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Introduction

Dr. Fathi Hasan Malkawi is a Jordanian educator and university 
professor. He holds a PhD in Science Education and Philosophy 
of Science from Michigan State University, a Master’s in Education 

Psychology from the University of Jordan, an Advanced Diploma in Sci-
ence Education from the University of Reading, and a Bachelor of Science 
in Chemistry and Geology from Damascus University. He worked at the 
Ministry of Education and Yarmouk University in Jordan for thirty years. 
He joined the International Institute of Islamic Thought (IIIT) in 1987 as 
a part-time academic advisor, and has been full-time at its headquarters 
in Herndon, Virginia since 1996. At IIIT, he has held the positions of 
Executive Director, Director of Research, Regional Director, Editor of the 
American Journal of Islamic Social Sciences (in English), Editor-in-Chief 
of the Journal of Islamization of Knowledge (in Arabic), and currently 
holds the position of Academic Adviser and Senior Researcher.

Dr. Malkawi has been a member of the Jordan Academy of Arabic 
Language since 2006. He has lectured in 35 countries in Asia, Africa, 
Europe, and the United States on various education and Islamic thought 
topics. He has published widely and some of his recent books include: 

1.	The Islamic Educational Heritage: The State of its Research, Glimpses of its Development, 
and Extracts from its Texts and Schools, IIIT, 2017, (in Arabic).

2.	Mapping Intellectual Building and the Construction of Thought and Reason, IIIT, 
2020, in English

3.	Contemporary Islamic Educational Thought, IIIT, 2020 (in Arabic) 
4.	Worldview: Presence and Practices in Thought, Knowledge and Education, IIIT, 2021 

(in Arabic)
5.	University Values: Philosophy, Frame of Reference, and Manifestations, IIIT, 2023 

(in Arabic).
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Isra Brifkani: You are a prolific writer and researcher. Please share a little 
about your intellectual journey and what motivated you to research and write 
extensively about education. 

Fathi Malkawi: In my teaching career at the university, I was keen to give 
teaching and supervision of graduate students the most precious time I 
had. During that period, the books and research work I published were, at 
the minimum, required of a university professor, limited for the purposes 
of academic promotion. However, during that period, I was a part-time 
academic advisor to the International Institute of Islamic Thought (IIIT), 
where I volunteered to edit the works of a number of IIIT conferences in 10 
volumes, which may have sparked the IIIT’s main office to propose that I 
join the Institute in a full-time capacity. As most IIIT scholars at that time 
were engaged in other activities, I had many tasks and responsibilities that 
occupied most of my time and effort. As a result, I had few opportunities 
to write original work, but I was able to write a number of academic papers 
for the conferences I attended as a representative of the Institute and a few 
editorials for its AJISS journal.

Then, in 2007, I assumed the position of editor-in-chief of the Journal 
of Islamization of Knowledge and the chair of the Arabic Publishing Com-
mittee at the Institute for 13 years, in addition to the organization work 
of a number of academic and business conferences and workshops. All of 
these were heavy tasks regarding the material that had to be read to make 
decisions and determine the necessary changes to be eligible for publication 
or presentation at conferences. All those tasks did not afford me the time 
to be a prolific writer. However, those works were valuable experiences that 
I have documented in two books, namely: A Manual for Academic Activi-
ties at the International Institute of Islamic Thought (2011) and A Manual for 
Publishing in the International Institute for Islamic Thought (2013). 

Some specific factors may have prompted me to start writing books. 
The first factor may be related to the work I was doing in conducting the 
training courses under Islamization of Knowledge, later referred to as 
“Islamic Methodology,” and finally to the title of “Integration of Knowl-
edge” or “Epistemological Integration.” In preparation for such courses, I 
had to write specific material for each topic in the course. Each time, the 
material would be edited and updated, and finally, it turned out to be the 
book titled Methodological Integration: Essentials of Islamic Methodology, 
published in 2011. Luckily, the book received much attention, reprinting, 
translation, and distribution. This encouraged me to continue writing and 
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publishing and to request an exemption from some administrative tasks, 
providing me with more writing time.

