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Teaching Julius Caesar to the
Average and Academically At-Risk Student

Introduction

After teaching literature for the past five years, I have found that many of the
traditional teaching methods concerning classical literature are ineffective for the average
and academically at-risk student. The students are often bored and feel that there is no
reason why they are being exposed to this material. I have spent many hours attempting to
finda sblution for this problem, because most of my students are in this category in the
sophomore year. For purposes of this study, I have decided to concentrate on one of the
most difficult units on the sophomore level, Julius Caesar by William Shakespeare.

After doing extensive research in this area, I have found very few practical teaching
resources available for the new teacher or teacher struggling to interest a variety of levels of
students. Some teaching catalogs have packets of worksheets and posters available to
include in a unit on Julius Caesar, and others have games and a few interesting and fun
activities. Some of the most popular Shakespearean plays have even been paraphrased into
modern language, although I have never seen Julius Caesar among them. Many of the
current English material available to teachers in English journals and books on teaching
Shakespeare to high school students have excellent ideas and guidelines to follow for a
successful unit and a few new ideas, but none of them present a complete unit for the

classroom.



James Davis wrote an essay, "Teaching Shakespeare," that was full of excellent and
innovative ideas to help teachers present material in the classroom, and Veronica O'Brien
and Bertrand Davis published books on teaching Shakespeare that are also helpful and
interesting, but none of them present an actual unit that included everything a classroom
teacher needs to present a play to students. Most of the books contain ideas for a random
selection of commonly taught plays on improving instruction and reasons for teaching
plays. Some material available on teaching Shakespeare is also very outdated or for higher
levels of students.

Shao-ming Tang published a small book on Some Suggestions for Teaching the
Reading of Shakespearean Plays that was directed towards an academic approach. All
students would not be successful if their teacher followed all of his suggestions.
Integrating a few of his ideas into a unit would certainly be possible, but average and at-
risk students would be lost and disinterested if their instructor followed his approach, not
because the material would be too difficult for them, but because they would not be
interested in his typical approach to teaching students about the play. Tang focused on the
various literary devices common to all plays with very little interesting and unique activities
which would capture the interest of the hard-to-motivate students. Almost all of the
materials available, however, have many good suggestions that will help teachers improve
their instruction, but none of them are a complete resource for teaching an entire unit.

This thesis will help teachers have a successful Julius Caesar unit. It is a coherent
rationale and detailed teaching unit for the instructor of Julius Caesar. It includes the
rationale for teaching the play, a step-by-step teaching unit, many interesting and fun
activities along with vocabulary, handouts, transparencies and a test and a paraphrased
version of the play. Not only does this unit provide an opportunity for teachers to get
average and at-risk students interested in Julius Caesar, but it is also flexible enough to
work into an honors level curriculum and just about any other level for high school

sophomores.



Some teachers feel that Shakespeare may be too difficult for some levels.
Shakespeare is indeed difficult to read and it does take a lot of time, but the rewards are
definitely worth all of the time and effort. Shakespeare is one of the few writers
throughout time that is able to capture the essence of words that carry the meaning of life,
and students will be able understand this universality if given the opportunity and
encouragement. Julius Caesar is an excellent choice for an introduction to Shakespeare for
one main reason; it is interesting!

Not only is this play interesting, because this could be said of any Shakespearean
play, but it is also traditionally known as the most straightforward and easy to understand
of all the Shakespearean tragedies. It is a basic form of the traditional tragedy which makes
it a good example for instructors to use while teaching the unit. This particular play also
has relatively few characters for students to get to know and the central conflict of the play
is easy to understand. The moral dilemmas that the characters encounter, such as personal
loyalty versus social or public responsibility, are also common to many people of today, so
students are able to relate to the problems and questions that students have in their lives.
Teachers can discuss all of the integral parts of the play like character, plot, and scene and
take the play apart to study all of its own literary devices. But most of all, teachers can
relate each of these individual parts to the whole play which is exciting, suspenseful and
entertaining. All of the above make Julius Caesar an important part of the traditional high

school sophomore curriculum.

Why Should the Average and At-Risk Students
Read Classical Literature?

Shakespeare wrote for everyone. As teachers describe Shakespeare's first theater,
they always discuss the groundlings that saw the Bard's plays for a mere penny. From
accounts of the plays, there certainly did seem to be quite a few groundlings attending

plays, too. Teachers need to remind students that these people had no education. They



were the very poor working class and the homeless. They enjoyed these plays just as
much as the people that were able to pay for the more expensive seats. Shakespeare
offered something for everyone--as he does today; he has something to say for everyone.
"At the heart or at least near to the heart of the mystery is the importance of playing on our
own individual strength" (Davis 6).

Teachers who have revised their curriculum for their non-college prep classes in
such a manner as described above have found that students have responded dramatically
and learned what most educators expected to be learned through such a unit. One such
instructor found that students

1. had perfect attendance during the unit.

2. began looking up difficult vocabulary words without the teacher pointing out

them out.

3. actually were interested in performing the play and wanted major roles,

even the shyest and poorest of students.

4. began taking constructive criticism from one another.

5. who were poor readers began to volunteer.

