
The proposed American Fo lk l i f e  Center w i l l  have a tremendous impact upon the  
course of fo lk lo re  and f o l k l i f e  s tud ies  i n  t h i s  country. National support 
f o r  f o l k l i f e  i s  an old s t o r y  i n  many countries throughout the world. For 
too  long we have merelylosked enviously a t  the  government-financed backing of 
s tud ies  i n  Ireland,  Sweden, and a host of  o the r  nations. With the  passing of 
the  b i l l s  now i n  the  l e g i s l a t u r e ,  we may f i n a l l y  br ing about the s o r t  of 
f e d e r a l  support t h a t  w i l l  f e l i c i t o u s l y  a f f e c t  us a l l .  The respons ib i l i ty  f o r  
r e a l i z i n g  t h a t  support and f o r  determining i t s  exact shape r e s t s  with a l l  of 
us* 
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"MY GRANDNOTHER TOLD ME THE STORY ABOUT,. 
FOLKLORE I N  A SECONDARY SHORT STORY UNIT 

The shor t  s to ry  has i n  recent  years been given a major ro le  i n  secondary 
school l i t e r a t u r e .  No longer i s  it supplementasy t o  the  novel; " the  twentieth 
century has Seen t h e  maturing of the  shor t  s$bry as  a l i t e r a r y  genre of t h e  
f i r s t  order.Ifl  I n  l i g h t  of t h i s ,  the  current  challenge t o  secondary English 
teachers i s  i n  l a rge  measure t o  f ind st imulat ing sources of new materials  f o r  
use i n  shor t  s t o r y  u n i t s  t h a t  w i l l  fu r the r  deepen and broaden student  per- 
spectives.  

Because the  c lass  has been t r a d i t i o n a l l y  bound t o  the book as  the  primary 
source of American s t o r i e s ,  t h e  t y p i c a l  u n i t  has involved successive reading 
of the  t e x t  with emphasis on plot ,  character ,  s e t t i n g ,  e tc .  Although any . 
creat ive  teacher has been able t o  draw from outside references t o  enhance 
study, the re  has remained the  chronic problem of l imi ted  supplementary sources 
and the  resu l t an t  lack of ac t ive  student response i n  outside classwork, part icu- 
l a r l y  t h e i r  own writ ing.  

I n  the  search f o r  g rea te r  excellence i n  the  American shor t  s t o r y  u n i t  the re  i s  
no ready solut ion t o  the  need f o r  e a s i l y  accessible/  appropriate mater ia ls  and 
increased student i n v o l ~ e m e n t / ~ a r t i c i ~ a t i o n .  Recently, however, t h e r e  has 
a r i s e n  i n  a few s c a t t e r e d  classrooms across the  country a new f i e l d  og study 
which has proven exc i t ing  and workable. The f i e l d  i s  fo lklore .  The purpose 
of t h i s  paper i s  t o  discuss i n  some depth the  use of fo lk lo re  i n  secondary 
school English c lasses  w i t h  p a r t i c u l a r  emphasis on a u n i t  which has proven 
e f fec t ive  with seventh, eighth,  and t en th  graders, 

Generally and erroneously, fo lk lo re  i n  publ ic  school has consisted of an elemen- 
t a r y  grade treatment of Paul Bunyan, Pecos B i l l  and t h e  o ther  so-cal led 
t a l l - t a l e  heroes, The t r u t h  is ,  howevor, t h a t :  

American fo lk lo re  does not cons i s t  mainly of s t o r i e s  about 
Paul Bunyan, southern mountain bal lads ,  p r o t e s t  songs, and 



f a i v  t a l e s ;  nor i s  American f o l k l o r e  confined t o  r u r a l  
regions o r  t o  pas t  h i s to ry .  Instead,  American fo lk lo re  
comprises a dazzling v a r i e t  g of type s--including v erbal ,  . , . 
customary, and mater ia l  aspects--and it continues t o  
f l o u r i s h  i n  the present  as it did  i n  the  past.2 

