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In essence, this is a book 
written by doctoral students 

for doctoral students. 

Introduction 
SARAH HARE, BETH LEWIS SAMUELSON, AND JULIE MARIE FRYE 

This collection of short research guides was created by doctoral 

students in Indiana University Bloomington’s School of Education. 

Each research guide was made by students in the on-campus and 

online course, EDUC-L700: Seminar in Literacy, Culture, and 

Language Education, offered by the Department of Literacy, Culture 

and Language Education. This assignment was designed to help 

students–who are current and future education 

researchers–familiarize themselves with research methodologies 

that they may not have had a chance to study in a formal course. 

This book is a compilation of research guides created by students in 

the Spring 2018, Fall 2018, and Spring 2019 iterations of the course, 

supplemented with information about why it was important to 

compile these guides in an openly licensed Pressbook.  

We hope that others will use 

this work for their own 

research and exploration or 

even adapt it to help students 

learn about research 

methodologies firsthand. 

Each Research Guide offers a short introduction to the 

methodology, followed by critical annotations of major works 

describing how to use the methodology. Other sections include 

critical annotations of recent dissertations that use the 

methodology and lists of helpful resources such as websites, 

databases, videos, and research software. Some sample topics 

include Conversation Analysis, Critical Discourse Analysis, Multiple 

Case Studies, and Nexus Analysis. More topics may be added later. 

The creation of this book and the curation of all of the research 

guides into a single publication was made possible by a course 

redesign implemented by the instructor, Beth Lewis Samuelson, and 
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The goal of shifting to a 
chalk talk model is that 

students see information 
presented in a variety of 
ways. It also challenges 
instructors to illustrate 

concepts, often requiring 
that they use metaphors or 
analogies that help students 

make connections. 

librarians Julie Marie Frye and Sarah Hare. The redesign had two 

objectives: (1) make the research guide assignment more meaningful 

and immediately applicable by creating the option for students to 

share their work openly and publicly and (2) help students 

understand openness (including Creative Commons) and master 

information literacy concepts related to evaluation and authoring in 

order to enter the information ecosystem not only as readers but 

also as creators and authors. 

In order to accomplish the second goal, the instructors created 

“chalk talks” to present information literacy concepts visually and 

to inspire in-depth conversation about related issues such as 

intellectual property, information ecosystems, and academic 

publishing. Chalk talks are educational videos where an instructor 

explains a concept vocally while a sketch presents information 

visually. 

These chalk talks are shared 

within this book in order to give 

readers a holistic 

understanding of the course’s 

context. 

The redesign and this 

publication were made possible 

by generous funding from the 

IU School of Education’s 

Teaching with Technology 

Grant and the IU Libraries 

Information Literacy Course 

Grant. 
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PART I 

RESEARCH GUIDES 

Each research guide offers a short introduction to the methodology, 

followed by critical annotations of major works describing how to 

use the methodology, descriptions of useful Internet resources and 

apps, and other helpful information for anyone wanting to learn 

more about the methodology. 
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Case study methodology 
aims to describe one or 
more cases in depth. It 

examines how something 
may be occurring in a given 
case or cases and typically 

uses multiple data sources to 
gather the information. 

Case Studies 
DEE DEGNER, AMANI GASHAN, AND NATALIA RAMIREZ 
CASALVOLONE 

Description 

Creswell and Poth (2018) define case study as a strategy that 

involves the study of an issue explored through one or more cases 

within a bounded system (i.e., a setting or a context), a methodology, 

a type of design in qualitative research, or an object of study, as well 

as a product of the inquiry. 

Flyvbjerg (2011) defines case study as an intensive analysis of an 

individual unit (as a person or community) stressing developmental 

factors in relation to the environment. Case study methodology 

aims to describe one or more cases in depth. It examines how 

something may be occurring in a given case or cases and typically 

uses multiple data sources to gather information. Creswell and Poth 

also argue that the use of different sources of information is to 

provide depth to the case description. 

This is the first step of data 

analysis in a qualitative case 

study. Following this, 

researchers must decide 

whether there is a case study to 

analyze, determine the 

boundaries of their case study 

and its context, decide whether 

they wish to use single or 

multiple case studies, and 

explore approaches to analyzing themes and articulating findings. 

Creswell and Poth (2018) are an ideal resource for defining case 
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study, learning about its parts, and executing case study 

methodology. 

References 

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry & research: 

choosing among five approaches (4th ed.). Thousand Oaks, CA: Sage. 

Flyvbjerg, B. (2011). Case study. In N. K. Denzin, & Y.S. Lincoln 

(Eds.), The Sage handbook of qualitative research (pp. 301-316 ). 

Thousand Oaks, CA: Sage. 

Key Research Books and Articles on Case Study 
Methodology 

Ashley, L. D. (2017). Case study research. In R. Coe, M. Waring, 
L. Hedges & J. Arthur (Eds), Research methods & methodologies in 
education (2nd ed., pp. 114-121). Thousand Oaks, CA: Sage. 

This edited text discusses several research methods in education. 

Dr. Laura Day Ashley, a professor at the University of Birmingham in 

the United Kingdom, contributes a chapter on case study research. 

Using research on how private and public schools impact education 

in developing countries, she describes case studies and gives an 

example. 

 

Baxter, P., & Jack, S. (2008). Qualitative case study methodology: 
Study design and implementation for novice researchers. 
Qualitative Report, 13(4), 544-559.  http://nsuworks.nova.edu/cgi/

viewcontent.cgi?article=1573&context=tqr 

The authors of this study presented an account of the qualitative 

case study methodology that can provide beneficial tools for 

researchers to explore any phenomenon under study within its 

context. The aim of this study was to guide novice researchers 

in understanding the required information for the design and 
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implementation of any qualitative case study research project. This 

paper offers an account of the types of case study designs along 

with practical recommendations to determine the case under study, 

write the research questions, develop propositions, and bind the 

case. It also includes a discussion of data resources and the 

triangulation procedure in case study research. 

Creswell, J. W. & Poth, C. N. (2018). Qualitative inquiry & research: 
choosing among five approaches (4th ed.). Los Angeles, CA: SAGE. 

The authors are both recognized academics in the field of 

qualitative research; Dr. Creswell has authored many articles and 

26 books on topics such as mixed-methods research, qualitative 

research, and research design, and Dr. Poth has written more than 

30 peer reviewed journal articles and was a guest co-editor at the 

International Journal of Qualitative Methods. The book thoroughly 

reviews and compares five qualitative and inquiry designs, including 

research, phenomenological research, grounded theory research, 

ethnographic research, and case study research. Chapter 4, which 

is titled Five Qualitative Approaches, gives a thorough description 

and explanation of what a case study research contemplates. It 

discusses its definition and origins, its features, the types of case 

study procedures to follow when doing a case study, and the 

challenges faced during case study development. In the appendix, 

on page 119, the authors offer an example of a case study and a 

question that can be used for discussion. The entire book has 

pertinent information for both novice and experienced researchers 

in qualitative research. It covers all parts of the research process, 

from posing a framework to data collection, data analysis, and 

writing up. 

Yin, R. K. (2016). Qualitative research from start to finish. New 
York, NY: The Guilford Press. 

Yin is the CEO of an applied research firm. He has authored 

numerous articles in many fields, including education. He also 

authored Case Study Research, which is now in its Sixth Edition. 
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This book uses three approaches (practical, inductive, and adaptive) 

to highlight many important aspects of Qualitative Research. He 

provides a definition of case study and references how case study 

differs from other types of research. 

Recent Dissertations Using Case Study 
Methodology 

Clapp, F. N. (2017). Teachers’ and researchers’ beliefs of learning and 
the use of learning progressions (Doctoral dissertation). Retrieved 
from ProQuest Dissertations & Theses Global. (Order Number 
10261732) 

This study from Colorado State University was designed to 

identify the beliefs and discourse that both the Learning 

Progressions (LP) developers and the intended LP implementers 

held around student learning, teaching, and learning progressions. 

The study’s research questions were examined through the use 

of an instrumental case study. The researchers were deliberate in 

applying theory and study phenomena in their context, as it 

investigated teachers’ practices in the context of their respective 

classrooms. 

Applying theory to the study phenomena, this study provided 

insight into the relationship between LP models and teachers’ 

perceptions about how students learn content in a particular 

context. The data was collected using interviews with teachers who 

participated in a year-long teacher-in-residence program. 

Researchers and content experts who conceptualized the LP were 

also interviewed to study the impact that it had on participants’ 

perceptions of the LP and any teacher reported changes in their 

respective classrooms. The findings of this study inform literature 

on both science teacher professional development and LP’s theory 

to practice. 

 

8  |  Short Guides in Education Research Methodologies



Ruiz, A. M. (2011). Teachers and English language learners 
experiencing the secondary mainstream classroom: A case study
(Doctoral Dissertation). Retrieved from ProQuest Dissertations & 
Theses Global. (Order Number 3471646) 

This study from Georgia State University answered the following 

questions: 1) How does a secondary mainstream teacher experience 

the phenomenon of the inclusion of ELLs in a mainstream content 

area classroom? 2) How do ELLs experience the phenomenon of 

inclusion within the secondary mainstream content area 

classrooms? 3) How do the points of interaction between the 

secondary mainstream teacher, the English language learners, the 

content and the context shape the experiences of the inclusive 

classroom? 

To comprehend the socio-constructivist learning theory which 

guided the design of this study, one must begin with understanding 

the epistemological stance of constructionism. Constructionism is 

seated within an interpretivist paradigm which asserts that reality 

does exist outside the realm of human interpretation; rather, it 

is human interpretation which makes meaning of this reality. The 

researcher applied Denzin and Lincoln’s (2004) bricoleur approach 

to this study, as it offered them the opportunity “to piece together a 

set of representations that is fitted to the specifics of this complex 

situation in an overlapping series of events” (p. 4). The researcher 

stated that his worldview shaped his research questions which 

called for a single case study research design. 

 

Smith, P. H. (2000). Community as resource for minority language 
learning: A case study of Spanish-English dual-language schooling 
(Doctoral dissertation). Retrieved from ProQuest Dissertations & 
Theses Global. (Order Number 304578045) 

The author studied a school where a dual language (Spanish- 

English) program was being developed. He focused on the role of the 

community and the students’ acquisition of Spanish. Through a case 

study design, his theoretical framework was contemplated under 

the fields of language planning, language revitalization, and funds 
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of knowledge. The author believed that minority language (Spanish) 

acquisition could be supported by incorporating local language 

resources, and in this way undermine the strong influence of the 

English language. To analyze his data, he went through a 

triangulation process of participant observation in classrooms, 

literacy instruction, teacher, parent and community interviews, and 

document and archival analysis. Findings showed that minority 

language resources are less often incorporated in the curriculum 

than those of the language majority. Thus the study suggested that 

these types of programs should include the funds of knowledge and 

available resources of the language minority communities. 

Internet Resources 

Graham R Gibbs. (2012, October 24). Types of Case Study. Parts 1-3 
on Case Studies. 

This series of videos by Graham R. Gibbs at the University of 

Huddersfield effectively explains case studies. Some of Gibbs’ books 

on qualitative research include Qualitative Data Analysis: 

Explorations with NVivo (2002) and Analyzing Qualitative Data 

(2018). 

Graham R Gibbs. (2012, October 24). Types of Case Study. Part 1 
on Case Studies. Retrieved from https://youtu.be/gQfoq7c4UE4 

The first part of this series is an attempt to define case studies. 

Dr. Gibbs argued that it is a contemporary study of one person, 

one event, or one company. This contemporary phenomenon cab 

be studied in its social life context by using multiple sources of 

evidence. 

When completing a case study, we either examine what affects 

our case and what effect it has on others, or we study the 

relationship between “the case” and between the other factors. In 

a typical case study approach,  you choose one site to do your 

work and then you collect information by talking to people, using 
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observations, interviews, or focus groups at that location. Case 

study is typically descriptive, meaning “you write what you see”, but 

it could also be exploratory or explanatory. 

Types of Case Study: 

1. Individual case study: One single person 

2. Set of individual case studies: Looking at three single practices 

3. Community studies: Many people in one community 

4. Social group studies: The case representing social 

phenomenon “how something is defined in a social position” 

5. Studies of organizations and institutions: The study of 

“election, ford, or fielding” 

6. Studies of events, roles, and relationships: Family relationships 

Graham R Gibbs. (2012, October 24). Planning a case study. Part 2 
on Case Studies. Retrieved from https://youtu.be/o1JEtXkFAr4 

The second part of this series explains how to plan a case study. 

Dr. Gibbs argues that when planning to conduct a case study, we 

should think about the conceptual framework, research questions, 

research design, sampling/replication strategy, methods and 

instruments, and analysis of data. 

For any type of research, a good source of inspiration could be 

either from personal experiences or from talking with people about 

a certain topic that we can adopt. 

The Conceptual Framework: Displays the important features of 

a case study; shows the relationships between the features; makes 

assumptions explicit; is selective, iterative, and based on theory; 

takes account of previous research; includes personal orientations, 

and includes overlap and inconsistency. 

Research questions should: 

1. Be consistent with your conceptual framework. 

2. Cover conceptual framework. 

3. Be structured and focused. 

4. Be answerable. 
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5. Form a basis for data collection. 

Graham R Gibbs. (2012, October 24). Replication or Single Cases. 
Part 3 of 3 on Case Studies. https://youtu.be/b5CYZRyOlys 

In the final part of the three videos of case study, Dr. Gibbs 

examines case study designs and variations that are possible. He 

also discusses replication strategies which help give the studies 

reliability and test to see if they can be generalized. Dr. Gibbs 

highlights the methods and instruments used, how to analyze the 

data, and concludes with problems of validity you may encounter 

and common pitfalls of case study research. In summary, case 

studies can involve gathering a lot of data and you can start 

analyzing the data while collecting and going through it. 

 

shirlanne84. (2014). Different types of case study</. Retrieved 
from https://youtu.be/tWsnvYs9Brs 

In this short video (1.49 min.), three kinds of case studies 

(exploratory, descriptive, and explanatory) are described, as well as 

rationales for using them. These rationales are as follows: 

1. Exploratory: If you know nothing about the case. 

2. Descriptive: When you write what you see, you are describing 

the situation. 

3. Explanatory: When you try to understand why things are 

happening, then you explain them. 

 

Shuttleworth, M. (2008, Apr. 1). Case study research design 
[website]. Retrieved Feb 20, 2018 from https://explorable.com/
case-study-research-design 

This is a useful website that provides a guide to almost all of 

the research methods. It offers a clear explanation about what a 

case study is, the argument for and against the case study research 

design, how to design and conduct a case study, and how to analyze 
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the results. This source provides a journey from the introduction of 

case study until the analysis of your data. 
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The interest is not solely 
conversation, but focuses 
more on the social action 
and the machinery used to 

produce and make 
intelligible the methods, 
practices, and inferences 

observed in social 
interaction. 

Conversation Analysis 
EBRAHIM BAMANGER, YANLIN CHEN, GEOFFREY HOFFMAN, BO 
HYUN HWANG, AND SIMON PIERRE MUNYANEZA 

Description 

Conversation Analysis (CA) was founded during the 1960s and 1970s 

by Harvey Sacks and his colleagues Emanuel Schegloff and Gail 

Jefferson. CA developed from ethnomethodological interest in 

people’s practical reasoning and the methods and procedures 

people use to produce and make sense of the world and social 

order (Garfinkel, 1967). By a meticulous examination of recordings 

of naturally occurring interactions, CA concerns itself with the 

sequential organization of talk-in-interaction and various 

conversational practices. 

Some of these include: the 

organization of turns-at-talk, 

accountable actions like asking, 

telling, agreeing and assessing, 

and how coherence, 

indexicality, and word selection 

are relevant and consequential 

for the production and 

understanding of conversation 

(Schegloff, 2007). The interest is 

not solely conversation, but 

focuses more on the social action and the machinery used to 

produce and make intelligible the methods, practices, 

and inferences observed in social interaction. Thus, examination of 

the sequential organization of talk reveals the practical sense-

making methods and procedures of social life. 

Two fundamental principles that distinguish CA from other 
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CA developed from 
ethnomethodological 

interest in people’s practical 
reasoning and the methods 
and procedures people use 
to produce and make sense 

of the world and social 
order (Garfinkel, 1967). 

discourse analytic methods are accountability and intersubjectivity. 

That is, the analysis explains members’ practices in doing 

interaction, rather than offer any external explanation for a 

particular turn at talk, sequence, or action. The account of an 

interaction demonstrates what is relevant and understood to the 

members themselves, and the methods and procedures that are 

used to produce and display that relevance and understanding. 

In addition to not going outside 

the participant’s local and 

contingent understanding and 

talk to explain social action, CA 

also entails not going inside 

participants to formulate an 

explanation for behavior. The 

unseen and hypothetical nature 

of mental processes and 

structures means that they 

cannot provide us with the details of everyday life as they are done 

and have relevance to member’s situated interaction. 

Meanwhile, the methodological framework proposed by Sacks, 

Schegloff, and Jefferson (1974) provided validity and resources for 

the naturalistic studies of embodied conduct and interaction. CA 

is generally based on recordings of naturally occurring interaction. 

These interactions can later be transcribed in detail, listened to, 

or watched repeatedly. These affordances for the researcher allow 

for a close examination of how talk-in-interaction is organized. 

Benefiting from the democratization of portable digital 

technologies, present video-based naturalistic analytic methods are 

providing researchers with an even more powerful microscope to 

scrutinize the granular details in embodied ways of interaction in 

which ordinary action relies on the interplay of talk, bodily conduct 

and the possible use of artifacts, tools and technologies. 
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Polity Press. 
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Key Research Books and Articles on 
Conversation Analysis Methodology 

Garfinkel, H. (1967). Studies in ethnomethodology. Cambridge, UK: 
Polity Press. 

Studies in Ethnomethodology was originally published in 1967. 

Garfinkel’s formidable achievement as one of the world’s leading 

sociologists is embodied largely in the work compiled in this book. 

Drawing on the phenomenological foundation provided by Alfred 

Shutz, Garfinkel declares a departure from the Parsonian functional 

rationality by establishing his own sociological theory of 

Ethnomethodology. Garfinkel describes the study of the taken-for-

granted rules, which provide us with a sense of social relationships 

and social structures in which we construct a stable social world 

through everyday utterances and actions. Studies in 

Ethnomethodology has inspired a wide range of important 

theoretical and empirical work in the social sciences and linguistics. 

It is one of the most original and controversial works in modern 

social science, and it remains at the center of debate about the 

current trends and tasks of sociology and social theory. 

 

Sacks, H., Schegloff, E., & Jefferson, G. (1974). A simplest 
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systematics for the organization of turn-taking for 
conversations. Language, 50(4), 696-735. 

This article is a landmark publication in the field of Conversation 

Analysis and has become an integral part of all subsequent CA 

research. The author describes a “simplest systematics for the 

organization of turn-taking for conversation”, which offered a 

formal description of how speakers are selected and turns-at-talk 

are organized. Two fundamental features of conversation are 

“speakers speak one at a time” and “speaker change recurs”. These 

are achieved by an orientation to the systematic use of turn-taking 

devices for the sequential organization of turns-at-talk and speaker 

transition. CA begins then with a formal account of perhaps the 

simplest observation one could make about conversations—people 

take turns to talk. Turns-at-talk are composed of “units”—formally 

described as Turn-Constructional Units (TCU) that can include 

sentences, clauses, phrases, lexical constructions, or any 

combination thereof. On a basic level, at the end of each TCU, there 

is a possible place in which speaker transition might take place. 

Conversation Analytic research examines how turn-taking rules are 

locally deployed for various interactional purposes. 

 

Schegloff, E. A., Koshik, I., Jacoby, S., & Olsher, D. (2002). 
Conversation analysis and applied linguistics. Annual Review of 
Applied Linguistics, 22, 3-31. 

