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FS Coalition SessionsFS Coalition Sessions
Presidential initiative of 
Dr. Keith Humphrey to sponsor 
programs that highlight how facultyprograms that highlight how faculty 
scholarship is being translated into 
practicepractice
Scholarship: Student Engagement, Educational 
ffEffectiveness, Assessment Practice 
Practice: Ramapo College of NJ, 4 Year Model of 
Engagement



Current Accountability and 
Assessment AgendaAssessment Agenda

• Heightened demands for accountabilityHeightened demands for accountability 
• Evidence of student learning
• All campus educators accountable “for• All campus educators accountable  for 
identifying and achieving essential student 
learning outcomes and for making g g
transformative education possible and accessible 
for all students.” (Learning Reconsidered, 2004)



Assessment is…
The systematic collection, review, and use 
of information about educationalof information about educational 
programs undertaken for the purpose of 
i i t d t l i dimproving student learning and 
development (Palomba & Banta, 1999)
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Student Affairs Practice and Assessment
• SA well‐positioned to 
assess student learning

• Greater interest in how 
programs & experiences p g p
contribute to student 
learningea g

• Importance of 
collaborating on campuscollaborating on campus 
assessment activities

DOWNLOAD www.learningoutcomesassessment.org
Schuh, J. H., & Gansemer‐Topf, A. M. (2010, December). The role of student affairs in student 
learning assessment (Occasional Paper #7). Champaign, IL: National Institute for Learning 
Outcomes Assessment. 

g g



“Positive Restlessness”
Q. What distinguishes institutions that 
engage students at high levels have higherengage students at high levels, have higher 
than predicted retention & graduation 

?rates? 

A.Assessment, andA.Assessment, and 
Constant Tinkering; 
A “I tAn “Improvement 
Oriented Ethos”

(from  Never Let it Rest, Student Success in College, 2010)



What does it look like to have an 
Ethos of Continuous Improvement?Ethos of Continuous Improvement?

• Appreciation for evidence‐based practice
• Self‐critical 
• Data aid decision making
• Drive for richer improvements
& deeper outcomesp

• Experiment, take risks to assess & change
• Systematically collect information aboutSystematically collect information about 
student & institutional performance to 
validate anecdotes and personalvalidate anecdotes and personal 
experiences.



Quick Activity: How are we Doing? 
Assessment & AccountabilityAssessment & Accountability

Swiftly respond to the survey.
Identify questions you’re most interested in seeing 
others response – discuss with person next to you.



Four Principles For Student Affairs 
Practice and AccountabilityPractice and Accountability

1. Make SA role in promotion of student learning 
l i b li it b t l i tplain – be explicit about learning outcomes you 

seek to foster
2 Assess extent to which students are experiencing2. Assess extent to which students are experiencing 

practices associated with and making gains on 
specific learning outcomesspecific learning outcomes

3. Motivation for assessment should come from 
desire to fully understand strengths &desire to fully understand strengths & 
shortcomings of student experience, and then to 
make changes where necessaryg y

4. It is right to commit to relying on evidence‐based 
practice, to be accountable and to improve



Integrating NSSE and Outcomes Assessment 
t I f St d t Aff i P tito Inform Student Affairs Practice

• Student engagement is a rich concept to base 
evidence‐driven practice (possible with/without 
NSSE results)

• Student engagement concept, research, plus
campus data provide a stronger basis forcampus data provide a stronger basis for 
documenting and improving learning processes 
and outcomesand outcomes



NSSE Use Study:
Lessons for Student Affairs  esso s o Stude t a s
(Ahren, Ryan, Massa‐McKinley,  About Campus)

• Collaborate and communicate results to create a 
h d i ishared vision
– Relationship with IR and faculty pivotal; expansive sharing

• Triangulate data sources to corroborate andTriangulate data sources to corroborate and 
deepen initial impressions
– Inventory all data sources, combine to review NSSE in y ,
tandem with other results; Link NSSE data to student 
information & outcomes

U NSSE lt t l b t t d t• Use NSSE results to learn more about your students
– Examine subpopulations, use results to challenge 
assumptionsassumptions

• Use data to set targets and monitor progress 



The Challenge for Student Affairs:

To create energy in our campus 
systems to create and sustain 
processes of regular and systematicprocesses of regular and systematic 
assessment of student outcomes 
for continuous improvement.

