ED.)
[ Private, not religiously-affiliated

What were most of your high school grades?

(Select only one.)
Ca Oe Oe
[ a e [ & or lower
[Je+ e+ [ Grades nat used

P To date, in which of the following math dasses have

you earned a grade of "C” or better?
(Select all that apphy.)

[] Algebra 11

D Pre-Calculus/ Trigonometry
[ calculus

[] Probability or Statistics

Did you take the SAT and/or ACT?

|:| Yes |:| No
If yes, please write your scores below (as best you
remember):

SAT (possible range=200-800) ACT (possible range=1-36)
Critical -
= |:|:|:| Composite |:|:|
Mathematical
Reasoning
_— |:|:|:|

During high school, how many of the following types

of classes did you complete?
i1 or

Classes: 0 1-2 3-4 5-6 7-8 9-10 more
v W VW Vv v v Vv
a. Advanced Placement
(AP) classes OO00O0400gd

b. College or university

coursesforcredie L1 (1 [0 OO OO O O

During your last year of high school, about how many
papers, reports, or other writing tasks of the following
length did you complete?

a. Up to 5 pages

o o o o o o O

None 1-2 35 6-10 11-15  16-20 More
than 20
b. Between & and 10 pages papers, etc.
O O O O O O O
None 1-2 35 6-10 11-15 16-20 More
than 20
c. 11 pages or mare papers, etc.
o o o o o o oo
None 1-2 35 6-10 11-15 16-20 More
than 20
papers, etc.

n During your last year of high school, about how many
hours did you spend in a typical 7-day week doing
each of the following?

a. Preparing for class (studying, reading, doing homewaork, etc.)

O o o o o o o O

1] 1-5 6-10 11-15 16-20 21-25 26-30 More

Hours per wesk than 30
b. Waorking for pay
1] 1-5 6-10 11-15 16-20 21-25 2630 More
than 30

Hours per wesk

€. Participating in co-curricular activities (organizations, scheal
publications, student government, sparts, etc.)

O o oo o o o d
0 15 610 1115 1620 2125 2630 More

Hours per wesk than 30

d. Relaxing and secializing (time with friends, video games, TV or
videos, keeping up with friends online, etc.)

o 1-5 6-10 11-15 16-20 21-25 26-30 More
Hours per week than 30

During your fast year of high school, of the time you
spent preparing for class in a typical 7-day week,
about how much was on assigned reading?

O O

O
Very little Some About half Most Almost all



| Beginning College Survey of Student Engagement

BCSSE Advising Report
BCSSEville State University

The Beginning College Survey of Srudent Engagemept Student Advising Report is an individualized report for students and is
o desizned to help advisors understand how student expectations about college activities and leamming might affect their actual first-year
Fo u r re O rts a re rovl d e d L experiences. For example, if a student studied 1-5 howrs per week in lngh school but expects to study 16-20 howrs during the first year,
L] does this student have a plan on how to achieve this dramatic increase in study behavior?
Please review these results with particular attention to differences from high school experiences to expactations for the first year, as
well as any expectations that may underoume a successful first year of college.

Name JT South How difficult do vou expect the
following to be:

1 . B CSS E Re po rt (S u m m e r‘/ Fa I I ) Student Background Expected Il'a:lr_ls%liion.:Di.fficulfy

)
=)
El

Student ID 123456789 e 5
Completed Calculus HNot checked Managing your time 1
] o AP courses 1-2 3
Paying for college expenses [
2. BCSSE Advising (Summer/Fall) S Comt e T ;
What choice was this institurion? Second Makmg new friends 3
Interactng with faculty 5

