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Introduction 
A new era of scholars and practitioners have noted a need for holistic career development and to focus on emerging 
student populations. For example, we now see the importance of parental involvement (Stringer & Kerpelman, 2010) 
and more clearly understand issues the LGBT community faces regarding job obtainment (Schmidt et al., 2010; Scott et 
al., 2011). As such, this session looks at among small populations and their engagement in career development.  
 
Data & Respondent Characteristics 
Data for the presentation come from the National Survey of Student Engagement (NSSE), which collects information 
about first year and senior students’ experiences with learning opportunities at four-year baccalaureate institutions. In 
2018, an additional set of items were appended to the survey to better understand students’ experiences with career 
development. The following comprise the sample:  

• 7,589 students at 38 Institutions 
• 7 HBCUs; 8 Public 
• 20 Bachelor’s, 15 Master’s, 2 Other, 1 Doc 
• 26 under 2,000 students 
• LGBQ (11%), POC (36%), female (70%), disability (12%) 

 
Measures 
Students responded to the following survey items; these are means and standard deviations for the average student 
response--intended to help contextualize findings.  
 

 
 

 
 
Findings 

• Gender Identity - Students who identify as gender variant rely on family members as well as career staff less 
often than peers; further, these students also attend panels the most out of their available opportunities 
 

• Sexual Orientation – Students identifying as gay or lesbian tend to talk with campus actors about careers most 
frequently, while queer and questioning or unsure tend to the least. Straight and lesbian students tend to talk 
about careers with, or shadow, professionals in the field most often. 
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Findings cont. 
• Race/Ethnicity – Black or African American students tend to make use of campus career resources more often 

than White students and communicate with campus actors about their careers most often. 
 

• Ability - Students with & without disabilities tend to speak with their family the most about career development. 
They also tend to speak to career service staff more than other student affairs professionals. Students reporting 
mental health disorders speak to their family and peers about the same, and students with mobility impairments 
as well as mental health disorders report attending panels the least. 

Caveats 
• Spectrum of identities – only a handful of identities were examined given the confines of the survey response 

choices thus the data cannot speak to the complexity of an individual.  
• Institutions self-select to partake in NSSE – this affects the representativeness of the findings; not every type of 

institution was surveyed. 
• Student populations vary within institutions – the sample could differ in size and students represented. 
• Student motivations – a variety of factors encourage or dissuade students from partaking in career development 

opportunities; not all could be captured in the data.  
 
Discussion  

1. What are ways we can embed diverse students’ needs into career development practices? 

2. How might the results shape current or future collaborations between career services and the rest of your 
campus? 

3. Who are the constituents that we need as accomplices to create sustaining change to improve career services 
for small pops?  

Implications, Future Research, and Conclusions 
• Continuing to build campus partnerships specifically the ones that are integral in career development as we 

know development does not happen in isolation.  

• Meeting students on their own terms may be advantageous for embedding career development e.g., not all 
students are motivated in the same manner thus may not come to meet with us. Is it possible to advertise 
services or meet with students in different spaces (on-campus, off-campus, remote)? 

• Innovating forms of engagement by leveraging new technologies e.g., is it possible to put resources or 
traditional career development mediums online?  

• Future research may want to investigate the perspectives of practitioners and industry leaders on career 
development to grasp a better understanding of student opportunities; specifically, an understanding of their 
intentional efforts for engaging marginalized students.  
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