Another factor may be the accumulation of papers I have presented at 
academic conferences on a particular theme. At times, I assume that only 
some updates and filling of specific gaps were needed to complete the map 
of a book, but it was worth doing the difficult task of a new book! A third 
factor is my involvement in the Arabic journal of IIIT called Islamiyat 
al-Marifah, whether in writing editorials in my name, book reviews, or 
independent research papers, which I felt it was necessary to combine those 
in each theme, updating the material, supplementing where it was needed, 
and publishing. Thanks to Allah Almighty, my published works in the last 
10 years were at the rate of one book a year.

As for writing on education issues, it is mainly to meet the requirement 
of my academic specialization, Education at the Faculty of Educational 
Sciences at the university. However, due to my involvement and interest in 
using Islamic thought as a frame of reference in whatever I talked about, I 
was invited to teach some courses about “Education in Islam” at the Faculty 
of Sharia and Islamic Studies for graduate students at the university. Of 
course, I had to look at what was considered required reading for students, 
and I felt dissatisfied with those readings because the focus was limited 
to Islamic Educational Heritage. So, I had to meet the challenge I used 
to discuss: “If you don’t like a certain situation, make a better one!” So, I 
presented some critical opinions, ideas, and conclusions that were the basis 
for later detailed writings. The five volumes I have completed on Islamic 
educational heritage and Islamic educational thought may be the product of 
my attempt to face the challenge, employing the concept of Epistemologi-
cal Integration that we have been calling for during the last four decades.

However, my other writings, especially on issues of worldview, val-
ues, and intellectual construction, seem to have received more attention 
than other writings, especially those that have been translated into other 
languages.

IB: You have written on epistemological integration within the Islamic discourse. 
Please briefly acquaint our readers with this concept and your assessment of its 
application in theory and practice. 

FM: The idea of epistemological integration has been part of my Islamic 
understanding, which I employed in my early university education in  
science and geology and my school teaching career as a committed Mus-
lim educator. During my engagement in school education as a teacher, 
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educational supervisor, or school textbook author, I was known among 
my colleagues to be an advocate of the idea of integrating Islamic under-
standing of any topic with the knowledge part of that topic. I used the 
term “Knowledge Integration” (in English) in a term paper I wrote about 
“Islamic Philosophy of Science” at Michigan State University in 1982, and 
I remember that I was asked by my professor to explain this concept. I also 
used the term in a statement I made at a conference held at the Interna-
tional Islamic University in Malaysia, IIUM, in 1989. Then, I have been 
using the term Integration of Knowledge as an alternative to divergent 
trends of debating the term “Islamization of Knowledge” and what it 
means for thinking, research, and university teaching. Among the useless 
debates over the term is the attempt to identify the person who should 
be credited for first using the term, the adaptation of the term in order to 
be consistent with what may be appropriate Arabic linguistic roots, the 
enticing task of the phrase in linking concepts with contemporary Islamic 
civilizational reform efforts, or to reject the term altogether on the pretext 
that true knowledge is neutral toward religion, and ideology.

I have been committed to the belief that the methodology of integra-
tion of knowledge about the visible world and knowledge about the writ-
ten text can dispense much of the controversy, especially since the idea of 
“Combined Reading,” reading of “Revelation and Creation,” or reading 
the “Text in the Context” is directly guided by many verses of the Noble 
Quran, and that scholars paid good attention to this idea of integration, 
as we find it clear in the texts of Abu Hamid Al-Ghazali, Fadhrudin  
al-Razi, Ibn al-Qayyim, and others. In my training courses on Islamization 
of Knowledge early in the 1990s, I used the term “Islamic Methodology” 
as a practical and procedural implication for this concept of “Islamization 
of Knowledge,” as it is the methodology of the Muslim mind in dealing 
with any knowledge. Finally, I began using “Integration of Knowledge” 
and “Epistemological Integration” as they describe the modus operandi of 
the Muslim mind as it should be. 