Dioes student expect to graduate s
. 3
from this institution

3 . G ra n d F re q U e n Ci e S a n d M e a n S ( Fa | | ) HS Behaviors and FY Expectations How certain are }_‘:lfﬂd?mif P*‘l_"ﬂ‘"ﬂ'ﬂllfe

fhat yom will: I

Hours per weel: HS FY Study when there are other interesting things 4
Studying 1-5 16-20 to do
Working 0 1-5 Find additional information for assignments 3
= when you den’t understand the material

a ) O Ve ra I I CO—CIIIIT.I.{HI]..EI . 0 0 Participate regularly m course diseussions, 2

Soctalizing/relaxing 11-15 6-10 even when you don’t feel like it
Assigned reading 1-5 6-10 Ack instructors for help when you struggle 3

with course assignments

HS Academic Activities Finish something you have started when you 4

. .
b) Institution types i | |
0=Tery Low to G0=Tery High Stay positive, even when you do pootly on a 4
Quantitative Reasoning (Reached
conclusion based on numenical
mformation; Used numencal 35 . ; .
information to examine real-world Academic Preparation

test or assignment

problem, etc.} E?'uy preparedarevonto: 1=
4. BCSSE/NSSE report T st D el e

4
key information from readmgs, 40 Spezak clearly and effectively 3
Feviewed notes after class, ate) Think entically and analytcally 4
I=Nat v much Apalyze math or quantitative problems 3
To what extent, did your courses - Use computmg and information technology 5
challenge you to do your best work? - Work effectively with others 5
] Leamn effectively on your own 5
First-Year Expectations for Importance of Campus Support
Effective Educational Practice How important is it that your e e
— —— — imstitmtion provide: 1 = Not important to § = Fery impartant
: B 0=Fary Low to G0=Fary High A challengzing academic expenience 3
Student-Faculty Interaction (Discuss caresr 25 5 410 halp vou = d scademicslly
plans and academic performance, efe.) - PP ? ) 3 y.ou .uccee. academcaly 4
Interaction with Diverze Others QPPDlmﬂES i with 5“1dEDT‘5 from
(Discussions with people of a different 50 different economie, social, racial/athnie 4
race/ethmicity. relizious behefs, ete.) backgrounds 5 .
Peer Collaboration (Work with other -‘*5515‘1‘1€ﬁ coping with non-zeademic 3
students on course projects; Prepare for 45 responsibilities
. . - - a] " SR
exams by discussing materizl with other Support to help you thrive socially 3
students, efc.) Learning support services (futoring, writing

[

center, ste.)



L)

National Survey of Student Engagement

NSSE collects data from undergraduate students regarding
their academic engagement, campus environment, and

other important characteristics of educational quality.

Administered annually to hundreds of baccalaureate level

institutions across the US.

Since 2000, well over 4.5 million undergraduate students

enrolled at more than 1,500 institutions have completed
NSSE.



National Survey of Student Engagement

Engagement Indicators

To represent the multi-dimensional nature of student engagement
at national, sector, institutional, and intra-institutional levels, NSSE
developed ten Engagement Indicators organized within four
engagement themes:

Themes Engagement Indicators

Higher-Order Learning

Reflective & Integrative Learning
Academic Challenge . )

Learning Strategies

Quantitative Reasoning

Collaborative Learning

Learning with Peers
g Discussions with Diverse Others

Student-Faculty Interaction

E i ith Facult
xperiences With FaCtY  Etfective Teaching Practices

Quality of Interactions

Campus Environment . .
Supportive Environment




National Survey of Student Engagement

Topical Modules
In 2014, there were nine topical modules institutions could choose
to add to the core survey. One of the nine modules was Academic

Advising.

The Academic Advising module examines students' experiences

with academic advising, including frequency, accessibility, and
types of information provided. It also asks students to identify their

primary source of advice.



Readiness to be Engaged

College Readiness

Traditional indicators of college readiness mainly
focus on subject-specific high school academic
preparation (Conley, 2007).

*»*Student performance on math portions of
standardized tests are used as an indicator
for readiness to participate college-level
guantitative study (ACT, 2010)

**Remedial courses students take after
entering college are often used to indicate
that many students are not ready for
college-level coursework.




|| Readiness to be Engaged

College Readiness

However, these indicators do not reflect the
students’ readiness to be meaningful
engaged.