Educators cannot be t o t a l l y  blamed f o r  t h e i r  lack of understanding of t h e  
redl nature of fo lk lore .  Unt i l  recent ly  few American u n i v e r s i t i e s  offered 
any courses i n  t h e  subject  and s t i l l  only a small number of these  i n s t i t u t i o n s  - 
give any kind of degree i n  fo lk lore .3  A good proportion of journal  publ ica t ions  
encouraging g rea te r  inc lus ion of fo lk lore  i n  the  schools a r e  only lauding 
John Henry and h i s  fel lows a s  t a d i t i o n  so  r i c h  and s i g n i f i c a n t  t o  America: 
t h a t  no  chiad should miss them. 6 
While ignorance on t h e  p a r t  of teachers and the  public a t  l a r g e  is  responsible 
f o r  the  current  s t a t u s  of authent ic  fo lk lo re  i n  public education, it i s  essen- 
t i a l  t h a t  a working de f in i t ion  f o r  the  purpose of t h i s  summary c o r r e c t  the  
popular misconce~t ion.  Folklore, then, encorr!passes a l l  f a c e t s  of a cu l tu re  
t h a t  a r e  o r a l l y  t ransmit ted ,  

That i s  t o  say, authent ic  folk1ore"ispassed on by word of 
mouth o r  example . i n  t r a d i t i o n a l  forms t h a t  a r e  constant ly  
s h i f t i n g  and changing within some group of people who share 
one o r  more common t r a i t s ,  such a s  occupation, age, e thn ic  
background, r e l ig ion ,  o r  place of residence .s 

Reports from i n s t r u c t o r s  who have u t i l i z e d  fo lk lo re  as  defined have indicated  
severa l  i n t e r e s t i n g  r e s u l t s :  

1. One of the t a sks  t h a t  takes  up so  much of our time i s  t o  
compose o r  f i n d  suitablee::rlr.?les f o r  a point  we wish t o  
present  i n  a Lesson. Some of us have found t h a t  t h e r e  is . 
a wealth of excel lent  ma te r i a l  f o r  t h i s  purpose i n  a 
na t ion t  s fo lk lo re  .6 

2. Folklore already is  demonstrating t h a t  it sheds new l i g h t  upon 
the  i n t r i c a t e  p a t t e r n  of nat ive  experience and t h a t  it can 
and does enrich u n i t s  i n  many areas .  One of the  character is -  
t i c s  of f o l k  l i t e r a t u r e  is t h a t  it provides an a c t i v e  response. 
One of t h e  advantages of using f o l k  n a t e r i a l  i n  the  classroom 
i s  t h a t  the  pupi l  i d e n t i f i e s  himself wtth the  subject  matter  
because he pa r t i c ipa tes .  Fol-klore, s k i l l f u l l y  handled, thus  
not  only a i d s  in  making the  c h i l d ' s  c u l t u r a l  he r i t age  more 
immediate and personal, but  a l s o  a d d s  color  and tang of l i f e  
t o  impersonal i n t e r p r e t a t i o n s  found i n  t e x t u a l  references .7 

- 3 .  Because many teachers do not f u l l y  understand fo lk lo re ,  they 
a r e  unable t o  recognize o r  t o  make t h e  most p r o f i t a b l e  use of 
i ts  p o t e n t i a l  values f o r  education.8 



The implications of t h i s  sampling f o r  a  u n i t  on the  American s h o r t  s t o r y  a r e  
b a s i c a l l y  twofold. F i r s t ,  the  f a c t  t h a t  t h i s  f i e l d  is a johnny-come-lately 
t o  curriculum i s  no indica$ion t h a t  it is  not a  unique and pe r t inen t  source 
of material. On the contrary, ' f o l k l o r e  of the geographic region is  e a s i l y  
obtai;lable "md a t  present v i r t u a l l y  untapped. It o f f e r s  one of the  most 
s i g n i f i c a n t  'indigenous suppl ies  of information i n  contemporary education. 
Secondly, s tudent  ipvolvement can be an in tegra l  p a r t  of fo lk lo re  i n  ways 
v i r t u a l l y  impossible f o r  most other d isc ip l ines .  I n  an educational  e r a  when 
"relevancyt1 and " ac.countabilitytl a re  l a i d  on the  t ab le  f o r  every cur r i cu la r  
meal, any f i e l d  t h a t  a c t i v e l y  in tegra tes  pupi ls  i n  study must be given a 
ser ious  chance, Folklore lends i t s e l f  na tu ra l ly  t o  o r a l  presenta t ion on t h e  
p a r t  of the student  a s  wel l  as  t o  fieldwork which can become a v i t a l  p a r t  of 
classwork. Furthermore, i f  John Dewey was correc t  i n  h i s  enunciation of the  
p r inc ip le  t h a t  we teach individuals  r a the r  than subject  f i e l d s ,  it follows 
t h a t  scholar ly  considerat ion of the l o r e  of the people themselves w i l l  a t t a i n  
a personal  s igni f icance  t h a t  study of se t t ing ,  p lo t ,  etc.  could hardly match. 