What is important in my book Methodology of Epistemological Integra-
tion: Essentials of Islamic Methodology is the emphasis that any researcher 
who wants to deal with a specific topic through research must understand 
the topic as presented by contemporary human experience in its latest 
state and at the same time internalize this knowledge in his or her Islamic 
frame of reference related to that topic, but not necessarily with the intent 
to prove or disprove a particular argument, but rather to implement the 
Islamic frame of reference in a critical analysis of contemporary knowledge, 
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revealing theoretical and philosophical underpinnings, and trying to for-
mulate the result in an intact academic work based on the “Methodology 
of Epistemological Integration.” Integration here is the combination of 
contemporary knowledge as absorbed, modified, and internalized by the 
Islamic worldview that helps the contemporary Muslim mind acquire, test, 
and employ contemporary human knowledge for useful purposes.

The idea of Integration of Knowledge has gained great momentum 
over the past fifteen years and has become the title of many books, research 
works, conferences, study programs and educational materials. However, 
I noticed that most of this interest did not go beyond talking about the 
concept: its importance, its presence in the Holy Quran, in the Prophetic 
Sunnah, and the heritage of Muslim scholars. Minimal effort has been 
devoted to practicing that methodology in real situations. This fact of the 
matter has shifted my effort to search for specific examples where research-
ers have practiced Integration of Knowledge Methodology to analyze 
some of these examples and use them in writing a book entitled Manual of 
Integration of Knowledge Methodology.

In this venture, I have presented several lectures and conducted several 
workshops to emphasize the statement that I advocate: “Stop talking about 
integration, just do it.” Unfortunately, the progress in this field is still slow. 
I think that IIIT, IIUM, and other universities interested in this reform 
venture should give priority to developing specific projects and recruit a 
number of professors to conduct studies and research within an appropriate 
period of time, in which researchers practice what we call “Integration of 
Knowledge Methodology” with the necessary financial and administrative 
support and follow-up, to choose appropriate examples, to analyze them, 
and write the pilot copy of the desired manual.

IB: In your most recently published book, you discuss the importance of the inte-
gration of values in academic and higher education settings. Please expound on 
why you chose to write about this topic and what changes you hope to see in colleges 
and universities in Muslim societies.

FM: The book you are referring to is titled University Values: Philosophy, 
Frame of Reference, and Manifestations, published in June 2023. My interest 
in this subject came in the context of my interest in the subject of values 
in general. I have published 17 works on values, six of them were on uni-
versity education, but the controversy that has begun to emerge recently 
about missing the traditional value of university education with regard to 
knowledge and truth, the doubt of value of a university degree in the labor 
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market, and the frequency of cases of violation of values among prominent 
personalities in university administration, academic research, and teaching, 
compelled me to go back to what I have written in the past, update with 
contemporary material, and deal with pressing issues and questions about 
realities of university values as presented in different sources of knowledge. 

The university professor was the target of this book in the first place. 
This professor is expected to be constantly conscious and concerned about 
various levels and types of university values. All university personnel: heads 
of departments, deans, presidents, rectors, or vice-chancellors are university 
professors. As for students, they are the target population of university edu-
cation. I tried to make this book a description of how various stakeholders 
think about values in the university, values of the university, what research 
says about university values, and how Islamic thought would view knowledge 
about university values. The book explains what is meant by the philosophy 
of values and its relevance to the basic tasks of university education, and it 
reveals the manifestations of values in what the contemporary university 
adopts in its official documents and what it practices in its various tasks.

We have found that higher education institutions and governments 
are not content with being proud of the values they set for themselves 
but rather try to spread their values as universal. However, we have to 
see that much of what the dominant powers in the contemporary world 
are promoting is mixed with blatant images of violating the fundamental 
values of individuals, groups, and people. This is what necessitates deep 
consciousness about values, value scrambling, mutual respect for values, 
and thinking about the “value of values.” We do not exaggerate when we 
say that consciousness about values may be decisive in determining the 
future of human life.