**Just as prior academic achievement is an
indicator of readiness for academic
study in college, prior high school
engagement is an indicator of readiness
to be engaged in college.

We know that engagement is linked with
retention and graduation.
**DiRamio study and 6 year graduation
rates (AERA, 2011)




|| Readiness to be Engaged

Questions.. ..

If a student has never
experienced high levels of
engagement in high school,
is it reasonable that they will
all of a sudden be highly
engaged in college?




|| Readiness to be Engaged

Questions. ..

Do they know what it
means to be highly engaged
if they never experienced it?




Readiness to be Engaged

Consider this

100%
80%
60%
40%
20%

End of FY

Exp FY
0%

S5hrs or fewer

6-10 hrs

11hrs or more
Hours studying per week



Readiness to be Engaged

Consider this
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60%
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|| Readiness to be Engaged

Prepare two or more drafts of a paper or assignment before turning it in
100%
80%

60%

40%

20%

End of FY
0%

Exp FY

Sometimes

Often

Very Often



Readiness to be Engaged

Il;w sonusa| |I

Hours per week studying and writing drafts are just two examples.
However, these results reveal that student high school behaviors
are at times resilient and often persist into the first year of college.

Should we have high expectations for studying? Of course, but we
need to be realistic that very few students are going to start
spending twice as much time studying in college as they did in high
school.

We can think of academic engagement
behaviors as learned. . ..




|| Readiness to be Engaged

Engagement behaviors can be scaffolded.

Scaffolding: “A support mechanism,
provided by a more competent individual,
that helps a learner successfully perform a
task within his or her zone of proximal
development” (Ormrod, 2006).

With regard to hours studying, we cannot
“perform” the task for the student.
However, we can help students to recognize
the time, effort, and cost associated with
studying, within the context of their past
behaviors.




Readiness to be Engaged

Engagement behaviors can be scaffolded.

Whether it is studying or other types of
engagement, the “costs” might mean
that a student:

Spends less time on other more
enjoyable activities

Does not go home every weekend
Rearranges their schedule

Takes a chance, does something
they are not used to doing (e.g.,
speak up in class)

What examples do you think of?




|| Readiness to be Engaged

Engagement behaviors can be scaffolded.

Think of the various forms of academic engagement we expect of students.

Interaction with faculty Interaction with Engagement in a totally new
diverse student body environment that is for most
part unstructured (compared

to high school)

Not all students are well-equipped to know how to be highly engaged in all these
activities.



Readiness to be Engaged

Though there is tendency toward behavioral consistency (Funder, & Colvin,
1991), we do know that advisors can make a difference.




Readiness to be Engaged

What do you think?

Are advisors critical in facilitating
student engagement?

How do you encourage student
engagement?

When meeting with FY students, do
you discuss prior learning and
engagement behaviors? Is it
important to?




I Current Study

NSSE Topical Module: Academic Advising
Aca d e m I c Ad VI S I ng national survey of This module examines students' experiences with ocademic advising, including frequency,

student engagement . . . . ) ) ; o
— BaEe accessibility, and types of information provided. It @lso asks students to identify their primary
source of odvice. The module complements a guestion on the core survey about the guality of

\J students’ interactions with acodemic advizors. (Complementary FS5E set available.)
** Used data from the

1. Dwring the current school year, about how many times have you and an academic advisor discussed your academic interests,

N SS E Advi Si n g M Od u | e . course selections, or academic performance? , ; . ; \ ) I

0 ] o 0 ] 0 ]

