4 TUFMCTICMAL ASPROACH TC INTRCDUCTCRY TCLKLORT

Jany, or perhaps all, of the readers of the Folklore Torum may at some time or
another find thenselves called upon to tacch a course entitled "Introduction
to Folklore," WMo longer novicos in the Tield of pollilore, it is easy for us
to forzet thot the uninitiated undergroduate apnroaches the study of Folklore
with almost no idea of what the field covers, nor hou one right set about
studying it.

In order to enable the averagc undergraduate student to relate his nost exper-
ience with folklore to the concept of Follklore as a scientific discipline, I
have devised a series of experiments and projects vhich each student is re-
quired to complete during a one senester course. I am now teaching the course
this semester at Tt. 'ayne Regional Canpus, Indiana Tmiversity, The class in
vhich this naterial is being used neets but once a week, from 5:30 to 8:15
P.i'. Seventeen meubers, ost of vhon are married and employed, male u» the
clase,

The primary emphasis of the course is on the function of folklore in the cul-
ture of the students thewselves., The clogs ascignients, Trather than consisting
o one ertensive collecting vroject, vere designed to highlisht specific areas
of culture in vhich foll:lore has a definite Tunction. Soize of the lecture
topics, on which the assirnuents were btased, vere: "rolklore in the Tducational
Process,” Tolklore as "ntertain ent," Tolilore as a Safetr Valve," "Folklore
and Protest," "rolklore and Satire," "7olklore as Validation anc Sanction,!
"molklore and Cohesiveness,!! "7Poll-lore and the Fcononr," These lecture topics
have each taken up an entire weekly clase meeting durins the latter part of the
senest~r. They vere preceeded by several introductory lectures on the follow=
inc topics: "Rasic Concedts," "Caterories of Cral Tradition," "Collecting Tolk-
lore," "structure and style," "Transnission and Difusion," "Munction; An In-
troduction, "

“hat follows will be a discuscion of zone of the erercises anmsigned each week,
gvace does not permit consideration o all thirteen assisnments, so I shall
mention only thoce vhich T found to be nost effective, All assignments were
required to be corpleted the veesk before the lecture in vhich they were dis-
cus~ed. This gave nme time to evaluate them and incor»orate pertinant material
into the lecture.

Tt vill be noted that only one lecture was devoted to the detailinz ol genre
differences, As class wrenaration for this lecture, a collectin: orojcct, the
only one ac-i'red d rin- the senecter vhich was intended primarily as a col-
lecting project, was required, Tor this assirmment the students were asled to
(end I quote Irom the syllabus)e

Record at leact one iten fro» your owm venory of each of the following:
folktale; lecend; Tolisong; »roverb; riddle; foke:; superstition; child's
traditional -ame, Tell hou, vhen, an’ vhere each item iz usually used,
1f vou cannot reca’l an item for cone of the caterories, collect fron
sone other rerson, bult not frou a mesber of the class, five a short
biozranhicsl sketch of any inTormantes., ote the place, the aprroximate

date, and the source from vhich you, or your inforiants, heard each iten.

Since this asci-muent was the Tirst one to be given, and var due on the second
neetine of the clags, it is obvicus that the students were getiins a pretiy

sudden initiation into the ysteries of folklore cocllection and classification.
Thev were, o course, alle to get sore information from the assirned readings,

rrinarily sele-tions from Alan Mundes, The Stucdy of Tolklore (“n~lewood Cliffs,




M. J.: Frentice-tall, Inc,, 1905). As vas expected, there was some confus?on
as to what constitutec a foll-tale, a lejend, and a follizong. Tlowever, having
had to strugrle with the process of recellin~, or recording {rom an informant,
a nurber of items of follilore in several diflerent genres, the students were
ready to follov the lecture on genre clossification, and the one on collecting,
with fairly obvious comorehension,

The lecture on "Transmission and Diffusion," was prececded vith a somevhat
complex ewperinent designed to reproduce as closely as ncossible the foll: process
in ioke trans-ission, Instructions given the ctudents (quoting again from the
syllabus) were as follous:

Select a joke of any ty e which you !mo'r well, <Chooce one of your friends
vho likee such jokes and tell it to him (or her) in a casucl, natural
manner, After tellins the joke, write it dowm, The next day or so, tell
vour friend that the joke uas port of an exsericent in follore, and that
voutd like hinm to reneat it, under the sare circunstances, to one of his
friends vhen vou are not present. e chould tell his Triend a day or so
later about the experiment, and aslk hin to repest the iole uncder the sane
‘circumstences. to another fyiends The process cghould continue throuch five
.cycles, The last person, a day after being told the joke, should be in-
structed to contact vou, Collect his version of the joke and enough ine
formation about him to make a short biographical sketch, Then et the
nare of the nert merson up the line, record the joke as he remembers it,
and information about him., TNewveat the process until you have retraced the
entire nath that the joke has talren, Comnare your oricinal version with
that of ench of the informants to sho how the jote changed vith each ro-
telling,