These achievements alone would make working through a long difficult unit worth
while for teachers and students alike. Not only did the students learn insights and gain
information by reading a Shakespearean play, but they also gained confidence and
motivation throughout the unit.

Many teachers have a tendency to get frustrated when students don't understand
everything that they have read. It is important to remember that students don't need to
understand everything that they read in the plays. They need a sense of what is happening
so they are able to predict future events with some degree of accuracy. Having the students
totally understand what is happening normally depends on the teacher's ability to set the

scene and produce excitement in the action that is happening (O'Brien 16).



The goal of teachers that teach Shakespeare's works, or any classical work, is "to
get our students to respond to the excitement and beauty of Shakespeare's works as if he
were alive today, for indeed he is through his works. The world that we can open up to
them is not only one of logic and reason, of profound thoughts, but it is also very much a
world of grandeur, magic and most certainly passion” (Davis 6). It is when students
understand this world and want more of it that most teachers of English are rewarded.

"We do find in Shakespeare's treatment of his characters in action a depth and
variety of insight which can sharpen both our self-knowledge and our knowledge of the
human condition. This knowledge does not necessarily promote happiness or shape our
moral actions, but it provides a context within which we can test out our potential for good
or ill in private reflection or in discussion with others" (Curriculum 44-5). Through the
studying of Shakespeare, students can hopefully not only expand the knowledge they
currently have of human nature and the ways of mankind, but it will also make them want

to read more of Shakespeare and other classical writers.

Current Teaching Methods

Currently most teachers, especially in the school in which I teach, start their
Shakespeare unit in very similar ways. They begin with an introduction to Shakespeare,
concentrating on his life and works, sometimes supplementing their lecture with a film.
They then move into the background of the particular play that they will be studying. Most
classes then read the plays orally, especially on the freshman and sophomore levels. Since
all of the plays are generally in the textbooks, most classes end up answering typical
comprehension questions and applying questions at the end of each act along with a
vocabulary quiz over each act. Most classes then finish up the unit with a composition, a
test and finally a video of the play.

Most of the average level students find this unit boring and difficult to understand.

Since many of them can't follow the story to any degree, they do not have the motivation to



look up the vocabulary words which would help them understand the story. They can't
relate to the play; therefore, they have no motivation to study the play at all. Students need
to see a reason for what they are reading. By proving to students that human feelings and
problems, no matter how long ago, are universal, and that by reading about their downfalls
and short comings, students may learn how to deal with their own problems better, thus

they can "relate" to the play.

Increasing Motivation and Understanding Through Improved
Teaching Techniques

In order to interest these typical students, teachers must first of all give the students
something to relate to. If students have never studied ancient Roman history, most of
them have no understanding of Julius Caesar. Some students have had world history by
their sophomore year, but not enough of them to eliminate the need of background
information about the play. It seems that even though students have been informed of the
historical background, they still can't relate to Julius Caesar, or they simply don't have a
reason to try.

Teachers should not attempt to teach Julius Caesar so students can learn more about
Roman history. As recently as last year, I was like all of the other teachers that I know. I
felt that my students had to understand everything about the history of the play before
reading it, but this really isn't necessary. By doing this, the teacher would be putting
history first and Shakespeare second. "Rome would be the end and Shakespeare the
means" (Evans 165). Before reading the play, the major issues brought up in the play
should be discussed - personal versus public duty; bringing about a right by performing a
wrong. Students should understand that many of the issues in the play will be the same as
in their lives (Evans 165).

Student need to have classroom discussions about the central conflicts of the play

before reading. This will help them understand the motivations for the characters' actions



and feelings. "And by helping students to identify, before reading, human motivations,
fears, interrelationships, etc., the way can be paved for easier handling of these things
when they appear in the play. 'If the students can articulate their feelings about several
aspects of human experience in their own language, it should seem to follow they could
more easily identify and consider these same matters in print™ (Davis 3).

It is up to the teacher to help the students understand why the conspirators behaved
the way that they did. "The teacher might ask the students to imagine that they had gone to
school and grown up with a man, and he had grown very powerful and important while
they had not. If as time went on and your jealousy increased, you began to feel more and
more that he was getting drunk with power, what steps might you take?" (Davis 3) Trying
to get the students to become involved in the emotions and human concerns of the
conspirators and Caesar will get them interested and somewhat concerned about what
eventually happened to Caesar and the conspirators. The students will be able to begin
characterizing the characters that they will meet when they begin reading the play.

After each act is read, students can then answer basic questions such as: What has
just happened? Who have these actions affected? Why? What do you think will happen
next? By discussing events that have happened and that possibly could happen from what
students gradually learn about the characters and events, they will begin to rethink their
original hypothesis and hopefully gain a larger insight, thus developing a conscious
participation in the understanding process (Davis 3).

Students often find vocabulary and the poetry which Shakespeare writes very
difficult, but they find understanding the language or syntax of the play even more difficult.
Vocabulary can be learned, but unfamiliar word patterns are very difficult for which to
become accustomed. The plays are also difficult for students to read because they were
meant to be acted. Teachers must constantly "set the scene" for students. Inexperienced
play readers have not yet developed the ability to visualize the actions of the characters

about whom they are reading. The teacher should help students develop that "inner stage."



