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A t  t he  core of our present teaching system l i e s  the  f a c t  t h a t  education, a l l  
too often, has attempted l i t t l e  o r  no cor re la t ion  with l i f e  outs ide  of t h e  
classroom. The present decade has brought with it t h e  exposure of t h i s  flaw 
5.n t he  educatitig of  our nation's  children. Perhaps t he  ca t a ly s t  has been 
t h e  recent amendation of  the system's blindness. This, it must be emphasized, 
i s  not t o  say t he  system has been cured, Such an improvement, t o  continue 
with t he  e a r l i e r  analogy,has been a s t ep  up from blindness t o  myopia. I n  
attempting t o  r e c t i f y  the  inequi t i es  perpetra ted upon chi ldren not belonging 
t o  t h e  ru l inc  c l a s s  of American culture,  the  revised educational system, in -  
advertently,  has offered in fec t ion  ra ther  than antidote.  

Although professional  education has hab i tua l ly  walled i t s e l f  off from l i f e ,  
t he  ru les  on e i t h e r  s i de  of the  ba.rr ier  were the  same, o r  a.t l e a s t  so it was 
posited.  To those who could not adjust ,  there  remained an open door marked 
EXIT. A s  has been previously mentioned, attempts recen t ly  have been made 
t o  make t he  use of this door l e s s  frequent, but :;lost of them must be re leqated 
t o  the  category of well-intentioned bungling. 

By f e r  the  most damaging manifestation of the myopia i s  ethnocentrici ty.  
To be sure, there  remain many vestiges of the "blind periodt1 i n  education: 
value-laden classroom materials ,  ignorance of t h e  existence of cultura.1 
difference,  and even over t  prejudice. The new threa t ,  however, seems t o  
be t he  educator armed with love f o r  h i s  fellow man, but  hampered by ignorance 
of  h i s  charges' l i f e - s ty l e .  Such a mentality, so o f ten  equipped with simple 
answers, can be devastinc t o  the  de l i c a t e  cu l t u r a l  balance extant  i n  the  
students t h a t  they must teach. Any naive in terference w i t h  cu l tu r a l  o r  
l i n g u i s t i c  pa t te rns  may be f a t a l  t o  the  s tudent ' s  educational career, s ince  
it appears t h a t  d isrupt ion of e i t h e r  o r  both of these  c lose ly  i n t e r r e l a t ed  
systems causes learning to  cease .2 Thus ignorant, i f  benevolent, t a c t i c s  
r e s u l t  not i n  acculturation,  but i n  anomie. 

The vestiges of  tleducational blindness1t a r e  subject  t o  straightforward at tack.  
I ts  manifestations have been, by and large ,  recognized a s  detrimental and 
l i t t l e  o posi t ion i s  found t o  t h e i r  eradication.  \?ell-intentioned patron- 3' i za t ion ,  on t he  other  hand, i s  more a s t a t e  of mind and i s  not so e a s i l y  
upmoted. Protean i n  nature  and encased i n  complex defenses, it of ten def ies  
rec,gnition . 
A t  t he  r i s k  of being somewhat s impl is t ic ,  one may approach one fa.cet of t h i s  
reverse bigotry  through a consideration of narning and i t s  resu l tan t  expecta- 
t i o n  patterns.  Casting about f o r  sui table  l i n g u i s t i c  g r ips  upon the  incredibly  
complex problem a t  hand, experts  ( the majority of them s e l f  -styled) encompass 
t h e i r  pa r t i cu l a r  "problem culturest t  within ti?e magical semantic c i r c l e  o f  
ethnocentric terms ranging from the  bla tnnt  t l cu l t u r a l l y  deprivedt' t o  t he  
somewhat milder, but  s t i l l  undesirable, t l cu l t u r a l l  y di~advanta.ged.~l It 
should be evident, upon exaning these terms l o g i c a l l y  a.nd with a modicum of 