This article offers analytical and bibliographical guidance on a few 

main areas of CA work by examining their potential intersection 

with different disciplines of social sciences: sociology, anthropology, 

applied linguistics, and language education. The general 

organization of the work consists of the presentation of key 

bibliographical resources per different themes, such as fundamental 

aspects of the organization of conversation, talk in institutional 

contexts, CA research in the areas of interest to applied linguistics, 

and intercultural communication and comparative CA. The authors 

indicated the implications of CA research for design of language 

teaching tasks, materials, and assessment. Researchers are warned 

Conversation Analysis  |  17



to be cautious about applying CA literature to other research 

contexts, such as classrooms and other institutional settings, that 

intersect many aspects of language with social interaction, because 

each situation has different practices intended to meet specific 

goals. 

 

Giles D., Strommel W., Paulus T., Lester J.& Reed D. 
(2015). Microanalysis of online data: The 
methodological development of “digital CA” discourse, context 
and media, Discourse, Context & Media, 45-51. https://doi.org/
10.1016/j.dcm.2014.12.002 

The purpose of this paper is to introduce the work of the 

Microanalysis of Online Data (MOOD) network by using the tools 

of conversation analysis. The paper’s discussion of the digital 

environment and digital Conversational Analysis is most useful for 

qualitative researchers who are interested in the online 

conversation portrayed by social media. Even if the authors 

encountered some skepticism from journal reviewers and other 

readers, who challenged the analysis as distant from the original 

CA, many online innovative analyses allow the use of digitized 

application of CA.  The distinction between online and spoken 

conversation is that digitized written forms are stored and easy to 

access and the digitized conversation is easily editable and cannot 

be immediately seen by the interlocutor.  While the self-repair is 

easily accessed by the hearer, the digital interaction is easily shaped 

by the applications. However, distinguishing the members of the 

discussion can be challenging, as they can change in the 

conversation. 

 

Stokoe, E. (2012). Moving forward with membership 
categorization analysis: Methods for systematic analysis. 
Discourse Studies, 14(3), 277-303. https://doi.org/10.1177/
1461445612441534 

This article attempts to establish the hierarchical relationship 

between Conversation Analysis (CA) and Membership 
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Categorization Snalysis (MCA) and tries to show the relationship 

between two CA with specific interest in studying membership: 

people in language education, culture and literacy, sociology, 

psychology, anthropology, and other social science disciplines. The 

complementarity between CA and MCA is obvious, but “for MCA 

to survive either as a separate discipline or as an equivalent focus 

within CA, it must generate new types of systematic studies that 

reveal fundamental discourse practices” (p.299). There is some 

confusion to which methods a researcher must decide to take, but 

for our case, we will need to use both CA and MCA as one to 

analyze the conversational data. The author found that, empirically, 

categories combined the common sense knowledge about category 

members and their actions without forgetting the creation of the 

corpus-based MCA. 

 

Further Readings 
Heritage, J. (1984). Garfinkel and ethnomethodology. Cambridge, 

MA: Polity Press. 

Sacks, H. (1992). Lectures on conversation. (Vol. I & II), edited by 

G. Jefferson and E.A. Schegloff, Oxford and Cambridge, MA: Basil 

Blackwell. 

Schegloff, E. A. (2007). Sequence organization in interaction: A 

primer in conversation analysis (Vol. 1). Cambridge, MA: Cambridge 

University Press. 

Sidnell, J. (2010). Conversation analysis: An introduction (Vol. 45). 

Oxford, UK: Wiley-Blackwell. 

Recent Dissertations Using Conversation 
Analysis Methodology 

Cheng, T. (2013). Pragmatic assessment in L2 interaction: Applied 
conversation analysis for pedagogic intervention (Doctoral 
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dissertation). Retrieved from ProQuest Dissertations & Theses 
Global. (Order Number 3572415) 

Cheng’s dissertation adopted Conversation Analysis (CA) to 

explore how English L2 speakers participated in a pragmatic 

assessment activity as a means of raising their awareness of 

interactional skills. CA facilitated answering research questions that 

inquired how the L2 speakers utilized their verbal and non-verbal 

communication strategies in collaborative learning activities. The 

study particularly focused on behavioral sequences and patterns 

of disagreement the participants presented over the course of 

interactions. Grounded on a rationalist model of politeness from 

speech act theory, the study used video footage of six L2 speakers’ 

group discussions as the primary source of data to examine their 

naturally occurring interactions in a classroom setting. The findings 

revealed that L2 speakers skillfully integrate their diverse 

multimodal resources and paralanguage (e.g., gaze direction, 

noticing) to accomplish their interactional goals and assessment. 

The significance of this study lay in the application of CA to L2 

pragmatic instruction as well as the assessment and advancement 

of research in applied linguistics at large. 

 

Fagan, D. S. (2013). Managing learner contributions in the adult 
ESL classroom: A conversation analytic and ethnographic 
examination of teacher practices and cognition (Doctoral 
dissertation). Retrieved from ProQuest Dissertations & Theses 
Global. (Order Number 3588165) 

Fagan’s dissertation explored one language teacher’s real-time 

classroom management styles. Conversation Analysis (CA) 

integrated with the ethnographic method was used to examine the 

types of discursive practices the teacher displayed when eliciting 

adult ESL learners’ responses and contributions to whole-class 

discussions. Underlying factors that affected the teacher’s 

systematic patterns of such practices were also investigated. To 

capture decisive moments in which the teacher interacted with 

learners in emergent contexts, including her prompt decision-
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making and its impact, video-recorded classroom interactions, a 

semi-structured interview, and stimulated recall sessions served 

as primary data sources. By adopting language socialization and 

situated learning theory as conceptual frameworks, the study 

displayed distinctive constellations of learners’ discursive practices 

in response to the teacher’s purposeful learning initiatives. This 

study is significant in that it focused on the teacher’s on-site 

practices occurring in dynamic classroom settings instead of 

retrospectively investigating the effect of teacher’s beliefs and 

perceptions. 

 

Rine, E. F. (2009). Development in dialogic teaching skills: A micro-
analytic case study of a pre-service International Teaching Assistant
(Doctoral dissertation). Retrieved from ProQuest Dissertations & 
Theses Global. (Order Number 304983329) 

Rine’s dissertation used Conversation Analysis (CA) to explore 

how one pre-service International Teaching Assistant (ITA) trained 

for interactive skills to develop dialogic teaching in the U.S. 

university context. The study was guided by research questions that 

asked how the pre-service ITA (Xu) constructed and engaged in 

the development of pedagogical skills for teaching dialogically. CA 

particularly led this study to delve into major factors influencing 

the ITA’s progress through real-time observations of interaction. 

To investigate the pre-service ITA’s progressive development of 

interaction-based lecture skills, two primary components of the 

interactional competence framework (i.e., action sequencing and 

participant frameworks) were adopted to analyze (para)linguistic 

features naturally occurring in classroom interactions between the 

teacher and students. The video-recorded interactive practices 

served as the primary data source, which enabled Rine to capture 

each developmental moment of the pre-service ITA in training 

toward becoming a skillful teacher. The study left significant 

implications of CA as an effective methodological approach to trace 

one’s developmental phase in research and of ITA teacher 

preparation and training in teacher education. 
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Warren, A. N. (2016). Respecifying teacher beliefs in English as 
a second language teacher education: A discursive 
psychology approach to analysis (Doctoral dissertation). Retrieved 
from ProQuest Dissertations & Theses Global. (Order Number 
10132999) 

Warren’s dissertation investigated how pre- and in-service 

teachers for English L2 speakers (re)constructed their beliefs and 

supported belief claims in an institutionally specific discursive 

context. By adopting Conversation Analysis (CA) informed by 

Ethnomethodology and Discursive Psychology, the study examined 

certain discursive moves and strategies of the pre- and in-service 

teachers, emerging in two different interactive sites where teachers’ 

talk took place (i.e., an online class and research interview settings). 

The study revealed that the teachers’ cognitive concepts and beliefs 

were constructed by a series of interactions with the outside world; 

hence, understanding its very process could eventually serve as an 

instrumental tool not only to attain local knowledge of an institution 

in which they were situated, but also to (re)construct their belief 

systems. The study provided quality implications of CA as a means 

of understanding teachers’ beliefs through the lens of their personal 

narrative and unfolding complex attributes of teachers’ belief 

claims. 

Internet Resources 

Australasian Institute for Ethnomethodology and Conversation 
Analysis. (2009, August 27). Jack Bilmes: IPRA Diaries 2009. 
Retrieved from https://youtu.be/qMMFaujW2qI 

Jack Bilmes, a professor of anthropology at the University of 

Hawaii, shares his ideas on Conversation Analysis as an analytical 

model of Ethnomethodology. He addresses the need of examining 

conversation analysis within the context of social scientific theory. 
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Conversation analysis enables researchers to understand the way 

society members (re)shape their ordinary life and underlying belief 

along with socially conformed norms through naturally occurring 

conversation. As such, conversation analysis foregrounds the 

essence of social interaction rather than the linguistic features of 

conversation. 

 

Australasian Institute for Ethnomethodology and Conversation 
Analysis. (2009, August 26). Michael Emmison: IPRA Diaries 2009. 
Retrieved from https://youtu.be/pvPSVvmYaaA 

An interview with Michael Emmison, an associate professor at the 

University of Queensland, shares basic ideas and research principles 

of Ethnomethodology. Emmison states that current 

Ethnomethodology differs from the conventional belief in sociology, 

which seeks to find certain patterns from collected yet artificial 

data, such as survey. Ethnomethodology instead acknowledges a 

complicated nature of social lives, hence it attempts to investigate 

and reveal how it is accomplished by each member of society with 

multifaceted aspects. In this respect, naturally occurring data, 

which specifically emerges from their ordinary lives, can serve as an 

effective lens to observe people interacting in actual social context. 

 

Australasian Institute for Ethnomethodology and Conversation 
Analysis. (2009, October 25). Fabienne Chevalier: IPRA Diaries 2009. 
Retrieved from https://youtu.be/iLqglRwk_RQ 

Fabienne Chevalier from the University of Nottingham shares her 

ideas on Conversation Analysis and its methodological value, which 

enables researchers to examine how interaction is organized and 

how it orders the normative practice system and social structure 

at large. Chevalier differentiates between well-formed written data 

and spontaneous spoken data, the latter of which helps researchers 

capture more meaningful moments. Conversation Analysis, in this 

respect, focuses on paralinguistic features or cues (e.g., silence, 

pause, etc.) to capture how people make sense of the world and 

eventually construct it. 
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Australasian Institute for Ethnomethodology and Conversation 
Analysis. (2009, August 27). Ann Weatherall: IPRA Diaries 2009. 
Retrieved from https://youtu.be/pQEsZZuCYDA 

Ann Weatherall, professor at New Zealand’s Victoria University 

of Wellington, discusses Conversation Analysis and its usefulness 

in psychology. She states that Conversation Analysis enables 

researchers to observe people’s actual interaction through various 

types of conversation, ranging from institutional talk to everyday 

mundane talk, without researchers’ intervention. She notes that 

conversation analysis leads to fundamental shifts in terms of 

methodological approach in psychology, where the cognitive study 

has been dominant. By capturing micro, yet essential features (e.g., 

intonation patterns, pauses) of the conversation, unlike the 

traditional approaches (e.g. questionnaires or computer 

measurement), Conversation Analysis better examines what 

individuals actually think and how they observe the world. 

 

Australasian Institute for Ethnomethodology and Conversation 
Analysis. (2009, November 23). In Theories: Ethnomethodology on 
JACradio, November 2009.Retrieved from https://youtu.be/
PwGcSIg2IJY 

Alex Chan, a JACradio host, discusses ideas on Ethnomethodology 

and Conversation Analysis with guest speakers Mark Cooper, 

Edward Reynolds, and Chair Drew Parker to discuss it under the 

theme of changing world at large and gender sexuality. Edward 

Reynolds, from the University of Queensland, explains the 

methodological value of Conversation Analysis, which helps to 

examine how people produce social actions and social order in their 

life, with an example of Garfinkel’s study on suicide. He points out 

that people’s naturally-occurring talk should be considered a form 

of constructive behavior to understand the way they see the world. 

More than that, by observing people’s genuine behavior situated in 

a particular context, researchers can examine the action and order 

in interaction embedded in social phenomenon as a whole with 
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every detail, which have been commonly overlooked by previous 

conventional approaches. 

 

CHILDES (Child Language Data Exchange System) [Database]. 
CHILDES is the child language component of the TalkBank 

database, sharing conversational interactions specific to child 

language. 

 

EMCA Wiki [Database]. 
EMCA Wiki is an extensive, frequently updated website 

specializing in Ethnomethodology and Conversation Analysis. It is 

a valuable online resource for those interested in these areas, as 

they can find extensive bibliographies of EMCA publications, such 

as published articles, books, dissertations/theses, and proceedings. 

Interestingly, all these resources can be browsed, searched, and 

filtered by year, author, tag/keyword, and publication type. 

Additionally, this online resource provides updated information 

about forthcoming conferences, job announcements, and training 

opportunities. This resource can be considered effective for both 

preparing readers educationally and assisting them in finding the 

working market to match their qualifications. 

 

EMCA-Legacy [Database]. 
EMCA-Legacy is a database of historically significant materials 

that highlight the growth of Ethnomethodology and Conversation 

Analysis. The website has works of the leaders of the field of 

Ethnomethodology and Conversation Analysis, such as Gail 

Jefferson’s samples of previous transcriptions of conversations with 

audio recordings. Recorded seminars about Ethnomethodology and 

Conversation Analysis are also available, presented by Harold 

Garfinkel, an American ethnomethodologist, who established and 

developed ethnomethodology as a field of inquiry in sociology. Also, 

this website provides access to the last work of the 

ethnomethodologist Stephen Hester. His Descriptions of Deviance 
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(2016) presents his approach of the analysis of talk in an educational 

setting in which “descriptions of deviance” have a critical role. 

 

Online tutorial on CA transcription and analysis 
This source includes an introductory tutorial on Conversation 

Analysis by Charles Antaki, a Professor of Language and Social 

Psychology. In this tutorial, information about CA through video 

clips grants readers a meaningful understanding of what the 

process of transcribing is like, and the type of analysis CA may 

offer. This online source is available for any individual who has the 

desire to understand the study of talks-in-interactions. Within this 

online source, you can learn what is meant by CA from a practical 

tutorial in conducting an analysis. It provides you with samples of 

transcribed conversations shown in audio and video files. It also 

includes links to other valuable resources in the field of 

Conversation Analysis. 

 

Heritage, J. (n.d.). Conversation analysis. Washington, DC: 
National Institute of Health. Retrieved from 
http://www.esourceresearch.org/tabid/382/default.aspx 

John Heritage focuses on the sphere of social organization that 

Erving Goffman calls the “interaction order.” This involves looking at 

social interaction for the purpose of understanding its construction, 

the social, cultural, and psychological factors that impact its 

implementation, and its impact on social outcomes, including the 

distribution of goods and services and the (re-)production of social 

structure. His online resource offers ideas on Conversation Analysis, 

slanted towards Conversation Analytic research in medical settings, 

and includes exercises and examples for readers. 

 

Llewellyn, N. (n.d.). Tutorial: Analysing observational ‘real time’ 
data. Retrieved from http://llewellyn.nick.googlepages.com/
tutorial 

This tutorial page introduces basic concepts and terms associated 

with Conversation Analysis and Ethnomethodology. Another 
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significant feature of this tutorial is that it provides actual 

demonstration on analyzing “real time” social activities and 

additional notes on the entire process. 

 

Schegloff, E. (n.d.). Emanuel Schlegloff’s Homepage. Retrieved 
from http://www.sscnet.ucla.edu/soc/faculty/schegloff/ 

Emanuel A. Schegloff is a Distinguished Professor Emeritus at 

the University of California, Los Angeles’ Department of Sociology. 

This archive provides an extensive data set, from his publications to 

transcription modules. 

 

TalkBank [Database]. 
TalkBank is a project organized by Brian MacWhinney at Carnegie 

Mellon University with the support and cooperation of hundreds 

of contributors and dozens of collaborators. The TalkBank database 

aims to foster fundamental research in the study of human 

communication with an emphasis on spoken communication. 

 

ten Have, P. (n.d.). Teaching resources for conversation analysis 
and ethnomethodology. Retrieved from 
http://www.paultenhave.nl/Teaching%20resources%20CA-
EM.htm 

This source was created by Paul ten Have, who is an Associate 

Professor at the Department of Anthropology & Sociology, Faculty 

of Social and Behavioural Sciences, University of Amsterdam. This 

website provides a vast amount of teaching resources on “Doing 

Conversation Analysis: A Practical Guide”, based on ten Have’s book 

Doing conversation analysis. Partial sources are downloadable and 

can be played on any computer. 

Conversation Analysis Transcription Software 

Conversation Analysis is a method in which the researcher is 
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required to study several audio and video materials and transcribe 

conversation turns, silences, and suprasegmental features 

accurately. To achieve this task proficiently, professional 

transcription software tools that have more features than audio/

video players and text editors are commonly used. 

Examples of software applications for Conversation Analysis 

include Express Scribe, InqScribe, and AtlasTi. Trial versions of 

these applications are available for free that the user can try for a 

specific duration of time before he/she decides whether or not to 

purchase. 

Express Scribe. This program helps researchers ease the process 

of transcribing their recorded files, as it provides options that are 

not available in a word processor. The transcriber can use shortcut 

keys in the keyboard to go forward, go backward, pause, resume, 

and slow down the playback in a convenient manner that facilitates 

the transcription process. With the application, you can listen to the 

audio recording and work in your transcription in the same window. 

The program can work with various forms of audio recordings such 

as WAV, MP4, WMA, etc. 

InqScribe. InqScribe is another option for transcription that 

provides similar features. In addition, InqScribe has the feature of 

playing video files as the user transcribes the content. 

ATLAS.ti. ATLAS.ti software is one of the most popular qualitative 

data analysis software packages, as it offers the capability to analyze 

text, audio, images, and videos. It also offers organizing and coding 

features and opportunities to enjoy the ability to control the 

playback with keyboard shortcuts (play, pause, rewind five seconds, 

etc.). The input focus remains in the text editor window so that you 

avoid extra work as you switch back and forth between the player 

and editor. ATLAS.ti allows researchers to filter data in several ways 

and run basic reports for several groups that can allow easy data 

comparisons, which allows more possibilities of analysis. One of 

the unique features of Atlas.ti is that it matches with grounded 

theory, as it was developed in association with the work of grounded 

theorists Anselm Strauss and Barney Glaser. 
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… differential power 
relationships and ideological 
hegemonic structures can be 
traced their roots to social 

semiotics. 

Critical Discourse Analysis 
SUMMER DAVIS, AMANDA DELIMAN, AND BREANYA HOGUE 

Description 

Critical Discourse Analysis (CDA) is a methodology that concerns 

itself with language use and power relations. The belief is that 

language use is not constructed within a vacuum, but in a world 

replete with social, cultural, and psychological frameworks. Within 

language, social and political relations and issues are reflected, 

particularly those related to topics of gender, heteronormativity, 

ethnicity, race, cultural difference, ideology, and identity. 

Although there are different views on Critical Discourse methods, 

by and large, this methodology involves three prominent features. 

First is the idea that patterns of language and ways of speaking 

carry clear markers of societal power, hierarchies, and ideologies 

(e.g. Errington 1998; Schieffelin & Doucet 1998; Silverstein 1996; 

Spitulnik 1998, as cited by Blommaert & Bulcaen, 2000). Secondly, 

CDA continues to call into question ideas of inequities, as related to 

language within society (Bloome, Carter, & Christian, 2004). 

Chiefly, differential power 

relationships and ideological 

hegemonic structures can be 

traced to social semiotics. Last, 

but not least, such 

understandings give way to 

sometimes indirect analyses of 

“fundamental causes, conditions, and consequences of such issues” 

(van Dijk, 1993, p. 253). Therefore, as Rodgers (2011) purports, CDA 

includes descriptions of context but also explains and offers an 

insight into how discourse actually works. 

Hence, Gee (2014) writes that validity for any discourse analysis 
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CDA is one important 
methodological approach to 

contemplate when 
considering issues of power, 

voice, and discursive 
movements in language. 

is constituted by convergence (or the ways in which analysis is 

supported), agreement, coverage (where it can be applied and 

related to many sorts of data), and linguistic details (or how tightly 

it is tied up to the structure of language and communicative 

functions). 