O'Brien suggests that teachers develop an inner stage with their students, but she never
states in detail how this can be achieved; however, there are specific ways in which
visualization can be achieved.

One way that will help students "see" the action of the play is by having them
design how they think the set should look in a particular scene. For example: Consider the
scene with Brutus pacing in the garden and then convincing Portia that nothing is wrong
with him. The instructor could draw on the board where the actors are on the stage and
what else should be on the set. This will help the students actually see where the action is
taking place. Designing one scene together on the board and then giving them one for an
assignment in groups of two or three is effective. Teaching students about "blocking"
which is how actors and directors determine a character's actions and locations on the set
and discussing it with various scenes will also help students visualize the action of the play.
The class can have discussions about how changes in actions and locations on the set could
change the audience's view of the scene. Students can also be made aware of the
"business” of actors which are their stage movements and how they are important to the
overall effect of the play.

This will not only help them understand the play or work which they are currently
studying, but it will also help them as they continue their education. Hopefully, the next
play they read will not require as much instructor direction as the first. "A constant
bringing to visibility is indispensable in the first shot at Shakespeare; it is an essential
instrument in learning the language barrier" (O'Brien 4).

Helping the students visualize what is happening will also help them enjoy the play
much more. "Enjoyment makes pupils want to look more closely; it can be a motive at least
as strong as the examination and a very much more productive one" (O'Brien 6). Once
students are enjoying the play and looking forward to reading, it is important to carefully
plan each stage of reading. It is helpful, at least from the point of interest, to stop at a very

exciting point — a cliff-hanger, if you will. For example: Stop for the day immediately



after Caesar says, "Et tu, Brute. Then fall Caesar." in Act IILi., or perhaps after Brutus
gives his eulogy and before Antony is allowed to give his in Act IILii. Students will then
look forward to the class each day to find out what will happen next in the play.

Students will soon be interested in acting out the play, or at least an act or two. Not
worrying about fancy, expensive costumes and scenery and not making students
uncomfortable with constant corrections in speech will make students feel less inhibited
with their performance. Constantly corrected minor errors will make them frustrated. Itis
also important for them to have an audience of their peers which will help them anticipate
the production date. An "energetic rather than elegant, and swift rather than precise"
performance will help the students get through the performance and most of all, enjoy it.
The students will be pleasantly surprised at the terrific performance they will put on
(O'Brien 16-7).

Generally, during a unit of Shakespeare, especially when working with average and
at-risk students, teachers may find students more interested and motivated if they follow a
few guidelines.

1. Introduce the play in a unique, interesting manner.

. Constantly discuss archaic language and difficult passages.
. Read the paraphrased version of the play orally (see section four).

2
3
4. Summarize every scene. Some longer scenes should be discussed frequently.
5. Help students visualize what is happening frequently.

6

. Use any extra, motivational, high-interest material possible (see section three).



Section II

Teaching Unit
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I. Student-Oriented Goals

1. Students at all levels will understand the basic plot of the play, Julius Caesar, and will
be able to answer a variety of questions concerning the plot, characters, literary and
dramatic terms, vocabulary and Shakespeare with an acceptable proficiency determined by
the instructor. (See Closing the Unit, Section Two and Julius Caesar Exam, Section Three)

2. Students will understand the basic conflict of personal loyalty versus social or public
responsibility presented in the play and through classroom discussion. They will also be
able to apply this concept to the same types of problems that they might encounter in their
lives. (See Introducing the Play: Conflict, Section Two)

3. Students will compare and contrast several different versions of the screen play of
Julius Caesar by discussion and paper writing. Students will focus their writings on the
different interpretations that directors and actors have of the play. (See Introducing the
Play and Shakespeare: Compare and Contrast Play Version, Section Two)

4. Students will understand the very basic Roman history that led up to the events in the
play and some basic elements of Shakespeare's life and career. (See Introducing the Play
and Shakespeare, Section Two)

5. Students reading the original version of the play will learn unfamiliar vocabulary and
understand how the words were used in the play. Students reading the paraphrased
version of the play will choose 15 words that they do not know from each act and find and
learn the definition of each word. (See Reading the Play: Vocabulary, Section Two and
Vocabulary handouts, Section Three)

6. Students will be able to visualize the actions of characters in their mind, therefore
facilitating future play reading, especially on an individual basis. (See pages seven and
eight, Section One)

7. Students will learn how a variety of literary terms and devices are used in the play,
including prose, poetry, blank verse, character, setting, language, action, theme, etc. (See
Reading the Play, Section Three)

8. Student's learning will be enhanced by a variety of other activities (Telegram
Competition, Rap Monologue, Performances, Reverse Point of View, Murderers Go to
Trial, Reporters, Scene Titles, Hot Seat, Bare Bones: Scene, Obituaries, Creative Projects,
Tic-Tac-Toga) that will help them understand and enjoy the play. (See Reading the Play,
Section Two and handouts for activities, Section Three)

9. Students will learn how to keep a notebook which will include summaries of each act
along with all other materials gathered throughout the unit. It will also serve as a review
packet. (See Reading the Play: Notebook, Section Two and notebook handout, Section
Three)

10. Students will compare Julius Caesar to a current film, JFK, and will write a
compare/contrast essay on the effects of a political murder on society. (See Closing the
Unit: Compare and Contrast Essay, Section Two)



II. Four to Six Week Teaching Unit

This teaching plan is a guideline for teaching Julius Caesar, There are many ideas
that are suitable for a wide variety of students. It is up to the individual teacher and class as
to which activities are used.