S K i 2006 R fl ti O t‐ Susan Komives, 2006, Reflections on Outcomes 
and Assessment: Applying the CAS Process



How Does Assessment and Scholarship 
Influence SA Practice?Influence SA Practice? 

Ramapo’s Outcomes Driven Programming Model

li f i ’ i• To listen for in Ramapo’s presentation:
–How did research on assessment,
student learning & development
influence their work?

–What role did assessment data, and 
specifically NSSE results, play?

–How did this work get underway? What is 
sustaining it? 

–Who was involved and why?



Miki Cammarata, 
A V P Student AffairsA.V.P, Student Affairs

Chris Romano,
A.V.P., Enrollment Management

Ramapo College of New Jersey



Mission Statement
ll 'Ramapo College is New Jersey's 

Public Liberal Arts College, 
dedicated to providing students 

a strong foundation for a lifetimea strong foundation for a lifetime 
of achievement.  The College is 

committed to academic 
excellence through 

interdisciplinary and experientialinterdisciplinary and experiential 
learning, and international and 

intercultural understanding. 
Ramapo emphasizes active p p

learning and individual attention 
to all students. We promote 

teaching excellence, diversity, 
inclusiveness sustainabilityinclusiveness, sustainability, 

student engagement, and 
community involvement.



• Approximately 5600 undergraduate students
S f 0 (C l d• Average SAT score of 1170 (Critical Reading 

and Math)
• 51% of students live on campus• 51% of students live on campus
• Designated by the state as “New Jersey’s 

Public Liberal Arts College”
• Organized underneath Provost Model

Office of the ProvostOffice of the Provost 
______________________________________|_____________________________________
Deans                    Enrollment  Management Student Affairs                  

AIS, CA, SSHS, TAS, ASB



• Recurring themes in institutional survey results (First-
Year Survey Graduating Senior Survey) of theYear Survey, Graduating Senior Survey) of the 
perception of the College as a “suitcase college”

• Policy decision to no longer allow first-year cars on 
campus

• Desire to improve retention and graduation rates (SEM 
intersection)

• Survey data showing unsatisfactory level of student 
time dedicated to out of class academic work (NSSE)

• Alignment with institutional emphasis on moreAlignment with institutional emphasis on more 
purposeful, data-driven decision making and 
institutional priorities

• Student Success!• Student Success!



• Formed Steering Committee
• Researched and developed a plan to engage 

stakeholders in developing a student engagement 
plan for the College
• AAC&U sponsored research on high impactAAC&U sponsored research on high impact 

practices
• Student success literature review 
• Student Engagement/NSSE  articles 

• Conducted campus retreat (SA, EM, Acad. Affairs, IA, 
Budget/Fiscal Planning Pres Office)Budget/Fiscal Planning, Pres. Office)

• Student Engagement Measures at Ramapo 
• NSSE data review (vs. peers)( p )
• Retention and Graduation Rates (vs. competitors)



Student engagement represents the g g p
time and effort students devote to 
activities empirically linked to theactivities empirically linked to the 
intended outcomes of college and 
what institutions do to both providewhat institutions do to both provide 
these activities and induce students 

i i i h (K h 2009)to participate in them (Kuh, 2009). 





• Using SE definition, created an inventory of 
activities that met SE outcomesactivities that met SE outcomes
• Placed them on Year 1-4 continuum

• Developed overall SE Plan with 4 overarching 
goals intended to span across the 4 year 
college experience
R i d lit t d b t ti t• Reviewed literature and best practices to 
develop outcomes for each year
• Activities from inventory most likely to produceActivities from inventory most likely to produce 

desired outcomes identified as Key Points of 
Engagement (KPEs)



• Accepted KPEs must include an assessment plan 
with measures and achievement targets

• Criteria for Key Points of Engagement for First-
Year Students:

• A structured opportunity designed for all first-year• A structured opportunity designed for all first year 
students;

• A structured opportunity open to all first-year 
students; andstudents; and

• A high-impact activity or an activity leading to a 
high-impact activity, meaning that it is:
• A substantive interaction in class and out of class withA substantive interaction, in class and out of class, with 

peers, faculty, and staff or
• A common experience that deepens understanding of self 

and others or
• An opportunity to connect in-class and out-of-class 

learning



R i d KPE d h th t l• Review agreed upon KPEs and how they map to goals 
and outcomes for particular year

• Identify gaps or weaknesses in map

KPE Academic Social Personal Campus/Civic
1.1 1.2 1.3 1.4 2.1 2.2 2.3 3.1 3.2 3.3 4.1 4.2

Orientation x x xOrientation x x x
Summer Reading/Convocation x x x x
Alcohol.edu x
Arching and First Year
Assembly

x
Assembly

Maroon Madness x x x x x
Choices and Consequences x x x
Green Dot x x x x
LollaNoBooza x x
Club Fair x
FYS/Peers x x x x x x x
Advising x x x



• Assess the Plan
• Identified Gaps• Identified Gaps 
• Established Targets 
• Anticipated Shortfalls 
• Measured Results 

• Act on ResultsAct on Results
• Improve KPE (Choices and Consequences)
• Abandon Program as KPE (Maroon Mayhem)
• Establish new KPE (World Expo)
• Redesign KPE (Orientation)
• Leave It Alone (Arching Ceremony)• Leave It Alone (Arching Ceremony)



Branded Student Engagement 
• Campus Communication Meetings• Campus Communication Meetings
• Orientation (Student and Parent)
• Welcome Week
• Constituent Groups (SGA, Divisions, Cabinet, Provost 

Council)
• Delivered messages through multi-mediaDelivered messages through multi media

• Provided Incentives
C C i l T i t (M CCT)• Co-Curricular Transcript (My CCT)

• Priority housing selection
• Priority parking for commutersy p g











• Breaking down of silos 
M d i i d• Modest increases in student 
engagement and student satisfaction

2% (86 88%)• First-Year Retention Rate up 2% (86-88%)
• Modest gains in First-Year outcomes
I l i i i i f S i• Inclusion into new iteration of Strategic 
Plan

h d C ll d C f• Enriched College and Community Life now 
Student Engagement, with specific 
achievement targets aligned with SE Planachievement targets aligned with SE Plan



• First-Year easier in some ways
• Greater body of research and best practices
• Existing programs that are “institutionalized”
• First year students are more likely to comply with 

“mandatory”
• All Goals and most outcomes stood the test of two 

years
Changed verbs in outcomes to meet developmental model• Changed verbs in outcomes to meet developmental model

• Identify the assessment tool earlier in the process 
and take advantage of existing measuresg g

• Marketing the intrinsic rewards is more challenging
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Considering Ramapo’s 
hApproach

• What is the relationship between assessment 
scholarship and results, and student development 
theory? How did this develop?

• What does this suggest for your practice?
• Did you hear anything that relates to your reflections 
of the climate for assessment on campus?



Student Life Practitioners in the 21st
Century Must…Century Must…

• Emphasize Student Engagement 
and Learning insufficient toand Learning ‐ insufficient to 
focus only on student 

/services/programs
• Provide evidence ofProvide evidence of 
effectiveness and contribution 
to student learning –collectto student learning –collect                
and use assessment results 

• Partner with Academic Affairs 



Enacting a Commitment to Student 
d ffLearning Outcomes in Student Affairs

• Complementary alignment between theComplementary alignment between the 
student affairs and institution’s mission. 

• Resources allocated to programs that• Resources allocated to programs that 
demonstrate contributions to student learning.
C ll b f d l i d• Collaborate to foster student learning and 
personal development. 

• Student affairs policies and practices are based 
in research on student learning and informed 
by institution‐specific assessment data.  



DiscussionDiscussion
• What scholarship are you 
referencing? What has worked? 

• What do you need to further your• What do you need to further your 
campus assessment work?
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