Consequently, using a CDA 

approach would include these 

ideas but would look at 

communication in ways that 

might consider how a 

conversation and/or utterance 

are framed, the context of the 

conversation, the semantic 

movements within the conversation (what is included and what is 

omitted), the comparative microanalysis, etc. All of these lead to 

meaning-making between participants regarding their social 

standing, power relations of the literacy event itself, and implied 

power (Bloome et. al, 2004, p. 231). Thus, CDA is one important 

methodological approach to contemplate when considering issues 

of power, voice, and discursive movements in language. 
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Key Research Books and Articles on Critical 
Discourse Analysis Methodology 

Bloome, D., Carter, S. P., and Christian, B. M. (2004). Discourse 
analysis and the study of classroom language and literacy events: A 
microethnographic perspective. Mahwah, NJ: Lawrence Erlbaum. 

This book uses a microethnographic approach to consider literacy 

events in the classroom. A majority of the book focuses on use of 

Critical Discourse Analysis (CDA) to understand issues of cultural 

action, social construction of identity, and power relations in the 

classroom. The authors clearly situate their positionality by stating 

they “reject” the notion of the existence of a “real” or “true” event 

(or that this is the point of using CDA). Rather, the aim of CDA is 

to focus on people’s reactions and actions towards one another, 

wherein worlds and identities are created or recreated. As Bloome 

et. al (2004) discuss, researcher positionality is key to understanding 

one’s line of inquiry, and this positionality is based on one’s 

“perspective,” which is “not given, nor can [it] be assumed; rather 

they are constructed, argued, and negotiated” (p. 235). As such, 

much of the work in this edited collection showcases the use of 

transcripts to illustrate the multiple research techniques and 

methods of analysis for using CDA to look at classroom literacy 

events. The first chapter is particularly helpful for understanding 

the context of literacy events and classroom language, giving 

specific theoretical tools for a “microethnographic approach” to 

analysis. 

 

Gee, J. P. (2014). An introduction to discourse analysis: Theory and 
method (4th ed.). New York: Routledge. 

This book is highly accessible across disciplines and  is an 
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excellent beginner’s tool for those who are new to learning about 

discourse Analysis. Gee uses a unique approach that includes a 

method of research and theory of language-in-use. No matter the 

discipline or perspective, this useful resource can support scholars 

from a variety of diverse backgrounds as they establish views on 

discourse and prepare to engage in their own discourse analysis. 

It is important to note that this work does not solely rest on the 

shoulders of Gee. In fact, there are many scholars who helped 

advance this work long before Gee, and subsequent researchers 

continue to develop and deepen the methodology. Accordingly, Gee 

suggests readers look at the work of M.K. Halliday, Bakhtin, 

Fairclough, and Bourdieu amongst others (pp. 13, 78, 182). Chapter 

Eleven, entitled “Sample of Discourse Analysis”, is especially helpful. 

In it, Gee shows an interview as sample discourse data, and 

contextualizes how socially-situated identities are co-constructed 

through language, or “distinctive social language”, a process of 

“norming and socialization” (pp. 172, 183). Last, but not least, the 

book includes a helpful glossary with detailed definitions of words 

such as “Figured Worlds,” “Stress,” Meaning,” etc., which are helpful 

to not only learning discourse analysis (and thereby CDA), but for 

assisting in writing literature reviews and theoretical frameworks. 

 

Lewis-Beck, M. S., Bryman, A. and Futing Liao, T. (2004). The 
SAGE encyclopedia of social science research. Thousand Oaks, CA: 
SAGE Publications, Inc. 

Lewis-Beck, Bryman and Futing Liao (2004) compiled a variety of 

methodological approaches using multiple epistemological stances 

to define terms in research. We used the Sage Research Publications 

resource to find an encyclopedia of critical discourse analysis. This 

resource can be used to enhance your overall understanding of 

crucial terms and philosophical underpinnings of discourse analysis 

(p. 60) and Critical Discourse Analysis (p. 48). 

 

Rogers, R., and Mosley Wetzel, M. (2013). Designing critical 
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literacy education through critical discourse analysis: Pedagogical 
and research tools for teacher-researchers. New York: Routledge. 

This book is a great resource for critical literacy educators who 

seek to use discourse analysis in teacher education as a research 

and pedagogical tool. Critical literacy is outlined in depth, and 

critical literacy in teacher education is discussed, including 

reference to works of LCLE professor emeritus Jerome Harste, and 

Mitzi Lewison. Chapter 5 of the book, “Practicing Racial Literacy,” 

focuses on studies of whiteness in critical literacy as teacher 

educators design an anti-racist pedagogy using Critical Discourse 

Analysis. The chapter outlines the discourse of a book club and 

how teacher educators conducted their own critical analysis of the 

character’s actions and behaviors and engaged in discussions 

around their racial imaginations. 

 

van Dijk, T. A. (1993).  Principles of critical discourse analysis. 
 Discourse & Society, 4(2), 249-283. https://doi.org/10.1177/
0957926593004002006 

This seminal piece looks at the principles of Critical Discourse 

Analysis and positionality used within Critical Discourse Analysis. 

van Dijk asserts that unlike other forms of discourse analysis, 

“critical discourse analysts (should) take an explicit sociopolitical 

stance: they spell out their point of view, perspective, principles and 

aims, both within their discipline and within society at large” (p. 

252). Contextually, looking at not only the pattern but the access 

to different discourses that social groups have is examined, as this 

relates to the “micro and macro-levels of social structure” (p. 249). 

As van Dijk states, we can only “make a significant and specific 

contribution to critical and social or political analyses if we provide 

an account of the role of language, language use, discourse, or 

communicative events in (re)production of dominance and 

inequality” (p. 35). 
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Recent Dissertations Using Critical Discourse 
Analysis Methodology 

Beneke, M. R. (2017). Race and ability talk in early childhood: Critical 
inquiry into shared book reading practices with pre-service 
teachers.  Retrieved from ProQuest Dissertations & Theses Global. 
(Order Number 1938258231) 

Benharris, L. A. (2017). Exploring critical literacy with early 
childhood educators. Retrieved from ProQuest Dissertations & 
Theses Global. (Order Number 10269886) 

 

Buchholz, B. A. (2015). Authoring time in the classroom: Multiage 
writers compose communities, relationships, and identities across 
timescales. Retrieved from ProQuest Dissertations & Theses 
Global. (Order Number 3714881) 

 

Hahn, A. M. (2003). The intersection of language, power and 
international education: Critical discourse analysis of the 
international baccalaureate organization. Retrieved from ProQuest 
Dissertations & Theses Global. (Order Number 200410252) 
 

Internet Resources 

Sage Publications (2018). Sage research methods. Retrieved from 
http://methods.sagepub.com 

This website contains a wealth of resources for aiding students 

in navigating various methods. We searched ‘Critical Discourse 

Analysis’ in the search engine and retrieved a list of suggested 

books, cases, transcripts, sample datasets, handbooks, 

encyclopedias, and tools. An institutional log-in is required to gain 
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full access to materials, so the research librarian or your faculty 

advisor may be needed to help you access various tools. 

 

Someone Project. (2016). Corpus-assisted (critical) discourse 
analysis workshop (CACDA). Retrieved from https://vimeo.com/
157071895 

This video is from a classroom lecture by Dr. Tieja Thomas and Dr. 

Vivek Venkatesh, who discuss thoughts on choosing methodologies, 

especially in the day and age of digital data environments, such as 

Twitter, hybrid social media forums, etc. This video showcases two 

methods: (1) CORPUS Linguistics and (2) Critical Discourse Analysis. 

The speakers argue for a merging of the two to use in data 

collection. To better understand what Critical Discourse Analysis 

is, start around the 25 minute mark on the video. To learn more 

about the speaker’s research regarding social media, go to 

http://projectsomeone.ca/prejudicedujour 

 

Street, Alexander. (2018). Counseling and therapy in video. 
Retrieved from https://search-alexanderstreet-
com.proxyiub.uits.iu.edu/ 

Designed for counselors and therapists, this video can also be 

used to apply theory to practice related to CDA. This website could 

be especially useful for those who do not have immediate access to 

a research site or do not have permission to record participants. 

Critical Discourse Analysis Software 

BUTechWeb. (2018). Qualitative data analysis software comparison. 
https://www.bu.edu/tech/services/cccs/desktop/distribution/
nvivo/comparison/ 

If you have started gathering data, you have probably asked a 

colleague what software platform they are using to assess how they 

are storing, organizing, coding, and processing their data. Frequent 
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names at the top of the list include nVivo, Atlas.ti, or perhaps 

Inscrib. There is no definitive answer for all qualitative researchers, 

but rather one based on your own preferences and needs. This 

website from Boston University’s Information and Technology 

services outlines some of the main features of each platform in an 

easy to follow chart. They also include many other less common 

features. According to their IS&T’s Educational Technology, 

Training, and Outreach, several ways to support qualitative data 

analysis exist. NVivo is identified as a favorite among the facilitators 

because of “its strong local customer support, robust feature set, 

large current BU user base and the promised availability of an 

upcoming native Mac version.” The website’s chart might allow 

researchers who are interested in using and/or purchasing 

software to better understand their different options and chose the 

right software for their project. 
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…providing researchers 
and educators alike with 
in-depth insight around 

topics of learning in 
participants’ social contexts. 

Education Ethnography 
ASLIHAN GULER, YEOEUN PARK, YOUNGJOO SEO, AND AMY 
WALKER 

Description 

Ethnography is a method of qualitative research which seeks to 

understand the social and cultural practices of everyday life in a 

particular culture (Spradley, 1980). Ethnography allows the 

researcher to provide a thorough description of the culture in which 

they are studying (Geertz, 2000). Ethnographic tools focus on 

listening and learning from the participants and include field 

observation, participant observation, interviews, document 

analysis, focus groups, field notes, and reflexive notes and memos 

(Spradley, 1980). 

Ethnography is a popular method of qualitative research that is 

used to study education, providing researchers 

and educators alike with in-depth insight around topics of learning 

in participants’ social contexts 

Stakeholders in education 

ethnographic studies can 

include administrators, 

teachers, parents, students and 

community members and can 

take place in a variety of 

settings in and out of school, including classrooms, homes, and 

communities (Athanases & Heath, 1995). 

References 

Athanases, S. & Heath, S. B. (1995). Ethnography in the study of the 
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teaching and learning of English. Research in the Teaching of English, 

29(3), 263-287. 

Geertz, C. (2000). The interpretation of cultures (2nd ed.). New 

York: Basic Books. 

Spradley, J. (1980). Participant observation. New York: Holt, 

Rinehart, and Winston. 

 

Key Research Books and Articles on Education 
Ethnography Methodology 

Carspecken, P. F. (1996). Critical ethnography in educational 
research: A theoretical and practical guide. New York: Routledge. 

This book outlines a five-stage approach towards conducting 

critical ethnography, also referred to as critical qualitative research. 

The author defines critical ethnography as a type of research that 

not only describes social interactions but focuses on unpacking 

social inequalities. The five stages focus on both technical and 

theoretical aspects of what it means to conduct ethnography as 

social activism. This book serves as a practical, applicable guide for 

researchers who seek to conduct qualitative research. 

 

Grenfell, M. (2012). Language, ethnography, and 
education: Bridging new literacy studies and Bourdieu. New York: 
Routledge. 

This text focuses on ethnography through the lens of Bourdieu’s 

sociological tenets. The author combines the study of language, 

literacy and education, offering a new perspective on traditional 

ways of using ethnography to study education. Throughout the 

book, Grenfell offers students and researchers alike a new method 

for conducting ethnography in a classroom setting. Grenfell 

approaches this in three sections: Bridging New Literacy Studies 

and Bourdieu–Principles; Language, Ethnography and Education-
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Practical Studies; and Working at the Intersections–In Theory and 

Practice. 

 

Heath, S. B., & Street, B. V. (2008). On ethnography: Approaches to 
language and literacy research. New York: Teachers College Press. 

Researchers at Stanford University, Brown University, and King’s 

College London provide a step-by-step guide for conducting 

ethnographic research in language and literacy education, from 

forming research questions to publication. The authors guide Molly, 

a novice ethnographer, through ethnographic research by 

answering her questions about different stages of the research 

process. The authors provide examples from their own field work 

in literacy education to guide Molly. This book can be used to gain 

deeper perspectives from two experts about conducting 

ethnographic research in language and literacy education. 

 

Mills, D., & Morton, M. (2013). Ethnography in education. 

Thousand Oaks, CA: Sage. 
Scholars at the University of Oxford and the University of 

Canterbury guide readers through the application of ethnographic 

approaches in education by including their teaching and field 

experience. Through the book’s eight chapters, they provide in-

depth explanations of various approaches in ethnographic research 

and guide researchers on how to find new ways to approach 

ethnography. This book serves as a comprehensive guidebook for 

graduate students who are interested in conducting ethnographic 

research for their dissertations. 

Recent Dissertations Using Education 
Ethnography Methodology 

Adams, S. R. (2013). The meaning of race-based professional 
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development: A critical feminist ethnography. Retrieved from 
ProQuest Dissertations & Theses Global. (Order Number 3556387) 

This study seeks to understand the meaning of the experiences 

of a group of nine diverse educators who participated in a five-

day, residential, intensive seminar known as the Teaching for 

Educational Equity (TFEE) in 2010. Louie F.  Rodriguez’ (2012) 

“Framework of Recognition for Latina/o Youth” provides a 

theoretical foundation for interpreting individual interviews over 

the six months following the TFEE seminar. Using critical feminist 

ethnographic methodology, the authors developed a collaborative 

affinity mapping analytic for use with the four local TFEE 

participants. The authors were able to collaboratively analyze the 

interview transcripts using TFEE interview analysis, which indicated 

that all of the five elements of the Rodriguez Framework of 

Recognition were present and evident in the TFEE seminar. This 

study suggests that educators must first experience the Framework 

as learners before they can recreate these learning conditions in 

their classrooms. Educators must also experience collegial 

recognition as learners and within their professional settings. Based 

on these results, Adams developed the Professional Framework of 

Recognition for Educational Equity (PFREE), which is a new model 

for creating and delivering race-based professional development for 

educators. 

 

McNabb, M. B. (2017). Voices of beginning college students on 
academic probation: A classroom ethnography. Retrieved from 
ProQuest Dissertations & Theses Global. (Order Number 10278058) 

McNabb conducts classroom ethnography with members of an 

academic probation class in a Midwest university to investigate 

the experiences of students classified as “beginner underachieved” 

from multiple perspectives. This study provides in-depth 

information on how to conduct ethnographic research in a formal 

setting such as a college classroom; therefore, it can be a helpful 

example for graduate students who plan to use classroom 

ethnography. 
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O’Meara, K. D. (2016). A community of second language writing at 
Arizona State University: An institutional ethnography. Retrieved 
from ProQuest Dissertations & Theses Global. (Order Number 
10105920) 

Institutional ethnography examines the relationships people have 

with institutional practices and how these individuals interact in 

light of the ruling relations. O’Meara’s study uses institutional 

ethnography to examine the lived experiences of nine second 

language (L2) writing teachers with regard to the interpersonal, 

material, and spatial relationships inherent in their work using 

interviews, focus groups, and a mapping heuristic. 

 

Yumarnamto, M. (2016). Indonesian English language teachers’ 
professional growth and changing identities: An autoethnography 
and narrative inquiry. Retrieved from ProQuest Dissertations & 
Theses Global. (Order Number 10124174) 

This study explores contributing factors to Indonesian English 

language teachers’ professional growth and identity. The central 

research question of this study was: What are the factors and 

challenges that contribute to Indonesian English teachers’ 

professional growth and identity formation as reflected in their 

life histories, critical events, and identity claims? Three additional 

research questions include: 1) What are the major critical events and 

identity claims in their life histories which were pertinent in the 

ELTs’ professional identity formation ? And in what ways do the ELTs 

consider them pertinent? 2) What are the challenges encountered 

by the ELTs in the profession? 3) What do those challenges imply 

about how Indonesian ELTs aspire to develop and fulfill their 

professional identities? Using Freeman’s (2009) framework, this 

study used autoethnography and narrative inquiry as 

methodologies. The data collected involved personal documents, 

notes, photos, interviews and focus groups. 
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Internet Resources 

Arizona State University. Learning how to look and listen [website]. 
Retrieved from https://www.learninghowtolookandlisten.com 

This website brings together resources from a conference 

supported by the Spencer Foundation at Arizona State University 

where groups of scholars gathered to document and illustrate the 

basic patterns of visual and auditory attention employed by 

researchers who use video to study social interaction. The site 

offers different sections, which focus on individuals viewing and 

discussing the data, groups viewing and discussing the data 

together, and samples of presentations by established scholars. 

 

Ethnography matters. [website] http://ethnographymatters.net/ 
Ethnography Matters is a free online space where ethnographers 

share their experience and knowledge about conducting 

ethnography in innovative ways. This accessible website might help 

researchers connect with other ethnographers around the world 

to create a network. Also, by participating in this cyber platform, 

ethnographers can exchange their thoughts and ideas about novel 

ways of conducting ethnography. 

 

Gibbs, Graham. (2012). Ethnography. Part 1 of 2 on ethnography 
and participant observation. Retrieved from https://youtu.be/
V8doV3P0us4 

Gibbs, Graham. (2012). What to observe in participant observation. 
Part 2 of 2 on ethnography and participant observation. Retrieved 
from https://youtu.be/JADIR-J9Ht4 

In this two-part series, Dr. Graham R. Gibbs of the University of 

Huddersfield offers a lecture to graduate students on the purpose 

of ethnography and how to conduct ethnographic research. These 

videos serve as learning tools for students and novice researchers. 

Part one examines the nature of ethnography, conducting 

participant observation, managing the role of a researcher when 
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conducting observations, and analyzing examples of existing 

ethnographic studies. Part two discusses the nuances of 

observation and taking field notes during ethnographic research, 

data collection, emic and etic typographies, and recording one’s 

findings. These videos serve as valuable tools for someone who 

seeks to learn more about ethnography and possibly use it as a 

qualitative research method. These videos have over 72,000 

combined views and are the foremost training videos for 

ethnography found on YouTube. 

 

National Park Service. (n.d.). Ethnographic research center 
[website]. Retrieved from https://www.nps.gov/ethnography/
aah/aaheritage/ERCa.htm 

The Ethnographic Research Center (EFC) is provided by the 

National Park Service. This website explains what ethnographic 

research is and why it is important for your research. By focusing on 

applying ethnographic methods to learning about African American 

heritage, the Center helps visitors learn about ethnographic 

research from the detailed research process and how to apply it to 

various projects. 

The website offers several sections. In the Individual Viewing 

section, participants conduct individual video analysis sessions by 

“thinking out loud” while watching a 2-minute video of classroom 

interaction. In the Group Viewing section, researchers conduct 

group “interaction analysis” of the classroom interaction with the 

same video used by participants in their individual analysis session. 

In Presentations, scholars present how they have used video-based 

analysis in their past and present research. They show diverse sets 

of historical, contemporary, and interdisciplinary approaches to 

video-based analysis from different philosophical orientations. The 

participants also discuss synthesizing conference themes and 

further directions for video analysis in education and the social 

sciences. 
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TEDxBroadway. (2013). Ethnography: Ellen Issacs at 
TEDxBroadway. Retrieved from https://youtu.be/nV0jY5VgymI 

This YouTube video is an effective guide for graduate students 

who are interested in incorporating ethnography in their studies. 

Showing examples of how computers and copiers have been 

developed in the past decades with images and pictures, this video 

facilitates the audience’s understanding of how ethnography can 

be used to examine human behavior within a culture, especially 

implicit aspects, such as thoughts or emotions. Through this video, 

graduate students can understand the different ways to use 

ethnography in their fields, such as service of markets and 

companies, employment networking, and studies in humanities. 