Introducing the Play
1. Conflict

Have a classroom discussion on the values and issues brought up in the play.
These issues are not only central to this play, but they are also issues concerning us in our
everyday lives. It is not necessary to introduce the play before this point. With many
classes, the "surprise” element seems to keep students interested. They will undoubtedly
ask "why"? It would then be up to the instructor to consider the personality of the class
and make a decision whether or not to tell them why they are doing this activity.

Personal Loyalty versus Social or Public Responsibilities

* Begin by discussing brothers and sisters versus parents and the "good of the family".
(example: curfews, chores, etc.)

* Continue by discussing friends and teachers and the good of the school. (example: rules)

* Keep the discussion widening to the community interests versus the good laws in
education and funding for certain public programs of the state and country. (example:
United Way)

* Finish the discussion by ending on a very broad note like national interests versus
international interests (example: government regulations and the environment, etc)

After the central conflict or theme is established students will commit themselves to
a particular point made during the discussion to be expressed in writing. This essay can be
personal or general, expository or narrative, about real or hypothetical experiences. Most
students will not be aware of the conflict that Brutus faces, but they will be able to
completely understand the delemma Brutus faces when they encounter it in the play
(Evans 123-4).

2. Compare and Contrast Play Versions

Compare and contrast Act I in two or three different versions of the screen play of
Julius Caesar. One particular version has Marlon Brando as Mark Antony. Another good
version is the Heston/Robards 1970 Republic Pictures release.

A class discussion can be held and a paper could be written comparing and
contrasting the portions of the films that were shown. Fifteen minute segments followed
by about a fifteen minute discussion seems to work the best in this situation.

Examples:

Act I, scene one - the tribunes and their discussion with the
crowd.

11
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Act III - Caesar's murder and the great speeches by Brutus and
Antony.

A paper of about one page in length discussing one element that is different in each
of the play versions is also very effective in this situation. This exercise gets students
interested and "geared up" for reading the play.

3. Film Dramatization

There is a film dramatization of Shakespeare and two of his actors discussing the
rehearsal of Julius Caesar. This short play give students a little insight into the play and
gets them into the mode of understanding the actors and their point of view in Elizabethan
England. A discussion on the way actors of today would view the play would be a
possible way to get students interested in this film.

By viewing this film, students would be able to see that even the actors in the time
of Shakespeare considered these happenings something ancient. Many of the questions
that the actors ask Shakespeare during the film, such as why Brutus decided to join the
conspirators, are the same questions that students and actors of today would ask. It would
help them see how little time and human nature changes.

4. Introduction to Shakespeare and Julius Caesar
Instead of giving a lecture on the history of Rome and Shakespeare, students
should proceed immediately with the play. Keep all notes on Roman history and the life
and works of Shakespeare on hand to introduce them gradually as the play proceeds.

Activities and Handouts

1. Focus on: Introduction to the Play-Parallels (activity) - See section three
2. Shakespeare and His Time (handout) - See section three
3. The Globe (handout) - See section three

4. Brief notes on Shakespeare's life, Elizabethan times and Roman history (transparency) -
See section three

Reading the Play

Depending on the level of your students, different methods can be used to read the
play. The "at-risk" and moderate to below average student will find it easiest to understand
if the paraphrased version is read. (See Section Four) Each student should be assigned to
an individual role. Major roles should be traded occasionally so one personal does not
have to read all of the time and everyone in the class also has the opportunity to read.

1. Vocabulary

a. If reading from the original play: See Section Three

b. If reading from the paraphrased version: Chose at least 15 words from each
act of the paraphrased version that they don't know and find definition and write a
sentence for each using it in the context of the play.



2. Dramatic and Literary Terms

Prose/Poetry

Blank Verse - (unrhymed iambic pentameter) Students should at least understand blank
verse and that Shakespeare wrote in blank verse. The students that read the entire play in
the paraphrased form should refer to the actual text for this discussion. While writing the
paraphrased version, I attempted to leave Act I, scene one as close to the original blank
verse as possible. Nearly the entire original play is in blank verse, however. Explain why
some of the lines are in prose and not in blank verse.

Character
Discuss how the speech style of each character reveals his personality traits.
example: Marullus - contemptuous

Casca - Blunt, churlish

Brutus - open, naive

Antony - Ironic

Octavius - Cold, arrogant (Evans 168)

Setting, Language, Action, Theme

Explain how all of the above are interwoven and while they are not the most important part
of reading the play, they are important to understand all there is to understand about the
play and to enjoy it on a whole.