While fo lk lore  has many obdious advantages i n  t h i s  context,  it must be mention- 
ed t h a t  many English teachers are re luc tan t  t o  include i n  the  curriculum 
s t o r i e s  which a r e  notorious f o r  bad grammar, poor p lo t l ine ,  weak characters ,  
and questionable morals. With more q u a l i t y  l i t e r a t u r e  than could possibly 
be covered i n  a s to ry  un i t ,  why introduce obscure t a l e s  by unknown authors? 
The question i s  a val id one, The answer bes t  l i e s  i n  the  nature of the folk-  
l o r e  i tself .  The spontaneity of the  folkta'le, the uninhibited sharing of 
ideas o f t en  teach more, help students "begin t o  rea l i ze  what l i t e r a t u r e  i s"9  
i n  ways published mater ia l  never can. The value of personal experience with 
o r a l  na r ra t ive  i n  a communication-oriented soc ie ty  c e r t a i n l y  goes without 
saying.10 There a re  s i t u a t i o n s  where the  use of fo lk lore  may be most inap- 
propriate.  For example, even though many d i r t y  jokes a re  genuine fo lklore ,  
t e l l i n g  them i n  the  clazsroom would be hard t o  jus t i fy .  For the purposes of 
the  American short  s to ry ,  howevor, folktales 'which grew out of the same 
c u l t u r a l  milieu can be a genuine a id  t o  teacher/student learning. 

The following i s  a summary of a  comprehensive u n i t  introducing fo lklore  of 
t h e  American West i n t o  a u n i t  on the  American shor t  s tory .  The object ives  are: 

1. Active student  involvement i n  t h e  s t o r y t e l l i n g  process. Students are t o  
l e a r n  the  elements of the  shor t  s t o r y  through t h e i r  co l l ec t ion  of o r a l  
na r ra t ives  from fr iends ,  r e la t ives .  They w i l l  a l s o  be introduced t o  
fieldwork through tapes  and records (such a s  The Badmen) where they w i l l  
be able t o  hear o r a l  t e l l i n g  of various shor t  s t o r i e s .  Students w i l l  
a l s o  be required t o  r e l a t e  a s t o r y  themselves so  they w i l l  have the  
personal experience, 

2. Student wri t ing  invar ious  forms. Although a culminating assignment w i l l  
be the crea t ion of a  shor t  s tory ,  s tudents w i l l  be devising conclusions 
t o  o the r  narra t ives ,  ed i t ing  the  s t o r i e s  they t e l l  t o  one another, and 
report ing of ten  various types of accounts they hear dai ly .  

This u n i t  can be used with a v a r i e t y  of profess ional  shor t  s t o r i e s  as avai lable  
i n  the  t e x t  o r  through o the r  sources. The purpose of t h i s  fo lk lo re  mate r i a l  



i s  not a s  comparative study but  as  a supplementary source t o  t h i s  t e x t  l i t e r a -  
ture .  It i s  used a s  the  b a s i s  of s tudent  p a r t i c i p a t i o n  whereby t h e  elements 
of shor t  s t o r i e s ,  e.g., p lo t ,  characters ,  voice, etc., can be experienced f o r  
t h e  most effective learning. Delineating dffferences and s i m i l a r i t i e s  between 
w r i t t e n  and-era-1- s t o r i e s  could help answer such important quest ions as: What 
makes a-good s tory ,  a good s t o r y t e l l e r ?  What r h e t o r i c a l  devices do the  o r a l  
and written s t o r i e s  have i n  common? Why do.performance and feedback- from t h e  
audience a f f e c t  the  o r a l  s t o r y  more than the  wri t ten?  What r h e t o r i c a l  devices 
a r e  only. those a f  t h e  o r a l  s t o r y t e l l e r ?  khat  devices a re  only p a r t  of w r i t t e n  
s t o r i e s .  