In this context, I highlight the Islamic intellectual frame of reference 
and its desired manifestations in university values, theory, and practice. 
Islamic thought is a reflection of understanding Islam as a religion, and 
it has become necessary to be exposed to the distinct way in which Islam 
is present in the knowledge and values of university education. University 
values are a broad system that includes categories of academic, cognitive, 
institutional, and cultural values, and each category has its own vocabulary 
of values that is based on the morality of behaviors of a person, inside and 
outside the university, and that preserves the personal dignity in front 
of the self and others. The values Islam calls for are innate in nature and 
rational human values, so, unsurprisingly, we find people and institutions 
calling for and practicing such values.
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Hence, the call for the presence of Islamic thought stems from a per-
spective that interacts efficiently with the contemporary world and appreci-
ates difference and plurality, taking into account the problems and value 
pressures that globalization poses in university education and, at the same 
time, the opportunities and possibilities it opens for Islamic university 
education to develop models of distinct value experiences. While we call 
for the reform of university education in the perspective of Islamic thought, 
we affirm that this reform deals with the value of human nature, the value 
of the nature of university knowledge, and the value considerations of the 
intellectual and value affiliation of the people to their own nation. We also 
affirm that Islamic thought in the field of values gives priority in legislation 
to the positive aspect of guidance over the negative aspect of punishment. 
Therefore, it is hoped that the value reform in university education will 
emphasize the positive direction that builds a moral environment that 
would narrow the chances of violations.

IB: In the age of globalization and connectivity, geographical boundaries are 
becoming less prominent in terms of thought. Having written on the subject 
of Islamic thought in comparison to Western thought, what do you think is the 
best approach to shed light on Islamic thought in the modern, global, and digital 
world? 

FM: Thought is the result of the thinking process and is influenced by 
the beliefs and aspirations of the thinker. He who thinks with an Islamic 
authority is expected to produce Islamic thought. However, there are 
different levels in understanding Islamic authority and the degree of its 
presence, which confirms the importance of considering the plurality and 
diversity of what we call Islamic thought while making sure to highlight 
the common monotheistic features in Islamic thought. The same applies 
to what we call Western thought.

Modern media and communication means have made available many 
sources for those who seek knowledge about ideas carried or produced by 
any group of people in this world. We find that the bearers of every type of 
thought are keen to feed the sources of modern knowledge in the databases 
available with their thought, calling for it, endearing it, defending it, and 
criticizing or refuting other ideas, objectively or otherwise! Because the 
digital space is available to everyone who uses it in search of what they ask 
for, a great deal of responsibility lies with Islamic intellectual institutions 
and individual scholars in feeding the digital space with Islamic intel-
lectual material in different languages and with appropriate methods of 
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presentation, organization, and clarification, to make it more attractive and 
persuasive to those who view it—especially in its expression of the mono-
theistic dimension of Islamic thought—which leads to its universality and 
moderation, in terms of its relevance to the common human instinct, and 
its tolerance in dealing with differences, as long as there is a possibility to 
meet thought with thought.

Among the problems that limit the correct understanding of Islamic 
thought is the paradox between Islamic thought, in its innate values, its 
human horizons, and its civilizational ambitions, on the one hand, and the 
realities of life in Muslim societies, on the other, where unfortunate examples 
of civilizational backwardness prevail, represented clearly by the failure of 
political, economic and social development efforts, and the continued depen-
dency on others in various fields. Dealing with the pressures of globalization 
is not helped with weak apologetic methods and random reactions. Rather, 
it needs an integrated plan in which official governments, regional orga-
nizations, civil institutions, the media, and individual initiatives carry out 
complementary tasks to strengthen Islamic identity in our societies. What 
is published in the media about political, economic, and social globalization 
trends that clash with Islamic values should be dealt with positively, objec-
tively, and rationally, not just with negative random reactions.

Muslims have the right to fortify their educational curricula and social 
practices in the face of glamorous and deceptive trends and slogans. Many 
globalization statements may penetrate the basics of religious faith, social 
cohesion, and human instinct. Efforts should be exerted to protect and 
fortify elements of Islamic identity to face the danger of being melted or 
distorted in the crucible of globalization. The dangers of globalization on 
Islamic thought continue to multiply in its effects to generate feelings of 
Islamophobia and distort the image of Islam and Muslims. These negative 
effects are being reinforced by weak and frivolous reactions of the official 
authorities in Muslim countries and the spontaneous emotional reactions 
and practices of the public in these countries.