Additional Literary Terms

soliloquy, monologue, aside, verbal irony, irony of situation, dramatic irony, turning
point, imagery, metaphor, tragedy, protagonist, antagonist, comedy

Telegram Competition

In groups of three, students will record what happened each day in telegram form. At the
end of the play, the multiple awards will be given to the winners of the clearest and
cheapest telegrams. Since this will amount to an enourmous amount of telegrams to grade,
a daily tally should be kept on a chart in the classroom. This way students will be able to
keep track of their group's progress.

Notebook - see handout (Section Three) The notebook is especially beneficial because
students will be able to refer to what was done in class each day along with writing a
summary of each act. At the end of the unit, they will have a complete guide to Julius
Caesar and an excellent study guide for the test.

3. High Interest Activities to be Included
While Reading the Play

1. Rap Monologue: Rewrite a monologue or short scene in rap and perform it for the
class. This assignment would work terrifically in some classes and not at all in others.
The students who would benefit from it would have to paraphrase what happened in a
given scene. By rearranging words of the play into a rap, students would have developed
an understanding of the scene that would allow them to work with it in this manner, thus
they have learned and come to understand at least one scene very well.

13



2. Performances: Give students a choice of five selections which they must perform for
the class in groups or alone. These selections, their length and difficulty, will vary from
class to class. Some of the selections should be for a group of people and some could be
monologues that individuals could perform.

3. Reverse Point of View: Rewrite a scene from Julius Caesar from a different point
of view. Students will be forced to consider consequences for other's actions and how
many people are affected by these actions.

Examples:
Rewrite Act I, scene one from the point of view of the citizens of Rome
instead of the tribunes.

Rewrite Act II, scene two from the point of view of Lucius, Brutus'
servant.

4. The Murderers Go to Trial: After Act II, divide students into groups of 12.
Students will be the jury for the murderers. Students should volunteer or be selected to
play the murderer (Brutus, Cassius, Casca, etc.). Other members of the class could
volunteer to the attorneys. Some preparation should take place on the part of the students,
especially the ones playing the murderers and the attorneys.

Most students will have read Twelve Angry Men, After performing the trial, they
should have a discussion about who is guilty and who isn't, using the play Twelve Angry
Men as a model.

5. Reporters: After each act, have students write possible newspaper headlines and
articles about what has taken place instead of summaries.

6. Titles: Have students write interesting and innovative titles for each scene. (O'Brien
16-7)

7. Focus On: Character - Hot Seat: See Section Three
8. Focus On: Plot - Bare Bones: Scene: See Section Three
9. Focus On: Character - Obituary: See Section Three

10. Creative Projects: See Section Three

Closing the Unit

Review - Students should refer to their notebooks, telegrams and the handout, Julius
Caesar: The Story - See Section Three

Tic-Tac-Toga Game - See Section Three
Exam - See Section Three

Film - Heston/Robards version - 1970 Republic Pictures (This is the best version for the
students that I have found.)

Compare/Contrast essay - Show JFK after Julius Caesar. Students should compare
and contrast the effects of political murders on society.

14
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Revising for Higher Level Classes

Read the original play in class instead of the paraphrased version. The paraphrased
versions could be offered for additional reading.

Mandatory outside creative assignments.

Visiting theaters showing Shakespearean dramas as a class or if that isn't possible
individually.

Most honors classes will move at a much higher pace than the average and at-risk level
classes. This should be taken into consideration when designing this unit. All papers and
discussion should be contain deeper and more intense thought than the other levels as well.



Conclusion

The traditional methods of teaching classical literature have always lost many of the
average and at-risk students. By making stories and plays easier to understand by revising
these works, such as Julius Caesar, as I have done here, students will be able to follow
what their teachers know are very interesting and creative pieces of literature. Including
many high interest activities that will link the students’ every day lives to the work that is
being studied will only enhance the learning experience. If these methods are used with all
students, not just the average or at-risk, teachers will find that their students will be looking

forward to the next work of literature with great excitement.
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Section III

Activities
Transparencies
Handouts
Tests
Games



Parallels

FOCUS ON: INTRODUCTION TO THE PLAY
(Shakespeare: An Active Approach 83-4)

Example

Once upon a time there was a famous leader who had made his country a good place to live for all its
residents. The people of this country wished to make this man the king. Many of the other people in the
government didn't want this man to become king because they were afraid he would abuse his new power.
These other people formed a conspiracy to kill the leader . . .

Activity I

This is a folk tale version of a situation which parallels one in Julius Caesar; here it is removed from any
special time or setting.

Take the basic story line from this tale and, in small groups, transfer it into a quite different setting of your
own. Perhaps the hero could become a modern politician who is loved by his constituents and other
politicians are afraid he will abuse his power? Or he could be a managing director that everyone in his
company loves except for the other directors.

Whatever situation students decide on, created an improvised scene to show how their story opens. There is
no need to complete the story, just suggest the analogy in one short scene.

Activity II

Choose situations in the play which are capable of some analogy to modern life. It is best to avoid

carrying the parallels too far, so focus on a limited section of the story, perhaps one relationship or
dilemma. You can tell this mini-story in traditional folk-tale form to remove it from the particulars of time
and place ('Once upon a time there lived a king . . ."), or you can transfer it directly to another context (like
the film, 'Joe Macbeth').

However you present it to the students, you must emphasize the universal, or even stereotypical elements
in it, so they have a wide scope for their analogies. The idea is for them to translate the events and/or
characters into a completely new setting.