Fieldvork - -. _ 
Students w i l l  be immediately immersed i n  fieldwork from t h e  incept ion of t h i s  . 

unit .  Their i n i t k a l  assignment w i l l  be the  r e l a t i n g  of s t o r i e s  they have 
heard f rom t h e i r  peers. This w i l l  involve a l o t  of jokes and na r ra t ives  of 
t h i s  n a t u ~ o .  With the  discussion of crr.l na r ra t ive  and some b a s i c  concrete . . 

d e f i n i t i o n s  o f  fo lk lore ,  the  c lass  w i l l  hear recorded stori.os.and begin t o  
analyze t h e  t r a d i t i o n a l  elements of shor t  s t o r i e s  a s  they a r e  evidenced i n  this 
material .  It should be noted t h a t  a conscientious e f f o r t  i s  made t o  Beep 
fo1kloz.e out of the  popularly conceived models. A 1 1  s t o r i e s  t o  be used, con-, 
temporary and p a s t ,  have a common bond i n  t h e i r  Western or ig in .  

With t h i s  background, individual  members of the  c l a s s  w i l l  begin t o  c o l l e c t  
s t o r i e s  from t h e i r  f r i ends  and rq la t ives .  A comprehensive notebook i s  t o  be 
kept so  a l l  a s tuden t ' s  work i s  togethsr  and access':tle t o  the  c lass .  . . , 

P a r t i c u l a r  emphasis w i l l  be given t o  i t b r i e s  t o l d  by people of  a t  l e a s t  t h e i r  
pa ren t s t  age o r  older. The students w i l l  understand t h a t  each na r ra t ive  i s  I 

t o  be rendered a s  accurately a s  noss ib le  from the  o r a l  t ex t .  They a re  t o  
punctuate a s  appropriate and use the  wording verbatim. This w i l l  require 
increasing wr i t ing  s k i l l  p a r t i c u l a r l y  s ince  these w i l l  then be used i n  c l a s s  
f o r  some a c t u a l  work i n  sequence and voice. Students w i l l ' b e  required t o  
punctuate and cor rec t  the  grammar, e t c ? ,  i n  some s t o r i c s  t o  see the  d r a s t i c  
contrasts between ed i t ed  versions,  which are - ' 5 : : - >  limpid, and t h e  original 
t e x t  w i t h  its o r i g i n a l i t y  and even i t s  f a l s e  s t a r t s .  

The l a s t  s t e p  will be t h e  ac tua l  recording and in-class use of s tudent  . 

narra t ives .  This technique has Droven t o  be e f f e c t i v e  already. Trying t o  
t e l l  something makes t h e  students r e a l i z e  how important placement of words is  
and how easy it is t o  jumble the  d e t a i l s .  Two examples follow. The f irst  i s  
from a seventh grade boy, the  second an e ighth  grade g i r l .  

, My grandmother t o l d  me the  s t o r y  about vhen she 1.~2s a young 
g i r l .  -Her  f a t h e r  had died and they were i n  very bad - - 
f i n a n c i a l  t rouble.  They l i v e d  next t o  some r a i l r o a d  t racks  
and bums kept tramping through. They a l s o  had a f i e l d  
r i g h t  next  t o  t h e i r  house t h a t  they owned, and they wondered 
i f  they should s e l l  it o r  plant  something i n  the  f i e l d .  So 

. she was deciding and they would feed.  these  bums a s  they came 
by. . One day a bum came by and he had bad c lo thes  on, but  they 
were clean.. He had a white beard and white hai r .  She 
asked him i f  he was hungry and he sa id  yes. He came and he 



a te .  On the  way out he sa id ,  "Plant your f i e l d  i n  straw- 
b e r r i e s Y t r  and he l e f t .  She ran a f t e r  him, but he had 
disapppared somewhere so  she planted the  f i e l d  i n  straw- 
b e r r i e s  and they made a l o t  of-money off  it? 

My grandmother l ived  on the o u t s k i r t s  bf Moroni and her 
mother, my-greatgrandmother, had t o  t r a v e l  t o  M t .  Pleasant  
t o  go t o  Relief  Society and it took a l l  day t o  g e t  the re  
and back, So she was l e f t  alone with the chi ldren each - - 

time they went t o  Relief  Society, Many times the  Indians 
would come by and ask f o r  food from the  ~ e o p l e  , there  i n  
Moyoni'and she was very scared of the  Indians and especial-  
l y  when her  .nother was gone. And one time she saw two 
Indians coming down the  road and she got  a11 the  kids 
under a big bed and she got  under too. Idhen they came 

' and knocked on the  door, they @ s t  kept knocking, and a t  
l a s t  she stuck her head out  and sa id ,  "Sorry, nobody 
home. 'I 

Writing 

A very important aspect of  t h i s  u n i t  i s  student wri t ing.  Throughout t h e  
classwork pupi ls  w i l l  be working regular ly  with t h e i r  own w r i t t e n  material.  
Because the  fo lk lo re  used lends i t s e l f  so  well  t o  wr i t t en  work, f o r  purposes 
of st imulat ion and c l a s s  exercise with grammar, punctuation, s e t t i n g  and t h e  
o the r  elements of  the  s tory ,  s tudents w i l l  take an e a r l y  and ac t ive  r o l e  i n  
recording t h e i r  own fo lk lo re .  