 

University of Pennsylvania Graduate School of Education. (n.d.). 
Ethnography forum: Video library. Retrieved from 
https://www.gse.upenn.edu/cue/forum/video_library 

The Ethnography in Education Research Forum is a meeting of 

qualitative researchers in education, and its foci include: 

multicultural issues in education, practitioner/teacher/action 

research, critical and feminist ethnography, ethnographic 

evaluation in education, language issues in education, uses of 

ethnography in math and science, and indigenous language 

revitalization. Past keynotes from the Ethnography in Education 

Research Forum are available for viewing, such as the 2016 keynote 

on mobility, multiplicity, and multimodality, which facilitates 

reflection on new theoretical tools in education ethnography. 
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In essence, ethnographic 
case studies are case studies 
“employing ethnographic 
methods and focused on 

building arguments about 
cultural, group, or 

community formation or 
examining other 

sociocultural phenomena” 
(Schwandt & Gates, 2018, p. 
344), typically with a long 
duration, per the demands 

of ethnographic work. 

Ethnographic Case Studies 
JEANNETTE ARMSTRONG, LAURA BOYLE, LINDSAY HERRON, 
BRANDON LOCKE, AND LESLIE SMITH 

Description 

This research guide discusses ethnographic case study. While there 

is much debate over what, precisely, delimits a case study, the 

general consensus seems to be that ethnographic case studies differ 

from other types of case studies primarily in their focus, 

methodology, and duration. In essence, ethnographic case studies 

are case studies “employing ethnographic methods and focused on 

building arguments about cultural, group, or community formation 

or examining other sociocultural phenomena” (Schwandt & Gates, 

2018, p. 344), typically with a long duration, per the demands of 

ethnographic work. 

Indeed, in its very situatedness, 

ethnography has a “case study 

character” and is “intimately 

related” to case studies (Ó Rian, 

2009, p. 291); though there is 

currently a move to extract 

ethnographic work from overly 

situated contexts and use 

extended case methods, 

“[e]thnographic research has 

long been synonymous with 

case studies, typically 

conceived of as grounded in the 

local and situated in specific, 

well-defined and self-

contained social contexts” (Ó Rian, 2009, p. 290). Because 

Ethnographic Case Studies  |  45



…an ethnography focuses on 
an entire culture-sharing 

group and attempts to 
develop a complex, 

complete description of the 
culture of the group. 

ethnography, in practice, is often a kind of case study, it’s useful to 

consider ethnography and case studies each in their own right for a 

fuller picture of what ethnographic case study entails. 

Ethnographic research is one approach under the larger umbrella 

of qualitative research. Methodologically, it is, “a theoretical, ethical, 

political, and at times moral orientation to research, which guides 

the decisions one makes, including choices about research 

methods” (Harrison, 2014, p. 225), that is at its crux “based upon 

sharing the time and space of those who one is studying” (Ó Rian, 

2009, p. 291)–a situated, nuanced exploration seeking a thick 

description and drawing on methods such as observation and field 

notes. According to 

Creswell and Poth (2018), an 

ethnography focuses on an 

entire culture-sharing group 

and attempts to develop a 

complex, complete description 

of the culture of the group. In 

doing so, ethnographers look 

for patterns of behavior such as 

rituals or social behaviors, as well as how their ideas and beliefs are 

expressed through language, material activities, and actions 

(Creswell & Poth, 2018). Yin (2016)  suggests that ethnographies seek 

“to promote embedded research that fuses close-up observation, 

rigorous theory, and social critique. [Ethnographies foster] work 

that pays equal attention to the minutiae of experience, the cultural 

texture of social relations, and to the remote structural forces and 

power vectors that bear on them” (p. 69). 

Case study research, meanwhile, is characterized as an approach 

“that facilitates exploration of a phenomenon within its context 

using a variety of data sources” (Baxter & Jack, 2008, p. 544). The 

aim of case studies is precise description of reconstruction of cases 

(Flick, 2015). The philosophical background is a qualitative, 

constructivist paradigm based on the claim that reality is socially 

constructed and can best be understood by exploring the tacit, i.e., 
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The philosophical 
background is a qualitative, 

constructivist paradigm 
based on the claim that 

reality is socially 
constructed and can best be 
understood by exploring the 
tacit, i.e., experience-based, 
knowledge of individuals. 

experience-based, knowledge of individuals. There is some debate 

about how to define a 

“case” (e.g., Ó Rian, 2009), 

however. As Schwandt and 

Gates (2018) write, “[A] case is 

an instance, incident, or unit of 

something and can be 

anything–a person, an 

organization, an event, a 

decision, an action, a location”; 

it can be at the micro, meso, or 

macro level; it can be an 

empirical unit or a theoretical 

construct, specific or general; and in fact, “what the research or 

case object is a case of may not be known until most of the empirical 

research is completed” (p. 341). The two authors conclude that given 

the multifarious interpretations of what case study is, “[b]eyond 

positing that case study methodology has something to do with ‘in-

depth’ investigation of a phenomenon . . . , it is a fool’s errand to 

pursue what is (or should be) truly called ‘case study’” (p. 343, 344). 
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Key Research Books and Articles on 
Ethnographic Case Study Methodology 

Fusch, G. E., & Ness, L. R. (2017). How to conduct a mini-
ethnographic case study: A guide for novice researchers. The 
Qualitative Report, 22(3), 923-941.  Retrieved from 
https://nsuworks.nova.edu/tqr/vol22/iss3/16 

In this how-to article, the authors present an argument for the 

use of a blended research design, namely the Ethnographic Case 

Study, for student researchers. To establish their point of view, the 

authors reiterate recognized research protocols, such as choosing 

a design that suits the research question to ensure data saturation. 

Additionally, they remind their reader that one must also consider 

the feasibility of the project in terms of time, energy, and financial 

constraints. 

Before outlining the benefits and components of the 

Ethnographic Case Study approach, the authors provide detailed 

narratives of ethnographic, mini-ethnographic (sometimes referred 

to as a focused ethnography), and case study research designs to 

orient the reader. Next, we are introduced to the term mini-

ethnographic case-study design, which is defined as a blended 

design that is bound in time and space and uses qualitative 

ethnographic and case study collection methods. The benefits of 

such an approach permit simultaneous generation of theory and the 

study of that theory in practice, as it allows for the exploration of 

causality. 

Ethnographic Case Study research shares many characteristics 

with its parent approaches.  For example, subjectivity and bias are 
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present and must be addressed. Next, data triangulation is 

necessary to ensure the collected qualitative data and subsequent 

findings are valid and reliable. Data collection methods include 

direct observation, fieldwork, reflective journaling, informal or 

unstructured interviews, and focus groups. Finally, the authors 

discuss three limitations to the ethnographic case study. First, this 

design requires the researcher to be embedded, yet the duration 

of time may not be for as long when compared to full-scale 

ethnographic studies.  Second, since there are fewer participants, 

there should be a larger focus on rich data as opposed to thick 

data, or said differently, quality is valued over quantity. Third, the 

researcher must be aware that the end-goal is not transferability, 

but rather the objective is to gain a greater understanding of the 

culture of a particular group that is bound by space and time. 

 

Gregory, E. & Ruby, M. (2010) The ‘insider/outsider’ dilemma of 
ethnography: Working with young children and their families in 
cross-cultural contexts. Journal of Early Childhood Research, 9(2), 
1-13. https://doi.org/10.1177/1476718X10387899 

This article focuses on the dilemma of insider and outsider roles 

in ethnographic work. It challenges the notion that a researcher can 

be both an insider and an outsider at the same time. There is no 

insider/outsider status; it is one or the other–not both. 

It is easy to make assumptions about one’s status as an insider. 

It is not uncommon for a researcher to assume that because one 

is working amongst his/her “own” people sharing a similar 

background, culture, or faith that she/he is an insider. Likewise, a 

researcher may assume that it will be easy to build rapport with 

a community with which he/she has commonalities; however, it is 

important to keep in mind that the person may be an insider but the 

researcher may not have this same status. When the person enters 

into the protective space of family or community as a researcher, 

it is similar to being an outsider. Being a researcher makes one 

different, regardless of the commonalities that are shared. It is not 

the researcher’s presumed status of “insider” or “outsider” that 
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makes the difference; rather, researcher status is determined by 

the participants or community that is being studied. It is wise for 

researchers to understand that they are distinctively one of “them” 

as opposed to one of “us”. This is not to say that researchers cannot 

become an “insider” to some degree. But to assume insider status, 

regardless of the rationale, is wrong. Assuming common beliefs 

across cultures or insider status can lead to difficulties that could 

impact the scope or nature of the study. 

In conclusion, regardless of the ethnographic design (e.g., realist 

ethnography, ethnographic case study, critical ethnography), it is 

important for the researcher to approach the study as an “outsider”. 

Although the outsider status may change over time, it essential 

to understand that when one enters a community as a researcher 

or becomes a researcher within a community, insider status must 

be earned and awarded according to the participants in the 

community. 

 

Ó Rian, S. (2009). Extending the ethnographic case study. In 
D. Byrne & C. C. Ragin (Eds.), The SAGE handbook of case-based 
methods (pp. 289–306). Thousand Oaks, CA: SAGE. 

In this chapter, Ó Rian valorizes the problems and potential hiding 

within the vagaries of ethnographic “case” boundaries, arguing that 

“whereas the fluid and multi-faceted aspects of the ethnographic 

case pose dilemmas for ethnographers, they can also become 

resources for ethnographers in exploring theoretical and empirical 

questions” (p. 292). Indeed, he views the idea of firm case 

boundaries as a weakness, as “definitions of the case will rule in and 

out certain social processes,” and suggests ethnography’s flexibility 

can deal with this problem well because it permits researchers to 

“question the boundaries of the case as the study proceeds,” leading 

to a “de- and re-construction of the case that . . . places 

ethnography at the centre of a resurgent contextualist paradigm of 

social inquiry . . . that is increasingly self-consciously exploring its 

own theoretical and methodological foundations” (p. 304). Most of 

the chapter delves into these possibilities for exploration, offering 
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an insightful (if occasionally difficult to follow) perspective on how 

they have been proceeding. 

The chapter offers considerations that might be particularly 

helpful to researchers undertaking ethnographic case studies who 

are struggling to connect their cases, so firmly rooted in a particular 

context and their own personal experiences and observations, to 

a bigger picture. Ó Rian elucidates the reflexive strategies various 

ethnographers have adopted as they’ve sought “[t]o achieve a link 

between context-specific data and meso- or macro-level 

generalizations,” categorizing these strategies into three 

“interlocking extensions of case study research” (p. 292): personal 

extensions (related to “the shaping of the boundaries of the case 

by the ethnographer’s location within the field and . . . how 

ethnographers can convey their personalized experiences and tacit 

learning to readers” [p. 292]), theoretical extensions (which bridge 

the gap between the situated worlds being explored and “the larger 

structures and processes that produced and shaped them” [p. 292]), 

and empirical extensions (“creative efforts to experiment with the 

empirical boundaries of the ethnographic case” [p. 292] by bringing 

in, for example, historical context, social networks, etc.). The crux 

of his argument is that ethnographic researchers have a prime 

opportunity to push against the boundaries of their context and 

“extend their cases across space, time and institutional structures 

and practices” so that the ethnographer is “multiply, if perhaps a bit 

uncomfortably, situated” (p. 304), and also to include an “emphasis 

on the ongoing process of theoretical sampling within the process 

of the ethnographic study, with close attention to be paid to the 

paths chosen and rejected, and the reasons for these decisions” (p. 

304). These kinds of extensions offer an opportunity for theories to 

“be refined or reconstructed” as the researcher attempts to locate 

their personal experience within a broader framework, allowing 

“[t]he case study . . . to challenge and reconstruct the preferred 

theory” while also connecting the case to a larger body of work, 

particularly because theory “carries the accumulated knowledge of 

previous studies” (p. 296). 
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Ó Rian’s in-depth descriptions of how other researchers have 

varyingly handled these personal, theoretical, and empirical 

extensions might be a bit overwhelming to novice researchers but 

overall can offer a way to “locate their cases within broader social 

processes and not solely within their own personal trajectories” (p. 

294)–while also helping to situate their reflections and extensions 

within a larger body of literature replete with researchers struggling 

with similar questions and concerns. 

 

Schwandt, T. A., & Gates, E. F. (2018). Case study methodology. In 
N. K. Dezin & Y. S. Lincoln (Eds.), The SAGE handbook of qualitative 
research (5th ed.; pp. 341-358). Thousand Oaks, CA: SAGE. 

This chapter offers an  in-depth, generally accessible (but 

occasionally overwhelming) overview of case studies of all sorts and 

integrates an extensive review of relevant literature. The authors 

provide an informed perspective on various considerations and 

debates in the case study field (e.g., varying definitions of what a 

“case” is construed to be; interpretive vs. critical realist orientations; 

the relative benefits of and techniques involved in different types of 

approaches), helping novice researchers locate and better describe 

their own approach within the context of the field. The information 

is quite detailed and delves into a wide variety of case study types, 

suggesting this chapter might best be first skimmed as an initial 

introduction, followed by more careful readings of relevant sections 

and perusal of the key texts cited in the chapter. The breadth of this 

chapter makes it a helpful resource for anyone interested in case-

study methodology. 

The authors do not specifically explore ethnographic case studies 

as a separate type of case study. They do, however, briefly touch on 

this idea, locating ethnography within the interpretive orientation 

(comprising constructivist approaches offering “phenomenological 

attention to lived experience” [p. 344]). The authors also cite 

researchers who distinguish it due to its “[employing] ethnographic 

methods and focus on building arguments about cultural, group, 

or community formation or examining other sociocultural 
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phenomena” (p. 344). Ethnographic case study is placed in contrast 

to case studies that use non-ethnographic methods (e.g., studies 

“relying perhaps on survey data and document analysis”) or that “are 

focused on ‘writing culture’” (p. 344). 

Two aspects of this chapter are particularly useful for novice 

researchers. First, it is worth highlighting the authors’ discussion 

of varying definitions of what a “case” is, as it can provide an 

interesting reconceptualization of the purpose of the research and 

the reason for conducting it. The second noteworthy aspect is the 

authors’ detailed descriptions of the four main case study uses/

designs (descriptive, hypothesis generation or theory development, 

hypothesis and theory testing, and contributing to normative theory), 

which the authors beautifully align with the respective purposes 

and methods of each type while also offering insight into relevant 

conversations in the field. 

 

Further Readings 
Moss, P. A., & Haertel, E. H. (2016). Engaging methodological 

pluralism. In D. H. Gitomer & C. A. Bell (Eds.), Handbook of Research 

on Teaching (pp. 127–247). Washington, DC: American Educational 

Research Association. 

Simons, H. (2014). Case study research: In-depth understanding 

in context. In P. Leavy (Ed.), The Oxford handbook of qualitative 

research (pp. 455–470). Oxford, UK: Oxford University Press. 

Recent Dissertations Using Ethnographic Case 
Study Methodology 

Cozzolino, M. (2014). Global education, accountability, and 21st 
century skills: A case of curriculum innovation. Retrieved from 
ProQuest Dissertations & Theses Global. (Order Number 3648007) 

This dissertation is self-described as an ethnographic case study 

of a small, public, suburban high school in Pennsylvania. In this 
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study, the researcher investigates the school’s process of integrating 

global education into its curriculum by implementing a school-wide 

initiative (Global Studies Initiative or GSI) as well as a program of 

study (Global Studies Credential or GSC). Cozzolino asserts that 

her framework has been shaped by both social constructivism and 

critical/Freirean pedagogy. From the constructivist view, she views 

knowledge as constructed through social interaction, and thus she 

sought to understand the world in which the research participants 

work, learn, and experience large parts of their lives. It is here that 

she situates the first three research questions that entail looking 

at the the GSI and the GSC in terms of their features, rationales, 

and implementations. The fourth question involves understanding 

the students’ views and perceptions of the GSC and here the author 

takes up a critical and Freirean pedagogy to honor and hear the 

voices of the students themselves. 

The study design is therefore an embedded single-case study in 

that it is bound by the place (Olympus High School) and by its 

population. Furthermore, it is also a case within a case, as it seeks to 

understand the students’ perspectives of the global programming. 

The case study is ethnographically rooted through the multiple 

ethnographic data sources such as participant-observations and a 

prolonged engagement at the research site. Cozzolino embedded 

herself in the research site over a five-year period and became 

an active and invested member of the school community, thereby 

establishing a sound rationale for an ethnographic case-study 

approach. 

The author concludes that there were some competing priorities 

about the overall initiative from stakeholders inside and outside the 

school district. This resulted in a less than ideal implementation 

of the program of study across the curriculum. Nonetheless, the 

students who were enrolled in these courses reported it to be a 

worthwhile experience. While Cozzolino presents specific 

recommendations for the improvements at Olympus High, she also 

offers implications for several other groups. First, she provides 

advice for implementation to other educational institutions that 
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aim to integrate a global focus into their curriculum. Next, she 

gives recommendations for local, state, and national policy changes. 

Finally, she gives suggestions for engaging all parties in fruitful 

discourse to achieve their ultimate goal of implementing a 

meaningful and valuable global education curriculum. 

 

Hamman, L. (2018). Reframing the language separation debate: 
Language, identity, and ideology in two-way immersion. Retrieved 
from ProQuest Dissertations & Theses Global. (Order Number 
2089463322) 

This study explored the issues of surrounding language 

separation in two-way immersion (TWI) classrooms. The author 

looked at how classroom language practices and teacher ideologies 

influenced the student experience and how the students’ 

understanding of what it means to be bilingual is influenced in a 

classroom that purports to be equitable in terms of language use. 

The study is theoretically grounded in sociocultural, critical, and 

postcultural theories and adapted Lemke’s ecosocial system to 

conceptualize TWI classroom. Hamman also drew upon 

translanguaging theory and dynamic bilingualism to provide a 

framework for a more modern and nuanced perspective of 

bilingualism, bilingual learning, and bilingual students. 

The author combined a single-case study approach with 

ethnographic methods to “engage in close analysis of classroom 

language use and the discursive negotiation of identities and 

ideologies, while situating these analyses within a rich 

understanding of the sociolinguistic context of this TWI classroom” 

(p. 78-79). She employed various ethnographic methods such as 

taking fieldnotes, conducting participant observations, 

interviewing, and memoing. The study is “bound” in that it takes 

place in one 2nd-grade classroom with one teacher and 18 students 

over the course of one year. 

Hamman concludes that student perspectives on language 

separation should be considered, since this forced separation of 

language influenced how they thought of their developing 
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bilingualism and identity as bilinguals. Furthermore, the study 

envisages a linguistic “middle ground” to strict separation that 

allows for appropriate and meaningful spaces for linguistic 

negotiation. Finally, this dissertation asserts that the strict 

separation of languages codifies a monoglossic ideology mindset 

and limits learners’ possibilities for learning and making 

connections across languages. 

 

Kim, S. (2015). Korean migrant youth identity work in the 
transnational social field: A link between identity, transnationalism, 
and new media literacy. Retrieved from University of Missouri-
St. Louis Institutional Repository Library. https://irl.umsl.edu/
dissertation/158/ 

This doctoral dissertation takes an ethnographic case study 

approach to explore the identity formation of transnational Korean 

youth. The researcher, herself a Korean immigrant to the U.S. 

navigating complex identity processes, focuses on these research 

questions: “1) what are the contexts in which migrant youth 

negotiate their identities? 2) how do youth understand and 

negotiate their sense of belonging? 3) how do youth’s [sic] cultural 

and literacy practices inform and shape their identities? 3i) how do 

youth make use of transnational new media for their identity work? 

3ii) how do literacy practices potentially shape their identities?” (p. 

7). 

Drawing on Leander and McKim (2013), the author conceptualizes 

her study as a “connective ethnography” (p. 36) encompassing 

multiple spaces, both digital and physical, in which “space” 

comprises a variety of relationships, instead of a more traditional 

ethnography bounded by physical space. The “case study” aspect, 

meanwhile, refers to the four specific participants in which she 

chose to focus. She chose Korean immigrants in St. Louis, in general, 

due to their mobility between the U.S. and Korea, their high use 

of digital communication and information technology, and their 

limited access to the cultural resources of Korea in a Midwestern 

city. From an initial 32 possible participants purposively selected, 
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the researcher chose four focal participants based on their Korean 

ethnicity, biliteracy in Korean and English, age (between 11 and 19 

years old), residence in the U.S. (for at least 2 years), and their use 

of digital communication technologies. Data sources included an 

initial screening survey, an identity map each participant created, 

informal recorded conversations, recorded interviews in either 

English or Korean, field notes from the researcher’s interactions 

with the youth in various settings (home, school, community 

centers), and “literacy documents” (evidence of literacy practices 

from participants’ school and home, emails to the researcher, or 

activities in digital spaces). She used social semiotic multimodal 

discourse analysis and what she describes as “grounded theory 

thematic analysis” to analyze the data. 