2. Dwring the current school year, to what extent have your academic advisors done the following?

Viary Much Quite g bit Sorme Very lirtlo Mot applicable
* a. Been available when needed 0O 0O o 0 4]
”‘ I nte re Sted the b. Listened closely to your concerns and guestions Qa Qa Q Q Q
c. Informed you of important deadlines Qa Qa Q Q Q
d. Helped you understand academic rules and policies a a o o Q
o e. Informed you of academic support options (tutoring,
freq uency and q ua | Ity study groups, help with writing, etc.) Qa Qa Q Q Q
f.  Provided useful information about courses 0 0 o o a]
g. Helped you when you had academic difficulties Qa Qa Q Q Q
¢« o o h. Helped you get information on special opportunities
Of a dVI S I ng a n d Its [study abroad, internships, research projects, atc.) a a o o Q
i. Discussed your career interests and post-graduation plans O 0 o o} 8]
a S S O Ci at i O n W it h 3. How often have your academic adwisors reached out to you about your academic progress or performance? .
Vary aftan Oftan  Sometimes  Newer
o u] 0 0

8 4. Dwring the current school year, which of the following has been your primary source of advice regarding your academic
academic engagement. * poisor

Academic advisor(s) assigned to you

Academic advisor(s) available to any student

Faculty or staff not formally assigned as an advisor
Online advising system (degree progress report, etc.)
Web site, catalog, or other published sources
Friends or other students

Family members
Other, please specify:
| did not seek academic advice this year

OO0 O0000

[




First Year Quantitative Reasoning

60

I
o

N
o

Readiness to be Engaged

How many times met advisor
m0-1 m?2 w3 M 4 or more

32.5
26.4 26.7

Low HS QR High HS QR
High School Quantitative Reasoning (Low/High)

34.2




First Year Quantitative Reasoning

60

S
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N
o

Readiness to be Engaged

M Low Advising Quality m High Advising Quality

34.7

27.6

Low HS QR High HS QR

High School Quantitative Reasoning (Low/High)



First Year Learning Strategies

60

40

20

33.6

Readiness to be Engaged

How many times met advisor
mO0-1 m2 w3 M 4 or more

44.7 457

42.1 425

37.0 37.2
34.5

Low HS LS High HS LS

High School Learning Strategies (Low/High)



First Year Learning Strategies

60

I
o

N
(@)

Readiness to be Engaged

M Low Quality Advising M High Quality Advising

45.8

38.5

Low HS LS High HS LS

High School Learning Strategies (Low/High)



First Year Perceived Gains

60
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20

Readiness to be Engaged

How many times met advisor

m0-1 m?2 w3 M 4 or more

39.4
36.6 38.6

Low Acad Confidence High Acad Confidence

Academic Confidence (Low/High)



First Year Perceived Gains

60
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Readiness to be Engaged

® Low Quality Advising ® High Quality Advising

41.0
37.3

Low Acad Confidence High Acad Confidence
Academic Confidence (Low/High)



Readiness to be Engaged

There is a good deal of behavioral consistency between high school and first
year of college.

Understanding the past behaviors of your incoming FY students can help you
to better align advising and programs that are beneficial to them.

Use BCSSE and NSSE data to assess FY programmatic impacts on changes in
student engagement.

Advising and campus programs can have a positive, beneficial influence on
student behavior

* However, it is an up hill battle.
* Don’t expect dramatic changes.
e Student’s can change, but it is often incremental.



Readiness to be Engaged

There is a fundamental difference
between saying,

“Yeah, | can do that”

and doing it.




Readiness to be Engaged

Advisors, faculty, and other staff

can play a key role in *
helping students to
“do that”.




Readiness to be Engaged

Questions?

Comments?



Thank you!

Copy of this and past presentations can be found at:

http://nsse.iub.edu/html/pubs.cfm

Additional BCSSE information can be found at:
http://bcsse.iub.edu/

Feel free to contact me with any
questions regarding BCSSE.

Jim Cole
BCSSE Project Manager
colejs@indiana.edu


http://nsse.iub.edu/webinars/
http://nsse.iub.edu/webinars/
http://bcsse.iub.edu/