IB: In reflecting on your research and writings, which scholar/s, past or present, 
most impacted you and influenced your work? 

FM: Whenever I read or heard such a question addressed to someone, 
I tried to ask myself the same question, which I always find difficult to 
answer. During the stages of my life, I encountered many thinkers and 
scholars. I read the writing of many of them, who usually are of great 
diversity and different orientations, specializations, and interests. I did not 
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have the opportunity to stay with any of them for a long time, in permanent 
direct contact with one of the contemporaries, or be fully dedicated to the 
writings of one of the earlier scholars. Therefore, I can say that the impact 
on my intellectual formation is attributed to the environments in which I 
lived and the experiences I acquired more than specific names of individu-
als or schools. It is difficult to attribute the direct impact of one person in 
an environment rich in diverse people and ideas.

The first environment that had an impact on all subsequent stages of 
my life was perhaps the environment of Damascus, characterized by rich-
ness, plurality, and diversity in the Islamic religious presence, in which 
I spent four years studying for my first degree in chemistry and geology 
at Damascus University. In that environment, I had the opportunity to 
have good acquaintance with different schools of thought, including fiqh,  
tasawwuf, hadith, adab, and political orientations, in their Masajid and 
cultural forums, without an organic affiliation to any particular school, that 
may deprive a person of benefiting from others. This social-cultural envi-
ronment was also strengthened by the academic-religious atmosphere that 
was imparted by the professors of the Faculty of Sharia at the University, 
who were famous in the Muslim World, such as Muhammad Al-Mubarak, 
Mustafa Al-Sibai, Mustafa Al-Zarqa, Ali Al-Tantawi, Nasser Al-Din  
Al-Albani, Adeeb Al-Saleh, and others, with a generous possibility of 
attending their lectures, directly listening to them and reading their works, 
in addition to having personal company and friendship with of many of 
their students who became famous scholars later on.

My academic specialization in physical sciences also may have contrib-
uted to my intellectual formation. My diverse religious background was 
always an authority and a frame of reference in making natural scientific 
knowledge the other wing of epistemological integration and its presence 
in the intellectual construction I was to practice later in my school and 
university teaching. I feel it is important not to forget, in this context, 
scholars of Islamic culture from the Faculty of Medicine, such as most 
notably Shaukat Al-Shatti, who was one of the founders of Damascus 
University, whose one-year course I attended in science and medicine in 
the history of Arab-Muslim civilization, with required reading of his book 
on this theme which he was writing during the course, and giving us a part 
of in each lecture. 

A second environment that was a source of my intellectual forma-
tion was my life experience in the West, which began in Britain in 1971, 
studying for my first Master’s degree in science education, with a close 
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relationship with the Muslim Students Society. That environment was a 
lively gathering of primarily graduate students of various specializations 
from different countries of the Muslim world. It was a forum of active 
interaction, integration, and exchange of rich experiences. My experience 
in that environment was nurtured later in the United States, where I lived 
for six years, from 1978 to1984, studying for my doctorate degree. In both 
the United Kingdom and the United States, I had the opportunity to 
hold different responsibilities in cultural, educational, and administrative 
positions with direct contact with scholars and thinkers of the Muslim 
world and Muslim minorities in the West. This second environment has 
undoubtedly added much richness to my experience. 

This will bring me to a third environment that may have shaped my 
intellectual life. It is the that of my relations with the International Institute 
of Islamic Thought (IIIT). Earlier in my stay in the United States, in 1979, 
I came into direct contact with the group that instituted the organized 
Islamic work and institutions in the West, who later on established IIIT. I 
continued contact with the group after leaving for Jordan in 1984. Then I 
joined their work in a part-time capacity as an academic advisor to establish 
the IIIT office in Jordan in 1987. I then joined the Institute’s headquarters 
full-time in 1996, where I have been closely related to the group from that 
time until now. I had the pleasure of having a good acquaintance with 
many individuals of IIIT and through them with many others worldwide.