This is a reflective, thoughtful, and interesting dissertation. The 

author carefully notes the relationship between the data sources 

and her research questions, specifically addresses steps she took to 

ensure the validity of the data (e.g., triangulation via multiple data 

sources and theoretical frameworks, member checks, and feedback 

from her professors and other researchers), and discloses her own 

positionalities and biases. Her discussion includes not only a clear 

thematic exploration of her findings but also offers specific 

practical suggestions for how her findings can be applied and 

extended in the classroom. 

Internet Resources 

Abalos-Gerard Gonzalez , L. (2011). Ethnographic research. 
Retrieved from 
https://www.slideshare.net/lanceabalos/ethnographic-
research-2?from_action=save 

Created by Lance Gerard G. Abalos, teacher at the Department 

of Education-Philippines, this SlideShare, Ethnographic Research, 

explains that, regardless of specific design, ethnographic research 
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should be undertaken “without any priori hypothesis to avoid 

predetermining what is observed or that information is elicited from 

informants . . .hypotheses evolve out of the fieldwork itself” (slide 4). 

It is also suggested that researchers refer to individuals from whom 

information is gathered as ‘informants’ is preferred over the term 

‘participants’ (slide 4). 

According to Abalos, “It is not the data collection techniques 

that determine whether the study is ethnographic, but rather the 

‘socio-cultural interpretation’ that sets it apart from other forms 

of qualitative inquiry” (slide 6). A social situation always has three 

components: a place, actors, and activities (slide 8) and it is the 

socio-cultural interpretation of the interactions of these three that 

is the focus of the ethnographic research. 

Ethnographic questions should guide what the researcher sees, 

hears, and collects as data (slide 9). When writing the ethnography, 

it is essential to ‘bring the culture or group to life’ through the words 

and descriptions used to describe the place, actors, and activities. 

Abalos describes three types of ethnographic designs: 

1. Realist Ethnographies: an objective account of the situation, 

written dispassionately from third-person point of view, 

reporting objectively on information learned from informants, 

containing closely edited quotations (slide 11-12). 

2. Ethnographic Case Studies: researchers focus on a program, 

event, or activity involving individuals rather than a group, 

looking for shared patterns that develop as a group as a result 

of the program, event, or activity (slide 13). 

3. Critical Ethnographies: incorporating a ‘critical’ approach that 

includes an advocacy perspective, researchers are interested 

in advocating against inequality and domination (slide 14). 

As ethnographic data is analyzed, in any design (e.g., realist, case 

study, critical), there is a shift away from reporting the facts to 

making an interpretation of people and activities, determining how 

things work, and identifying the essential features in themes of 
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the cultural setting (slide 22). “The ethnographer must present the 

description, themes, and interpretation within the context or 

setting of the culture-sharing group (slide 23). 

 

Brehm, W. (2016, July 21). FreshEd #13 – Jane Kenway. Retrieved 
from http://www.freshedpodcast.com/tag/ethnography/ 
(EDXSymposium: New Frontiers in Comparative Education). 

Jane Kenway is with the Australian Research Council and is an 

emeritus professor at Monash University in Melbourne, Australia. 

In this podcast, she explains “traditional’ forms of ethnography and 

multi-sited global ethnography, which are her area of specialization. 

She considers “traditional” ethnography to have three components: 

space, time, and mobility. 

Insider/outsider stance is explained within the context of 

spatiality, community, and culture of space specific to ‘traditional” 

ethnography. Researchers are outsiders who are attempting to 

enter a space and become insiders, then leave the space once the 

research is completed. Research is conducted over an extended 

period of time in one place/space. As a result, researchers will get 

to know in an extremely intimate manner the ways of life of the 

community or group. “Work is supposed to be a temporality of 

slowness. In other words, you don’t rush around like a mad thing 

in a field, you just quietly and slowly immerse yourself in the field 

over this extended period of time and get to understand it, get to 

appreciate it bit by bit.” (minute 7:56). 

“Traditional” ethnographers are not necessarily interested in 

mobility over time or exploring who enters and exits the site. Most 

ethnographers are only interested in the movement that occurs in 

the space that is being studied during the time that they are in the 

field. It is about looking at the roots of the space, not necessarily 

about looking at the movements into and out of the space. 

Multi-sited global ethnography tries to look at the way bounded 

sites can be studied as unbounded and on the move, as opposed 

to staying still. It considers how certain things (e.g., things, ideas, 

people) are  followed as they move. The researcher moves between 
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sites, studying change that is encountered in different sites. From 

this perspective, the interested lies in the connections between 

sites. Multiple sites with commonalities can also be studied at the 

onset, without the need to physically follow. 

 

Paulus, T. M., Lester, J. N., & Dempster, P. G. (2014). Digital Tools 
for Qualitative Research. Los Angeles, CA: SAGE. 

While this text is not solely about ethnographic case studies, 

it is rich with countless ideas for utilizing digital tools to aid in 

the multiple facets of qualitative research. In Chapter 5 of their 

text, entitled Generating Data, the authors dedicate a section to 

exploring Internet archives and multimedia data. They state that, “in 

addition to online communities, the Internet is rich with multimedia 

data such as professionally curated archives, ameteur-created 

YouTube and Vimeo videos and photo-sharing sites” (p. 81). They 

provide three specific examples, each explained below: The Internet 

Archive, CADENSA, and Britain’s BBC Archives. 

The Internet Archive (https://archive.org) is a non-profit library 

of millions of free books, movies, software, music, websites, and 

more. The site also contains a variety of cultural artifacts that are 

easily available and downloadable. CADENSA (http://cadensa.bl.uk) 

is an online archive of the British Library Sound and Moving Image 

Catalogue. And finally, the BBC Archives (http://www.bbc.co.uk/

archive/) is a particularly useful site for researchers interested in 

reviewing documentary film and political speeches. 

 

Wang, T. (2016, September). Tricia Wang: The human insights 
missing from big data. [Video file]. Retrieved 
from https://www.ted.com/talks/
tricia_wang_the_human_insights_missing_from_big_data 

In this TED Talk, Tricia Wang discusses her ethnographic work 

with technology and advocates for the need to save a place for thick 

data as opposed to relying only on big data. She argues that while 

companies invest millions of dollars in generating big data because 

they assume it will efficiently provide all the answers, it routinely 
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does not provide a good return on investment. Instead, companies 

are left without answers to the questions about consumer 

preferences and behaviors, which leaves them unprepared for 

market changes. 

In turn, Wang coins the term thick data, which is described as 

“precious data from humans, like stories, emotions, and interactions 

that cannot be quantified” (Minute 11:50). Wang suggests that this 

thick data may only come from a small group of individuals, but it is 

an essential component that can provide insights that are different 

and valuable. As an example, while working for Nokia, her 

ethnographic experiences in China provided her with new 

understandings on the future demand for smartphones. However, 

her employer did not take her findings seriously, and as a result, 

they lost their foothold in the technology market. She posits that a 

blended approach to collecting and analyzing data (i.e. combining 

or integrating thick data analysis with big data analysis) allows for a 

better grasp on the whole picture and making informed decisions. 

Her conclusions for a blended approach to data collection also 

have implications for blending ethnographic and case-study 

approaches. While Wang took more of an ethnographic approach to 

her research, one could envision what her work might have looked 

like if she had used an Ethnographic Case Study approach. Wang 

could have clearly defined the time and space boundaries of her 

various ethnographic experiences (e.g. as a street vendor, living in 

the slums, hanging out in internet cafés). This would have allowed 

her to infer causality through the generation of thick data with a 

small sample size for each location and bound by each group. 
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Meaning is multimodal, and 
can be constructed in many 

modes, including words, 
images, sound, gesture, and 
layout. Modes are forms of 

communication that operate 
simultaneously; a viewer of 

multimodal work 
experiences several modes 
together across the senses. 

Multimodal Discourse 
Analysis 
KERRY ARMBRUSTER, MARIA LISAK, ERIN MCNEILL, CHRISTIAN 
PERRY, AND JJ RAY 

Description 

Multimodal Discourse Analysis (MDA) focuses on “understanding 

and describing semiotic resources and principles of their systems of 

meaning in order to understand how people use these resources in 

social contexts for specific purposes” (Jewitt, 2009, p. 33). Meaning 

is multimodal and can be constructed in many modes, including 

words, images, sound, gesture, and layout. Modes are forms of 

communication that operate simultaneously; a viewer of multimodal 

work experiences several modes together across the senses. By 

combining modes, meaning-making has greater power and intensity 

(Jewitt, 2009). Further, elements among different modes can 

reinforce meanings, complement, or contradict each other to create 

new meanings not evident in the elements in one of the modes. 

An informed analysis will avoid 

overlooking or isolating modes. 

For example, tone of voice, 

gesture, and gaze all affect the 

meaning of words used in an 

exchange or dialogue. 

Examining the verbal mode 

alone would deprive the 

message of its meaning. 

Jewitt’s (2006) introductory 

text outlines three multimodal 

approaches. Social semiotics is 
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…elements among different 
modes can reinforce 

meanings, complement, or 
contradict each other to 
create new meanings not 
evident in the elements in 

one of the modes. An 
informed analysis will avoid 

overlooking or isolating 
modes. 

closely associated with scholars Kress and van Leeuwen (2001). The 

second approach comes from systemic functional grammar linked 

to O’Halloran (2004, 2005). Finally, Scollon and Scollon (2003) and 

Norris (2004) inform multimodal interaction analysis. Comparing 

these approaches, Jewitt (2006) notes that they stress different 

aspects in relation to their contexts, systems, and sign-makers. 

This research guide contains many resources that provide 

meaningful entry points into MDA.  To begin with scholarly works, 

the New London Group’s (1996) ground-breaking reimagining of 

literacy and pedagogy introduces multimodality as a part of 

multiliteracies. It is a historical starting point and theoretical 

valorization of this field in education. Works by Kress (2013) and 

Machin (2016) contribute overviews to MDA. Erickson (2004) 

presents a more technologically informed view by discussing video 

interviews in the 1970s. Complicating some 

of the earliest multimodal work 

in images, Ravelli and Van 

Leeuwen (2018) have only 

recently discussed changes of 

technology’s agentive 

affordances in the early 21st 

century. 

In addition to the numerous 

academic works, other 

technology resources are useful 

for assisting with teaching, 

learning, and research in MDA. 

Atlas.ti, Dedoose, and VideoAnt are three applications that assist 

with the analysis of multimodal data. Secondly, a short YouTube 

media clip of Gunther Kress’ work provides a personal and social 

understanding of modes. For conference presentations, 

VoiceThread will help to disseminate findings in an attractive 

combination of images, motion, and sound. To make the best use of 

these tools, researchers may explore instructions online (see the 

“Internet Resources” section below). 
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Finally, several dissertations have also incorporated MDA to 

create new empirical studies.  These works represent scholarly 

ideas combined with technological support. Fiscus (2018) uses 

multimodal analysis in an original exploration of reflective practice, 

and Ma (2005) provides a comprehensive examination of signage 

in charity work.  Lastly, Lewis (2013) examine multimodality in 

communication on the ground with a study of a mother and child. 

Without a doubt, multimodality presents a field wide with 

possibilities. To this end, we hope this research guide will generate 

fruitful results for all interested parties. 
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Key Research Books and Articles on 
Multimodal Discourse Analysis 

The New London Group. (1996). A pedagogy of multiliteracies: 
Designing social futures. Harvard Educational Review, 66(1), 60-93. 

Although most of their work focuses on multiliteracies, the New 

London Group (1996) noticed new forms, or multiple modes, of 

communication appearing with new technologies. The New London 

Group identify modalities as systems of meaning-making, which 

encapsulate the various modes of meaning. Thus, these forms of 

communication and meaning-making are achieved through 

multimodalities. The use of this type of communication increases 

cultural and linguistic diversity across all societies. In fact, the New 

London Group (1996) identifies multimodal meanings as “the most 

significant, as it relates all the other modes in quite remarkably 

dynamic relationships … relat[ing] the linguistic to the visual and 

to the gestural in intricately designed ways” (p. 80). With these 

new communications came new cultural experiences and meanings, 

furthering impacting discourses and creating new discourses for 

the next generation. The spaces where meanings are made are 

referred to as lifeworlds marked by “language, discourse, and 

register differences” (New London Group, 1996, p. 71). However, 

differences continue to blur and overlap as individuals identify with 

and participate in several communities concurrently. Practically 

speaking, classrooms make visible this variety of differences and 

communities. It will be important for schools to welcome the range 

of communication styles and meaning making that students and 

their families bring to schooling. 

 

Erickson, F. (2004). Origins: A brief intellectual and 
technological history of the emergence of multimodal discourse 
analysis. In P. Levine & R. Scollon (Eds.), Discourse and technology: 
Multimodal discourse analysis (pp. 196-207). Washington, DC: 
Georgetown University Press. 
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This book chapter reviews the history of Multimodal Discourse 

Analysis. It begins with use of discourse analysis, adding audiovisual 

technologies to it, which created Multimodal Discourse Analysis. 

Erickson suggests that the possibility of multimodal analysis 

originated in film. He describes how one group began to look at 

the communicative significance of all verbal and nonverbal 

communication within a film. Erickson also uses many examples, 

including his own doctoral research, to illustrate the advantages of 

video over audiotape in the rich study of communicative behaviors. 

Erickson ends with implications for future study of MDA stating that 

“it is desirable to consider verbal and nonverbal behavior together” 

(p. 202) and to not focus on single events in the analysis but to 

“identify patterns of communicative activity” (p. 203). The article 

and its parent larger work echo a central theme: all discourse is 

multimodal. Although the text provides a deep historical account, 

the chapter lacks any explicit guidelines or information for 

conducting multimodal discourse analysis. Even with these 

critiques, this is a strong resource for reviewing the history of 

multimodal discourse analysis. 

 

Kress, G. (2013). Multimodal discourse analysis. In J. P. Gee & M. 
Handford (Eds.), The Routledge handbook of discourse analysis (pp. 
61-76). New York, NY: Routledge. 

This work situates Multimodal Discourse Analysis (MDA) inside 

of the larger topic of discourse analysis. Written for scholars, this 

reference work gathers key definitions and concepts of MDA and 

explains how it is positioned within discourse analysis proficiency. 

Kress, an expert in the field, defines MDA terms and provides 

overviews for important issues in MDA. This chapter also 

demonstrates how MDA informs learning and social life. Lastly, 

Kress connects to the importance of social semiotics by outlining 

their process within MDA, which aims “to elaborate tools that can 

provide insight into the relation of the meanings of a community 

and its semiotic manifestations” (p. 37). 

Kress provides useful definitions and clarifications for several 
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terms and differentiates between several analytical approaches, 

originating from linguistics, sociolinguistics and sociology. He 

identifies the blurred meaning of text and discourse as problematic. 

He explains it by discussing his belief that ideology in MDA is 

present in the weaving and the weaver of the text as well as the 

coherence shaped by them and remains a significant issue at all 

times. When working within MDA, the many textual threads such 

as “gesture, speech, image (still or moving), writing, music (on a 

website or in a film)” are situated texts in the social realm. This 

chapter expounds on multimodality as a field of research and social 

semiotics as a theory with which to approach that field. 

 

Machin, D. (2016). Introduction to multimodal analysis. London, 
England: Bloomsbury Publishing. 

David Machin offers an introduction to multimodal analysis using 

everyday examples, such as movie posters and advertisements. The 

book is an accessible way to understand the impact of semiotic 

modes. Machin’s explanations are light on academic prose but draw 

on seminal ideas of leaders in the field, such as Halliday’s 

metafunctions (ideational, interpersonal, textual) and Kress and van 

Leeuwen’s concepts of visual grammar. The book devotes separate 

chapters to semiotic elements, including color, typography, gaze, 

participant, and layout, and traces their historical use and evolution. 

It provides information useful for immediate application. For 

example, space in a frame is divided such that the top of the frame 

represents the ideal and the bottom the real. The left side holds 

given information, while the right side presents new information. 

The concluding chapter brings into question the idea of a visual 

grammar, and highlights distinctions between image and language. 

For readers seeking to understand how signs communicate idea 

and feeling, this book is a good starting point; however, the books’ 

breadth over depth coverage can reduce its academic potency. 

 

Ravelli, L., & van Leeuwen, T. (2018). Modality in the digital age. 
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Visual Communication, 17(3), 277-297. https://doi.org/10.1177/
1470357218764436 

Ravelli and van Leeuwen’s (2018) article aims at establishing new 

understandings in semiotic multimodality research. The authors 

seek “to set the agenda for such adaptations, and more generally, for 

rethinking visual modality and its impact in the digital age” (p. 277). 

Their key argument states that “[m]odality…is about what is 

represented as real and it recognizes that a variety of reality criteria 

exist and that different coding orientations are adopted in different 

social contexts and genres in ways that are subject to historical 

change” (p. 294). They discuss diverse methods of production, 

coding orientation standards, and the contributions of technology 

to sharing and viewing multimodal texts. The authors delineate 

three new future research directions: an updated examination of 

multimodality variables in digital tools, guidelines for new coding 

schemes, and critical inquiry for issues of power and identity. 

One detracting feature of the text, a short discussion of critical 

views for pedagogy and school, lacks an expanded argument with 

examples or illustrations. Overall, however, scholars who wish to 

study image as mode will benefit from numerous modal marker 

definitions. Additionally, the authors’ prose is clear and would make 

an excellent introductory, non-technical text for new readers to this 

field. 

Recent Dissertations Using Multimodal 
Discourse Analysis Methodology 

Fiscus, J. (2018). Reflection in motion: A case study of reflective 
practice in the composition classroom. Retrieved from ProQuest 
Dissertations & Theses Global. (Order Number 10828873) 

This dissertation offers scholars insight into rhetorical 

characteristics of reflective practice. The purpose is to investigate 

the rhetorical in reflective practice. Yancy’s (2016) reflection-in-
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presentation inspired reflective practice by showing learners’ 

writing processes and transfer practices but not their work as a 

rhetorical argument. This study triangulates context where 

reflection is in process and deconstructs it for embodied meaning. 

Using a mixed methods approach of ethnographic observation, 

Multimodal Discourse Analysis (MDA) of observations, and genre 

analysis of written artifacts, the author reveals the qualities of 

rhetorical reflection: it is habitual, embedded, distributed, and 

entangled. Fiscus’s methodology sought to be responsive to 

reflection-in-motion (p. 34). Though MDA is not a typical method 

for reflective research, the author employs it to discover new 

findings (p. 43). Grounding her work in MDA, scholars such as Levine 

& Scollon (2004), Norris (2004), and O’Halloran (2004), Fiscus used 

a GoPro to capture her observations and cross-analyze them with 

interviews and artifacts to uncover the discursive meanings of these 

multimodal data collections. She used MDA to account for the body 

and the ways in which embodied symbolism (like pausing) might 

indicate reflection. MDA accounts for the embodied and discursive 

communication work in tandem to express reflection. The author 

purports that future possibilities, such as coding gestures, using 

eye tracking software, or mapping physical movement, would all be 

research areas for reflection and embodiment. 

 

Lewis, T.Y. (2009). Family literacy and digital literacies: A 
redefined approach to examining social practices of an African-
American family. Retrieved from ProQuest Dissertations & Theses 
Global. (Order Number 3366120) 

Lewis uses an ethnographic case study approach to explore digital 

literacy practices between a mother and son in their home. 