Throushout the experiment it is important that cach varticipant, upon
first hearing the joke, be un-vore that it is part of an exnerivent. Tt
is further 1 .ortant that he be <iven at least one day to incubate the
joke before beinz told that it wag an exrcerirent, It is desirable that he
should then tell the jole to the next person ithout any reinforcenent,
but if it is not sosciblie for *he recivient to romesher enouch of it to
pass it on, it is ver-issible to refresh his uenory, but only to the ex-
tent absolutcly necessary, A detailed note shovld be ket of any such
hints.

Since the entire exveriment had to be comnlete” within three weeks, in order to
be available for discussion during the lecture scheduled for the fourth session,
there vas no tie for reneated attempls at getting a chain of tranemission going
if initial ones failed to lieco up stea:, Ieverless, out of Tifteen reports,
seven students werc able to trace the joke through the recuired five cycles,

The renainder rc-orted that the jokes were passed on by either two, three, or
four informants. The chances aparant in the jokes vere, in a number of cases,
exxtreely useful in illustrating the clasric loue ol follllore transmission.

The asgipnnent vhich prenared the students Tor the lectere on "mol-lore and
Setire" was ag follows:

(1) select any well-kncim 7ol:tale and rewrite it as a political satire.

(2) Cli», or mae a cony of, a .oliticol ¢ ritoon which uses as a point of
reference, a "olitale, nroverb, supersiition, or other item o oral trade
ition,

Since the lecture vas riven in uid-psril, at the hei-ht of the carwairnins in
the Indiana prinarics, there was a~le raterial at hand for s~tirical treatrent,
Tany of the rewritten tales sho od an ervellent srasp of the jossibilities of
this tyre of fol-lore unction, Cli: incs of cartoons fron neus media were



nlentiful and cogont,

The lecture on "7olklore as Validation and Zanction," was accompanied by the
following assipnnent:

(1) shou how the story of Chrisimas a2s civen in the pBible validates the
rites and cugtoing of Thristmas ag 1t is generally observed in America,
Note any discrevanciec hetueen ideal and actual nractices and explain how
the discrepancies w:ay have arisen, (2) NDe-cribe as fully as rossiblec an
incident vhen you used a »roverb, or heard one used, to irove a point in

an arguent,

hic lecture uvas given fairly near the end of the semester. The ctudents vere
villing to view the Christinas story with congiderable objectivity and were eager
to accent it ac an illustration of the relationship between nyth and rituel.

The function of folzlore in building and maintaininzg the cohesion of a group
was explored in a lecture on "Folklore and Cohension." As rreparation Ior the
lecture, the studentsz were assigned this project:

Collect Pive jokes about soneone vho isg dif erent Ifron your infornant in
at least one of the follovins arecc: nationality (or region of birth);
race; reli:ion; social class; or oc-upation., Collect another five iokes
about soiieone who is like rour informent in one or rore of thesge areas.
De-cribe vhat secas to rou to be the roint of each joke. Record what the
inforuant states to be the point of each jo™e, and if he is able to say,
why he renecbers it, Give a chort biozra-hical sketeh of each inforuant,
bein- sure to note hiz n tionality, race, relicion, etc.

A wide variety of jokes were co’lected and proved to be extremely useful in il-
lugtrating the lecture,

A final asgisnmcnt vhich arouged sone very ellective resoonse mwas the folloving:

(1) Clip or coony an advertiseent vhirh makss relerence to any item of

oral tradition, (2) Describe a radio or television advertisenent which
makes reference to any itern o7 ornl tredition, (3) Deccribe a belief,
suverﬂtjtﬁon, or choerc vhich has affected your ccononic activities or those
of gomeone you know,

A number of gtudents concurred in the ohsgervation of one renmber of the class
who stated, after co:vleting this assisnnent, "I111 never be atle to look at
T,V,, ligten to the radin, or reacd a dawaZ1ne ascin without running into all
corts of fol-lore.™

As a means of broadenin:s the students! concent of follklore, its transmicssion,
and its Zuncticn, I have found these tynes of ewercises to be of considerable
value, A strictly generic a d>roach, ith a najor collectin- nroject in one
renre, nay tend to leave the ztudent —ith a fragented view of folklore as a
series co. discrete and unrel-ted ~heonovena, “avins to narticipate in a number
of exercises, each desisned to illustrate a particular Tacet of the function of
folllore, the student hes an oprortunity to gain a “horough understanding of
some bosic theoretical wremises. Tpon these e con build a continuing aware-
ness of the ~ervogive inlluence of folklore in his oun culture,
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