At IIIT, I would happily remember my acquaintance with the trio of 
the Institute, Ismail Al-Farouqi, Taha Al-Alwani, and Abdul-Hamid Abu 
Suleiman, who were considered the scholars and thinkers of the Institute. 
However, the other trio of IIIT, Jamal Barzinji, Ahmad Totonji, and 
Hisham Altalib, were no less influential in shaping the Institute’s activities 
and creating its image. My relationship with the group has been deepening 
since 1979 until the death of those who died, may Allah have mercy on 
them, and with the remaining two until now. Although my meeting with 
Al-Farooqi was only three times, his rich heritage in writings and activism 
has been a lasting legacy in the presence of Islam in U.S. academia. As for 
Al-Alwani and Abu Suleiman, I have had direct and resonant contact with 
each of them for long periods in residence and travel, and I claim that I read 
everything that each of them wrote, sometimes before it was published.

Here, I would say that the environment in which the presence of these 
three thinkers of IIIT in my life may have left an impact on my intellectual 
formation and my written work. It will be difficult to refer to the personal 
impact of each IIIT individual. It may be a combined and integrated 
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impact of the group. Subhan Allah, I have seen each of them as a self-
contained personality, distinguished by his own giving; none of them was 
a copy of the other or a shadow for him. What is essential in this overall 
environment is the critical mentality and the courage to express opinions, 
the tendency to review and test many of the settled and prevailing ideas 
and elements of Islamic culture.

There should be no doubt that the Islamic intellectual heritage should 
be considered an environment on its own, despite the fact that my interest 
in reading has been spread over most areas of Islamic heritage. However, 
I would not forget the names of a number of scholars whose heritage 
I was keen to rely on more than others: Abu Hamid Al-Ghazali, Ibn 
Hazem, Ibn Taymiyyah, Ibn Al-Qayyim, Ibn Rushd, Al-Shatibi, and Ibn  
Khaldun. As for the contemporaries to whom I read most of their books 
and had the pleasure of sitting in their hands, listening to them and having 
a dialogue with them, even visiting them in their homes and hosting them 
in my house, the most important whose company I should not forget were 
Muhammad Al-Ghazali and Yusuf Al-Qaradawi, may Allah Almighty 
have mercy on them.

IB: What current projects are you working on, and what impact do you hope to 
make with your work?

FM: I may be a person whose ambitions for accomplishment increase with 
age despite poor health. I do not know how to describe the quality of those 
who feel such a feeling. What I mean by accomplishment here is to con-
tinue writing, accepting invitations to present papers, and giving lectures 
at conferences. This feeling may be related to a degree of satisfaction with 
what I was able to have in recent years at a remarkable pace. Such achieve-
ment has given me a good experience in writing, reduced the fear of start-
ing a new project, and a strong commitment to continue and finish work. 

There are a few projects that I have already started and failed to  
complete so far, perhaps because they were designed to be joint works 
with others who were unable to accomplish what was expected of them. 
It may also be due to the particular type of effort needed for each project. 
Considering past experiences of cases like this, it should be possible, Allah 
willing, and with the needed determination, commitment and follow up, 
to produce the following three projects in particular.

The first of these projects, in which I collaborated, consulted, and dis-
cussed with scholars and researchers in different countries, is a practical 
Manual of Integration of Knowledge Methodology. The crux of what this guide 
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needs are examples of research in which researchers practiced the identified 
methodology, given that Integration of Knowledge is a methodology of the 
Muslim mind in achieving what IIIT called “Islamization of Knowledge,” 
the “Two Integrated Readings” or the “Islamic Rooting of the Social Sci-
ences,” etc. There has been much talk about the Integration of Knowledge 
in recent years, but we do not find good representative examples of research 
in which researchers practiced that desired methodology.