Participants’ observations were video and audiotaped, and the 

mother and son were interviewed. MDA was used to explore how 

unspoken communication can carry meaning. Lewis believes a 

researcher “cannot fully understand a practice unless one is able 

to read the signs of how meaning is construed” (2013, p. 51). She 

created two column notes where column one served as a place 
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for pictures of the action and column two described what meaning 

was created through the unspoken communication. Lewis used this 

method of MDA to investigate the son taking apart a computer and 

playing a video game with his cousin. In contrast, Lewis created 

multiple column charts with labels such as: scene, time, action/

context, verbal discourse, effect on the action. The author then 

investigated multimodal practices such as touch between a mother 

and son and instant messaging via telephone and computers. Lewis 

states that using MDA allowed her to answer her research questions 

and see more of the relationship of mother and son; however, she 

fails to explain why she changed chart formats for different types of 

MDA. This dissertation is useful to imagine different ways to chart 

and use MDA in qualitative research. 

 

Ma, M. L. [馬美蓮]. (2005). Multimodal discourse analysis of 馬美蓮

advertisements of Hong Kong charity organizations. (Thesis). 
University of Hong Kong, Pokfulam, Hong Kong SAR. Retrieved 
from http://dx.doi.org/10.5353/th_b3178972 

Ma examined thirty-three advertisements on the Hong Kong 

Mass Transit Railway (MTR) from a multimodal perspective to 

understand how organizations use text and image to appeal to 

viewers. She focuses on advertisements by charitable organizations, 

whose marketing approach differs from that of for-profit 

organizations because the donor receives nothing concrete in 

return for their money. Ma provides a concise but complete 

breakdown of prominent taxonomies for describing color. For 

example, color has eight properties: saturation, differentiation, 

modulation, contextualization, representation, depth, illumination, 

and brightness (Kress & van Leeuwen, 1996). Designers can adjust 

these facets to influence the communicative impact of color on the 

viewer. The author also uses three levels of analysis: micro, meso, 

and macro. Micro-level analysis focuses on semiotic elements, such 

as text. Meso-level analysis considers social and organizational 

influences on the creation of the semiotic elements, while macro-

level analysis attends to social concerns appearing in the 
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advertisement. The paper offers succinct, lucid explanations of the 

effect of a range of semiotic elements, including image, color, 

layout, and language choice. Ma applies these concepts in her 

analysis of charity advertisements, thereby offering a didactic 

opportunity in multimodal analysis. From her work, readers quickly 

and easily gain a background in theory and practice of multimodal 

analysis. 

Internet Resources 

ATLAS.ti [App]. (2018). Retrieved from https://atlasti.com/ 
ATLAS.ti is a powerful application for managing qualitative 

research projects involving multiple researchers and substantial 

quantities of data. A project in ATLAS.ti comprises documents, 

codes, memos and networks. Documents include audio, video, text, 

PDF, and graphics files in a range of formats. Codes can be used 

quite flexibly to label data. For example, you can attach codes to a 

document as a whole and then attach different codes to sections 

within the document. Through memos, researchers can record 

thoughts related to the project. Networks help researchers visualize 

notes and codes in various graphical configurations, such as 

circular, hierarchical, and tree, in order to gain new perspective on 

data. These features assist researchers with the processes of making 

sense of their data and keeping track of their analytical process. 

The integration of these functions allows researchers to keep 

their data collections together with all coding iterations, memos, 

and network connections as part of the interpretation process of 

data analysis. 

ATLAS.ti interfaces well with other research software. For example, 

codebooks can be imported from Excel. References can be imported 

from EndNote and Mendeley. A free trial version is available on 

the company’s website, which also has sample projects and links 
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to video tutorials and a YouTube channel. Because it handles data 

across several modes, ATLAS.ti is a valuable tool for MDA research. 

 

Dedoose [App]. (2018). Retrieved from 
https://www.dedoose.com/ 

For multimodal discourse analysis, Dedoose is helpful to capture, 

store, organize, and analyze multimodal data. Accessible online, 

Dedoose—originally EthnoNotes—is a Web app for both qualitative 

and quantitative research. It is a secure, encrypted data analysis 

software available on web browsers, desktops, and mobile devices 

such as smartphones and tablets. This application allows 

researchers to warehouse collected data in many modes — audio, 

video, text as well as databases of captured data. Coding features 

are especially helpful for MDA as memos can be set to connect 

specific locations in any text document, video, or audio file to each 

other. Queries can be set based on researcher inquiry aims. Data 

analysis visualizations give researchers a visual display to identify 

data patterns. This software is preferred if cloud sharing and video 

data are important criteria for a study. In addition to the complete 

online data analysis process, Dedoose lets users create visual charts 

for incorporation into reports and presentations. 

 

Kelley, T. A. (2016 February 4). Gunther Kress “Multimodal 
discourse analysis”. University of North Florida: UNF Writes. 
Retrieved from https://youtu.be/Sd1dlaLzwOo 

In this video, Tara Kelley, instructor of English at University of 

North Florida, explains Gunther Kress’ work on Multimodal 

Discourse Analysis. Kelley highlights the key components of Kress’ 

argument, including historical ideas and terms, such as coherence 

and power. Kress presents his model of MDA by describing it, 

explaining how to use it, and discussing why it should be conducted. 

His argument is that MDA is cross-cultural, which reveals meaning 

making and discourse. A discussion on discourse has many entry 

points, and Kress presents many of these in his article, such as 

ideology, social semiotics, text and coherence. Kress believes in 
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meaning-making and that meaning is made through agency, 

identity, social semiosis, knowledge, and power. When an individual 

puts all of these facets together, meaning is created by that person. 

This video is an thorough summary of Kress’ ideas and is a 

exemplary resource for learning about Multimodal Discourse 

Analysis. 

 

VideoAnt. [App] (2018). Retrieved from https://ant.umn.edu 
VideoAnt is a free mobile and web-based application from the 

University of Minnesota that allows users to annotate videos hosted 

on web platforms, such as YouTube. The observer watches the video 

on the left pane and uses the right pane to make comments at 

any desired timestamp. Strengths of this technology include: 

collaboration, simplicity of use, and utility for researching, teaching, 

and learning.  Additionally, all comments from the host and invited 

participants can be exported with timestamps for ease of data 

analysis. Users must consider two important limitations. First, 

VideoAnt comments must have both a title and content, which can 

slow down annotation speed. Second, the software only functions 

when the video exists on the web; thus, there is no support for 

researchers needing offline access. Individuals who privilege the 

affordances of recorded video in their data collection will find 

VideoAnt highly beneficial. VideoAnt’s ability to maintain 

synchronicity between the multimodal text and comments or codes 

will aid Multimodal Discourse Analysis. 

 

VoiceThread [App]. (2018). Retrieved from 
https://voicethread.com 

VoiceThread is an online multimodal tool that creates 

presentations with interactions among viewers and creators. 

Presentations can include videos, pictures, voice recordings, video 

recordings, and text on each slide. Multiple users may employ the 

same tools simultaneously during interactions. The website does 

require a yearly membership fee for instructors and institutional 

users. However, an individual can create up to six presentations 
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before requiring any payment. VoiceThread’s website requires a few 

minutes to learn each feature but has seamless collaboration for 

all ages. The website also provides many videos to show how each 

feature works within the presentations. MDA researchers can use 

VoiceThread to analyze various modes, pictures, video, audio, and 

text, and discourses with a group of fellow researchers. This 

multimodal tool brings connection, literacy, and education together 

in one place. 
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…a multiple-case study 
includes two or more cases 
or replications across the 

cases to investigate the same 
phenomena 

Multiple Case Studies 
NADIA ALQAHTANI AND PENGTONG QU 

Description 

The case study approach is popular across disciplines in education, 

anthropology, sociology, psychology, medicine, law, and political 

science (Creswell, 2013). It is both a research method and a strategy 

(Creswell, 2013; Yin, 2017). In this type of research design, a case 

can be an individual, an event, or an entity, as determined by the 

research questions. There are two variants of the case study: the 

single-case study and the multiple-case study. The former design 

can be used to study and understand an unusual case, a critical 

case, a longitudinal case, or a revelatory case. On the other hand, 

a multiple-case study includes two or more cases or replications 

across the cases to investigate the same phenomena (Lewis-Beck, 

Bryman & Liao, 2003; Yin, 2017). 

The difference between the 

single- and multiple-case study 

is the research design; however, 

they are within the same 

methodological framework 

(Yin, 2017). Multiple cases are 

selected so that “individual case 

studies either (a) predict similar results (a literal replication) or (b) 

predict contrasting results but for anticipatable reasons (a 

theoretical replication)” (p. 55). When the purpose of the study is to 

compare and replicate the findings, the multiple-case study 

produces more compelling evidence so that the study is considered 

more robust than the single-case study (Yin, 2017). 

To write a multiple-case study, a summary of individual cases 

should be reported, and researchers need to draw cross-case 
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conclusions and form a cross-case report (Yin, 2017). With evidence 

from multiple cases, researchers may have generalizable findings 

and develop theories (Lewis-Beck, Bryman & Liao, 2003). 

References 
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Key Research Books and Articles on Multiple 
Case Study Methodology 

Yin, R. K. (2017). Case study research and applications: Design and 
methods. Los Angeles, CA: Sage. 

Yin discusses how to decide if a case study should be used in 

research. Novice researchers can learn about research design, data 

collection, and data analysis of different types of case studies, as 

well as writing a case study report. 

Chapter 2 introduces four major types of research design in case 

studies: holistic single-case design, embedded single-case design, 

holistic multiple-case design, and embedded multiple-case design. 

Novice researchers will learn about the definitions and 

characteristics of different designs. This chapter also teaches 

researchers how to examine and discuss the reliability and validity 

of the designs. 

 

Creswell, J. W., & Poth, C. N. (2017). Qualitative inquiry and 
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research design: Choosing among five approaches. Los Angeles, CA: 
Sage. 

This book compares five different qualitative research designs: 

narrative research, phenomenology, grounded theory, ethnography, 

and case study. It compares the characteristics, data collection, data 

analysis and representation, validity, and writing-up procedures 

among five inquiry approaches using texts with tables. For each 

approach, the author introduced the definition, features, types, and 

procedures and contextualized these components in a study, which 

was conducted through the same method. Each chapter ends with a 

list of relevant readings of each inquiry approach. 

This book invites readers to compare these five qualitative 

methods and see the value of each approach. Readers can consider 

which approach would serve for their research contexts and 

questions, as well as how to design their research and conduct the 

data analysis based on their choice of research method. 

 

Günes, E., & Bahçivan, E. (2016). A multiple case study of 
preservice science teachers’ TPACK: Embedded in a 
comprehensive belief system. International Journal of 
Environmental and Science Education, 11(15), 8040-8054. 

In this article, the researchers showed the importance of using 

technological opportunities in improving the education process and 

how they enhanced the students’ learning in science education. 

The study examined the connection between “Technological 

Pedagogical Content Knowledge” (TPACK) and belief system in a 

science teaching context. The researchers used the multiple-case 

study to explore the effect of TPACK on the preservice science 

teachers’ (PST) beliefs on their TPACK level. The participants were 

three teachers with the low, medium, and high level of TPACK 

confidence. Content analysis was utilized to analyze the data, which 

were collected by individual semi-structured interviews with the 

participants about their lesson plans. The study first discussed each 

case, then compared features and relations across cases. The 

researchers found that there was a positive relationship between 
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PST’s TPACK confidence and TPACK level; when PST had higher 

TPACK confidence, the participant had a higher competent TPACK 

level and vice versa. 

Recent Dissertations Using Multiple Case Study 
Methodology 

Milholland, E. S. (2015). A multiple case study of instructors utilizing 
Classroom Response Systems (CRS) to achieve pedagogical goals. 
Retrieved from ProQuest Dissertations & Theses Global. (Order 
Number 3706380) 

The researcher of this study critiques the use of Classroom 

Responses Systems by five instructors who employed this program 

five years ago in their classrooms. The researcher conducted the 

multiple-case study methodology and categorized themes. He 

interviewed each instructor with questions about their initial 

pedagogical goals, the changes in pedagogy during teaching, and 

the teaching techniques individuals used while practicing the CRS. 

The researcher used the multiple-case study with five instructors. 

He found that all instructors changed their goals during employing 

CRS; they decided to reduce the time of lecturing and to spend 

more time engaging students in interactive activities. This study 

also demonstrated that CRS was useful for the instructors to 

achieve multiple learning goals; all the instructors provided 

examples of the positive aspect of implementing CRS in their 

classrooms. 

 

Li, C. L. (2010). The emergence of fairy tale literacy: A multiple case 
study on promoting critical literacy of children through a juxtaposed 
reading of classic fairy tales and their contemporary disruptive 
variants. Retrieved from ProQuest Dissertations & Theses Global. 
(Order Number 3572104) 

To explore how children’s development of critical literacy can be 
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impacted by their reactions to fairy tales, the author conducted a 

multiple-case study with 4 cases, in which each child was a unit 

of analysis. Two Chinese immigrant children (a boy and a girl) and 

two American children (a boy and a girl) at the second or third 

grade were recruited in the study. The data were collected through 

interviews, discussions on fairy tales, and drawing pictures. The 

analysis was conducted within both individual cases and cross 

cases. Across four cases, the researcher found that the young 

children’s’ knowledge of traditional fairy tales was built upon mass-

media based adaptations. The children believed that the 

representations on mass-media were the original stories, even 

though fairy tales are included in the elementary school curriculum. 

The author also found that introducing classic versions of fairy 

tales increased children’s knowledge in the genre’s origin, which 

would benefit their understanding of the genre. She argued that 

introducing fairy tales can be the first step to promote children’s 

development of critical literacy. 

 

Asher, K. C. (2014). Mediating occupational socialization and 
occupational individuation in teacher education: A multiple case 
study of five elementary pre-service student teachers. Retrieved 
from ProQuest Dissertations & Theses Global. (Order Number 
3671989) 

This study portrayed five pre-service teachers’ teaching 

experience in their student teaching phase and explored how pre-

service teachers mediate their occupational socialization with 

occupational individuation. The study used the multiple-case study 

design and recruited five pre-service teachers from a Midwestern 

university as five cases. Qualitative data were collected through 

interviews, classroom observations, and field notes. The author 

implemented the case study analysis and found five strategies that 

the participants used to mediate occupational socialization with 

occupational individuation. These strategies were: 1) hindering from 

practicing their beliefs, 2) mimicking the styles of supervising 

teachers, 3) teaching in the ways in alignment with school’s existing 
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practice, 4) enacting their own ideas, and 5) integrating and 

balancing occupational socialization and occupational 

individuation. The study also provided recommendations and 

implications to policymakers and educators in teacher education so 

that pre-service teachers can be better supported. 
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Not only does narrative 
analysis lend itself well to 
critical and interpretivist 

paradigms, but it is also seen 
as a particularly useful tool 

for ethnographers. 

Narrative Analysis 
NICOLE AYERS, ALEXANDRA FIELDS, AND MICHELLE KOEHLER 

Description 

Narrative analysis is a research methodology that is primarily used 

in qualitative research with the goal of understanding research 

participants’ “self-generated meanings” (Flick, 2014, p. 204). 

Narrative analysis uses participants’ voices and the events that 

participants describe as occurring in their lives in order to 

construct a chronological story from the data (Franzosi, 1998). 

Narrative analysis is seen as particularly helpful in conveying how 

the participants’ lived experiences, including their self-perceptions, 

perceptions of events, and perceptions of others, informs their 

understanding of themselves and the world, and it is rooted in a 

variety of narrative theories that help those engaging in narrative 

analysis identify different structures for generating stories out of 

data (Herman & Vervaeck, 2005). 

The majority of researchers 

who employ narrative analysis 

methodologies do so because 

they want to understand the 

many contradictions and layers 

of meaning found in narratives 

as well as to understand how 

“narratives operate dialogically 

between the personal and the surrounding social worlds that 

produce, consume, silence and contest them” (Flick, 2014, p. 204). 

Therefore, narrative analysis offers researchers the opportunity to 

deconstruct participants’ stories and to recontextualize them 

within the larger social world, which can prove helpful to both 
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interpretivist and critical paradigms that hope to explore and, 

potentially, contend misperceptions about those being studied. 

Not only does narrative analysis lend itself well to critical and 

interpretivist paradigms, but it is also seen as a particularly useful 

tool for ethnographers. Specifically, since ethnographers frequently 

employ participant interviews as the tool for constructing an 

understanding of social phenomena and social locations, narrative 

analysis can provide a unique lens for ethnographers to place 

participants’ stories at the center of their research (Franzosi, 1998). 

Moreover, ethnographers have often been criticized for reifying 

existing stereotypes and misperceptions of their research 

participants. Narrative analysis, therefore, is seen as a potential 

strategy for ensuring that participants are the ones sharing their 

stories as opposed to the researchers sharing their interpretations 

of participants’ experiences (Gubrium & Holstein, 1999; Kim, 2016). 

References 

Flick, U. (2014). The SAGE handbook of qualitative data analysis. 

London, England: SAGE. 

Franzosi, R. (1998). Narrative analysis: Or why (and how) 

sociologists should be interested in narrative. Annual Review of 

Sociology, 24, 517-554. http://dx.doi.org/10.1146/

annurev.soc.24.1.517 

Gubrium, J. F., & Holstein, J. A. (1999). At the border of narrative 

and ethnography. Journal of  Contemporary Ethnography, 28(5), 

561–573. https://dx.doi-org/10.1177/089124199129023550 

Herman, L., & Vervaeck, B. (2005). Handbook of narrative analysis. 

Lincoln, NE: University of Nebraska Press. 

Kim, J.-H. (2016). Understanding narrative inquiry: The crafting 

and analysis of stories as research. Thousand Oaks, CA: SAGE. 

Key Research Books and Articles on Narrative 

82  |  Short Guides in Education Research Methodologies

http://dx.doi.org/10.1146/annurev.soc.24.1.517
http://dx.doi.org/10.1146/annurev.soc.24.1.517
https://doi.org/10.1177/089124199129023550


Analysis Methodology 

Franzosi, R. (1998). Narrative analysis: Or why (and how) 
sociologists should be interested in narrative. Annual Review of 
Sociology, 24, 517-554. http://dx.doi.org/10.1146/
annurev.soc.24.1.517 

In this paper, Franzosi makes the case for why sociologists should 

consider narrative analysis methodologies, suggesting that 

narrative analysis naturally aligns with the field of sociology. 

Franzosi asserts that since much of the empirical data that 

sociologists collect is inherently written as narrative, it is only 

natural for sociologists to utilize narrative analysis as a 

methodological approach to their research. Moreover, because 

Franzosi provides a clear working definition of narrative analysis, 

then walks readers through analysis of a narrative text, this paper is 

a useful tool not just for sociologists but for all academics interested 

in narrative analysis and looking for clarity on how one might 

engage in the narrative analysis of text. 

 

Gubrium, J. F., & Holstein, J. A. (1999). At the border of narrative 
and ethnography. Journal of  Contemporary Ethnography, 28(5), 
561–573. https://dx.doi-org/10.1177/089124199129023550 

In this article, Gubrium and Holstein assert that researchers often 

exist between the borders of ethnographic and narrative 

methodologies, and that, in the future, rather than delineating clear 

borders between these methodologies, researchers should instead 

become comfortable existing within the tensions of this border. 

Specifically, the argument is made that ethnographic research has 

been criticized for often reifying existing stereotypes or 

misunderstandings of those being studied rather than presenting an 

interpretation of the participants and their spaces/places through 

the eyes of those existing within them. Therefore, the suggestion 

is that narrative analysis could provide a tool for ethnographers to 

better understand the role of incorporating participants’ stories and 
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understandings of their spaces and places within the ethnographic 

study. This paper is helpful then in demonstrating a rationale as well 

as a means for ethnographers to incorporate narrative analysis into 

their methodologies. 

 

Herman, L., & Vervaeck, B. (2005). Handbook of narrative analysis. 
Lincoln, NE: University of Nebraska Press. 

In this handbook, the authors define a variety of narrative theories 

and illuminate the potential benefits and limitations of each. The 

authors divide the book into three chapters based upon major 

narrative theoretical constructs: “Before and Surrounding 

Structuralism,” “Structuralism,” and “Post-Classical Narratology”. 