cu l tu r a l  perspective, t h a t  such pellat ioris  are  de f ea t i s t  and tend t o  l ead  
i n t o  s e l f  - f u l f i l l i n g  prophecies .& To explain fu r ther ,  as soon a s  we have 
euphemistically, but  ethnocentrically,  renamed those groups outs ide  t he  naming 
culture,  we may then be s a id  t o  have restereotyped them. It i s  then possible 
t o  continue t h e i r  denigration by use of the  same pat terns ,  with merely 
nominal changes of posit ion.  Since both disgust  ( the  pose of  prejudice) and 
p i t y  ( the  pose of  reverse-prejudice) a r e  super ior  a t t i t udes ,  there  i s  no 
bas i s  f o r  the  empathy imperative f o r  cu l t u r a l  s ens i t i v i t y .  Furthermore, by 
regarding the  s tudent  from a non-miling c l a s s  cul ture  through such ethnocentric 
" f i l t e r s n  it i s  impossible f o r  him t o  recieve anything resembling educational 
opportunity. It i s  impossible, t h a t  i s ,  so long as he chooses t o  be influenced 
by h i s  pa r t i cu l a r  cu l t u r a l  background. Educational o ~ p o r t u n i  t y i s  an impos- 
s i b i l i t y  simply because Itwe a r e  prone (when not properly sensi t ized)  t o  per- 
cieve what we e c t  and t o  f a i l  t o  percieve things t h a t  do not f i t  our 
expectations ." F= 
IIiles V. Zintz s t a t e s  i n  Education Across Cultures: 

1. Lack of communication i s  the  g rea tes t  problem between members 
of d i f f e r en t  cu l tu res ,  

2. An in te r -d i sc ip l inary  approach to  problems i s  best.  
3.  Consultants from the  dominant cu l tu re  must l e a rn  t o  work 

through the  ex i s t i ng  soc ia l  organization of  the sub- ul ture .  
4. Empathy i s  a pre requ is i t e  t o  adequate communication. 8 

It i s  imperative, then, t h a t  t he  f i r s t  s t ep  must be t o  make t he  teacher "walk 
one mile i n  the  moccasins" of  h i s  students ( t o  rephrase an American Indian 
proverb) ins tead  of cu t t i ng  of f  ::is charges! c u l t u r a l  fee t .  

The accomplishment of t h i s  p re requ is i t e  t o  teaching effect iveness  c a l l s  f o r  
a program of teacher education incorporating dic.lectology, folklore,  applied 
education, and cu l t u r a l  s e n s i t i v i t y  sessions. A s  previously indicated,  such 
indoctr inat ion cannot, t o  have any value, be aimed a t  providing easy solut ions  
o r  standardized answers t o  recurrent  problems. The experience must revol-e  
around a reor ien ta t ion  of values and conceuts . It must provide educators 
wi th  a.n in terna. l i sed mental apparatus f o r  detecting spec i f ic  ways i n  which 
cu l tu re  manifests i t s e l f .  It mst, fur ther ,  enable the  teacher t o  l e a r n  f r o m  
these t r a i t s .  

With these elementary instruments f o r  the  observation and comprehension o f  
cu l t u r a l  dynamics, the  i n s t ruc to r  may enhance h i s  teaching eff ic iency,  as 
well a s  the  relevancy o f  the  curriculum 'a both the  world of the  ghetto and 
the world of t he  mansion. I n  t h e  f i r s t  place, what b e t t e r  ground f o r  the 
a r t i f i c i a l l y  induced context method of f i e l d  col lect ion could e x i s t  than the  
clessroom s i tua t ion?  It i s  t rue  t h a t  there  is, i n  the  upper grades at  l e a s t ,  
a conditioned response t o  the  classroom environment. On the other  hand, i t  
i s  c fami l ia r  environment, populated by fami l ia r  inhabi tants  employing famil iar  
intes.action pat terns .  The most super f ic ia l  analys is  of the  l o r e  of  t he  student 
enables an entrance i n t o  remarkable increases i n  teacher  effect iveness ,  
Through an often uncomfortable, but  co~iipletely worthwhile reor ienta t ion of 
a t t i t udes ,  the teacher, idea l ly ,  becomes able  t o  regard recurrent  cu l t u r a l  
manifestations as clues and a s  teaching instruments, r a the r  than a s  flaws t o  
be excised a s  soon as possible,  

The e f fec t ive  educational use of t r ad i t i ona l  expressive mater ia l  demands not 
the  mere i n j ec t i on  of a few items from relevant minority cul tures ,  but the  
approaching of the material t o  be learned through such items. The teacher 



should not, f o r  example, urge h i s  students t o  consider why a " L i t t l e  Moronu 
joke i s  humorous a f t e r  dealing with t he  comic a t t i t u d e  i n  the  abs t rac t .  
He must lead them t o  consider the  dynamics of comedy a s  revealed through t he  
medium of humorous items extant  i n  t he  l o r e  of t h e  individual  learning group. 