The value of the exercise lives in introducing them to motives and situations which may seem alien in the
Shakespeare play but which have some immediacy in another context. There is a danger of over-
simplication if parallels are carried too far in the subsequent discussion of the play, but it is a good way in.
Follow-up

Discussion should follow when the play is introduced and when the situations in the actual play are met;
what is different is just as important as what is similar.



[hese transparencies are intended for lecture use.
nstructors should add information where they see fit.
Jome classes may need more information; some classes
nay need less. Instructors should carry on a discussion
while students take notes. These notes present an outline
o prompt further discussion and reading.
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Shakespeare
and His Time

Student Han diowmst 8

WILLIAM SHAKESPEARE'S LIFE AND WORKS

1564 BIRTH OF SHAKESPEARE chnstened April 26, 1564

’/-'I

éi’ﬂéiﬁfm‘“ FR{

1582  Shakespeare marries' Anne Hathaway
1583  Daughter, Susanna, born

1585  Son, Hamnet. and daughter. judith, born
1587(?) Shakespeare goes to London from Stratford

1590-92 Henry VI, Parts 1,2, & 3; Richard IlI
15993  Venus and Adonis (poem) published

1593-94 The Comedy of Errors; Titus Andronicus; The Taming of the Shrew

1594  The Rape of Lucrece (poem) published

1594-95 The Two Gentlemen of Verona: A MIDSUMMER NIGHT'S
DREAM; Love's Labor's Lost; ROMEO AND JULIET

1595-96 Richard 11;
The Merchant of Venice

1597  King John
1998  Henry IV, Parts | and 2
1598-99 Much Ado About Nothing: Henry V

1600 JULIUS CAESAR: As You Like It
1600-01 HAMLET; TWELFTH NIGHT:; The Merr‘y Wives of Windsor
1602 Troilus and Cressida: All's Well That Ends Well

1603  Measure For Measure .

104 OTHELLO
105  King Lear: MACBETH

1606  Antony and Cleopatra :
1007  Coriolanus; Pericles: Timon of Athens

1609 Shakespeare's Sonnets
published without author’ s perrmss:on :

1610 ,Cymfaelme
Il The Winter's Tale; The Tempest

1613 ° Henry VIl (in collaboration
_ with John Fletcher?) -

1616 DEATH OF SHAKESPEARE ~ [B

1823  First Folio of Shakespeare's plays published
posthumously

1558
1564
1565

1571
1572

1576

1584

1586
1587
1588
1590
1593

1596

1598

1599

1600

1603

1605

1606
1607
1608

1611
1613

1614
1615

1618
1620

CEHRD

" planets have satellites

WORLD FIGURES AND EVENTS OF THE AGE

CORONATION OF ELIZABETH |
Death of Michelangelo; Birth of Christopher Marlowe

Sweet potatoes and tobacco introduced into England from
New World

Birth of lohannes Kepler, German astronomer

Births of Ben jonson, dramatist, and John Donne,
metaphysical poet

The Theatre, first permanent playhouse in England, built

Sir Walter Raleigh discovers and names Virginia:
Death of Czar ivan the Terrible

Thomas Kyd's Spanish Tragedy, possible source for Hamlet
Mary, Queen of Scots, executed
Defeat of the Spanish Armada

Spenser’s Faerie Queene IV-VI; Birth of
philosopher Descartes: Sir Francis Drake's death; Galileo
invents the thermometer

Ben Jonson's Every Man in His Humour

Globe Theatre constructed: Birth of Puritan leader Oliver
Cromwell

East India Company founded

DEATH OF ELIZABETH I: JAMES | BECOMES KING OF
ENGLAND

Gunpowder Plot: Guy Fawkes tries to blow up'Parliarﬁent:i
Cervantes’ Don Quixote begins publication

Birth of Rembrandt. Dutch painter

English settlement at Jamestown, Virginia

Birth of John Milton (Paradise Lost);

Shakespeare's company leases Blackfriars Theatre
Galileo builds the telescope 3

King James Bible published

Globe Theatre burns down;
Galileo announces other

John Webster's Duchess of Malfi § % % The Globe

Galileo faces inquisition

Execution of Sir Walter Raleigh for treason :
First immigration of Pilgrims to the New World

Free Educational Materials made possible by The Morgan Bank

1987 TelEd. Inc.
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Al u Caesar Notebook

st have a notebook for the Julius Caesar Unit. It does not have to be new, but it
be neat and very well-organized with all of the following information included in it. It
be a notebook in which you will write notes and save the handouts given in class.

r notes will be in the following order.

.1’: 1. A summary of each act

2. All notes and handouts given on Shakespeare and Julius Caesar, including
_;_y_tggabulary words and literary terms

- 3. All quizzes and tests

. All other information that you have found or that you have been given

- concerning the Julius Ceasar unit.

"_n tebook will be due on the day that you take your
IS Caesar test.