Within each chapter, the authors begin by providing the history 

and development of each theory as well as concrete understandings 

of how academics, researchers, and theorists alike would approach 

narrative analysis from their varied perspectives depending upon 

their narrative theory alignment. For example, the authors explain 

how classical structuralists and post-classicists approach narrative 

analysis differently, and they use two stories as models for 

demonstrating the different nuanced approaches to narrative 

analysis (p. 103). This text serves as a useful tool for those looking to 

engage in narrative analysis but struggling to understand its varied 

theoretical underpinnings and how they inform one’s approach to 

narrative analysis. however, for those looking for a basic definition 

and understanding of approaches to narrative analysis, this 

predominantly theoretical text may prove cumbersome. 

 

Josselson, R. and Lieblich, A. (1999). Making meaning of 
narratives. Thousand Oaks, CA: Sage. 

In this book, the authors present readers with ten essays that 

explore the use of narrative analysis within a variety of disciplines, 

including literary studies, nursing, criminology, sociology, and 

psychology. The first essay, unlike the other nine, begins by 

elucidating the issues, both methodological and ethical, that 

researchers may face by using people’s stories as their primary and/
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or only source of data, and it helps readers understand the notion 

of narratives telling many different truths. The other nine essays 

provide examples of narrative analysis research within specific 

disciplines. The strengths of this book are that it helps researchers 

conceptualize the varied ways in which narrative analysis can be 

applied and to think critically about the “multiple truths” that can be 

explored through narrative analysis. Thus, if one is less interested in 

the history of narrative analysis or multiple definitions of narrative 

analysis, but instead wants to see examples of narrative analysis in 

action, this book will prove useful. 

 

Kim, J.-H. (2016). Understanding narrative inquiry: The crafting 
and analysis of stories as research. Thousand Oaks, CA: SAGE. 

This textbook provides both a theoretical and methodological 

understanding of narrative inquiry as a qualitative research theory 

and methodology. The book begins by exploring the many 

disciplines in which narrative inquiry can be employed and the 

theoretical underpinnings behind narrative inquiry. After providing 

a wealth of theoretical lenses for which researchers might employ 

narrative inquiry, Dr. Kim then provides explicit feedback on how 

one should engage in data collection and analysis using narrative 

inquiry; the book ends by addressing critical issues to consider as 

narrative researchers and including examples of narrative inquiry 

in action. Therefore, this textbook provides a thorough examination 

of narrative inquiry through both theoretical and methodological 

lenses, and it is highly recommended for any qualitative researcher 

interested in engaging in narrative research. 

Recent Dissertations Using Narrative Analysis 
Methodology 

Njoku, N. R. (2017). Woman in the making: The impact of the 
constructed campus environment of Xavier University of Louisiana 

Narrative Analysis  |  85



on the construction of Black womanhood. Retrieved from ProQuest 
Dissertations & Theses Global. (Order Number 10637092) 

This study adopts a narrative analysis approach as a means for 

giving voice to African American woman attending Xavier University 

of Louisiana. Through a narrative analysis approach, participants’ 

perspectives were not contrasted to others, but rather highlighted 

individually. The narrative inquiry approach is centered within Black 

feminist epistemology and works toward telling the stories of each 

participant. The research questions guiding this research are: 

1. How do African American women construct Black 

womanhood? 

2. What role does the HBCU [historically Black colleges and 

universities] campus environment play in facilitating these 

constructions of Black womanhood? (p. 6) 

Participants were alumni of Xavier University who identified as both 

African-American and cisgender women. The data were initially 

gathered through in-depth interviews to establish a timeline and 

develop a relationship between researcher and participant. For the 

second aspect of data collection, participants were asked to 

compose a timeline of their lives, combining pictures with the 

narrative. This then was used as a prompt for further reflection 

as each participant shared stories about the pictures along the 

timeline. One implication of this study is that research that 

conflates Black men muffles the voices of the women, who have 

their own narratives and experiences to share. The lack of nuance 

between groups lessens the chances that the needs of these women 

will be met in their academic endeavors. 

 

Petrone, D. (2016). A narrative analysis of women’s desires and 
contributions to community, sentience, agency and transformation: 
A narrative analysis. Retrieved from ProQuest Dissertations & 
Theses Global. (Order Number 10146171) 

The goal of this dissertation is to explore the ways that women 
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and their community develop agency. A perspective of critical 

literacy and narrative inquiry create a space where participants 

explore and grow; the assumption remains that “humanity is not 

finished” (p. ii), which allows for continued growth and 

development. 

Within this study, narrative analysis is utilized along with a critical 

approach to disrupt ideas of power. Within a narrative analysis view, 

the narrative is seen as data, and a stance of embracing change that 

connects the words to the world is adopted. Additionally, the idea 

of highlighting the connection or collaboration between researcher 

and participant is important throughout this study. Data were 

gathered through a focus group comprised largely of friends or 

acquaintances of the researcher who shared a sense of 

“unfinishedness” (p. 51), which then allowed for a connection based 

on common sharing and support. Interviews were the primary 

source of data, both within the larger focus group and then with 

individuals. The implications of this study are in the possibility for 

human development, specifically in relation to internal growth, as 

individuals work to read, and interact with, the world. 

 

Wingfield, M. V. (2018). Becoming all that I can be: Narrative 
analysis of African-American students’ literacy perceptions and 
experiences in an urban Title I school. Retrieved from ProQuest 
Dissertations & Theses Global. (Order Number 10784392) 

Within in this study, students’ writing, specifically poetry, is 

analyzed for its narrative connections to the students’ own lives. 

This allows for students’ narratives to disrupt the deficit approach 

frequently connected with research around Title I schools by 

acknowledging their “culturally situated literacies, opinions, and 

academic potential for success” (p. 72). More specifically, the 

purpose of this study is to explore students’ perceptions of literacy 

experiences through high school. The research questions guiding 

this study are: 

1. How do African-American high school graduates from a low-
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income urban community school describe their high school 

literacy experiences? 

2. How do African-American students perceive the ways in which 

their literacy experiences were culturally responsive by 

addressing their varied literacy practices? (p. 16) 

Narrative analysis was adopted to explore a critical approach and 

culturally responsive pedagogy. Data were gathered through 

interviews and artifacts that included books, photos, and the senior 

portfolio. These data were analyzed as points within a story, or 

as part of the participants’ narrative of their experience. The 

implications of this study are support of culturally responsive 

pedagogy and critical literacies in Title I schools. 

Internet Resources 

Centre for Narrative Research’s Blog 
(https://centrefornarrativeresearch.wordpress.com/2018/02/
16/centre-for-narrative-research-spring-summer-2018-events/) 

The Centre for Narrative Research Blog offers an up-to-date blog 

from The University of East London’s School of Social Sciences with 

events around the world, which narrative researchers could attend. 

 

The Australian Department of Defense: “A Review of Narrative 
Methodology” Bibliography PDF 
(http://www.webpages.uidaho.edu/css506/506%20readings/
review%20of%20narritive%20methodology%20australian%20go
v.pdf) 

The Australian Department of Defense: Defense, Science and 

Technology Organisation (DSTO) published an annotated 

bibliography titled “A Review of Narrative Methodology.” The DTSO 

cites many publications of narrative methodology research that 

study human action. The executive summary that starts the 
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bibliography provides a clear definition of narrative inquiry and its 

historical background. 

 

Narrative Inquiry: What’s Your Story? 
(http://qualitativeresearchontario.openetext.utoronto.ca/
chapter/video-module-3-doing-qualitative-research/) 

A research guide from The University of Western Ontario 

provides video lectures pertaining to qualitative research.  Scroll 

down to a video lecture, entitled, “Narrative Inquiry: What’s Your 

Story?” from Dr. Debbie Laliberte Rudman of The University of 

Western Ontario. The resource also includes a list of suggested 

readings. 

 

Professional Organizations and Conferences 
The following associations and conferences have a focus on 

Narrative Inquiry. They serve as a venue for presenting current 

research.  They also serve as additional points for researchers to 

develop their understanding of and collaboration within the field of 

Narrative Inquiry. 

The American Educational Resource Association (AERA) has a 

specific webpage for narrative research resources, which includes 

a YouTube Video of Vivian Gussin Paley’s discussion “How can we 

study the narrative of play when the children are given so little 

time to play?”, book suggestions with annotations, resources sorted 

by journals, books, teachers, multicultural, feminism, identity, 

qualitative books that include narrative research, specific journal 

articles, websites, and notes and comments from our members. 

• AERA Narrative Research SIG Website 
(https://sites.google.com/site/aeranarrativeresearchsig/
home/resources-1) 

• The International Society for the Study of Narrative is an 
organization with an annual conference. 
http://narrative.georgetown.edu/conferences/ 

• Narrative Matters is a biannual conference on narrative 
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analysis. The 2018 conference was held at the University of 
Twente in the Netherlands. https://www.utwente.nl/en/
bms/narrativematters2018/ 
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This methodological 
approach is one wherein the 

researcher cannot be a 
passive observer since their 

presence within the moment 
is entangled in the nexus. 

Nexus Analysis 
CASEY PENNINGTON AND JILL SCOTT 

Description 

Nexus analysis is a methodological approach within Mediated 

Discourse Analysis. Nexus analysis, developed by Scollon & Scollon 

(2004), places action, versus language and culture, as the primary 

unit of study (Scollon & Scollon, 2007). Nexus analysis methodology 

is situated within three components: engaging the nexus, navigating 

the nexus, and changing the nexus (Scollon & Scollon, 2004, p. 152). 

When researchers engage with 

the nexus, they situate 

themselves within the action 

under study (Scollon, S.W. & de 

Saint-Georges, 2013). This 

methodological approach is one 

wherein the researcher cannot 

be a passive observer since 

their presence within the moment is entangled in the nexus. Once 

engaged, researchers will navigate the nexus as they examine, and 

make visible three concepts: historical bodies (e.g. engrained 

expectations), discourses in place (identity, Gee 2004), and 

interaction orders (e.g. social relationships, Goffman 1983) Within 

the nexus, the action/issue under study, the researcher makes 

visible the invisible ways in which historical bodies, discourses in 

the place, and interaction orders collide and coalesce. Thus, nexus 

analysis studies are largely situated within social issues (Scollon & 

Scollon, 2004; Scollon & Scollon, 2007; Wohlwend & Medina, 2012). 

This research guide provides a broad-brush overview of nexus 

analysis with an emphasis on key scholarly work (Scollon & Scollon, 
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Within the nexus, the 
action/issue under study, the 
researcher makes visible the 

invisible ways in which 
historical bodies, discourses 
in the place, and interaction 
orders collide and coalesce. 

2004; Scollon & Scollon, 2007; Scollon, S.W. & de Saint-Georges, 

2013). 

With relationship to the key 

scholars and writings, we 

provide examples of how nexus 

analysis, as a methodological 

tool, is taken up in three 

dissertations. Each dissertation 

discussed in the guide provide 

strong theoretical and 

methodological engagements 

with the nexus analysis for emerging scholars. Additionally, this 

guide offers internet resources, in the hopes, for scholars to further 

engage and contribute to this growing methodological field. 
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Key research books and articles on nexus 
analysis 

Scollon, R., & Scollon, S. B. (2004). Nexus analysis: Discourse and the 
emerging Internet. London: Routledge. 

The Scollon’s book is a theoretical piece that accounts for how 

people, places, discourses, concepts, and objects cycle and circulate 

together to create social action and social change (Scollon, 2004). 

This book will serve as a helpful guide and resource for researchers 

who are interested in learning more about the theoretical and 

methodological underpinnings of nexus analysis. Tucked nicely into 

the book are empirical examples of how the Scollon’s used nexus 

analysis across various ethnographic studies and data sets 

throughout the late 1970’s and early 1980’s in Alaska. Their primary 

example draws from empirical research that examined technology-

mediated classes in regard to the social problem of “discrimination 

and consequent lack of access to the educational, legal, medical, and 

other services to which Alaska natives were entitled” (p. 59). 

Scollon and Scollon formulated their theory of nexus analysis in 

this text. In doing so, they use their own ethnographic research to 

demonstrate both the theory and methodology of nexus analysis. 

They provide useful examples of “nexus” and of the “cycles”. Their 

examples pull from biological ecosystems, events of intercultural 

communication, and genres of computer-mediated discourse. They 

demonstrate how social action takes place as a nexus of practice or 

a nexus of the following three bodies of discourse (1) discourses in 

place (i.e. educational talk, the way we order a drink at Starbucks, 

or how we behave at a library) (2) interaction order, which is the 

ways that people come together in social groups (i.e. a meeting, 

conversation or chance encounter) and (3) the historical bodies or 

life experiences of the social actors. These three discourses are 

the primary concern of nexus analysis, however, it is through three 

main activities that one can do nexus analysis, the activities include; 
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engaging in the nexus of practice, navigating the nexus of practice 

and ultimately changing the nexus of practice. 

The reader of Nexus analysis: Discourse and the emerging 

Internet will feel drawn into the ethnographic spaces due to the 

ease of the writing style presented in the work. The Scollon’s 

maintain a positive tone with a social justice edge that comes 

through in their work and in the book. Ultimately this nexus analysis 

is about understanding the “taken for granted” discourses that 

cycle,Gee and about changing the world for the better. At the end, 

there is a practical field guide for researchers to use when engaging, 

navigating and changing the nexus of practice within their own 

studies. It contains useful questions, tasks and guidelines but 

doesn’t go into specifics about exactly how to do nexus analysis in 

educational contexts. While this book lays some great foundation 

for doing nexus analysis, it assumes that the reader has experience 

with Critical Discourse Analysis (CDA) and many other underlying 

theories including P. Bourdieu’s habitus (1977, 1998) and Nishida’s 

historical body (1958), Gee’s big D Discourse (1999), Goffman’s 

interaction order (1983), and Wertsch’s mediated action (1991). 

 

Scollon, R., & Scollon, S. W. (2007). Nexus analysis: Refocusing 
ethnography on action. Journal of Sociolinguistics, 11(5), 608-625. 

Scollon & Scollon’s (2007) Nexus Analysis: Refocusing 

ethnography on action is both a historical undertaking and a call 

for ethnographers to examine action. To begin, the Scollon’s claim 

that nexus analysis is their “response to Hyme’s call three decades 

ago for each of us to reinvent anthropology as a ‘personal general 

anthropology, whose function is the advancement of knowledge 

and the welfare of mankind” (p. 608). As such, they conceptualize 

nexus analysis as a shift away from social groups and languages 

as the problems to be examined and make the move towards 

ethnographers to examine action as the prime unit of analysis (p. 

608, emphasis added). Thus, nexus analysis primary focus is on 

human action rather than language or culture (p. 608). 

The evolution of nexus analysis is situated within 20th century 
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American History. The Scollon’s provide an overview of American 

history: homesteaders seizing Indigenous lands; WWI and WWII; 

McCarthyism as well as technology suspicion born of out the 2001 

terrorists attacks. Nexus analysis is entangled in American politics. 

As an entanglement example, the authors provide general overviews 

of two research studies situated in Alaska where actions were 

primary: Alaskan Natives in college and Alaskan Natives in the 

justice system. They found in both cases that the historical bodies, 

discourses and interaction orders of one’s history (or identity 

group’s history) collides with dominant—white—historical bodies, 

discourses and interaction orders which produce grossly unjust and 

discriminatory practices. 

The Scollon’s provide a broad-brush stroke about nexus analysis’ 

evolution from the early 20th century to current wherein they call 

for anthropologists and ethnographers to examine action first. In 

reading this article, one will need a strong background of 20th 

century American history background in order to understand the 

nuances of nexus analysis’ development and evolution. 

 

Scollon, S. W., & de Saint-Georges, I. (2013). Mediated discourse 
analysis. In J. Gee & M. Handford (Eds.). The Routledge handbook of 
discourse analysis (pp. 92-104). London: Routledge. 

Suzie Scollon & Ingrid de Saint-Georges (2013) Mediated 

Discourse Analysis offers the historical background and theoretical 

underpinnings at the crux of MDA and thus nexus analysis. The 

authors share that MDA is an interdisciplinary methodological tool 

and theoretical framework which calls upon varying frameworks 

such as: “interactional sociolinguistics, conversation analysis, 

anthropological linguistics, or the ethnography of communication, 

critical discourse analysis, social semiotics, multimodal discourse 

analysis, the New Literacies Studies, and, more recently, cultural 

geography” (Jensen, 2007 cited in SW Scollon & de Saint Georges, 

2012). Scollon & de Saint-Georges highlight that MDA and nexus 

analysis focus on human, social interaction mediated by bodies, 

discourses and interaction orders which can be messy and 
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complicated. Therefore this type of methodological engagement 

and untangling requires researchers to draw upon varying 

disciplines and methodological frameworks to examine and locate 

linkages among mediated actions and actors within a moment (p. 8) 

In order to do a Mediated Discourse Analysis study, Scollon & 

de Saint-Georges write that nexus analysis is a methodological 

approach and tool. They describe nexus analysis as “opening up 

the circumference of analysis around moments of human action to 

begin to see the lines, sometimes visible and sometimes obscured, 

of historical and social processes by which discourses come 

together at particular moments of human action as well as to make 

visible the ways in which outcomes such as transformations in those 

discourses, social actors, and mediational means emanate from 

those moments of action” (p. 16). To do this, there are three 

components to consider: Engaging the nexus; Navigating the nexus 

of practice; and Changing the nexus of practice (p. 20). The authors 

describe engaging the nexus as the “zone of identification” wherein 

the researcher must place themselves as part of the nexus of 

practice of study (p. 18). Once identified, the researcher then must 

navigate the nexus of practice which goes “beyond identifying the 

key site and action” but examines the “backstory of the characters 

(i.e. social actors)” (p. 18). Here researchers analyze and aggregate 

the discourses in the place, the bodies or social actors, and the 

history of sociocultural processes (p. 19). The researcher then 

changes the nexus of practice through a re-engagement with the 

analysis and back into the original practice/moment/or mediated 

action. Meaning that researchers make the “visible links and 

connections among many trajectories of the historical bodies, 

discourses in place, and the interaction order” (p. 20). 

Scollon and de Saint-Georges provide multiple examples of how 

researcher can engage in nexus analysis as a methodological tool 

and approach. The authors highlight Ron Scollon’s exacerbation 

with his colleagues on Hawaii’s island where missiles were heard 

flying over head during the Vietnam war, but this colleagues did 

not believe that the war was being escalated, but only believe the 
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escalation once the news reports came out that Hanoi had been 

bombed. Ron Scollon saw the mediated action (e.g the missiles), the 

historical bodies, discourse in place and the interaction orders as 

a way to analyze how his colleagues refused to believe in the war’s 

escalation. The authors begin with this anecdote as an origination of 

how Ron Scollon began thinking about entanglements. In addition 

to this anecdote, they also provide concretized examples of how 

Ron Scollon engaged in nexus analysis by examining discourses in 

place, interaction orders, historical bodies through one mediated 

action—the US census. Their concreteness in an abstract approach 

makes this article one to read before moving onto other key and 

seminal pieces as it provides a strong background, historical 

underpinnings of MDA as well as examples of how to engage in a 

nexus analysis study. 

 

Scollon, R. (2001). Action and text: towards an integrated 
understanding of the place of text in social (inter)action, mediated 
discourse analysis and the problem of social action. In R. Wodak & 
M. Meyer (Eds.). Methods of critical discourse analysis (pp. 139-183). 
Thousand Oaks, CA: Sage. 

This is also a foundational source for mediated discourse analysis 

theory, in which ideas around Nexus of Practice were developed. 

Between the years of 2001 and 2004 the Scollon’s thinking about 

nexus of practice and mediated discourse analysis continued to 

evolve toward its present form seen as nexus analysis. 

 

Further Readings 
Bourdieu, P. (1977). Outline of a theory of practice. New York: 

Cambridge University Press. 

Bourdieu, P. (1998). Practical reason: On the theory of action. 

Stanford, CA: Stanford University Press. 

Gee, J. P. (1999). An introduction to discourse analysis: Theory and 

method. London: Routledge. 

Goffman, E. (1983). The interaction ritual. American Sociological 

Review, 48, 1-19. 
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Nishida, Kitaroo. (1958). Intelligibility and the philosophy of 

nothingness. Tokyo: Maruzen Co. Ltd. 

Wertsch (1991). Voices of the mind: Sociocultural approach to 

mediated action. Cambridge, MA: Harvard University Press. 