The second project is a university textbook on values, as there have 
been many projects and institutions established to deal with values in vari-
ous sectors: education, health, economics, media, politics, etc. This was 
accompanied by a continuous debate about many issues related to values: its 
philosophy, its specificity and universality, absolute or relative, the origin of 
values in religion, science, philosophy or economics, the scramble of values, 
the position of values in rights and freedoms, etc. The result of such debate 
has made most of the writings on values come in partial topics, responding 
to urgent issues, lacking the clarity of the overall perspective that puts all 
these matters in their proper framework of an intellectual map of values.

The third project is one whose realization has been much delayed. We 
do not find among the hundreds of books published by the IIIT a single 
book that explains the updated statement of IIIT’s mission and vision.  
The book Islamization of Knowledge written originally by Al-Faruqi, (1982), 
the book The Crisis of the Muslim Mind, written by Abu Sulayman (1986), 
and Reform of Islamic Thought written by Al-Alwani (1989), will continue 
to document the development of thought in IIIT’s project, as each of them 
was written in certain circumstances of time and place and the individual 
experience of the writer. I feel that IIIT needs to address issues related to 
Islamic thought in the contemporary world, respond to present challenges, 
and clarify misunderstandings. The desired book should be a reference 
book for university use, good reading for training courses, and an appropri-
ate update clarifying IIIT’s vision and mission.

IB: What advice do you have for early career researchers in the field of education 
in Muslim contexts? 

FM: It should be useful to imagine how someone asked a question of 
this type would answer. It is a question that usually comes at the end of 
an interview, in which the person would say what he did not say in his 
answers to the previous questions, and his answer would serve as a con-
cluding remark of the interview. I imagine that this person will scoop his 
answer from the experience in his life, cite certain remarkable successes, 
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or avoid obstacles that hinder such success, or think about hot issues that 
were on the table at the time of the interview because of their urgency or 
importance. Since the target group that should benefit from the answer 
to this question is the category of researchers in education, in an Islamic 
context, I would remind those researchers of a few things that should be 
well known to them.

First, research in contemporary terms means the material that a 
researcher writes has to be published in a specific journal, submitted to a 
specific research center, to obtain a university degree, or to publish in the 
form of a book. Each of these lines in which the research material will 
go along has its own terms and requirements that the researcher must be 
fully aware of.

Second, doing research in an Islamic context needs a researcher who 
is cognizant and well-versed with the Islamic frame of reference, which 
means being able to perform critical analysis of the ideas and theories of 
knowledge to uncover what may be some philosophical underpinning of 
that knowledge, and to deal with it properly. 

Third, there is something to be said for beginners in the work of  
writing, doing research, and writing practice in general. It is clear that 
the novice in these fields may feel afraid and hesitant to enter these fields 
because he or she would compare himself/herself with some famous 
researchers and writers. This fear is the first hurdle to be overcome. There 
is no way to learn writing other than writing, and there is no way to acquire 
the skills of doing research other than just doing it. There are tips offered 
by some writers and training experts in this regard that should be useful 
to read.

Fourth, the beginner should be conscious of the benefit of his accumu-
lated experience. For example, he should find that each article he writes 
makes the next article much easier, and every research work he does makes 
the subsequent one easier, more thorough, and intact. What matters here is 
the person’s consciousness of the experience and a determination to build 
upon it.

A lesson from someone may continue to be a good lesson for the rest of 
a person’s life. I took a useful hint on writing during the night I spent along 
with a group of colleagues with Ismail Al-Farouqi, may Allah have mercy 
on him, in Chicago, in 1980. My question to him was: You are a professor 
who works in teaching and supervising graduate students, and you travel 
a lot and attend many conferences, and yet we find you with such large 
volumes of writing. What makes you accomplish all of this? He answered, 
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“I took it upon myself not to sleep any night before I had finished writing 
ten pages.” The lesson I learned that night is that organization, planning, 
and determination would create barakah in time and life!

Fifth, setting an annual plan for the minimum writing that the 
researcher estimates he/she must accomplish, with a determined adher-
ence to that plan, should be essential to keep the researcher’s compass in 
the right direction. At the sidelines of the plan, it should also be possible to 
seize available opportunities, such as programmed events and conferences 
of professional associations and other casual events, to do some work that 
would add to the original plan.