The preceding example may appear t o  be an extremely elementary re-shif t ing 
of technique and hardly an innovation. Yet, what could be more obvious t o  
those of us involved i n  t h e  study of cu l tu re  than t he  f a c t  t h a t  numerous 
elements of f o lk  and popular cul ture  a r e  di rected spec i f i c a l l y  toward t he  
education of  the  group i n  which they a r i s e .  I n  s p i t e  of  t h a t  f a c t ,  an 
inordinate amount of energy has been di rected toward ob l i t e r a t i ng  ch i ld lo re  
when it emerges i n  the  classroom. It i s  labeled, when not obscene, as a 
r id iculous  waste of time --- as childishness. 

This i s  exact ly  the point ,  ch i ld i sh  (when re l ieved of  i t s  negative connotav 
t ions ,  simply means b e f i t t i n g  a chi ld)  l o r e  can give the  teacher an indica- 
t i o n  of the type of  education which, likewise, b e f i t s  the  chi ld ,  To take 
nierely one s ide  of  the  use of expressive cu l tu re  a s  a teaching tool ,  it 
should be obvious t h a t  promoting the s tudent ' s  awareness of h i s  own cu l tu ra l  
products provides a more e f f ec t i ve  entrence i n to  sophis t ica ted a r t  than does 
adu l t  a r t  i t s e l f .  I n  the  products of  ch i ld i sh  wordplay may be found the  
e n t i r e  reper to i re  of a r t  poetry: metaphor, versif ica. t ion,  meter, and a l lus ion,  
t o  name but a few. I n  addit ion,  there  a r e  the  added advantages of f ami l i a r i t y  
with the  material ,  pr ide  i n  the  items, and cu l t u r a l  relevance. 

The classroom study of the  fo lk lore  produced by the  student c a l l s  f o r  a con- 
s idera t ion  of the  l o r e  not a s  a number of d i sc ree t  items, but  a s  a process. 
Thus, ins tead of t r e a t i ng  r i dd l e s  as  i n e r t  items, the  teacher must focus on 
t he  dynamics of  the  r idd l ing  3ession, a process i n  which there i s  give and 
take, a reward f o r  individual  merit,  and an allowance f o r  each p a r t i c i p a n t f s  
contributions. I n  such a fo lk  process, when regarded i n  perspective, may 
be seen most of the  elements extant  within the  governmental process of demo- 
cracy. The incorporation of such spontaneous products i n t o  the  formal educa- 
t i o n a l  procedure makes poss ible  not only the  u t i l i z a t i o n  of a grea t  source 
of energy, bu t  an opportunity f o r  ego gain on the  p a r t  of the student. 
Present, also,  i s  not only  an avenue f o r  the  sublimation of h o s t i l i t y ,  but  
an excel lent  o c c ~ s i o n  f o r  teaching pr ide  i n  one's own way of l i f e  a d  t he  
acceptance of o ther  cul tures .  

It must be emphasized, once again, t h a t  t h i s  method of education requires  
spec ia l  t ra ining,  though not t ra in ing  of a conventional nature. Theoretical 
t r a in ing ,  moreover, i s  an i n t eg ra l  p a r t  of  t h i s  va r i e ty  of teacher education, 
but  not with t he  exclusive end o f  a f ac tua l  indoctrination.  Such a system 
aims a t  adap tab i l i ty  r a the r  t ha  o r  l lprint-outsl l  which attempt t o  
be applicable i n  a l l  s i tua t ions .  This i s  impossible, a s  has been demonstrated 
f a r  too of ten  t o  require documentation. hhat  must be pursued a r e  changes i n  
att,tudes and or ienta t ions .  I n  order t o  accomplish any appl icat ion of f o l k  
~ u l t u r e  t o  education, the  teacher must be equipped with devices capable of 
being in te rna l ized  f o r  dealing with each case  individually.  Only when so 
equipped i s  a teacher capable of aiding the  non-ruling c lass  student t o  a t t a i n  
the  bicul tura l ism necessary f o r  h i s  survival  and, perhaps, f o r  the  survival  
of t h e  dominant cu l tu re  a s  well. 

The f l e x i b i l i t y  of items of fo lk  cu l tu re  i s  qroven by i t s  continued existence. 
Folklore, then, mag be j u s t  the  t o o l  t h a t  i s  needed f o r  connecting t he  world 
of the book t o  the  world of t h e  s t r ee t .  
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as offensive a s  overt  h o s t i l i t y .  
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considerations of the  application of cu l t u r a l  information s t r i c t l y  
t o  folklore  and not consider material  provided f o r  us by l i ngu i s t s ,  
commentators on popular culture,  and scholars i n  many other relevant 
d isc ipl ines .  

/ 
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