Recent dissertations that exemplify the use of 
nexus analysis 

Rish, R. M. (2011). Engaging adolescents’ interests, literacy practices, 
and identities: Digital collaborative writing of fantasy fiction in 
a high school english elective class. Retrieved from ProQuest 
Dissertations & Theses Global. (Order Number 349336) 

Rish’s dissertation employs new literacy studies, mediated 

discourse theory, and positioning theory to investigate a high school 

elective English class, in which students collectively read and 

collaboratively wrote fantasy fiction. The culminating project was 

entitled The Building Worlds Project and involved students’ 

collaborative writing on a digital platform called wiki. Rish focused 

on the social practice of collaboration within writing. He asked three 

research questions including; (1) How do the teacher, his students, 

and I engage, navigate, and attempt to change the nexus of practice 

that constituted the Building Worlds Project? (2) How do the 

students’ social practices, mediational means, and social interaction 

shape how and why they coordinated their collaborative writing? (3) 

How are the teacher and his students’ positional identities related 

to how and why they wrote collaboratively for the Building Worlds 

Project? 

Rish utilized an adapted version of Scollon’s Data Filtering Process 

(Scollon, 2001) that involves a series of four filters to organize and 

prioritize data collection. His extensive corpus of data consisted of 

classroom observations, field notes, focus group interviews, scene 

surveys with video of class sessions, student profile interviews, 

student wiki discussion page posts, and student’s online responses 
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to classmates, audio and video recordings of focus groups, and 

teacher interviews. Methodologies used for data analysis were two-

fold and grounded in mediated discourse analysis (Scollon, 2001a; 

Scollon & Scollon, 2004). Rish chose to draw from nexus analysis to 

show how social practices were linked within a nexus of practice. 

Nexus analysis demonstrated that the students’ writing was not only 

shaped by social practices associated with out-of-school domains 

but also social practices related to writing that were associated with 

the contexts of their other high school classes. 

 

Tierney, J. D. (2013). “It wasn’t like we were serious”: Laughter 
in the mediated action of race talk. Retrieved from ProQuest 
Dissertations & Theses Global. (Order No. 3567482) 

Tierney’s dissertation pulls from new literacy studies, 

sociocultural literacies, identity theories, Mediated Discourse 

Analysis—more specifically nexus analysis (Scollon & Scollon, 2004), 

Multiliteracies, and sociocultural theories with an emphasis on 

media literacies and critical engagement. She entered the site with 

these research questions: How did students in this diverse school 

and classroom address questions of race, particularly given the 

critical bend of the course? How were interactions “raced” in the 

digital media classroom, and how did those raced interactions shape 

learning? And what, overall, could I learn from students if I simply 

listened as they talked about race with each other? (p. 5). She came 

into the site with these questions in mind, but quickly found that 

laughter and joking mediated the conversations students were 

engaging with around race and racism. Therefore, the focus of her 

study became to examine how laughter mediates discussions about 

race and racism among students, and she situates her study in a 

high school that “is battling to stay alive,” and where conversations 

about race and diversity are welcomed (p. 87). She is a researcher-

participant in one filmmaking class where a group of three male 

students are crafting a documentary film about immigration. She 

opens with her positionality which is an initial step in engaging 
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the nexus of practice. She situates herself as a white, middle class 

woman in largely diverse minority-majority school. 

Tierney engages the nexus of practice as she establishes “the 

social issue under study, locating crucial actors, observing the 

interaction order, and determining the most significant cycles of 

discourse” (p. 86). She is part of the nexus of practice and analysis. 

To analyze her data, she “coded for patterns related to race study 

and diversity in the documentary film class and identified the social 

issue under study that [she] called ‘raced relations’… and in 

particular, raced interactions mediated by joking and laughter” (p. 

86). Once engaged, she navigates the nexus of practice as she 

examines key discourse patterns of the school, as a whole, and then 

more specifically the discourses and interaction orders within the 

documentary film classroom. 

Tierney examined three mediated engagements where the 

students mediate uncomfortable and politically charged 

conversations about race. She examined the discourses in place 

(e.g. school-wide conversations about race and diversity) historical 

bodies (e.g. laughter and jokes as part of masculinity and kinship) 

and interaction orders (e.g. banter). She found that while the school 

was open to talking about race and diversity, the overall discourse in 

place was simplified and felt as an implicit construct. She found that 

students engaged in raced interactions through jokes and laughter 

as a way to embed a missing piece of raced talks: “laughing about 

the ridiculousness of racism and the structures it produces’ (p. 195). 

In the filmmaking process, the students engaged in “hybridized and 

playful ways of knowing” (p. 203). The student’s critical engagement 

in media literacies “hinged on the intensity and surprise they 

generated through humor” (p. 204). She concluded with knowing 

she could not untangle herself from the nexus. “Discourses are 

submerged in the historical bodies and practices of all the 

participants—including me—and those discourses are significant to 

how I interact with participants in the nexus and to how I 

characterize the research here” (p. 192). AS the researcher-

participant, she could not untangle herself from the nexus—her 
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historical body, interaction order, and discourses all interacted and 

collided with the students as laughter and jokes mediated raced 

talks. She came into the research project looking for how students 

engaged in nuances and complex conversations about race and 

found how laughter could mediate such conversations. 

 

Kargin, T. (2016). Literacy in a new playground: Young children’s 
literacy practices in commercially designed virtual play worlds. 
Retrieved from ProQuest Dissertations & Theses Global. (Order 
Number 10164249) 

This ethnographic study examines children’s collaborative play 

and digital literacy practices in the commercially designed virtual 

play world of Club Penguin. The researcher was particularly 

interested in the children’s participation and literacy practices, as 

well as observations when children changed from basic membership 

accounts to paid accounts and back again. The theoretical framing 

derives from mediated discourse analysis (MDA) with a focus on 

two main theories including Mediation in cultural historical Activity 

Theory (Vygotsky, 1978; Wertsch, 1991), and Capital and Habitus in 

Practice Theory (Bourdieu, 1977;1986). 

Kargin’s research questions employ the three elements of nexus 

analysis, historical bodies, interaction order, and discourses in 

place: “RQ 1, the change in children’s perceptions about Club 

Penguin and preferred activities is about their historical bodies; 

RQ 2, the children’s participation in the Club Penguin club peer 

culture is more about their interaction orders; and RQ 3, the literacy 

practices of children is more about discourse in place” (pg. 255). 

Data was collected from 14 active participants that included 

children ages 5-8 in an after-school setting using a four-phase 

approach. Phase 1 involved participant observation and field notes 

covering interactions during Club Penguin play, accompanied by 

video of pairs of children interacting while working within the club 

penguin platform. In phase 2, the researcher employed cyber-

ethnography methodology, this entailed using an avatar and visiting 

the Club Penguin virtual world. During this time, the researcher 
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took field notes and screenshots of online players interactions. 

Phase 3 involved changing the nexus of practice. During this phase, 

children received upgraded memberships from free to paid 

memberships. This change was documented through student 

interviews that were also videotaped. The final phase involved one-

on-one sessions in which students were guided to take a critical 

stance and respond to Club Penguin with their critiques. These one-

on-one sessions were video-taped. All video was analyzed using a 

video analysis software called Studio Code. 

This study utilized Scollon and Scollon’s (2004) Nexus Analysis, 

and with that the associated tasks of engaging the nexus, navigating 

the nexus, in which, the researcher located nexus of practice and 

transformative events for micro-analysis. For analysis, these tasks 

were combined with Wohlwend’s MDA filter model (Wohlwend, 

2009) and then one more section was added to the filters which 

was a critical literacy phase. This created a new highbred of nexus 

analysis methodological model that melded nexus analysis, MDA, 

and critical literacy. 

 

Internet resources 

Nexus Analysis Research Network. Retrieved from 
http://www.discoursehub.fi/engaging-nexus-analysis/nexus-
analysis-research-network/ 

This is a resource that is important for anyone who may want 

to connect with a community of researchers that are using nexus 

analysis. It is part of a larger platform that is called the Jyvaskyla 

Discourse Hub (JDH). It is described as a “stimulating and interactive 

space for sharing and developing new ideas, on-going research and 

best practices related to discourse studies, multilingualism and 

minority languages” (JDH, website: http://www.discoursehub.fi/

jyvaskyla-discourse-hub/) and is maintained by a small group of 
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scholars in Finland. The nexus analysis segment of the site includes 

links to the following: a nexus analysis researcher network site, 

reading groups, a Q &A network, and a resources section. 

 

Suzie Scollon’s Linkedin Profile. Retrieved from 
https://www.linkedin.com/in/suzie-scollon-6040712a 

LinkedIn is a professional social media network, where users 

create profiles highlighting current and prior work experience. 

Suzie Scollon’s site not only has professional information, it has a 

way to contact her via the app. This may be helpful if you are doing 

nexus analysis and have a question. As it is a newer methodology, 

there are not that many experts, so having a way to contact the 

direct source of nexus analysis may prove to be very helpful. 

 

Wigham, C.R. (2011, April 6th). Nexus Analysis: Discourse and 
the Emerging Internet Scollon & Scollon (2004). Retrieved from 
https://www.slideserve.com/zihna/nexus-analysis-discourse-
and-the-emerging-internet-scollon-and-scollon-2004 

This Powerpoint presentation provides a concise overview of the 

seminal work; Nexus Analysis: discourse and the emerging internet. 

Scollon and Scollon (2004). It was put together by Ciara R. Wigham, 

Associate Professor at Clermont Auvergne University. This 

powerpoint stays very true to the book and doesn’t offer any 

synthesis or critique. Rather, it is a basic outline of the Scollon’s 

book introducing nexus theory. 

 

Audiopedia, T. (2018, August 7th). What is Mediated Discourse 
Analysis? What does Mediated Discourse Analysis mean? Retrieved 
from https://www.youtube.com/watch?v=tvXdR9sPG3A 

This link connects to a two-minute Audiopedia informational 

session on Youtube. The Audiopedia aims to help visually-

challenged people by providing a reading service to Wikipedia 

contents and articles in a simple, concise, and abridged manner. 

This particular audio segment provides a brief explanation of 
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Scollon’s Mediated Discourse Analysis with a focus on Nexus 

Analysis. 
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PART II 

CONTEXT AND COURSE 
INFORMATION 

The following part is dedicated to information about the L700 

course, which provides important context for educators interested 

in implementing similar open pedagogy experiments. Additional 

context about the assignment and the students’ responsibilities 

elucidate the research guides themselves, especially what type of 

information they provide, their limitations, and how others can 

further them. 

Open pedagogy experiments are not just about final products, 

they are also about the students’ process. What students learn 

about intellectual property, open education, and the value of their 

work is just as important–arguably more important–than the 

content they create. This section of the book is dedicated to making 

both the instructors’ and the students’ process visible. Chapters 

include the full text of the course syllabus, the research guide 

assignment, companion learning objects made to support the 

redesign of L700, and proposals for grant funding received to 

support the redesign. 
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1. Research Guide Assignment 
BETH LEWIS SAMUELSON 

The research guide assignment was created for the research linkage 

course taught by Dr. Beth Lewis Samuelson at Indiana University 

School of Education for three semesters (Spring and Fall 2018, 

Spring 2019). The course (EDUC-L700) guides advanced doctoral 

students through the steps of conceptualizing and planning a 

dissertation research proposal. The following is an excerpt from 

the syllabus that is particularly relevant to this assignment (goals of 

the course) as well as the assignment details shared with students 

(Research Guide Assignment): 

Goals of the Course 

Together, we will review the key elements of your 

conceptual research framework (problem statement, 

research questions, literature review, data collection, data 

analysis, findings) and consider how to develop each 

element with clarity and rigor. Through our discussions of 

exemplars, reflections from leading researchers, and 

dissertation guidelines, you will develop a draft of your 

research proposal to include rigorous research questions, 

methods of data collection, data analysis, and writing 

conventions suited to the type of data collected, including 

qualitative i.e., naturalistic data and empirical approaches. 

Although you will be pursuing your individual research 

project, the focus of the course is also to build a supportive 

research community in which you bring resources to share, 

offer support to colleagues, and pursue deeper thinking 

about your work. To this end, you will be organized into 
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affinity groups of colleagues who share similar interests for 

sharing your progress on your research work. 

Learning Objectives 

Through this course, you will further develop your 

ability to perform as a researcher in the following 

ways: 

• critique literacy and language education 

research; 

• review the key elements of a research 

framework and reflect critically on each step; 

• explain research methodologies that are 

pertinent to your work and explore resources 

for developing your expertise in the 

methodologies that you plan to use for your 

research; 

• explain professional aspects of literacy and 

language education research, including 

information literacy, copyright, open 

educational resources, and intellectual 

property; 

• plan a research project; and, 

• summarize and interpret your work in oral 

and written formats. 
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Research Guides Assignment (20% of final 
grade) 

In small groups, prepare and present a short research guide 

that demonstrates your review of a selected research 

methodology, theory, or related topic. The guides will 

contain the following elements: 

• a 2-3 paragraph description of the topic (research 

methodology or theory); 

• an introduction to one (1) research reference tools 

available through IU Libraries (include brief directions 

for use); 

• several (3-4) critical annotated bibliographies of key 

research books, research handbook chapters, or 

articles; 

• several (3-4) critical annotations of useful Internet 

resources (e.g. videos, training sites, apps); 

• several (3-4) critical annotations of recent IU and non-

IU dissertations that exemplify the use of the selected 

topic; and, 

• additional resources may include specialized academic 

conferences, personal webpages created by experts, 

publishing house resources, etc. 

You will be assigned topics that reflect your coursework 

so far and your research interests. Some possible topics 

include 1) discourse analytic methods in education; 2) 

conversation analysis in education; 3) case study research; 

4) educational ethnography; 5) true experimental design; 6) 

confirmatory factor analysis; 7) grounded theory; 8) content 

analysis; 9) netnography; 10) structural equation modeling; 

11) narrative analysis and other topics, and 12) evaluation 

methodologies. You will create and share the guides in IU 
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Pressbooks, which will allow you to use a wide range of 

multimodal resources. 

Important Deadlines: 

By the end of week 8: Draft research guides due 

By the end of week 9: Research guides due [post online, 1 

week for questions and comments] 

By the end of week 10: Research guides Q&A online 

discussion 
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2. Student Author Agreement 
BETH LEWIS SAMUELSON AND SARAH HARE 

The following is the full-text of the agreement that student authors 

were required to sign in order to participate in the Pressbook. This 

opt-in model is unique. Other open pedagogy projects or redesigns 

(or projects where students are asked to create OER) are usually 

built on an opt-out model where assignments are designed around 

an open assignment and students need to opt-out to receive an 

alternative assignment. While there are pros and cons to each 

model (see Figure 1), an opt-in model worked best for this course. 

 

Using an Opt-In Author Agreement Model (Figure 1) 

Benefits 

• Prioritizes student agency 

• Asks students to read and understand a contract, 

honing their skills with understanding and 

negotiating intellectual property agreements 

• Creates an educational opportunity for students to 

explore Creative Commons 

Challenges 

• Co-authors might not agree, resulting in the object 

not being shared 

• More work and record keeping for the instructor(s) 

• Even when participation is explicitly voluntary, 

students still might feel pressured to contribute 
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This agreement could be extended for courses where there is 

additional time and interest in students learning about Creative 

Commons. For example, students could select their own license. 

The agreement could also discuss copyright licenses and transfers 

in more detail, and class time could be devoted to negotiating the 

agreement in order to allow students to practice this skillset. 

Regardless of the design, student should feel agency in making 

their work openly available (or not). They should have the autonomy 

to decide how that work is shared. While agreements can note 

that participation will not impact grades, instructors should also 

emphasize this throughout the creation process. 

AGREEMENT TO CONTRIBUTE TO OPEN 
COLLECTION 

I, _______________________________, agree to 

participate in the creation of (project name), an open textbook, in 

collaboration with (instructor name). This guide will comprise part 

of the work I completed for (course name). I understand that my 

assessment in this course is not influenced in any way by my 

decisions regarding the open resource. 

I understand that inclusion of my work in the final text is 

conditional upon my willingness to license my contributions under 

a (license type) license. I have read the Guide to Creative Commons 

Licenses and understand that a (license type) license allows others 

to share, use and adapt my work so long as they attribute me as 

an original author. Anyone is free to share the work for any non-

commercial use, as long as they give appropriate credit, provide a 

link to the license, and indicate if changes were made to the original 

material. 

I have also read the Terms of Service agreement for Pressbooks 

and understand that the finished research guides will be exported 

to PDF and HTML formats for distribution. 
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I understand that I have the right to request that my name and/

or work be removed from the original text, or change the license on 

my contributions at any stage prior to publication. 

Signed: _______________________________ 

Date: _________________ 

 

(Page Two) 
I, (instructor name), agree to work with my student 

_______________________________ on the creation of 

[working title], an open textbook created from work completed for 

(project name/course name). 

I commit to supporting ____________________ 

throughout this project, and ensuring they have the knowledge and 

resources they need to be an informed contributor. 

I agree that the student may request that their name and/or work 

be removed from the original text or change the license on their 

contributions to this work at any stage prior to publication of the 

work. 

I confirm that the student’s decision to change the license they 

place on their work or to not participate in the project will not 

impact on their course assessment. 

Signed: _______________________________ 

Date: ____________________ 
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3. Chalk Talks 
JULIE MARIE FRYE, SARAH HARE, AND BETH LEWIS SAMUELSON 

One aspect of the assignment redesign included an instructional 

strategy we called “chalk-talks.” Chalk-talks are educational videos 

where an instructor explains a concept verbally while a sketch 

presents information visually. 

A number of years ago, Julie Marie Frye viewed RSA Animate’s 

“Changing Educational Paradigms” and was moved by Sir Ken 

Robinson’s content as well as the impeccably sequenced visual 

representation of knowledge through words and marker drawings. 

In 2015, Frye met Whitby School’s Design Teacher, Phil Lohmeyer 

who was creating similar representations of knowledge with 

elementary-aged children. Lohmeyer’s work convinced Frye that 

chalk-talks not only played a vital place in education and community 

development, but were a realistic possibility with local talent. 

As Hare, Samuelson, and Frye began discussing the assignment 

redesign, Frye saw an opportunity to create and utilize chalk-talks 

to flip the role of the librarian from talking head to information 

consultant and thought facilitator. 

As a result of the Teaching with Technology grant, we were able 

to hire two talented artists, cartoonist Tadeusz Sadowski and 

videographer Scott Whitworth, to create the chalk-talks as a 

jumping on place for in-depth conversations and consultations 

about complex topics like authority and information privilege. 

We see one strength of the chalk-talks is that learners receive 

information through multimodal means: the drawings provide visual 

information and often feature metaphors; the soundtrack provides a 

mini-lecture that is synced to the visuals; and closed captioned text 

of the video content ensure equitable access for more learners. As 

we originally theorized, learners not only participated in thoughtful 

online conversations about the chalk-talk content, the videos 

served as a jumping on place for consultations with their librarians. 
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A few learners even adopted the terminology as a way to discuss 

their own information process or needs. 

We continue to analyze course outputs and chalk-talk viewing/

drop off data to determine the strengths and opportunities of the 

instructional strategy and these particular chalk-talks in online, 

hybrid, and face-to-face contexts. 

Chalk-Talks 1-7 

Altogether, we created 7 chalk talks to prompt students to reflect on 

their role as an information creators. Each chalk talk is linked below. 

The link includes a full transcript, which can be downloaded as a 

text file. 

The first three chalk-talks centered on authorities and the lineage 

of scholarly ideas. These chalk-talks helped students question 

established authorities in their field. 

Chalktalk #1: Credibility of Scholars 
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Chalktalk #2: Acknowledging Authorities 

Chalktalk #3: Challenging Authorities 

The final four chalk talks built upon the foundation explored in 

the first three chalk-talk by discussing key considerations for 

information creators, including licensing and intellectual property, 
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recognizing others’ lack of access to information, and 

considerations for ethical and intentional sharing. 

Chalktalk #4: Your Intellectual Property 

Chalktalk #5: Journals in Higher Education 
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Chalktalk #6: Inequities in the Ecosystem 

Chalktalk #7: Transforming the Information Ecosystem 
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