Although the  q u a l i t y  and quan t i ty  of work w i l l  vary  and has var ied  from 
s tudent  t o  student ,  the  e n t i r e  u n i t  i s  designed t o  allow response from pup i l s  
a t  a l l  l eve l s .  Since t h e  object  i s  f u l l e r  understanding of o r a l  t r a d i t i o n  
i n  the  l o c a l  area;and development of wri t ing  s k i l l s ,  s tudents w i l l  na tu ra l ly  
be allowed a c r e a t i v i t y  and range of subject  matber beyond the  scope of  most 
f i e l d s  . 

Conclusions 

The major r e s u l t  is t h a t  fo lk lo re  works. It i s  e f fec t ive ,  pervasive and fun. 
It is expandable and f l e x i b l e ,  while being avai lable  everywhere. Students 
can and do f i n d  it rewarding and worth t h e i r  time whether they exh ib i t  i n t e r e s t  
i n  t h e  o r a l  h i s to ry  of t h e i r  a rea  o r  not. Since f o l k l o r e  i s  today, yes te rdw,  
and tomorrow i n  scope, fif, provides excel lent  and endless material3for use 
i n  a u n i t  dealing with the  American s h o r t  s tory.  
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ON SUGGTS RyB~IEld OF BIRriWHISTELLfS KITTESICS AnTD COMTEXT 

Richard P. Sugg (Vol. VI, p, 55-56) does Folk lore  Forum readers  a s e r v i c e  by 
o u t l i n i n g  t h e  major, and c e r t a i n l y  obvious, f a u l t s  of Kinesics  and Context as - 
a  book of B i rdwhi s t e l l  a s  a wr i t e r .  I*. Sugg a l s o  c o r r e c t l y  surmises t h a t  t h e  
book does n o t  provide a  b l u e p r i n t  f o r  t h e  novice who would s tudy  11sdj' motion. 
He even demonstrates t h i s  po in t  by inaccura te ly ,  and i r r e l e v a n t l y ,  c r i t i c i z i n g  
B i r d u h i s t e l l l s  "Sample Conversation wi th  Descr ip t ions tT B i rdwhi s t e l l  could 
descr ibe  a message such a s  t h i s  i s  pretending i n  an exhaust ive ana lys is .  But 
t h e  example c i t e d  by M r .  Sugg was w r i t t e n  i n  1952 p r i o r  t o  t h e  k i n e s i c  frame- 
by-frame a n a l y s i s  of f i l m ,  before  t h e  discovery of parakinesFc markers, and was 
not intended t o  be complete. I n  k ines i c s ,  a s  i n  s t r u c t u r a l  l i n g u i s t i c s ,  one 
c a r e f u l l y  s p e c i f i e s  and maintains a l e v e l  of ana lys i s ;  appropr ia te ly ,  
B i rdwhi s t e l l  d i d  not  consider  every leveJ  i n  h i s  i l l u s t r a t i o n ,  M r .  Suggrs  
conclusions t h u s  show h i s  u n f a m i l i a r i t y  with k i n e s i c s  assumptions about meta- 

& t y p i n g  and t h e  h i e r a r c h i c a l  s t r u c t u r e  of  messages; He completely overlooks t h e  
k ines i c s  approach t o  t h e  ques t ion  "why." But s u r e l y  t h e  e s s e n t i a l s  of  
d i sc r imina t iona l  meaning, f r e e  v a r i a t i o n ,  a ~ d  exhaust ive a n a l y s i s  may sound l i k e  
meaningless jargon t o  a  reader  f r e s h  from Fa-st's Body Languuage. Others would 
do we l l  t o  read Kinesics  and Context chapters  26, 27, and 2--in t h a t  order-. - -  - -- while remembering t h e  l e s son  urged by Dorson i n  1961: "Because t h e  word 
t f o l k l o r e '  i s  used s o  widely, a l l  kinds of people pass  judgmmt bn f o l k l o r e ,  
when they  would not  dream of commenting on more recondited f i e l d s  of learning." 
The same holds t r u e  f o r  "body motiontt and k ines ics .  
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