1s Caesar
: &)cabulary name:



name:




us Caesar
II Vocabulary Name:

ilable



Name:




“aesar
Vocabulary

4



ot Seat
'US ON: CHARACTER
espeare: An Active Approach 70-1)

i m ple

‘ ot always clear if Caesar really intended to accept the crown from the Roman people or not, and we

1't positive whether Cassius really cares about Rome or if he is just jealous of Caesar. There are many
€ questions in our minds about certain actions of many of the characters and not only about Caesar and
sius, either. A few of these questions may be, If Brutus was such a good friend of Caesar's, how could

)ossible join up with the conspirators? How did Antony make all of the Roman citizens change their
Why did he keep calling Brutus an honorable man?

ifity

oup, allocate one important character from the list to each person. (Some students may have to take
s.) Each in turn occupies the 'Hot Seat' and, while sitting there, answers, in character, questions from
test of the group. The questioners are out of character during this process.

.I'me to prepare some really pointed questions; you will find that motivation and reactions to events
zople produce the most rewarding answers and the best discussion. If you don't agree with the answers
en, discuss them within your group and, if necessary, check facts from the text.

low-up

be a good revision exercise to remind students of both characters and events. Notes made
diately after such an exercise could be very useful for individual revision, especially if students add
rences to relevant evidence in the text.



re Bones: Scene

S ON: PLOT
: An Active Approach 90-1)

tivity
‘:: carefully, in your groups, Act III. ii. Decide what you feel are the most important things which
'll it.

re going to present this scene in as brief a form as you can, while retaining all important information
acters. You may not improvise the dialogue but must use selected lines from the original, reducing
to the 'Bare Bones' but still making it understandable by an audience which may not be familiar

original.

ember that the lines will still need to follow logically, though they may well turn out to be somewhat
ed. Your version should not take more than three or four minutes to perform.

5y
i

:'A

: w-up

\ ' iwhat has been lost from the scene in your version. Have you cut out most of the images, for
ce, and have the ‘lighter’ bits disappeared? What would an audience have missed from the original?
ne example of lively or vivid language which you have had to cut, and make a note of them for

cussion which follows the performances is the vital part of the activity, and can be a starting point
ideration of the play's language as well as characterization.



o

)bituary

'0CUS ON: CHARACTER
cespeare: An Active Approach 92-3)

ilvity

mldems bring in several obituaries from current newspapers, so they are familiar with the usual form
tmnes They also need to decide from what point of view the obituary is to be written. Students
jo realize that achievements and good points are emphasized, but faults not entirely omitted

rite down a list of Caesar's victories, his brave exploits, and how he died. Then add his qualities and good
s. Find some comments from others in the play which praise him. Don't forget to list his faults with
tions from the play. After students have made this list, they are ready to write Caesar's obituary.

Xa ple

" o IIL. ii. Brutus and Antony each speak about Caesar from a point of view. Brutus is attempting is
in to the Romans why the conspirators killed Caesar. Antony uses his wile to bring the numbers to
side an punish Brutus and the conspirators for killing Caesar.

 the end of Juliys Caesar, Brutus and Cassius have died. Each of these men had positive and negative
alities along with very complex personalities. Obituaries on each of them would be an excellent way of
ploring the personalities of these characters.

ollow-up

w would a Roman newspaper relate the event of Caesar's murder? Write a news story along with
adlines of this event. An editorial commenting on his death and how it will effect Rome would also be
eresting addition to this assignment.

sign and create a Roman yearbook. All of the people in the play should be mentioned. Don't forget all
the different parts of a yearbook: academics, clubs, class photos, sports, drama, fine arts, etc. Cicero,
‘example, could be the old and respected math teacher and Lucius would be found as a custodian. Find
ices in the text of the play that describe the characters. For example, in Act Li. the readers learn that

ony is someone that has always loved races. He would be perfect as a track star.



IUS CAESAR

reative Projects

teacher must approve of your project before you begin on it. Don't
yaste your time working on something only to find out that it was not
cceptable.

“ erform a scene from Julius Caesar. (memorized - 20 points, read - 5 points, with
.Am“ sadd 5 points)

. Come to class dressed as Julius Caesar (10 points) and perform a speech that Caesar
ave. (memorized - 10 points, read - 5 points)

Paraphrase a scene. (Put the scene in your own words.) Don't forget the stage
rections! (10 points)

Serve the class a food from ancient Rome. (10 points)
_ : uild a model of the Globe Theater and give the class an explanation of it. (20 points)

\ a historical report on the events before the play began leading up to Caesar's
ath. This must be at least three pages and have references and footnotes. (15 points)

. Write a historical report on the events that led to the decline of the Roman republic.
his must also be at least three pages and have references and footnotes. (15 points)

Go to see a professional production of a Shakespearean play and write a play review of
. Include the ticket stub, the play bill, when, and where it was. (20 Points)

| Draw, paint or sculpt a scene from Julius Caesar. (15 points)

Rcad a classical Greek drama and prepare an oral book report of it. Compare it to
akespeare's viewpoint of the people during this time period. (20 points)
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talian Ricotta
' Cheesecake
(Crostata di Ricotta)

* This fruit-flavored cheesecake is one of the most
' ancient of Italian specialties, dating back to the
early days of the Roman Empire. Slightly tart

- Jruils, such as green grapes, orange segments
and cherries, are often served as a flavor con-
trast to the rich pie.

12 to 16 servings
I

Cheesecake Pastry (below)

pounds ricotta cheese, well drained .
cup granulated sugar

tablespoons flour

eggs

teaspoon grated orange peel

teaspoon vanilla

teaspoon salt

tablespoons golden raisins

tablespoons finely cut-up candied citron
tablespoons chopped blanched almonds
tablespoons powdered sugar

teaspoon ground cinnamon

(

Prepare Cheesecake Pastry. Beat ricotta
 cheese, granulated sugar, flour, eggs, orange
-~ peel, vanilla and salt in large mixer bowl on
 high speed until smooth and creamy, about 4
| minutes. Stir in raisins, citron and almonds.
~ Pour into pastry-lined pan. Bake in 350° oven
' until center is set and top is golden brown, 1'%
o 1% hours. Cool. Refrigerate 12 to 24 hours.
Remove outer rim of pan. Mix powdered
i sugar and cinnamon; sprinkle over cheese-
~ cake. Serve with green grapes if desired.

Cheesecake Pastry
% cup all-purpose flour
% cup margarine or butter, softened
2 tablespoons sugar

% teaspoon salt

Mix all ingredients until blended; press
evenly in bottom of ungreased 9-inch spring-
( form pan. Bake in 475° oven 5 minutes.

Cheese-and-Honey Pie

The Greeks were famous for their ‘cheese-
cakes” in ancient times. Modern Greek cooks
continue to take pride in artful cheese pies and
cakes such as this one, which features a fra-
grant Sesame Seed Pastry and uses cream
cheese.

10 to 12 servings

Sesame Seed Pastry (below)
2 packages (8 ounces' each) cream cheese,
softened
2 eggs
4 cup sugar
% cup honey
%% cup whipping cream
1 teaspoon grated lemon peel
%4 teaspoon ground nutmeg

Prepare Sesame Seed Pastry. Beat cream
cheese in large mixer bowl on medium speed
until creamy. Add remaining ingredients;
beat until light and fluffy. Pour into baked pie
shell. Bake in 350° oven until firm, 40 to 50
minutes. Refrigerate until serving time.

Sesame Seed Pastry

1 cup all-purpose flour

14 cup margarine or butter, softened
1 tablespoon sugar

1 tablespoon toasted sesame seed

Y4 teaspoon salt

Mix all ingredients until blended; press
firmly and evenly against bottom and side of
9-inch pie plate. Bake in 475° oven 5 minutes.

Ricotta Cheese
Did You Know?

Ricotta cheese, a soft, unripened cheese
made from milk or whey, has a bland
semi-sweet nutty flavor. It is used exten-
sively in Italian cooking, especially in ravi-
oli, lasagne and desserts.

S T O —




SHAKESPEARE
THEMES

julius Caesar . i
The Story

of Rome have filled the street to
. welcome home JULIUS CAESAR,
%0 has triumphed over the sons of his old enemy, Pompey.
O his way to a public celebration, Caesar hears a sooth-
Wer say “Beware the ides of March,” but he refuses to
d him. In the meantime, several Senators, headed by
SSIUS, are conspiring against Caesar because they fear
might seize total power. They attempt to persuade BRU-
U8 Caesar's closest friend and a man well-known for his
sty. to join their plot.

it Il That night, a tormented Brutus debates with himself
whether to join the conspiracy. His fear that Rome
lose its freedom overcomes his admiration for Caesar,
at last he agrees to join with Cassius and the others in
plan to assassinate Caesar the next day.
" The next morning, Caesar's wife, CALPURNIA, complains
she has had frightful dreams and has been told of evil
She tries to convince Caesar to stay at home but
gus, one of the conspirators, persuades him to ignore
In the street, Brutus' wife, PORTIA, encounters the
ayer. who hopes to warn Caesar again.

-

e o

.”-; ‘.!

The three main conspirators: Cassius {David Colllngs’ Casca |$am Dastor).
and Brutus (Richard Pasco)

CBRRDD

Free Educational Materials made possible by The Morgan Bank

Student Handout 2

Charles Gray as Julius Caesar

Act III: In the Capitol, at the foot of a statue of Pompey,
the conspirators surround Caesar and stab him repeatedly.
Mortally wounded, Caesar turns to his old friend Brutus,
who strikes the final blow. After the assassination, Brutus

persuades his fellow conspirators that it is not necessary for -

them to kill Caesar’s allyy, MARK ANTONY. At the funeral,
Brutus justifies the murder. claiming that Caesar’'s ambition
would have enslaved the Roman citizens. The crowd is per-
suaded and shouts its support of Brutus. But immediately,
Antony, in ‘a brilliantly effective oration, turns the people
against the assassins. Brutus and the other conspirators flee
the city. In the ensuing chaos, a poet named Cinna, who had
nothing to do with Caesar’s death, is killed by the mob just
because he has the same name as one of the conspirators.

Act IV: In Rome. the new ruling triumvirate, Antony, OCTA-
VIUS. and LEPIDUS, plot revenge, assembling a list of their

enemies for execution. They organize a military force to fight.

the armies of Brutus and Cassius. But as soon as Lepidus
leaves, Antony convince<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>